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Overview 

General Information  
x Name of Proposed 

Charter School 
Aurum Preparatory Academy Charter School  

x Grade 
Configuration  

6 – 8 

x Model or Focus Aurum Preparatory Academy Charter School will be created as a 
middle school with a focus on ensuring that all of its students are able 
to successfully transition through high school and access college 
through our rigorous college preparatory curriculum. Moreover, we 
intend to serve a population of students within Oakland, and in 
particular East and Deep East Oakland, that is representative of the 
general population. Design thinking and personalized learning are key 
elements within our educational model.  

  
x Proposed Region 

and/or 
Neighborhood  

Centered around the intersection of 96th and Bancroft Avenue in deep 
East Oakland, reaching six primary neighborhoods (Cox, Webster, 
Ivywood, Foothill Square, Castlemont, and the Elmhurst communities) 
and focusing on zip codes 94603, 94605, and 94621 in District 7.  

 
x Primary Contact David Hardin, dhardin@buildingexcellentschools.org, 415-763-8974 

 
x Board Chair  Kimberly Nerpouni, kimberly.nerpouni@gmail.com, 415-341-5736 

 
x Affiliated Charter 

Management 
Organizations 

Aurum Preparatory Academy Charter School will be a locally 
governed and independently managed charter school.  While we do not 
affiliate with a charter management organization, we do have national 
and local supporting organizations, specifically Building Excellent 
Schools and Educate 78. 
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Executive Summary 

Mission and Vision 
Through rigorous instruction and positive character education, Aurum Preparatory Academy 
Charter School (“Aurum Prep”) educates all of its students, grades 6 – 8, to succeed in high 
school, college, and life and to serve as the next generation of moral leaders.  
 

All students deserve a quality education regardless of race, gender, socio-economic status, 
and/or zip code. At Aurum Preparatory Academy Charter School (“Aurum Prep”), each of our 
students will receive a quality education that will prepare them for success in college and 
career. We know from numerous examples of high achieving schools in the communities of 
Oakland and around the country that all students can achieve at high levels when provided with 
the proper structure, strong instruction, and clear guidance. We will provide our students with 
a rigorous middle school education rooted in expanding their literacy and mathematics skills, 
and in full alignment with rigorous national standards as adopted by the State of California. At 
Aurum Prep, we foster character development through our FIRST values: Focus, Integrity, 
Respect, Self-Determination, and Team. For students to determine their own life’s trajectory, 
they must have a foundation that prepares them to (a) excel in high school, college, and life 
and (b) become moral leaders in their communities and in our world. We must have high 
expectations and clear structures, all provided within a culture of joy for learning, working 
hard, and honoring our students’ fullest potential.  
 

In 1903, W.E.B. Dubois supported the idea of the “Talented Tenth,” articulating that 
advancement for black people would ultimately be possible through the attainment of a 
rigorous education by a few. In a more fully democratic country, in which we push for the 
advancement of all people, and in an intellectually-based modern economy, in which advanced 
education provides the fullest access to life’s opportunities, we believe that rigorous education 
for the few is now insufficient.  At Aurum Prep, we recognize that a rigorous education is the 
means by which all students can and must develop the foundation necessary to be caring, 
competent, fully-informed, critical thinkers prepared for college, career, and community 
success. We are responding to the demand in and interest from the communities of deep East 
Oakland in which local families, struggling with poverty and a lack of resources, have had little 
access to transformative public schools that allow their children to harness their fullest dreams 
and potential, and instead have continued access to the public schools in which students are 
chronically underperforming, as measured by California State Assessments and local 
graduation rates. 
 

For Aurum Prep to accomplish its mission and for all young people in Oakland to have access 
to the fullest promise of our democracy, we believe that the following elements are needed. 
 

1. A rigorous and engaging academic program. We believe that ALL of the students 
in Oakland can reach high levels of academic success. We will ensure that our 
rigorous, standards-based curriculum is engaging through our commitment to design 
thinking, culturally responsive pedagogy, and restorative justice practices. 

2. Relentlessly high expectations and support for all stakeholders. We do not believe 
that socioeconomic status is the determinant of a students’ ability to achieve 
academically or their ability to be moral leaders. We will be relentless in the pursuit 
of excellence and will go above and beyond in providing support in order to achieve 
our mission. 

3. Development of character and identity. At Aurum Prep we recognize that character 
development can’t be divorced from the development of identity. We explicitly teach, 
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honor, and celebrate demonstration of our FIRST values, supporting students and 
releasing autonomy as they mature over time.   

4. Involved and engaged families and community partners. We value the assets in 
the Oakland community and the critical role they play in shaping the school. We 
communicate with families frequently and proactively in support of the dreams they 
have for their children and we work together to realize those dreams. 

5. A professional environment that nurtures continuous growth and excellence. Our 
staff will possess strong content knowledge, a hunger to continuously grow, an ability 
to graciously receive feedback and implement it with fidelity, and an unyielding 
optimism about and unwavering belief in our students’ abilities. 

 
 

Need 
With a primary target of the 94603, 94605, and 94621 zip codes within District 7 of East 
Oakland, we propose to use the autonomies and accountability of a charter to directly address 
the needs of a community that has recently been challenged by limited resources and population 
shifts. Economically, these zip codes chronically trail the state average in median household 
income and unemployment rates.  
 

Currently, the Oakland Unified School District has a four year graduation rate of 60%. In a 
district that educates more than 37,000 students, a four-year graduation rate of 60% means that 
more than 14,000 students within each generation will not graduate from high school on time. 
Of those that do graduate, 40% will meet the basic requirements to be admitted to college. A 
disproportionate number of these students are minorities and students who come from the low-
income communities that we are targeting. Persistent and pervasive underperformance shows a 
community in need of high quality public schools - particularly at the middle school level - that 
prepare all students for high school and college. The lack of high school preparation can and 
must be addressed at the middle school level, remediating gaps and accelerating students into a 
successful high school experience. 
 

Figure ES1: Enrollment Projections 
 

 
Beginning in August 2018, Aurum Preparatory Charter School (“Aurum Prep”) proposes to 
open our doors to 132 sixth grade students (four classes of 33 students each). Aurum Prep will 
use a slow growth model, growing one year at a time and backfilling as necessary in the upper-
grades, until the school reaches its full grade span of 6-8 and full capacity of 396 in the 2020-
2021 school year. Each grade level will have 132 students, with class sizes of 33. Aurum Prep 
will reach full capacity with 396 students. 
 

Based on OUSD Student Demographics, in which we have based our projections, we anticipate 
our student population to be as follows: 
Figure ES2: Student Demographics  

 Demographics FRL % SPED % EL % 
Projected Demographics of Aurum Prep 90% 11% 30% 

Grade Level 
Year 0 Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 Year 7 
2017- 
2018 2018-2019 2019-2020 2020-

2021 
2021-
2022 

2022-
2023 

2023-
2024 

2024- 
2025 

6  132 132 132 132 132 132 132 
7   132 132 132 132 132 132 
8    132 132 132 132 132 

Middle 
School 0 132 264 396 396 396 396 396 
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2015 – 2016 OUSD Demographics1  71.1% 11% 29.6% 
 

Community and Capacity  
Aurum Prep will be founded, governed, and operated by Oakland’s community, educational, 
civic, and business leaders. An experienced group whose backgrounds include community 
development, educational leadership, business development, marketing and communication, 
finance, law, and project management, the Founding Board will ensure that Aurum Prep is 
responsive to the needs of the community and that the school has the resources, governance, and 
leadership in place to deliver on its mission, meet rigorous accountability goals, remain true to 
the terms of the charter, and ensure that the school is a financial and academic success.  The 
Board’s experiences and dedication will be instrumental in providing support and guidance to 
and oversight of the Executive Director in achieving the goal of operating a rigorous, college 
preparatory 6-8 charter school for the students of Oakland. We have participated in hundreds 
of community conversations - engaging in a grassroots listening campaign, responding 
thoughtfully to the aspirations families have for their children, and understanding the priorities 
and initiatives being driven by community leaders.  As a founding team, and with the deep 
support of the community, our mission is clear: Through rigorous instruction and positive 
character education, Aurum Preparatory Academy Charter School educates all of its students to 
succeed in high school, college, and life and to serve as the next generation of moral leaders. 
 

Figure ES3: Founding Board of Directors Membership2 
Name Current Professional 

Title and Organization Board Role Focus/Expertise 

Parren James Lead Consultant, 
Greenhawk Consulting  

Director and Vice 
Chair 

Management, Finance 
and Fund Development, 
Facilities 

James T. Jordan Associate Director of 
Alumni Communities, 
Stanford University  

Board Treasurer and 
Director 

Management, Finance 
and Fund Development, 
Board Governance 

Angela Le  Pricing Strategy, 
Autodesk Analyst 

Director  

Kimberly P. Nerpouni 
 

Vice President of Talent 
Management, GCA 
Savvian, Inc.  

Board Chair and 
Director 

Management, Marketing, 
Outreach, Human 
Resources 

Swati Samanth 
 

Founder and Attorney, 
Law Office of Swati 
Samanth 

Board Secretary and 
Director 

Law, Education 

Vijay Toke Litigation and Prosecution 
Partner, Colbalt LLP  
 

Director   

Joseph Weinstein-Carnes  Director of Bay Area 
Facilities, CA Charter 
School Association  

Director Facilities, Education 

 
Parren James - GreenHawk Consulting, Lead Consultant 
Parren James is currently the lead consultant for GreenHawk Consulting, which provides real 
estate development companies, non-profits and start-ups with consulting services. Mr. James 
specializes in consulting all of his clients on real estate matters. He has served in this role for 
nearly four years and prior to this role, he was the Vice President of Operations and Portfolio 

                                                           
1 "Fast Facts - Oakland Unified School District." Fast Facts. OUSD, n.d. Web. 
<https://drive.google.com/drive/folders/0B6QEqRqzjxxzOGllWlBUS2d2ZXc>. 
2 This Appendix is an update and provides additional information as it pertains to our Board’s capacity. This 
Appendix aligns with pages viii - xi of our original charter submission.   
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Management for International Airport Centers, LLC, a private equity firm. Mr. James is 
committed to finding and implementing solutions that impact traditionally under 
served communities. Currently, he is involved in creating a partnership with Allen Temple 
Church and other organizations in deep East Oakland to bring both sustainable 
and transformative real estate development projects to this traditionally under-
served community.  Mr. James holds a BS in Mathematics from Hampton University and 
MBA in Real Estate and Finance from the University of Michigan. 
 

James T. Jordan, Stanford University - Associate Director of Alumni Communities 
As Associate Director at the Stanford University Alumni Association, Mr. Jordan leads the 
team responsible for all international and domestic Stanford alumni volunteer activity outside 
of California. His career has been devoted to education, including 14 years serving at Stanford. 
A native of Richmond, CA, Mr. Jordan is passionate about bettering educational access in 
urban schools, particularly in the East Bay. He is a trustee at his alma mater, Saint Mary’s 
College High School in Berkeley. He also served as the Chief Operating Officer at KIPP 
Summit Academy, a public charter middle school in San Lorenzo, CA, and as the Director of 
Development and Program Director for the Chicago regional office of Platform Learning, a 
supplemental educational service provider for elementary schools on the south side of Chicago. 
Mr. Jordan earned a BA in American Studies with a specialization in race and ethnicity at 
Stanford and MBA from the Darden School of Business at the University of Virginia.  
 
Angela Le, Autodesk- Pricing Strategy Analyst  
Angela Le is a Pricing Strategy Analyst at Autodesk, a leader in 3D design, engineering and 
entertainment software. In this role, she is responsible for overseeing the pricing strategy for 
all manufacturing products as well as the forward looking pricing strategy for Autodesk's 
business model transformation. Previously, she spent three years as the Assistant Director of 
Growth at KIPP Bay Area Schools where she oversaw the charter petition and opening 
process for five new schools in the Bay Area. As a daughter of Vietnamese refugees and 
native of East San Jose, Ms. Le knows firsthand the transformative power of a high quality 
education can have on a child. Her personal experiences in the public school system are her 
driving force for closing the opportunity gap. Ms. Le holds a B.A. in Business Administration 
and a B.S. in International Political Economy from UC Berkeley. 
 
 

Kimberly P. Nerpouni, GCA Savvian, Inc.- Vice President of Talent Management  
As the Vice President of Talent Management at GCA Savvian, a premier investment bank, Ms. 
Nerpouni serves growth companies through merger and acquisition, capital market financing, 
private funds, and restructuring advisory services. She specifically oversees Recruiting, Human 
Resources, Professional Development, Training, Benefits, and Compensation. Previously, she 
worked at the management consulting firm Bain & Company where for over ten years she held 
numerous positions within Recruiting and Professional Development. She recently moved back 
to Oakland where she was raised. A graduate of Oakland High School, Ms. Nerpouni holds a 
BA from San Francisco State University.  
 

Swati Samanth, Law Office of Swati Samanth- Founder 
For the past 13 years, Ms. Samanth has been practicing dependency law in the Bay Area, 
advocating for foster youth in legal proceedings involving child neglect and physical, 
emotional, and sexual abuse. Her advocacy areas include education law, delinquency, adoption, 
school disciplinary hearings, and any other legal matters that may arise while youth are in foster 
care.  Prior to and throughout her legal career, Ms. Samanth has been committed to providing 
excellent education and college access for students in underserved communities.  She has 
taught junior high school, served as a teacher and case manager at College Track, a program 
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that empowers students from underrepresented communities to graduate from college, and as 
a Residential Director and consultant for Level Playing Field Institute’s STEM program for 
students of color at UC Berkeley. Ms. Samanth holds a BA from the University of Southern 
California and JD from the University of California, Hastings College of the Law. 
 
Vijay Toke – Colbalt LLP- Litigation and Prosecution Partner  
Vijay Toke is a partner with the law firm Cobalt LLP.  His practice focuses on intellectual 
property, with a particular emphasis on trademark and copyright litigation.  Vijay has been 
named a Super Lawyer in intellectual property litigation since 2010, as well as to the World 
Trademark Review's WTR1000 ranking of the top 1000 trademark legal practitioners in the 
world.  Vijay serves on the faculty of the Mind the Bridge startup incubator school in San 
Francisco and has taught moot court and legal writing at UC Hastings College of the Law, for 
which he also has served on the Board of Governors since 2011. 
 
 

Joey Weinstein-Carnes, CA Charter Schools Association - Director Bay Area Facilities 
Mr. Weinstein-Carnes leads CCSA's facilities policy and advocacy work in the San Francisco 
Bay Area, providing support and assistance to charter schools seeking high-quality public and 
private facilities options, and working to secure equitable facilities funding for Bay Area 
charter schools. He began his career as a high school English teacher at Alliance Cindy and 
Bill Simon Technology Academy High School, and went on to teach English and College-
Writing at Da Vinci Science High School. In 2014 he joined the CA Charter Schools 
Association as the Bay Area Manager, Teacher Engagement and worked to elevate charter 
teacher voice in a variety of issues and campaigns including the Richmond Promise and We 
Are Oakland. He also designed and launched CCSA’s second Teacher Policy and Advocacy 
Fellowship cohort in Santa Clara County. Mr. Weinstein-Carnes holds a BA from University 
of California, Los Angeles and MA from Loyola Marymount University.  
 
 
Figure ES4: Founding Board’s Matrix of Expertise  

 
Figure ES5: Summary Budget 

 

Director Name Management 
Finance 

and 
Fundraising 

Law 
Marketing 

and 
Outreach 

Human 
Resources Facilities Technology Board 

Governance Education 

Parren 
James X X    X    

James 
Jordan X X      X  

Angela Le  X  X   X  X 
Kimberly 
Nerpouni X   X X     

Swati 
Samanth   X      X 

Vijay Toke X X X     X  
Joseph 

Weinstein-
Carnes 

     X   X 
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Executive Summary & Overview Tables   
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A. Target Population & Community Need   
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D. School Culture    
E. Student Recruitment & Enrollment   
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Measurable 
Pupil Outcomes 
& Method to 
Measure 
Progress 
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Governance 
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A. Governance Structure    
B. Operating Plans &Procedures   
C. Budget/Financial Plan   

Element 5: 
Employee    

Year -1 Year 0 Year 1 Year 2 Year 3 Year 4 Year 5

School Name: Aurum Preparatory 
Academy Charter School

2016-17 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23

Number of Students -               -               125                251                376                376                376                
Per Pupil Revenue - State & Federal Grants 14,649           14,062           13,423           13,678           13,938           
Per Pupil Revenue - Total Revenue 15,273           14,440           13,718           13,979           14,246           
State & Federal Grants (Includes state 
aid/EPA & ILPT revenue) 126,500      100,000      1,836,931     3,526,643     5,049,639     5,145,602     5,243,661     
Private Grants / Foundation Revenue / 
Gifts & Contributions 419,569      115,000      70,200           72,027           72,982           73,965           74,978           
Other Sources (Lunch Receipts from 
Non FRL Students) -               -               8,163             22,929           38,151           39,446           40,779           
Total Revenue 546,069      215,000      1,915,294     3,621,599     5,160,772     5,259,013     5,359,418     

Instructional Salaries & Benefits -               -               508,049         1,154,129      1,753,771      1,806,204      1,860,213      
Instructional Services / Supplies 13,500         26,400         446,008         690,695         783,224         699,273         714,252         
Other Instructional Expenses -               350              186,070         370,324         568,952         584,873         601,271         
Total Instructional Expenditures 13,500        26,750        1,140,127     2,215,148     3,105,947     3,090,350     3,175,736     
Supporting Services Salaries & Benefits 68,570         163,420       321,555         340,042         660,530         680,297         700,656         
Purchased Property Services -               -               323,569         379,591         438,292         451,050         464,183         
Other Supporting Services Expenses 33,926         81,850         220,524         266,155         263,212         266,896         276,491         
Total Supporting Services Expenditures 102,496      245,270      865,648        985,788        1,362,034     1,398,243     1,441,330     
Total Expenses 115,996      272,020      2,005,775     3,200,936     4,467,981     4,488,593     4,617,066     
NET INCOME 430,073      (57,020)       (90,481)         420,663        692,791        770,420        742,352        
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Element 1: Educational Program 

In accordance with SB 1290, Aurum Preparatory Academy  pupil outcomes related to annual 
academic achievement goals will be set and disaggregated by all major subgroups identified in 
Education Code section 52052; including race/ethnicity, socio-economic status (SES), English 
Learner status, and Special Education designations, in the state priorities that apply for the 
grade levels served or the nature of the program operated,  as well as the specific annual actions 
to achieve those goals, any additional school priorities, the goals for the school priorities, and 
the specific annual actions to achieve those additional goals. 
 
Charter School acknowledges and agrees that it must comply with all applicable laws and 
regulations related to AB 97 (Local Control Funding Formula), as they may be amended from 
time to time, which include the requirement that Charter School shall annually submit a Local 
Control and Accountability Plan (LCAP)/annual update to the Office of Charter Schools on or 
before July 1. In accordance with Education Code sections 47604.33 and 47606.5, Charter 
School shall annually update its goals and annual actions to achieve those goals identified in the 
charter pursuant to Education Code section 47605(b)(5)(A)(ii), using the Local Control and 
Accountability Plan template adopted by the State Board of Education, as it may be changed 
from time to time. Charter School shall comply with all requirements of Education Code section 
47606.5, including but not limited to the requirement that Charter School “shall consult with 
teachers, principals, administrators, other school personnel, parents, and pupils in developing 
the annual update.” (Ed. Code § 47606.5(e).) 
 
Aurum Preparatory Academy’s pupil outcomes, disaggregated by major subgroups in 
compliance with Education Code section 47607(b)(5)(A)(ii), are as follows:”  
 
[Charter School to insert pupil outcomes in compliance with Education Code section 
47607(b)(5)(A)(ii)].  
 
“If Charter School serves students in grades 9-12, Charter School shall obtain Western 
Association of Schools and Colleges (WASC) accreditation before Charter School graduates its 
first class of students. 
 
 
A. Target Population & Community Need  
  

“As Mayor, I will be more concerned about whether a school or program is high quality 
and accessible to our highest need children, than about who governs or manages it, school 
district or public charter school, city or school district early childhood program, nonprofit 
organization or government agency.” - Libby Schaaf, Mayor of Oakland 

 

Aurum Preparatory Academy Charter School (“Aurum Prep”) will serve a student body that 
reflects the demographics of the community that surrounds it, and is designed to provide a high 
quality option to our highest need children.  
 

The target community of District 7, specifically zip codes 94603, 94605, and 94621, has made  
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steady academic progress over the past several years. The district is home to acclaimed schools 
such as Lighthouse Community Charter School, Madison Park Academy, Aspire’s Lionel Wilson, 
and Education for Change’s Cox Academy. While there are many “bright spots,” there remains a 
strong need for more quality options that meet the needs of all students within these impoverished, 
high needs communities, especially for underrepresented minority students at the middle school 
level. Currently, in the target community within District 7, student academic performance does not 
substantially increase as students progress from elementary to middle school3 (as exhibited in 
Figure 1.06, further below), there is not a district school in the target community that is above the 
50th statewide percentile ranking4 (as exhibited in Figure 1.05, further below), and there is 
underperformance and underrepresentation for specific subsets of minority students in charter 
schools5 (as exhibited in Figure 1.10, further below). The demographic comparison for the 
students Aurum Prep seeks to serve is detailed in Figure 1.01. 
 
Figure 1.01: Demographic Comparison   

Location Latino African 
American 

Pacific 
Islander EL Students with 

Disabilities 
District 7 
averages6 43.5% 40.7% 1.2% 47% 11% 

Oakland 
averages7 41.1% 27.4% 1.1% 29.6% 11% 

California 
averages8 37.6% 6.2% 0.4% 22.1% 12.9% 

 
 

Our target community is centered around the intersection of 96th Avenue and Bancroft Avenue in 
deep East Oakland, reaching five primary neighborhoods (Cox, Webster, Ivywood, Foothill 
Square, and the Elmhurst community) and focusing on zip codes 94603, 94605, and 94621 in 
District 7 (Figure 1.02). The proposed territory is a majority minority community, like much of 
Oakland, with a mix of African American and Latino residents. According to census data between 
2010 and 2014, African Americans represented, 37.8%, 47.9%, and 36.5% for the zip codes of 
94603, 94605, and 94621 respectively9, whereas Latinos represented 52.6%, 23.3%, and 54.8% of 
the same respective zip codes. Currently, 22.9% of community in the target area is school-aged; 
47% of the students in surrounding OUSD schools are English Learners; 11% are Special 
Education students10; 39.5% of children in the target community live in single parent households.11     
                                                           
3 API School Level Reports." California Department of Education. N.p., n.d. 
4 "Balanced Scorecard (n.d.) Oakland Unified School District Scorecard. OUSD. Web. 
<http://www.ousddata.org/uploads/3/7/4/7/37475871/00_ousd_-_district_balanced_scorecard_-_2015-16.pdf>. 
5 "API School Level Reports." California Department of Education. N.p., n.d. 
<http://api.cde.ca.gov/reports/page2.asp?subject=API&level=School&submit1=submit>. 
6 American FactFinder. United States Census Bureau, 2010. http://factfinder2.census.gov. This figure is an average of census 
data from the three zip codes of 94603, 94605, and 94621. 
7 Data Reports - External. Oakland Unified School District, n.d. Web. 
<https://drive.google.com/folderview?id=0B6QEqRqzjxxzTVFSUW1ZUml4Sms&usp=drive_web#>. 
8 "DataQuest (CA Dept of Education)." DataQuest (CA Dept of Education). N.p., n.d. Web. <http://dq.cde.ca.gov/dataquest/>. 
9 American FactFinder. United States Census Bureau, 2010. http://factfinder2.census.gov. 
10 Data Reports - External. Oakland Unified School District, n.d. Web. 
<https://drive.google.com/folderview?id=0B6QEqRqzjxxzTVFSUW1ZUml4Sms&usp=drive_web#>. 
11 American FactFinder. United States Census Bureau, 2010. http://factfinder2.census.gov/.   
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Figure 1.02: Proposed School Territory 

  
 
In our target community, the percentage of individuals with a college degree or higher is 
significantly lower than in both the City of Oakland and the State of California: 15.6% of adults 
have earned a bachelor’s degree, with 5.5% attaining a graduate or professional degree; 39.9% of 
the adult population did not complete high school.12 Among those 18 – 24 years of age, over 1 in 
4 do not have a high school diploma or equivalent. In contrast, 81.5% of the population of 
California ages 25 years or older have graduated from high school and 31.9% have earned a 
bachelor’s degree.13 Many children growing up in these communities who are given the 
opportunity to be academically successful through the option of a quality 6-8 college preparatory 
charter school will be first generation college-bound students, and some will be first generation 
high school graduates.  
 

The median household income for the target community is $31,000, trailing state and city averages 
in terms of median household income and employment.14 California’s median income is $61,489, 

                                                           
12 Ibid.   
13 Ibid. 
14 United States Census Bureau. "Quick Facts." N.p., n.d. Web. <http://quickfacts.census.gov/qfd/states/06/0653000.html>.  
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while Oakland’s median income is $52,962.15 Moreover, this income includes some form of 
government assistance for many residents, including a range of 27% to 40% of families with 
children living in poverty.16 Demographics and economic data indicate that these zip codes are 
high poverty, high minority, and densely populated. On average, more than 88% of students in 
surrounding OUSD schools qualify for free or reduced lunch17 and between 41% and 70% of 
housing units are renter occupied.18  According to the 2015 Strategic Regional Analysis (SRA), 
five (5) schools (East Oakland Pride, Castelmont, Leadership Public Schools R&D, Rise, and New 
Highland) rank as a 6 on a scale from 1 to 6, with 1 being the least stressed and 6 being the most 
stressed.19 The area has a high crime rate, particularly for the propensity of violent crime. 
According to the Oakland Police Department, the target community, part of Area 5, is one of the 
areas in which violent crimes are most likely to occur in Oakland.20 The target area is ranked 1 on 
a crime index scale of 1 to 100 in which 100 is the safest.21   
 

1. Student Population to be Served   
 

Figure 1.03: Student Demographics  

Projected Demographics  FRL% Students with 
Disabilities%  EL% 

Projected Demographics of 
Aurum Prep 90% 11% 30% 

2015 – 2016 OUSD 
Demographics22  71.1% 11% 29.6% 

 

Aurum Prep intends to serve a demographic that is representative of the target community. We 
also seek to address the under-enrollment of low-achieving populations within high performing 
schools such as African-American and Pacific Islander students. As evidenced by data in both 
District 7 and across the Oakland Unified School District, there is currently an underrepresentation 
of African American children in charter schools in Oakland. We plan to address this 
underrepresentation through our recruitment strategy outlined in Element 1 E: Students 
Recruitment and Enrollment and Element 7: Means to Achieve Racial and Ethnic Balance. 
Based on 2015 enrollment data of surrounding schools, we expect approximately 90% of students 
will qualify for free or reduced lunch. Given the current under enrollment patterns of specific 
minority groups in charter schools in District 7, Aurum Prep seeks to represent a higher proportion 
of underrepresented groups. We project that we will serve a 52% African American population, 
41% Latino population, and 7% Pacific Islander population. We anticipate that 30% will be 
English Learners and 11% will qualify for special education services. In the fall of 2018, our 
inaugural class would include 132 6th graders and we would grow to full grade and student capacity 
in the 2020 – 2021 school year of 396. 
                                                           
15 "Bay Area Census - Oakland." Bay Area Census -- City of Oakland. N.p., n.d. 
<http://www.bayareacensus.ca.gov/cities/Oakland.htm>. 
16 Ibid. 
17 Data Reports - External. Oakland Unified School District, n.d. Web. 
<https://drive.google.com/folderview?id=0B6QEqRqzjxxzTVFSUW1ZUml4Sms&usp=drive_web#>. 
18 School Quality Snapshot. California Department of Education, 2015. http://www6.cde.ca.gov/schoolqualitysnapshot/.   
19 "Story Map Journal." Strategic Regional Analysis. OUSD, n.d. Web. 
<http://ousd.maps.arcgis.com/apps/MapJournal/index.html?appid=4c58f84642c1493d9a75174244be1c0a>. 
20 "City of Oakland California." Crime Statistics. N.., n.d. Web. <http://www2.oaklandnet.com/Government/o/OPD/s/Statistics/>. 
21 "Crime Rates for Oakland, CA." Oakland CA Crime Rates and Statistics. N.p., n.d. 
<http://www.neighborhoodscout.com/ca/oakland/crime/>. 
22 "Fast Facts - Oakland Unified School District." Fast Facts. OUSD, n.d. Web. 
<https://drive.google.com/drive/folders/0B6QEqRqzjxxzOGllWlBUS2d2ZXc>. 
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Figure 1.04: Enrollment Projection 

 
Aurum Prep will use a slow growth model, growing one year at a time, until the school reaches its 
full grade span of 6-8 and maximum capacity 396 students in 2020-21. We will start with a grade 
size of 132 students, divided into four cohorts with class sizes of approximately 33 students each 
and backfill in the upper grade levels as necessary. According to Stanford University’s Credo 
Report, “opening ‘slow growth,’ or one grade level at a time, [is] associated with superior 
performance at most ages and grade spans.”23 Given the needs of the community and the supreme 
importance of generating strong results even in our first years of operation, we have chosen to go 
with the research-proven method of slow growth. Studies show that schools that produce strong 
results in their first two years of operation tend to continue to produce those results, “after two years 
performing at the same level, quality becomes even more fixed at both ends of the spectrum.”24  
 
2. Unmet Educational Needs, Surrounding School Demographic, School Performance Data  
 

In recent years, the Oakland Unified School District (OUSD) has made progress towards its 
ambitious vision of all students graduating from high school as “caring, competent and critical 
thinkers, fully-informed, engaged and contributing citizens . . . prepare[d] to succeed in college 
and career.”25 Since 2012, for example, the reading proficiency of high school students has nearly 
doubled from 19% to 38%.26 Yet OUSD continues to face significant challenges, and consistently 
trails the State of California and surrounding counties in academic proficiency as measured by the 
Academic Performance Index.27 In 2014, for example, 56% of students in the state were proficient 
in English while 43% were proficient in OUSD. The same trend persists in Math, with 41% of 
students in OUSD deemed proficient as compared to 51% at the state. There are also disparities 
upon lines of race and ethnicity that persist. In 2016, only 17% of African American and 22% of 
Latino students were deemed proficient or above in English in OUSD as measured by the SBAC.28 
Comparatively, in the state of California, 31% of African American students and 37% of Latinos 
we deemed proficient or above. Similarly, in 2016 only 10% of African American and 15% of 
Latino students were deemed proficient or above in mathematics in OUSD as measured by the 

                                                           
23 Stanford University. "The Credo Report." Charter School Growth and Growth Replication: And Replication Volume I (2013): 
1-72. Stanford University. Web. <https://credo.stanford.edu/pdfs/CGAR%20Growth%20Volume%20I.pdf>. 
24 Ibid.  
25 OUSD. "Superintendent Search." / Overview of OUSD. N.p., n.d. Web. 
26 "OUSD District Balanced Scorecard." OUSD Data Reports. N.p., 2015. <_district_balanced_scorecard_->. 
27 OUSD. "Community Schools Project Narrative." (2013). Web. 
<http://www2.ed.gov/programs/communityschools/2014/oakland.pdf>. 
28 District Level Reports." California Department of Education. N.p., n.d.< 
http://caaspp.cde.ca.gov/SB2016/ViewReport?ps=true&lstTestYear=2016&lstTestType=B&lstGroup=5&lstCounty=01&lstDistr
ict=61259> 

Grade Level 
Year 0 Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 Year 7 

2017-2018 2018-2019 2019-2020 2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

2024- 
2025 

6  132 132 132 132 132 132 132 
7   132 132 132 132 132 132 
8    132 132 132 132 132 

Middle 
School 0 132 264 396 396 396 396 396 
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SBAC.29 In California, on average, 18% of African Americans and 24% of Latinos were deemed 
proficient or above as measured by the SBAC.    
 
 

In third grade, an especially critical time when students should be reading to learn as opposed to 
learning to read, 42.8% of local students are reading on or above grade level as measured by the 
Scholastic Reading Inventory.30 This trend does not improve as students advance in grade levels 
within OUSD. In sixth grade, 31.5% of students, or less than one in three, are reading on or above 
grade level, and in ninth grade there is a slight increase to 38%, or slightly more than one in three, 
reading on or above level. Within the target community, the data demonstrates this trend in overall 
proficiency levels.  In addition, please see Appendix F for additional detail as required. 
 

Figure 1.05: 2014 – 2015 SRI and SBAC Results for Surrounding Schools31 

Name SRI Results 
by Grade 

SRI Results 
(All Grades) 

SBAC Average 
Point Difference 

from State 

Statewide Percentile 
Ranking 

OUSD 
42.8% -3rd Grade 
31.5%- 6th Grade 
38%- 9th Grade 

N/A N/A N/A 

Acorn 
Woodland 

K - 5 
38.5%- 3rd Grade 30.7% -All Grades ELA - 40.5 

Math - 42.2 46 

Brookfield 
K - 5 33.9%- 3rd Grade 26.1%- All Grades ELA - 59.6 

Math - 65.5 26 

East Oakland 
Pride 
K - 5 

25.4%- 3rd Grade 18.6%- All Grades ELA - 105.7 
Math - 107.4 2 

Encompass 
K - 5 50%- 3rd Grade 33.2%- All Grades ELA – 75.2 

Math - 89.9 10 

Esperanza 
K - 5 18.2%- 3rd Grade 20.1%- All Grades ELA - 67.3 

Math - 57.5 26 

Fred T. 
Korematsu 

K – 5 
31.6%- 3rd Grade 23.9%- All Grades ELA - 70.4 

Math - 70.8 19 

Howard 
K – 5 17.1%- 3rd Grade 18.8%- All Grades ELA - 88.5 

Math - 94.6 6 

New 
Highland 

K – 5 
11.5%- 3rd Grade 17.9%- All Grades ELA - 85.5 

Math - 95.7 6 

Markham 
Elementary  

TK – 5 
31.3%- 3rd Grade 23.1%- All Grades ELA - 98.8 

Math - 95.3 4 

Reach 
TK – 5 15.2%- 3rd Grade 13.1%- All Grades ELA - 130.8 

Math - 123.7 1 

Rise 
K – 5 25.5%- 3rd Grade 20.5%- All Grades ELA - 126.6 

Math - 126.4 1 

Alliance 
Academy 

6 - 8 
18.9%- 6th Grade 21%- All Grades ELA - 113.2 

Math - 137.6 1 

                                                           
29 Ibid 
30 "OUSD District Balanced Scorecard." OUSD Data Reports. N.p., 2015. <_district_balanced_scorecard_->. 
31 "Balanced Scorecard (n.d.) Oakland Unified School District Scorecard. OUSD. Web. 
<http://www.ousddata.org/uploads/3/7/4/7/37475871/00_ousd_-_district_balanced_scorecard_-_2015-16.pdf>. 
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Elmhurst 
6 - 8 14.9%- 6th Grade 24%- All Grades ELA - 96.5 

Math - 146.1 1 

Castlemont 
9 – 12 21.1%- 9th Grade 19.5%- All Grades ELA - 91.5 

Math - 164.8 1 

 
As outlined, not one school in the target community has a majority of students reading on or above 
grade level as measured by the Scholastic Reading Inventory Assessment. The schools which 
currently have the highest level of proficiency, Acorn Woodland and Encompass, have 
approximately 30% of students, or less than one in three, reading on grade level. All schools in the 
target community fall significantly behind the state average in Math and English as measured by  
the SBAC. No school in the target community ranks above the 50th percentile of performance. At 
the middle and high school level, all district schools rank in the lowest percentile of schools within 
the state.  
  

In California, individual schools’ student achievement was rated through the Academic 
Performance Index (API) until 2013. The goal set for public schools within the state was an API 
of 800. In 2013, the average Growth API in District 7 was 706.  Currently, the primary method for 
measuring student performance is through the Smarter Balanced Assessment (SBAC). These 
statistics continue to demonstrate a low level of attainment within the target community feeder 
pattern. A student who starts their educational experience within an OUSD school in the target 
community may have results reflected below: 
 

 Figure 1.06: Feeder Pattern in District 732 
 District 7 Feeder Pattern 

School 2013 Growth  
API 

3 Year 
Average API 

2015 – 2016 
SBAC Results 

2015 – 2016  
SRI Results 

Chronic 
Absence 

A – G 
Completion 

Reach Academy 
Elementary 628 617 9%- ELA 

4%- Math 13.1% 23% N/A 

Alliance 
Academy 627 666 12%- ELA 

5%- Math 21% 18.2% N/A 

Castlemont 
High  509 N/A 6%- ELA 

0%- Math 23.2% 18.8% 16.7% 

 
As performance results indicate, the schools in the area have struggled to meet the needs of all 
students. Student proficiency rates, as measured by API, decrease as students progress from 
elementary to high school. Less than a quarter of students within this feeder pattern are reading on 
or above grade level and nearly one fifth of students are chronically absent. SBAC results 
demonstrate that less than 10% of students will be proficient in mathematics and less than 15% 
will be proficient in English at any point within this feeder pattern. The data strongly suggests that 
many students in the target area will not achieve the district’s mission.   
 

There are even wider disparities when analyzing the statistics among minorities and low-income 
children in the District. In the 2014 – 2015 school year, 66.7% of White students were deemed to 
have met or exceeded grade the English standard as measured by the Smarter Balanced Assessment 
Consortium (SBAC)33 whereas 15.2% of African Americans and 19.1% of Latinos met or 

                                                           
32 "API School Level Reports." California Department of Education. N.p., n.d. 
<http://api.cde.ca.gov/reports/page2.asp?subject=API&level=School&submit1=submit>. 
33 "OUSD District Balanced Scorecard." OUSD Data Reports. N.p., 2015. <_district_balanced_scorecard_->. 
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exceeded the same English standard (Figure 1.08).34 In Math, 62.1% of Whites met or exceeded 
the standard compared to 9.5% of African Americans and 13.7% of Latinos (Figure 1.08). 
Considering that more than half of the students in OUSD are African American or Latino, and 
represent the majority of our target community, more high quality education options are a priority 
(Figure 1.07).35  
 
Figure 1.07: OUSD Student Demographic Information  

OUSD Student Demographic Information 

Race/Ethnicity Percentage of Total Student Population Amount of Students 

Asian 14.40% 5,339 
African American 27.40% 10,159 

Latino 41.10% 15,238 
Native American 0.30% 111 
Pacific Islander 1.10% 408 

White 10.80% 4,004 
Multiple Ethnicity 3.50% 1,298 

N/A 1.40% 519 
Total 100% 37,075 

 

Figure 1.08: OUSD Balanced Scorecard Data36 
2015 – 2016 OUSD Balanced Scorecard Data 

Demographic Cohort 
Graduation 

Cohort 
Dropout 

A-G 
Completion 

Chronic 
Absence Suspension 

All 60.8% 23.3% 39.8% 12.1% 3.9% 
Asian 71.5% 16.9% 60.1% 4.4% 0.9% 

African American 
Male 54.3% 26.6% 18.0% 19.1% 10.3% 

African American 58.6% 24.9% 23.6% 19.7% 8.2% 
Latino 54.5% 26.2% 36.2% 11.2% 2.5% 

Pacific Islander 57.8% 26.7% 13.8% 14.7% 4.7% 
White 75.4% 16.6% 76.5% 5.5% 1% 

Low Income 67% 16.2% 37.5% 13.1% 4.5% 
Students with 

Disabilities 55.1% 22.9% 9.6% 19.6% 7.9% 

 
The four-year current cohort graduation rate stands at 60.8%, with 39.8% of students having the 
necessary A – G course completion in the 2013 – 2014 school year.37 These statistics fall even 
lower, especially for students who are African American, Latino, Pacific Islander, or who have 
disabilities. Currently, the graduation rate for African Americans, Latinos, and Pacific Islanders is 
lower than the district’s average while the cohort dropout rate for African Americans, Latinos, and 
Pacific Islanders is higher. Worth noting are the high numbers of chronic absence and suspension 
rates for African American children, which at 8.2% nearly twice the amount than any other race 
or ethnic group. Students with disabilities also are far behind their peer groups in nearly every 

                                                           
34 Ibid. 
35 OUSD. "Oakland Unified School District Fast Facts 2013-2014." (n.d.): 91-92. 
<http://www.ousd.org/cms/lib07/CA01001176/Centricity/Domain/4/OUSDFastFacts2013-14.pdf. 
36 Ibid.  
37 Ibid. 
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category. These statistics suggest that African American and Latino children and students with 
disabilities are not getting the supports they need and are struggling to meet the district’s ambitious 
mission for all children.    
 

According to California statute, one of the distinct purposes of charters is to “increase learning 
opportunities for all pupils, with special emphasis on expanded learning experiences for pupils 
who are identified as academically low achieving.”38 Aurum Prep proposes to serve a student 
population that is high minority, high poverty, and high need. We are expressly determined to 
provide all of our students with an excellent middle school education that prepares our students 
for success in high school, college, and career.  
 
Figure 1.09: Average 2013 Growth API for Target Community Schools by Grade Level39 
 

 

Within District 7, many of these statistics worsen over time. For example, the average API at each 
level in the K – 12 feeder pattern reflects a pattern that decreases the longer students remain in 
school. Conversely, while many of the charters schools in District 7 are serving children with a 
higher degree of academic success, many are not serving a proportional demographic of students 
to the overall population District 7 reflects.  
 
Figure 1.10: Average 2013 Growth API and Demographics of Charter Schools in District 7 

 
While the 2013 growth API of charters is higher than that of the district, there is large disparity 
within which populations are being serviced in the Oakland community. On average, 15% of 
students in charter schools in District 7 are African American and only one charter school in 
District 7 has a population of African American students that reaches or exceeds 20%. When the 
demographic data for zip codes 94603, 94605, and 94612 are averaged, District 7 has 
                                                           
38"Code Section Group." Codes Display Text. 
<http://leginfo.legislature.ca.gov/faces/codes_displayText.xhtml?lawCode=EDC&division=4.&title=2.&part=26.8.&chapter=1.
&article=>. 
39 This table reflect the average of District 7 API data at the Elementary, Middle, and High school levels. "API School Level 
Reports." California Department of Education. N.p., n.d. 
<http://api.cde.ca.gov/reports/page2.asp?subject=API&level=School&submit1=submit>. 

School Level Average 2013 Growth API 
District Elementary Schools 711 

District Middle Schools 671 
District High Schools 512 

School Name 2013 Growth 
API African American Latino 

Cox Academy (K – 5) 743 19.6% 69.1% 
Lighthouse (K – 8) 796 12% 79.7% 

Monarch Academy (K – 8) 761 4.1% 94.1% 
K - 8 Average 766 11.9 80.97% 

Bay Area Technology (6 -12) n/a 47.9% 28.7% 
Lighthouse Community (9 – 12) 799 9.9% 83.9% 

Lionel Wilson (6 – 12) 807 3.2% 96% 
LPS R&D (9 -12) 734 12.5% 85.2% 

6 – 12 Average 780 10.23 73.48% 
Overall Average 773 15.14% 77.21% 
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approximately a 40% population of African Americans (Figure 1.01).40 This suggests that the 
educational needs of all children in the target community are not being met in a manner that is 
equitable.  
 

  
Figure 1.11: Surrounding Schools Demographic & Performance Data  

                                                           
40 United States Census Bureau. "Quick Facts." N.p., n.d. Web. <http://quickfacts.census.gov/qfd/states/06/0653000.html>. 
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OUSD 
Schools 

# 
of

 S
tu

de
nt

s 
20

13
 

%
 S

tu
de

nt
s E

lig
ib

le
 fo

r 
Fr

ee
/ 

R
ed

uc
ed

 L
un

ch
 

%
 o

f S
pe

ci
al

 E
d.

 S
tu

de
nt

s 

%
 o

f E
ng

lis
h 

L
ea

rn
er

s 

%
 M

aj
or

 E
th

ni
ci

ty
 #

1 

%
 M

aj
or

 E
th

ni
ci

ty
 #

2 

%
 M

aj
or

 E
th

ni
ci

ty
 #

3 

20
13

 G
ro

w
th

 A
PI

 

M
et

 S
ch

oo
lw

id
e 

G
ro

w
th

 T
ar

ge
t?

 

M
et

 S
ub

gr
ou

p 
G

ro
w

th
 T

ar
ge

ts
? 

20
13

 A
PI

 3
 Y

ea
r 

A
ve

ra
ge

 

20
13

 A
PI

 S
ta

te
w

id
e 

R
an

k 

20
13

 A
PI

 S
im

ila
r 

Sc
ho

ol
s R

an
k 

20
13

 S
ch

oo
l P

er
fo

rm
an

ce
 

Fr
am

ew
or

k 
C

la
ss

ifi
ca

tio
n 

(S
PF

) 

Acorn 
Woodland   

K - 5 
165 87.2% 10.9% 64.4% 86.9% 

Latino 

9.7% 
African 

American 

1.9% 
Asian 798 N Y 829 5 3 5 

Brookfield  
K - 5 223 70.9% 20.2% 58% 64.3% 

Latino 

25.3% 
African 

American 

3.5% 
Asian 687 N N 728 1 1 3 

East 
Oakland 

Pride 
K - 5 

283 100% 16.3% 60.6% 69.1% 
Latino 

26.1% 
African 

American 

1.5% 
Pacific 
Islander 

668 Y Y 660 1 1 2 

Encompass 
K - 5 199 100% 13.1% 59% 72.8% 

Latino 

20.2% 
African 

American 

1.3% 
Asian 746 N N 764 2 3 5 

Esperanza   
K - 5 202 99.1% 11.4% 84.7% 98.1% 

Latino 

1.6% 
African 

American 

.3% 
Asian 778 Yes Yes 766 4 4 5 

Fred T. 
Korematsu 

K – 5 
243 100% 7.4% 64.8% 75% 

Latino 

17% 
African 

American 

2.8% 
White 743 Y N 753 2 2 4 

Howard     
K – 5 130 87.4% 22.3% 11.7% 

73.2% 
African 

American 
16.1 Latino 4.4% 

Asian 777 N N 790 4 8 7 

New 
Highland    

K – 5 
181 92.9% 7.2% 70.1% 81.9% 

Latino 

15.1% 
African 

American 

1.7% 
White 676 N N 712 1 1 2 

Markham 
Elementary 

TK – 5 
194 93.8% 13.9% 43.8% 56.2% 

Latino 

36% 
African 

American 

2.8% 
Pacific 
Islander 

749 N N 759 3 4 5 



  

11  
 

 
3. Meeting the Needs of Our Students  
 

“It is my belief that all young people have the ability to achieve at high levels, and it is our 
responsibility to ensure that they do. . .This includes having high expectations for students to 
succeed academically, socially, in their college and career pursuits, and in life.” – Antwan Wilson 
Superintendent of the Oakland Unified School District 41 

 

We propose a high-expectations, high achieving 6-8 charter school that replicates the successful 
models of other high performing charter schools in California and across the country. With the 
training, support, and guidance of Building Excellent Schools and Educate78, and with the 
continuous input and support of local families and community stakeholders, we will offer Oakland 
families a unique, college preparatory middle school education designed to aggressively remediate 
academic gaps and accelerate student learning – all within a small, values-based school community 
that draws on effective practices of top performing urban charter schools serving similar 
populations of need. 
 

We understand the tremendous work required and moral mandate at stake to close significant 
reading and mathematics gaps for African-American and Latino students growing up within our 
city. For this reason, Aurum Prep proposes an extended school day centered on rigorous literacy 
and math education. Our students will receive at least 180 minutes of literacy and 100 minutes of 
math instruction each day. Our two-teacher model for our lowest math and literacy cohorts, as 
                                                           
41 Grady, Barbara. "BREAKING: OAKLAND SCHOOL DISTRICT CHOOSES NEW SUPERINTENDENT." Oakland Local. 
n.d. 2014. Web. 

Reach       
TK – 5 179 86.3% 11.7% 36% 

46.6% 
African 

American 

40.7% 
Latino 

5.9% 
Asian 

 
628 N N 617 1 1 1 

Rise        
K – 5 194 100% 8.2% 56.3% 66.5% 

Latino 

29.2% 
African 

American 

1.2% 
Asian 555 N N 651 1 1 1 

Alliance 
Academy    

6 - 8 
319 100% 7.2% 41.6% Latino 

70.3% 

20.7% 
African 

American 

4.5% 
Pacific 
Islander 

627 N N 667 1 1 1 

Elmhurst    
6 - 8 333 90.25 15.3% 28.8% Latino 

57.3% 

36.4% 

African 

American 

2.2% 
Pacific 
Islander 

686 N N 683 1 3 3 

Castlemont 
9 – 12 375 83.6% 14.9% 24.5% 52.7% 

Latino 

38.4% 
African 

American 

6.1% 
Pacific 
Islander 

509 N/
A N/A N/A 1 1 2 

Charter 
Schools               

Cox         
K – 5 368 100% 6.8% 56.5% 69.1% 

Latino 

19.6% 
African 

American 

4.6% 
Pacific 
Islander 

743 N N N/A 2 7 6 

Monarch    
K - 5 250 95.3% 10% 72.2% 94.1% 

Latino 

4.1% 
African 

American 
.5% 761 N N 774 3 6 6 

Leadership 
R&D        
6 – 12 

157 100% 5.7% 37.5% 85.2% 
Latino 

12.5% 
African 

American 

1.1% 
Pacific 
Islander 

734 N/
A N/A N/A 4 9 7 
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determined by interim assessments, will allow students performing below grade-level multiple 
opportunities each day to practice and then master content with the support of high capacity, 
mission-driven teachers. Within our twice per day 40-minute FOCUS periods, our high-risk 
students will receive small group teacher support, conferencing, and tutoring each day as 
determined by weekly data. Students will not transition between classes; instead, teachers will 
travel from class to class to maximize every minute of instruction and to maintain a small school 
community within each classroom – shown to be pivotal for the success of our target community.  
 

We believe in the promise of every student, and we have listened to the dreams local families have 
for their children.  Therefore, all students at Aurum Prep will take a college-preparatory track so 
that they can determine the scope and trajectory of their futures upon graduation. This college-
preparatory track begins in middle school, ensuring that Aurum Prep students will enter high 
school on the pathway to college. Our curriculum will provide students with a rigorous literacy 
and math program aligned to a sequence that meets the entrance requirements of the University of 
California collegiate system. We also recognize that in order for students to be successful in college 
they must be prepared with a strong character education. We know that our students must be able 
to think, speak, and write well, as measured by rigorous national standards, and they must be able 
to present themselves as eager and earnest young people ready to lead in this world. With a focus 
on character development and strong curriculum, Aurum Prep will give students and families the 
education they need for college and career readiness and for which so many families are yearning.  
 

We approach education with the belief that all students will be successful when given the 
foundational skills in literacy and math, along with the personal character development needed to 
navigate the collegiate and professional worlds. Given that many of our students will enter sixth 
grade performing below grade level, it is essential that we extend the school day to create more 
time to master content in literacy and math. Through a highly-structured, achievement-oriented, 
and joyful school community, we prioritize that time to remediate gaps quickly and to accelerate 
learning for every student, inspiring them within our close school community to do the hard work 
that builds success and providing them with the personalized supports they need to succeed. 
 

According to the 2015 Strategic Regional Analysis, the district loses many children at the middle 
and high school levels.42 The capture rate is defined by OUSD as the percent of Oakland school-
aged children enrolled in OUSD district-run and OUSD charter schools. Specifically, in sixth 
grade, the district and district-approved charter schools have a capture rate of 82% whereas in 
ninth grade the capture rate is 79%. In alignment with the Equity Pledge, we propose to partner 
with OUSD to play a role in creating a sustainable neighborhood school that will provide students 
and families with a high quality option.  
 

Aurum Prep will work towards the goal of every student graduating from middle school at or above 
proficiency, which will ultimately allow us then to prepare all students to succeed within and 
graduate prepared to succeed in high school and ultimately the college of their choice. We will 
focus our efforts on recruiting students from communities in deep East Oakland and specifically 
within the zip codes of 94603, 94605, and 94621. 
 

                                                           
42 "Story Map Journal." Strategic Regional Analysis. OUSD, n.d. Web. 
<http://ousd.maps.arcgis.com/apps/MapJournal/index.html?appid=4c58f84642c1493d9a75174244be1c0a>. 
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4. Alignment with the Charter Schools Act and District’s Mission, Vision, and Goals  
 

In accordance with the Charter Schools Act and the OUSD mission, Aurum Prep will significantly 
increase the learning outcomes of students in the target community, especially those “identified as 
academically low achieving.”43 We propose to work with the district to “eliminate inequity” by 
serving students currently not being serviced at proportional rates.44  Aurum Prep will provide 
students with a rigorous curriculum aligned to Common Core State Standards that fulfill A - G 
requirements, and will ensure our students can succeed in other post high-school pathways, 
including vocational and trade options. Our school will provide “parents and pupils” with 
“expanded choices” by addressing the need for a college preparatory school with an emphasis on 
character development, personalized learning, and design thinking.45 It is our belief that the 
community and families we serve are critical to our success and we have designed systems to 
frequently communicate with families and have actively forged several community partnerships. 
Aurum Prep will provide “each child with excellent teachers, every day” through our unique and 
expansive professional opportunities for our staff and we intend to work with the district to offer 
our rigorous professional development as an opportunity in which others can engage.46 
 

5. Community Involvement   
 

At Aurum Prep, we deeply believe in engaging with families and community partners. We have 
taken extensive time to conduct a listening campaign with a wide array of community partners and 
local families, including meeting at local churches, non-profits, and local schools, including but 
not limited to organizations such as Acts Full Gospel, Oakland Leaf, Cox Academy, and Oakland 
Parents Together. Over the last several months, we have engaged over 300 community members, 
spoken at multiple churches, hosted a table at more than five (5) community-wide events, and we 
have held nine (9) Community Meetings. Our Family Advisory Council consists of over 15 parents 
and students from the East Oakland community and has helped to inform the vision and direction 
of the proposed school and has also has been instrumental in our community outreach efforts.47  
 

In our community meetings, parents and students have advised us on what aspects they consider 
most important in a school and also where they feel the need is greatest within the community. 
Through their input and extensive research of existing data, we have determined that our target 
community, centered at the intersection of 96th Avenue and Bancroft Avenue, is in need of a quality 
school option. When asked at what grade level parents would want a quality school option, parents 
resoundingly were concerned for their children going into middle school. The following quote is 
demonstrative of their sentiments regarding the educational options currently available to them at 
middle and high school level: “Our children are being trained to work from their backs and not 
with their heads for the rest of their lives.” – Maria De La Cruz, East Oakland Parent.   Regardless 
of family challenges, what all parents want, and what all young people are hopeful for, is a school 
                                                           
43 “California Charter Law." California Legislative Information. The State of California, n.d. Web. 
<http://leginfo.legislature.ca.gov/faces/codes_displayText.xhtml?lawCode=EDC&division=4.&title=2.&part=26.8.&chapter=1.
&article=>. 
44 "Welcome to Oakland Unified." OUSD Welcome Page. Oakland Unified School District, n.d. Web. 
<http://www.ousd.org/domain/4>. 
45 “California Charter Law." California Legislative Information. The State of California, n.d. Web. 
<http://leginfo.legislature.ca.gov/faces/codes_displayText.xhtml?lawCode=EDC&division=4.&title=2.&part=26.8.&chapter=1.
&article=>.  
46 "Welcome to Oakland Unified." OUSD Welcome Page. Oakland Unified School District, n.d. Web. 
<http://www.ousd.org/domain/4>. 
47 See page 158 through page 159 for a detailed description of Family Advisory Council (“FAC”). 
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that raises the bar high, puts the staff, structures, and supports in place for students to reach that 
bar, and opens up a world of school and life opportunity through hard work, values, and a tangible 
dream for what is possible for every child in our community. 
 
6. Community Feedback  
 

In keeping with the will of the families and community we propose to serve, we have designed our 
school in accordance with their feedback. In each of our meetings, we have solicited the input of 
families and community members through polls, surveys, and discussions. The following chart is 
a poll used in one of our ongoing community meeting, the largest words representing the words 
that were most frequently selected by our parents and families:  
 
Figure 1.12: Parent and Family Survey 

 
In surveys of dozens upon dozens of parents, families, and students attending our community 
meetings, we asked: “What you would want in a school for your child?”  The most common 
response was “college.” Other frequent responses include: “21st century skills, diversity, security, 
passion, and love.” We have also conducted parent and student learning circle focus groups in 
which conversations were entirely led by our families. In these learning sessions, parents and 
students were asked some of the following questions:  
 

x Who has been your favorite teacher and why? 
x What would be the ideal school for you? 
x What things about your school/education did you most like? 
x What things about your school/education would you change or do you need? 
 

The answers to these questions reinforced our core beliefs: families and students want a school 
and a team of teachers that care deeply about them, ensure that they work hard, and celebrate their 
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success every step of the way.  Our school is uniquely tailored to be able to deliver upon the needs 
and wants of the community. Given the high demand for a school that will provide students with 
viable opportunities to succeed in high school and college, we have structured our school to have 
the necessary rigorous academic program, college-going culture, and necessary supports to ensure 
success from day one. Our extended time in Math and English exceeds the California Department 
of Education’s recommendation for exemplary schools.48 Additionally, we will bolster our college 
going culture not only through college banners, regalia, advisory periods, and Community Circles, 
but also through direct experience and exposure through field trips and work-based learning 
opportunities, and we will invite families and community partners to join us. All field trips and 
off-site work-based learning experiences will require Board approval and will be provided to our 
students through our fundraising efforts; students will have equitable access to these experiences 
and families will never be required to pay in order to attend. Field trips are designed to start with 
a focus on the local community and as we expand our students’ world view, progressively expand 
to include regional, national, and eventually international communities. We firmly believe that 
students’ exposure to these various experiences will enhance learning in all of our core content 
areas, as “[f]ield trips provide real experiences related to all content areas… they begin to 
understand, in a very concrete way, the value of important community resources.”49  
  
Figure 1.13: Proposed Field Trips  
Grade Level  Proposed Field Trip  

6 Local Colleges and Universities (UC Berkeley, Laney College, Mills College, 
etc.); Children’s Fairyland, Lake Chabot Park. 

7 Bay Area Colleges (Academy of Art University, Santa Clara University, San 
Francisco State, Stanford University, etc.); Coit Tower, Golden Gate Park, 
Muir Woods. 

8 Washington D.C. and Regional Colleges (American University, Hampton 
University, Howard University, etc.); Yosemite National Park.  

 
In discussions, parents and students also expressed their desire for a school that (a) had quality 
teachers that held students to high expectations but also supported them, (b) provided character 
development throughout the year and across the grades, and (c) provided classes in and a focus on 
entrepreneurship. Aurum Prep will conduct an intensive recruiting, interviewing, and hiring 
process from a wide and diverse pool of candidates that will ensure that all of our teachers are 
highly qualified, have the necessary credentials and certifications, and are well-trained and driven 
to address the needs of our students. We have constructed our calendar to include frequent 
opportunities for staff to be developed, including weekly observations and debriefs, three hours of 
weekly professional development, and six (6) data days for our instructional staff to make informed 
decisions on how to best remediate and approach upcoming content, and seven (7) additional 
annual days in addition to the 20 summer professional development days devoted to the building 
of our team, our culture, and our curriculum. We strongly agree with the sentiment of renowned 
psychologist Carol Dweck: “With the right mindset and the right teaching, people are capable of 
                                                           
48 Reading/Language Arts Framework for California Public Schools. California State Board of Education. 2007. 
http://www.cde.ca.gov/ci/cr/cf/documents/rlafw.pdf.   
49 Martha L. Nabors, PhD. MAKING THE CASE FOR FIELD TRIPS: WHAT RESEARCH TELLS US AND WHAT SITE 
COORDINATORS HAVE TO SAY (n.d.): n. pag. College of Charleston. Web. 
<http://teamhoward.pbworks.com/f/Case_for_field_trips.pdf>. 
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a lot more than we think.” 50 
 
Figure 1.14: Aurum Prep Family Advisory Council Meeting  

Our school design is focused to 
address each of the areas 
identified by our families and 
community members. Aurum 
Prep will have character 
education on a weekly basis that 
is aligned to our FIRST core 
values (Focus, Integrity, 
Respect, Self-Determination, 
and Team) and the “7 Habits of 
Highly Successful Teens.” 
Students will receive incentives 
for exemplifying our values 
both from their teachers in class 
and from their peers in weekly 
Community Circles. Moreover, 

parents expressed their desire to have ongoing opportunities to work with and communicate with 
leadership, therefore we are committed to hosting monthly Cafecitos in which parents and 
leadership have an opportunity to build relationships and discuss the school. Our middle school 
design thinking curriculum will further enhance our character development program by reinforcing 
the value of empathy. According to a Stanford publication on design thinking in middle school, 
“The two most important aspects of this theme (design thinking) were that students saw themselves 
as active change agents and that students exhibited empathy in relation to understanding human 
needs, both of which are essential components of design thinking. This was particularly important 
as they were in their school environment, and had intimate in-depth knowledge of their 
surroundings.”51  
 

If students are to rise out of the circumstances into which they were born, it is especially important 
for students born into poverty to receive the very best education possible.52 Data is clear: there is a 
strong correlation between a student’s educational attainment and their propensity to earn a salary 
greater than that of their parents.53 Proportionally, the income gap between families that have 
college-educated parents and families that do not has grown to more than $30,000, after inflation. 
The Oakland community and the many families raising their children here recognize the supreme 
importance of excellent educational options and the stakes for the long-term implications the 
quality of such education will have.  
 
The following chart lists the Community Outreach Events we have held.  

                                                           
50 Dweck, Carol. Mindset: The New Psychology of Success. NY: Random House, 2006.   
51 Carroll, Maureen, Shelley Goldman, Leticia Britos, Jaime Koh, Adam Royalty, and Michael Hornstein. "Design Thinking in a 
Middle School Classroom." International Journal of Art & Design Education 29.1 (2010): 37-53. Stanford University. Web. 
<http://www.stanford.edu/group/redlab/cgi-bin/materials/IJADE_Article.pdf>. 
52 Capra, Theresa. "Poverty and Its Impact on Education: Today and Tomorrow." The NEA Higher Education Journal. Web. 
<http://www.nea.org/assets/docs/HE/TA09PovertyCapra.pdf. 
53 Porter, Eduardo. "A Simple Equation: More Education = More Income." The New York Times. The New York Times, 10 Sept. 
2014. Web. 04 Mar. 2016. 
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Figure 1.15: Schedule of Speeches, Family Advisory Council Meetings, and Tabling Events 
 

Date Event Purpose 
02/07/2016 Speech/Tabling at Acts Full Gospel Build community and awareness  

03/23/2016 Family Advisory Council Meeting #1 Discuss the aspirations of families  
of the community 

04/06/2016 Family Advisory Council Meeting #2 Establish if families would want  
a school option and in which community 

04/06/2016 Tabling at Cox Academy Inform Parents about Aurum Preparatory 
04/20/2016 Tabling at Cox Academy Inform Parents about Aurum Preparatory 

04/20/2016 Family Advisory Council Meeting #3 Discuss the what families would want in a school 
design and establish outreach strategy 

05/04/2016 Family Advisory Council Meeting #4 Understand what parents and students  
aspire for in their educators 

05/04/2016 Tabling at Cox Academy Inform Parents about Aurum Preparatory 

05/25/2016 Family Advisory Council Meeting #5 Determine what systems would allow for  
the best family and school interactions 

05/25/2016 Tabling at Cox Academy Inform Parents about Aurum Preparatory 
06/01/2016 Speech/Tabling at Live, Learn, Success Inform Parents about Aurum Preparatory 

06/08/2016 Family Advisory Council Meeting #6 Access what is and is not currently working  
for students 

06/08/2016 Tabling at Cox Academy Inform Parents about Aurum Preparatory 

06/15/2016 Family Advisory Council Meeting #7 Determine what a safe learning environment 
looks like and how to make the school safe 

06/17/2016 Tabling at the Paradise Baptist Church 
Block Party  Build community and awareness 

06/18/2016 Speech/Tabling at Emmanuel Baptist 
Church Build community and awareness 

06/25/2016 Speech/Tabling at Mt. Sinai Missionary 
Baptist Church Build community and awareness 

07/06/2016 Family Advisory Council Meeting #8 Graduate Profile Activity- What should a middle 
school graduate of Aurum Prep look like? 

07/23/2016 Family Advisory Council Meeting #9 Communication Structures and Community 
Outreach part 1 

07/27/2016 Family Advisory Council Meeting #10 Communication Structures and Community 
Outreach part 2 

 
 
Figure 1.16: Speech at Acts Full Gospel 
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Figure 1.17: Sample Schedule of One to Ones 
 

Date Person Purpose 
1/28/2016 Bishop Bob Jackson - Acts Full 

Gospel One to one 

1/28/2016 Laura Flaxman - Educate78 One to one 
1/29/2016 Odiaka Gonzales - Oakland Leaf One to one 
1/30/2016 Erin Bernick - Oakland Parent One to one 
2/1/2016 Ron Towns - Oakland Teacher One to one 
2/1/2016 Ash Solar - GO Public Schools One to one 
2/2/2016 Scott Bryant - Oakland Resident One to one 
2/3/2016 Dirk Tiloston - Oakland Resident One to one 
2/3/2016 Patrick Walsh - CCSA One to one 
2/4/2016 Erin Lewellen - Global Citizen Year One to one 

2/23/2016 Elsie Simplicano - Oakland Resident One to one 
2/23/2016 Raul Alacantar - Oakland Lead One to one 
2/24/2016 Auroa Barajas - GO Public Schools One to one 
2/24/2016 Jeadi Somos - Oakland Teacher One to one 

2/25/2016 Meka Tull - Seneca Family of 
Agencies One to one 

2/25/2016 Yanira Canizales- Lighthouse One to one 

2/25/2016 Kwame Nitoto - Oakland Parents 
Together One to one 

2/26/2016 Jumoke Henton - Hodge- OUSD 
Board Member One to one 

2/26/2016 James Jackson - Oakland Resident One to one 

2/26/2016 Hae-Sin Thomas - Education for 
Change One to one 

2/26/2016 Xavier Buster - Oakland Teacher One to one 
3/11/2016 Tracy Sessions - Teach For America One to one 

3/21/2016 Lars Jorgensen - OUSD School 
Partner One to one 

3/22/2016 Elizabeth Torres - OUSD One to one 
3/22/2016 Bernex Richardson - Year Up One to one 
3/23/2016 Kevin King – Cox Academy One to one 
3/23/2016 Chasmin - OUSD Teacher One to one 
3/24/2016 Bishop Bob Jackson - Acts Full One to one 
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Gospel 

3/24/2016 Pastor Chris Casmire - Shiloh 
Baptist Church One to one 

3/29/2016 Greg Hodge - OUSD Resident One to one 
3/29/2016 Rebecca Haskell - Oakland Educator One to one 
3/30/2016 Rachel Henry - Oakland Parent One to one 
3/30/2016 Rachel Uthman - Oakland Parent One to one 
3/31/2016 Senah Adams - Oakland Parent One to one 
3/31/2016 Emani Lewis - KIPP Bridge One to one 
4/1/2016 China Lewis - Oakland Parent One to one 
4/1/2016 Judy Johnson - Oakland Parent One to one 
4/1/2016 Ashely Lyons - Oakland Parent One to one 

4/4/2016 Eli Kennedy - Level the Playing 
Field One to one 

4/4/2016 Endia Cleveland - Oakland Parent One to one 
4/4/2016 Jamal Fields - Education for Change One to one 

4/5/2016 Kareem Weaver - New Leaders for 
New Schools One to one 

4/5/2016 Meisha Fogle - Oakland Parent One to one 
4/6/2016 Gina Smith - Oakland Parent One to one 
4/6/2016 Frederick Marx - Warrior Films One to one 
4/6/2016 Ariana Ochoa - Oakland Parent One to one 

4/7/2016 Emma Paulino - Oakland 
Community Organizations One to one 

4/7/2016 James Harris - OUSD School Board 
President One to one 

4/8/2016 Kevin Taylor - Oakland Educator One to one 
4/8/2016 Norma Morales - Oakland Parent One to one 

4/8/2016 Bernadette Richards - Oakland 
Parent One to one 

4/12/2016 Erika Evans - Oakland Parent One to one 
4/12/2016 Jimmie Johnson - Oakland Parent One to one 
4/19/2016 Maira Vaca - Oakland Parent One to one 

4/19/2016 Keith Roberston - 100 Black Men 
Education Chair One to one 

4/19/2016 Pratik Shah - Oakland Resident One to one 

4/21/2016 David Silver - Education Advisor to 
the Mayor One to one 

4/25/2016 Rose Torres - OUSD School Board 
Member One to one 

4/25/2016 Kevin King and Guadalupe Nuno - 
Cox Academy One to one 

4/25/2016 Paul Perry - The Reset Foundation One to one 
4/26/2016 Gloria Lee - Educate78 One to one 
4/26/2016 Kevin Taylor - OUSD Educator One to one 
4/26/2016 Carolyn Gramstorff - Educate78 One to one 

4/26/2016 Emilie Linick - Capital Impact 
Partners One to one 

4/27/2016 Allen Smith - OUSD One to one 
4/28/2016 Aida Mariam - Youth Uprising One to one 
4/28/2016 Alfredo Matthew - NFTE One to one 

5/2/2016 Jodi London - OUSD School Board 
Member One to one 

5/5/2016 Antwan Wilson - OUSD One to one 
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Superintendent 

5/5/2016 James Harris - OUSD School Board 
Member One to one 

5/6/2016 Pastor Duley - Kaleo Church One to one 
5/23/2016 Cynthia Adams - NAACP One to one 
5/23/2016 Myra Esparza - Oakland Parent One to one 

5/24/2016 Pastor Overall - Shiloh Baptist 
Church One to one 

5/31/2016 Pastor Reems - Center of Hope 
Church One to one 

6/8/2016 Pastor Miller - Emmanuel Church One to one 
6/9/2016 Charla Johnson - Oakland Parent One to one 
6/9/2016 Cava Menzies - Oakland Parent One to one 

6/10/2016 Tarolyn Brown - Oakland Parent One to one 

6/14/2016 Minh-Tram Nguyen - Oakland 
School Leader One to one 

6/23/2016 William Clements - Oakland 
Resident One to one 

06/24/2016 Rachel Willis - Oakland Parent One to one 
06/27/2016 Miye Takagi - Oakland Parent One to one 
06/28/2016 David Montes - OUSD One to one 
06/29/2016 Patrick Walsh - CCSA One to one 
06/30/2016 Justin Warren - Oakland Resident One to one 

07/01/2016 Greg Klein - Rogers Family 
Foundation One to one 

07/07/2016 James Harris - OUSD School Board 
President One to one 

07/25/2016 Olis Simmons - Youth Uprising One to one 
 
7. Evidence of Support  
 
Through our extensive listening campaign and community outreach with a variety of community 
partners, Aurum Prep has interacted with various parents, families, educators, and leaders in 
Oakland. Aurum Prep represents the will of a multitude of those in the target community who 
demand a quality education for their children. Over the last several months, we have documented 
the support for Aurum Prep through letters of support, meaningfully interested signatures, and 
general community petition signatures.     
 

x Securing over 100 Meaningfully Interested Parent Signatures (COMPLETED - see 
appendix J) 

x Securing 500 general Community Petition Signatures (COMPLETED - see appendix 
O) 

x Gathering 5 Meaningfully Interested Teacher Signatures (COMPLETED - see appendix 
K) 

x Gathering 13 letters of support from local community leaders and organizations 
(COMPLETED - see appendix N) 

x Holding 10 Family Advisory Council meetings (COMPLETED) 
x Canvassing events to meet families in the neighborhoods (Ongoing) 
x Attending neighborhood community meetings (Ongoing) 
x Meeting parents at local churches (Ongoing) 
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8. Community Members Represented on Founding Team  
There are two primary structures within our founding team, our Founding Board of Directors and 
our Family Advisory Council.54 Our Founding Board is composed of members who are deeply 
committed to the community of deep East Oakland. One member of our Board, Kimberly 
Nerpouni, is a native of and graduate from the Oakland Unified School District. Moreover, one of 
our Board members, Vanessa Sifuentes-Dimaano, is a long-term educator in deep East Oakland 
and has had a pronounced impact in that field. Moreover, the leadership of our Family Advisory 
is entirely composed of local families or graduates from OUSD. The leadership structure of our 
Family Advisory Council comprises:  
 

x Rachel Henry, Oakland Parent, 94605 
x Mayra Esparza, Oakland Parent, 94603  
x Charla Blackmon, Oakland Parent, 94605 
x Erin Berwick, Oakland Parent, 94603 
x China Branch, Oakland Parent, 94544 

 
The founding team of Aurum Prep is joined in service to provide a quality, college-bound 
educational 6-8 option in response to the community’s needs, and in respect for the powerful 
dreams families have for their sons and daughters, and that unite all parents, regardless of race, 
socioeconomic status, or zip code. Our Board is comprised of well-respected community members 
who have worked intimately in the deep East Oakland community as parent organizers and 
education leaders in the district.   
 
B. Philosophy and Approach to Instruction   

Mission  
 

Through rigorous instruction and positive character education, Aurum Preparatory Academy 
Charter School educates all students, grades 6 – 8, to succeed in high school, college, and life and 
serve as the next generation of moral leaders.  

Vision 
 

Aurum Preparatory Academy is dedicated to the implementation of a rigorous academic program 
and development of positive character development for all students.  We align our words and 
actions to the core belief that all students can excel academically when they have the proper 
structures and supports to help them realize their academic, professional, and personal ambitions 
and to ensure they are poised to access life’s many opportunities.  
 
If students are going to be able to access a demanding high school experience that prepares them 
for college, it is critical that their middle school academic foundation is strong. In the Oakland 
Unified School District (OUSD), and as measured by state assessments, only 31.5% of students 

                                                           
54 See page 163 through page 164 for a detailed description of Family Advisory Council (“FAC”). 
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are reading on grade level by sixth grade.55 Both African-American and Latino students lag 
significantly behind their White and Asian peers, with only 23.6% and 23.8% reading on grade 
level, respectively.56 As such, the odds are already stacked against them. The road to high school 
success – with a strong foundation in literacy - must be established before the end of middle 
school in order to reverse the trend. 
 
Understanding that many of our students come to us behind grade level, we have a school model 
that begins with students in the critical middle years – doing the necessary academic and 
character work that students require to be prepared for a robust, college preparatory high school 
experience. Recent research shows that academic outcomes in the middle grades – along with 
attendance and in-school behavior – are powerful indicators of a child’s probability of graduating 
from high school college-ready.57 If students have challenges in any of these three areas in the 
middle school years, those factors – more than other socio-economic factors – can accurately 
predict the probability that a student will drop out of high school as early as the start of middle 
school.58 By focusing our program on the middle grades and designing our school to address 
these targeted areas early – ensuring strong attendance, building strong character, and 
remediating academic gaps – we are best poised to place all students on the track to a successful 
high school experience and ultimately to college and career. 
 
We believe that every child deserves the opportunity to pursue their highest ambitions, and that 
no child should be denied access to college because of an insufficient elementary or middle 
school education. We have researched entrance requirements to the top regional and national 
universities to develop a middle school academic program that lays the appropriate foundation in 
these grades to be ready for a high school program that prepares them to be competitive 
applicants. In addition, we have researched the entrance requirements for both selective high 
schools as well as college tracks within more comprehensive, non-selective high schools. For 
example, to gain admission to high performing schools, students need to demonstrate the 
following59: 

x Excellent performance in their current school as measured by report card 
x Strong performance on standardized assessments  
x Stellar recommendations from their Math and English teachers 

 
With this in mind, the Aurum Prep program is designed to place students on a path to college 
preparatory high schools and on their road to college success. Upon graduation from Aurum 
Prep, students will have completed three years of study in English, math, science, social studies, 
and performing arts. In addition, they will have engaged in a wide variety of enrichment courses 

                                                           
55 "District Balanced Scorecard." (n.d.): n. pag. Oakland Unified School District Scorecard. Web. 
<https://drive.google.com/folderview?id=0B6QEqRqzjxxzVWFDRzMtZU1HcWs&usp=drive_web>. 
56"Oakland Reads 2020 Baseline Report: An Examination of the Pathway to Third Grade Reading in Oakland from 2010 to 
2013." Urban Strategies Council: n. pag. Web. N.d. "Reading Success." Home. N.p., n.d. Web. 06 Mar. 2016. 
<http://www.oaklandreads.org/>. 
57 Balfanz, Robert. “Putting Middle Grades Students on the Graduation Path.” www.amle.org. National Middle School 
Association, June 2009. Web. 15 November 2011. 
58 Balfanz, Robert et al. “Building a Grad Nation: Progress and Challenge in Ending the High School Dropout Epidemic.” 
www.civicenterprises.net. Civic Enterprises, November 2010. Web.  15 November 2011.  
59 "Apply to O'Dowd." Bishop O'Dowd High School -Admissions. N.p., n.d. Web. 
<http://www.bishopodowd.org/admissions/how_to_apply.php>. 
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in physical education and design thinking and gained deep exposure to computer science and 
programming curriculum starting in sixth grade. Together, this programming will make them 
competitive candidates for college preparatory high school seats. Preparing students for college 
preparatory high schools requires us to provide an academic program that is rigorous and aligned 
to the coursework they will encounter in college preparatory high schools, public and private.  
 
Our school commits to making the decisions necessary to ensure that all of our students are 
prepared to enter a quality high school, complete college, and positively contribute to their 
community. We propose to work in partnership with the district and in alignment with the Equity 
Pledge in order to create a high quality school that will serve the needs of the target community. 
Given the high number of students that leave the district at the sixth and ninth grade level, 
Aurum Prep can play a role in increasing the retention of students in the district. Aurum Prep is 
supported by and constructed through the wants and needs of the surrounding community. We 
have engaged in an extensive listening campaign and have worked hand in hand with our Family 
Advisory Council to shape and mold our school proposal.  Towards that end, we hold the 
following vision and guiding principles for our school: 
 
A rigorous and engaging academic program. We believe that ALL of the students in Oakland 
can reach high levels of academic success. Foundational to our rigorous and engaging program is 
our commitment to literacy which is robust, multi-dimensional, and responsive to the needs of 
our students and the priorities of their families. We define literacy in the traditional sense of 
reading, writing, and speaking, and we further define it in terms of mathematical literacy, digital 
literacy, and financial literacy. We will ensure that our academic program is engaging through 
our commitment to design thinking, culturally responsive pedagogy, and restorative justice 
practices. We will utilize a rigorous and standards-based curriculum that actively engages all 
students in their learning, coupled with a data-driven instructional practice that ensures teachers 
and students are making real-time adjustments as needed to ensure every student is moving 
forward at his or her optimal trajectory. Aurum Prep prepares students with 180 minutes of 
English Language Arts instruction and 100 minutes of math instruction each day. We close 
significant gaps in students’ prior learning in their three years within our 6-8 middle school, thus 
preparing them for success in a challenging college preparatory high school.  
 
Relentlessly high expectations and support for all stakeholders.  At Aurum Prep, we do not 
believe that socioeconomic status or other demographic descriptors are determinants of a 
students’ ability to achieve academically or their ability to be responsible leaders.  We know that 
with hard work, a growth mindset, the proper supports, a relentless belief in the ability of all 
students to learn, and a community with a shared vision and focus on our mission, all of our 
students can and will achieve success.  We will hold high expectations for all stakeholders in the 
Aurum community – students, families, staff, our Board, and our Community partners. High 
expectations alone, however, are insufficient unless coupled with equally high supports and 
strategies to achieve them. As an organization we will provide the supports necessary to ensure 
that all stakeholders are able to reach their full potential as individuals and to contribute to the 
collective success of our entire community. We will be relentless in the pursuit of excellence and 
will go above and beyond in order to achieve our mission. Aurum Prep will partner with 
teachers, families, and Community Based Organizations to develop comprehensive support 
structures to promote the overall well-being of the student. 
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Development of character and identity. At Aurum Prep we recognize that character 
development can’t be divorced from the development of identity.  We see these two concepts 
necessitate one another, particularly in the developmental period of adolescence. Our task in 
developing our students as moral leaders is to help them to develop the self-concept and 
confidence necessary to make sound decisions that positively impact both their individual 
trajectory and the needs of their community. Students must be supported in developing a positive 
self-identity and self-esteem, to combat the destructive qualities too often modelled in the 
community and negative perceptions of their potential that are too often held by others of them 
In alignment with Kohlberg’s theory of Moral Development, we will foster our student’s 
internalization of our F.I.R.S.T. (Focus, Integrity, Respect, Self-Determination, and Team) core 
values and ultimately post-conventional morality60. We will ensure our school is culturally 
responsive, enabling students to see their culture and themselves reflected in the rituals, 
curriculum, and physical surroundings. 
 
Involved and engaged families and community partners.  It is our unequivocal belief that 
schools should not happen to communities, but with communities. At Aurum Prep, we value the 
assets present within the Oakland community and the critical role they do and will play in 
shaping the school.  We will actively work to engage families, offering a variety of opportunities 
to become involved in the academic lives of their children, supporting families in knowing how 
to help their children with their education, and providing parent education to ensure the family 
unit has the support necessary to ensure student success.  As they have in the design phase of the 
school, families and community members will continue to provide critical guidance and input to 
inform important decisions about the offerings, focus, and rituals of the school. We will work 
with community partners to ensure that we collaborate to make a profound positive impact in the 
target community.   
 
A professional environment that nurtures continuous growth and excellence. We believe 
that organizations are ultimately the sum of the individuals that commit to work towards its 
mission. Therefore, it is of supreme importance that the individuals that are selected to work with 
us possess strong content knowledge, a hunger to continuously grow, an ability to graciously 
receive feedback and implement it with fidelity, an optimism about the work and our students, 
and an ability to engage others – most especially our students and families. Aurum Prep will hire 
based on these critical characteristics, invest heavily in the growth and development of our 
teachers, and nurture a professional environment and culture of feedback that supports retention, 
continuous development and opportunities for advancement and leadership.  
 
Aurum Prep firmly believes that this vision will support our school in meeting its mission, and in 
turn will enable students to become successful in high school and ready for college, career and 
citizenship. 

An Educated Person in the 21st Century 
 

We believe an educated person in the 21st century is a moral leader who possesses the academic 

                                                           
60 McLeod, Saul. "Kohlberg." - Moral Development. N.p., n.d. Web. <http://www.simplypsychology.org/kohlberg.html>. 
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skill set, character competence, and determination to persist in their pursuit of excellence and the 
uplift and betterment of their community. Aurum Preparatory Academy will recognize and build 
on the unique strengths and talents that all students have, providing an engaging and accelerated 
program for ALL of Oakland’s children that prepares them to be high school, college and 21st 
century career ready, and supports them academically and socially in reaching those goals.  
 
In order to do so, Aurum is committed to developing the Academic Qualities and Non-Academic 
Qualities detailed below: 
 
Academic Qualities 
 
Aurum Preparatory Academy will ensure that all students develop the type of literacy, numeracy, 
and thinking abilities needed to access, engage, and manage the complex information and 
opportunities of the 21st Century. Aligned with the California Common Core Standards (CCCS), 
California State Standards (CSS), and Next Generation Science Standards (NGSS), students will 
achieve grade level mastery of: 
  

x Language Arts - Students will be able to read, write, and speak for a variety of purposes 
to a variety of audiences, and interpret and analyze a variety of texts for different 
purposes. 

x Mathematics - Students will be able to solve problems using multiple strategies, 
communicate an understanding of mathematical logic in the problem solving process, and 
apply mathematical concepts to real world scenarios. 

x History and Social Science - Students will be able to analyze past and present events 
through multiple perspectives while demonstrating an understanding of how geography, 
government, economics, and culture shape their own lives and the lives of others.  

x Science and Design Thinking - Students will be able to demonstrate an understanding of 
the core ideas, practices, and cross-cutting concepts of science and engineering; 
demonstrate the process of scientific inquiry through experimentation, data collection and 
analysis, and problem solving; and demonstrate the process of design thinking through 
understanding, observing, defining, ideating, prototyping, and testing. 

x Technology - Students will be able to use technology to create and innovate; 
communicate and collaborate; locate, analyze, and evaluate information; develop critical 
thinking, problem solving, and decision making; develop digital citizenship, and 
understand technological concepts and operational functionality. 

x Financial Literacy - Students will be able to demonstrate an understanding of forms of 
financial exchange, money and sources of income; analyze financial decisions and their 
consequences; and evaluate sources of financial information.  

x Fitness/Wellness - Students will be able to demonstrate an appreciation and 
understanding of fitness/wellness issues along with a capacity to make conscientious 
decisions around such important matters as nutrition, exercise, mental health, and body 
image. 

 
Non-Academic Qualities 
 
The children of Oakland are faced with many very real obstacles and challenges in their lives. 
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Aurum Preparatory Academy is dedicated to developing the non-academic qualities necessary 
for children to make sense of and ultimately overcome these obstacles. Toward that end, Aurum 
Prep draws upon the research on non-academic qualities that are correlated with children with 
these demographic profiles and others achieving success in college, career, and life. This 
research includes studies completed across a variety of youth profiles including, but not limited 
to Pedro Noguera in  Excellence Through Equity61 and Schooling for Resilience: Improving the 
Life Trajectories of African American and Latino Boys,62 Jeff Howard of The Efficacy Institute 
in Getting Smart: The Social Construction of Intelligence63, Carol Dweck in Mindset: The New 
Psychology of Success, Paul Tough in How Children Succeed: Grit. Curiosity, and the Hidden 
Power of Character, and Duckworth64, Mishal, Caspi, Moffitt65 and others.  
 
Aurum Prep has identified key Non-Academic Qualities based on this research, which it will 
develop within its students. The first five reflect our “FIRST” core values, with four additional 
qualities following that are essential to student success. At Aurum Prep, students will develop the 
following non-academic qualities: 
 

x Focus - Students will show focus by working hard to progress in their learning and 
personal growth, despite the obstacles that may stand in their way. 

x Integrity - Students will show integrity by doing the right thing even when it’s hard and 
by following through on their commitments to themselves, their peers, their families, and 
their community. 

x Respect - Students will show respect for self, others, and the physical community by 
treating each with consideration at all times. 

x Self Determination- Students will show self-determination by asking questions and 
pursuing knowledge and not giving up when faced with difficult situations.  

x Team - Students will demonstrate team by helping others out when needed, students will 
feel a shared responsibility for ensuring their own success and that of their peers 

x Identity - Students will have a strong sense of self-worth and cultural identity, in turn 
understanding the positive power they hold within their own future and that of their 
family and community. 

x A Growth Mindset - Students will believe that their most basic abilities can be 
developed through dedication and hard work.  

x Optimism - Students will adopt a disposition to look on the more favorable side of 
events or conditions, and to expect favorable outcomes and the ability to overcome 
setbacks. 

                                                           
61 Blankstein, Alan M., Noguera, Pedro, and Kelly, Lorena (2015). Excellence through Equity: Five Principles of Courageous 
Leadership to Guide Achievement for Every Student.  
62 Fergus, Edward, Noguera, Pedro and Martin, Margary (2014). Schooling for Resilience: Improving the Life Trajectory of Black 
and Latino Boys. 
63 Howard, Jeff (1992). Getting Smart: The Social Construction of Intelligence. Retrieved from: 
http://www.efficacy.org/Portals/7/Article_Downloads/Writings_by_dr_jeff_howard/GettingSmart.JeffHoward.pdf 
64 Moffit et al (2011). “A Gradient of Childhood Self-Control Predicts Health, Wealth, and Public Safety,” Proceedings of the 
National Council of Science 108, no. 7. 
65 Duckworth, Angela & Seligman, Martin (2005). “Self-Discipline Outdoes IQ in Predicting Academic Performance in 
Adolescents,” Psychological Science 16, no 12.  
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x Gratitude - Students will embrace a stance of appreciation, which promotes greater 
learning, growth, and well-being.  

 

2. Research Based Instructional Methods and Strategies 
   

The mission of Aurum Prep is ambitious and clear: Through rigorous instruction and positive 
character education, Aurum Preparatory Academy Charter School educates all students, grades 6 
– 8, to succeed in high school, college and life and serve as the next generation of moral leaders.  
 
Educational Philosophy 
 
For each student to reach his/her fullest potential as a college bound scholar and moral leader, we 
have developed a program based on the following core principles: 
 

1. A rigorous and engaging academic program 
2. Relentlessly high expectations and support for all stakeholders. 
3. Development of character and identity.  
4. Involved and engaged families and community partners. 
5. A professional environment that nurtures continuous growth and excellence. 

 
Curricular and Instructional Design and Key Practices 
 
Aurum Prep has designed its program in alignment to the core principles outlined above, 
incorporating both proven and promising practices in service to our students.  This program will 
serve all students – including youth with exceptional needs, English language learners, and 
students who require extra support to achieve pupil outcomes. The underlying educational 
philosophy and key practices within each core principle are detailed below. 
 
Core Principle 1: A rigorous and engaging academic program 
Aurum Prep believes that ALL of the students in Oakland can reach high levels of academic 
success. We will utilize a rigorous and standards-based curriculum that actively engages all 
students in their learning, coupled with a data-driven instructional practice that ensures teachers 
and students are making real-time adjustments as needed to ensure every student is moving 
forward at his or her optimal trajectory. 
 
Key Practices: 

x Aligned Curriculum:  All curriculum will be in alignment with the rigorous Common 
Core State Standards (CCSS), California State Standards (CSS), and Next Generation 
Science Standards (NGSS). 

x Research Based Curriculum:  Acquired curriculum will be research based and 
implemented with fidelity.  Internally developed curriculum will adhere to a common 
research based framework and carefully developed, vetted, and revised through a strong 
critical friends and/or lesson study process that is linked to a coherent set of professional 
supports. 

x Data Driven Instruction: In order for all students’ needs are to be met, we will 
consistently analyze data to inform instruction and program. Teachers and staff will 
collect and analyze meaningful data points in daily, weekly, six-week, and trimester 
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intervals to measure student academic progress and achievement, allowing for effective 
instructional oversight and impactful individualized student supports every day. We are 
firmly committed to serving students with a diversity of needs and use frequent data to 
make informed decisions on how to best do so. We have designed our school to 
strategically support all students with daily FOCUS periods for individualized and 
targeted support.  

x Depths of Knowledge66:  Webb’s Depth of Knowledge (DoK) framework is used by 
high quality schools to support the development and implementation of a highly rigorous 
college preparatory curriculum and set of instructional strategies. Webb’s Depth of 
Knowledge Framework will be a cornerstone of our academic program and will be used 
to guide the design of curriculum and instruction as well as to guide how teacher’s 
construct questioning and dialogue in the classroom.67 Introduction to new material will 
expose students to new vocabulary and concepts allowing them to find definitions and 
make meaning of it through creating their own definitions and pictures for effective recall 
(DoK1).  The majority of daily/weekly student tasks and assessments will be scaffolded 
and designed to engage and support the development of rigorous higher order thinking 
skills associated with applying skills and concepts (DoK2), analysis, and evaluation 
(DoK3).  Summative assignments, projects, and assessments will be designed to engage 
higher order thinking skills most closely associated with analysis, use of evidence to 
support a claim, generalization, and creation (DoK3) or extended strategic thinking 
associated marked by synthesis, inquiry, persuasion, and research. 

x High Engagement:  Learning must happen with students, not to students. Student 
engagement as characterized by high levels of student discussion/discourse, active 
learning, productive struggle will be the hallmark of Aurum Prep’s classrooms.  This will 
be supported by skilled questioning that favors and probes high order thinking (see 
Depths of Knowledge above) over recall.  High engagement instructional strategies 
including those detailed by Doug LeMov in Teach Like a Champion, will be utilized to 
maximize the learning for every student, every minute, of every day. 

x Differentiated Instruction: To meet the needs of students from a variety of ability levels 
and language backgrounds, teachers will utilize differentiated instruction.  In particular, 
Aurum Prep will employ a highly structured and predictable center rotation model within 
its math and literacy blocks that will, on a daily basis, enable (1) teachers to focus on 
small group instruction that is focused on guiding and supporting higher order thinking 
and/or providing just in time skills instruction necessary for foundational mastery of key 
academic content, (2) data driven direct instruction provided by a teacher or instructional 
assistant in a small group setting that allows for strong skills acquisition and 
individualized support through a strong guided practice component, and (3) independent 
practice that utilizes adaptive technologies and/or individualized playlists and produces 
daily data that is used by the teacher to inform instruction and groupings on a daily/on-
going basis.  This center rotation model is used in a number of high performing schools 
throughout the state and country with excellent results with ELL, Special Education, and 
other vulnerable subgroups.68 

                                                           
66 http://www.edutopia.org/blog/webbs-depth-knowledge-increase-rigor-gerald-aungst  
67 Parker, Edd Robin. "Depth of Knowledge Guide." Webb’s Depth of Knowledge Guide (n.d.): n. pag. Web. 
<http://www.aps.edu/re/documents/resources/Webbs_DOK_Guide.pdf>. 
68  "Navigator Schools." Navigator Schools. N.p., n.d. Web. <http://www.navigatorschools.org/apps/spotlightmessages/1570>. 
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Core Principle 2: Relentlessly high expectations and support for all stakeholders. 
We believe that with the appropriate supports, ALL students can achieve at exceptionally high 
levels.  Aurum Prep will ensure that all students have the academic, social-emotional, and 
wellness supports necessary to reach our high levels.  Our high expectations and supports will be 
reflected throughout the Aurum model – from the design of the schedule and tracking tool to the 
programmatic offerings, rituals, and aesthetic of the school.  Finally, our high expectations will 
be modeled and enacted by the well trained, mission aligned staff who will provide each student 
with the right combination of connection and care, challenge and rigor, and graduated 
scaffolding necessary to support the student’s academic and social-emotional development. 
 
Key Practices: 

x FOCUS Periods: We will provide targeted, personalized, and differentiated learning in 
our FOCUS periods and through our one-to-one computer-based model. We have 
designed our school to have two FOCUS periods during the day that will help to give 
each student the personalized and targeted support that they need. A FOCUS period is a 
time in which students are given the necessary remediation or acceleration they need 
given their proficiency level in specific subjects. Our morning FOCUS period will be 40 
minutes and focused on mathematics. Our afternoon FOCUS period will be focused on 
reading and writing and will also be 40 minutes. Students will get group and 
individualized supports. For example, students needing the most support may spend their 
morning or afternoon FOCUS period with either two English or two math teachers, 
depending on the area of need or students on or above grade level may spend their time 
with a science or history teacher and will receive the enrichment they need to further 
develop their proficiency.  

x Personalized Learning Plans (PLPs): PLP’s will provide a framework for advisors and 
students to track and enhance student performance and progress. This approach will 
enable Aurum Prep to strategically differentiate program, instruction and interventions 
for all students so that all students receive the appropriate support structures to meet high 
expectations for academic performance. Each student’s personalized learning plan will be 
updated every six weeks, and include data from diagnostic, interim, and state assessments 
(as available), as well as grades for courses completed each trimester. It will present an 
updated snapshot of academic performance and progress and will make recommendations 
for interventions and support.    

x Mission-Driven Culture:  Consistent with our mission, from day one and every day 
thereafter, students will know they can succeed in high school, be admitted to and 
graduate from the college of their choice, and make a considerable impact on their 
community as moral leaders.  We will create and sustain this mission-driven culture 
through shared rituals and a student behavior system that celebrates student and team 
behaviors and outcomes consistent with our mission. Reading and writing assignments 
will focus both on the skills necessary for academic excellence, as well as content that 
helps students to see themselves as having agency to achieve and succeed.  Our school 
will physically reflect our mission through signage, the posting of high level student 
work, and other features. 

x Differentiated Instruction: To meet high expectations, students require varying and 
differentiated supports throughout their school day.  As noted above, Aurum Prep will 



  

30  
 

employ a highly structured and predictable center rotation model within its math and 
literacy blocks that will, on a daily basis, enable (1) teachers to focus on small group 
instruction that is focused on guiding and supporting higher order thinking and/or 
providing just in time skills instruction necessary for foundational mastery of key 
academic content, (2) data driven direct instruction provided by a teacher or instructional 
assistant in a small group setting that allows for strong skills acquisition and 
individualized support through a strong guided practice component, and (3) independent 
practice that utilizes adaptive technologies and/or individualized playlists and produces 
daily data that is used by the teacher to inform instruction and groupings on a daily/on-
going basis.  This center rotation model is used in a number of high performing schools 
throughout the state and country with excellent results with ELL, Special Education, and 
other vulnerable subgroups.69 

x Response to Intervention Program: Aurum Prep will develop an early intervention 
strategy using the Response to Intervention (RTI) model, which provides tiered supports 
and interventions based on student need and how they respond to each intervention. 
While early interventions are typically conducted in the classroom, via individual and 
small group supports in the literacy and math workshops and/or FOCUS periods, later 
interventions are intensified and may include targeted pull-out support. The effectiveness 
of early intervention on the student’s progress will be carefully monitored by a Student 
Success Team (SST) in six to eight week cycles, with interventions either increased or 
scaffolds reduced based on student progress. This team will look at a wide variety of 
data, including parent questionnaires, classroom observations, analysis of work samples, 
and teachers’ anecdotal data. If a student is not making progress and/or is suspected of 
having a learning disability, s/he may be referred for a special education assessment.  

x Positive Behavior Intervention System (“PBIS”): Authentic relationships are essential 
in creating an environment in which students are receiving the necessary supports to 
thrive in a high expectations environment. Therefore, our PBIS system, in alignment with 
research from the National Education Association,70 is designed to foster genuine 
relationships. Moreover, our PBIS system is designed to scaffold incentives so that 
students progressively desire to do their best as a result of intrinsic motivators as opposed 
to extrinsic motivators.   

x Saturday School: Saturday School will focus on supplemental support for both reading 
and math skills. For students struggling with reading, the program will offer additional 
time to reinforce and build basic reading skills, with an emphasis on reading 
comprehension. For students with learning gaps in math, this program will serve as the a 
means for offering academic support. Saturday School will be offered two Saturdays for 
most months out of the year, for a total 15 days. This supplemental program will provide 
struggling students with additional academic support in small groups tailored to their 
specific academic needs.  

x Extended Day: Students have increased time to acquire the literacy and mathematical 
skills and knowledge needed to succeed in a true college preparatory secondary program, 
and thus have the foundation necessary to enter the four-year college of their choice. 
School starts at 7:50am and ends at 4:30pm, Monday through Friday with the exception 

                                                           
69  "Navigator Schools." Navigator Schools. N.p., n.d. Web. <http://www.navigatorschools.org/apps/spotlightmessages/1570>. 
70 "Building Relationships with Students." Rss. National Educators Association, n.d. Web. 
<http://www.nea.org/tools/29469.htm>. 
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of Wednesday. On Wednesday, school starts at 7:50am and ends at 1:30pm, allowing for 
strategic professional development aligned to teachers’ and students’ needs.  

x School choice post-graduation: Aurum Prep is committed to ensuring that every eighth 
grader who matriculates from Aurum Prep can maximize his or her potential through the 
many high-quality educational options available to them in the Oakland Unified School 
District and beyond.  Starting in Year Three of operation, the Dean of Placement and 
Alumni Success will work with families and students to gain exposure to college 
preparatory high schools, scholarships, and high quality charter and district schools in the 
area.  Students will receive support in building a strong application for the schools that fit 
their needs and will also build on the academic momentum they began at Aurum Prep on 
a path to college.  This model of high school placement is built on the successful 
placement model at the BES school Excel Academy in Massachusetts71 which has 
produced top academic results in the state for several years.     

 
Core Principle 3: Development of character and identity 
In order for students to have success in college and career they will need to self-determine their 
futures and internalize good habits. Ultimately, students must be supported and required to 
engage in rigorous work and to develop and demonstrate the FIRST values - Focus, Integrity, 
Respect, Self-Determination, and Team - without the assistance of their teachers. We know that 
this is a gradual process: in the early stages we support our students heavily in the early 
adolescence of middle school and then progressively release autonomy.  
 
Key Practices: 

x Core Values: Culture is the bedrock upon which a school is built. Informed by our core 
beliefs and driven by our ambitious mission for every student, we have designed a robust 
set of systems to foster a strong and joyful adult and student culture that supports 
academic achievement. Our core FIRST values of Focus, Integrity, Respect, Self-
Determination, and Team inform all aspects of our school culture. Our morning FOCUS 
period will drive our character development lessons throughout the week, encouraging 
students to reflect on how they are living out the FIRST core values that will grow their 
leadership in our school community, as well as within their lives at home and within the 
larger community.      

x Culturally Responsive Pedagogy: We have chosen to integrate culturally relevant 
curriculum into our academic design in accordance with research that proves that this 
approach can improve learning outcomes, in addition to attendance. Specifically, as a part 
of our curriculum, students will have to ask and answer “big questions” each semester 
that start locally with an understanding of oneself, then one’s community, and finally the 
direction forward and are built in alignment with our college visit schedule. We will 

                                                           
71 For more detail, please see www.excelacademy.org.   Lead Founder David spoke with Megan Fraker, former Director of High 
School Placement at Excel Academy and current Dean of College at Achievement First on October 9th 2015. The conversation 
focused on the best practices around high school placement, the best start time for such as program (light touch in sixth grade, 
growing over time), and the pieces of the process that are most important to start early (building awareness of the process for 
students and families, developing a portfolio of work to include with an application, test prep, and building professional 
connections with scholarship programs and schools.). 
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incorporate practices from teaching tolerance and we hope to partner with the Office of 
African American Achievement.72  

x Advisories: Advisory programs are particularly important to students aged 11-14 in order 
to support their healthy develop as adolescents.  Teachers will meet with their advisories 
twice per week, conferencing with students one-on-one and managing personalized 
learning plans for each student that are formally updated and discussed with the student’s 
other teachers and family members every six weeks. Successfully implemented at 
hundreds of district, charter, and independent college preparatory schools nationally, the 
advisory system will provide a clear link between the student’s family and the faculty, 
ensuring the family members have continuity in their relationships with individuals at the 
school and that there is an adult in the school for every child who knows that child’s 
educational profile well and is highly invested in that child’s academic progress and 
performance. 

 
Core Principle 4: Involved and engaged families and community partners 
Schools should not happen to communities, but with communities. At Aurum Prep, we value the 
assets present within the Oakland community and the critical role they do and will play in shaping 
the school. In the middle school, we communicate with families daily through a detailed homework 
log that allows parents and teachers to give updates on their students’ progress. In all grades, we 
send weekly academic reports to families so that they can keep close watch and provide good 
support for their child’s success. Our FIRST value of Team lives inside and outside of our school 
building through the work with our families: 
 
Key Practices: 

x Communication: Aurum Prep will communicate via biweekly phone calls from the 
student’s advisory teacher and through weekly progress reports. Progress reports will be 
sent in the language of the family and will include a succinct snapshot of the student’s 
progress with regards to academics, behavior, and attendance. Our families will be 
acclimated as to how to interpret the progress reports and also how they can be proactive 
advocates on their child’s behalf during our Home Visits and annual Orientations. Staff 
will be trained during our 20-day summer institute on best practices for communicating 
with parents and families and we will align our training to parent communication 
practices in texts such as “Phoning Parents” by Michael Goldstein in order to establish a 
strong foundation for our family communication and partnership structures.73 It is Aurum 
Prep’s firm belief that families are to feel welcomed at our school and are critical allies to 
be included in the work we do.  

x Cafecitos: Approximately once per month, Aurum Prep will hold Cafecitos that all 
parents and community members will be welcome to attend to provide an informal venue 
for discussion. Topics for discussion or presentation will include school-wide topics of 
interest related to achieving the goals of Aurum Prep and its students. Meetings will be 
attended by the Principal(s) and/or Executive Director and co-facilitated by Family 
Advisory Council members and school staff.  

                                                           
72 "Anti-bias Framework." Teaching Tolerance. N.p., n.d. Web. <http://www.tolerance.org/anti-bias-framework>. and "African 
American Male Achievement." / Welcome. N.p., n.d. Web. <http://www.ousd.org/Domain/78>. 
73 Goldstein, Michael. Phoning Parents. N.p.: Match Education, n.d. Print. 
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x Family Advisory Council (“FAC”): The FAC is a partnership between parent leaders 
and school leaders, allowing families to highlight successes, share challenges, and 
contribute to the school community through fundraising, organizing parent volunteers, 
and developing or requesting specific workshops for parents and community members. It 
is a voluntary group that is open to all parents who are interested in taking part. The 
Executive Director, along with the elected parent liaison, will lead the FAC orientation, 
and clearly outline the expectations for parental involvement. 

x School Site Council (SSC) and English Language Learner Advisory Committee 
(ELAC): Aurum Prep will have an advisory council, the School Site Council (SSC), 
consisting of the Executive Director, teachers, students, and parents, as well as possible 
inclusion of Principals, classified staff, and community representatives. Half of the SSC 
will be made up of school staff, the majority of which must be teachers, and half will be 
made up of parents and students (this half may include elected community representatives 
at parents’ discretion). Members of the SSC will be elected by their constituent group 
(teachers elect teachers, parents elect parents, and so on). In addition to the SSC, if there 
are more than 21 English Language Learners then an English Language Learner Advisory 
Committee (ELAC) will be formed. The ELAC will advise the administration on 
programs and services for English Language Learners. 

x Community Partners: Aurum Prep is committed and dedicated to ensuring that we work 
in partnership with community partners that will enhance and broaden the scope of our 
work. We have conducted an extensive listening tour and met with over 200 community 
members and leaders of community based organizations.74 We have designed Aurum 
Prep to be able to effectively work in partnership with individuals and organizations in 
the target community for the betterment of our target student population and 
community.75  

 
Core Principle 5: A professional environment that nurtures continuous growth and 
excellence. 
All organizations are ultimately the sum of the individuals that commit to work towards its 
mission. Therefore, it is of supreme importance that the individuals that are selected to work with 
us possess strong content knowledge, a hunger to continuously grow, an ability to graciously 
receive feedback and implement it with fidelity, an optimism about the work and our students, 
and an ability to engage others – most especially our students and families. These are 
fundamental characteristics for which we hire. When we intentionally recruit for these qualities 
we set the stage for developing top talent – which results in strong outcomes for all students. 
 
Key Practices: 

x Professional Development: We will provide extensive, targeted, and effective 
Professional Development (“PD”). Over the summer, teachers will have 20 days of 
professional development that will allow all members of the team to start strong from day 
one. More specifically, the first week of training will focus on mission and vision of the 
school and the school’s culture and classroom management practices. In the second week, 
teachers will receive training on curriculum development and lesson planning and will 
have practice sessions related to delivering instructional content. In the third week, 

                                                           
74 For more information on our listening tour please refer to pages 18 - 20 of this document 
75 For more information on community partnerships please refer to page 95 of this document 
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teachers will receive training on the systems and structures at Aurum Prep, with a strong 
focus on our assessment system and use of data to support all learners and ensure that we 
reach our ambitious goals, and they will also finalize their lesson plans and prepare their 
classrooms for students. The fourth week will be used to discuss and practice parent 
communication and interactions and to finalize other logistics, as well as to prepare for a 
full-week student orientation.  

x Frequent Observation and Coaching: Teachers will be observed at least 20 times per 
year in 15-minute intervals and receive weekly targeted PD for three hours each week by 
the Executive Director (Y1), Principal (Y3), and/or Dean of Curriculum and Instruction 
(Y2). Each teacher will have at least one extended observation for 30 minutes each 
trimester. Across the year, including our 20 days of summer training, we will provide 33 
annual professional development days for teacher training. All teachers will start with a 
powerful focus on techniques shown to be instrumental in setting a positive, 
achievement-oriented tone in every classroom: Strong Voice, Positive Framing, 100%, 
and No Opt Out - all drawn from the successful techniques outlined in Lemov’s Teach 
Like a Champion.76  

x Professional Pathways: We will offer our educators incentives and pathways to 
leadership in our school in order to retain them, as well as a competitive salary. 
Moreover, our educators will have the opportunity to develop into grade level chairs, 
content leads, and master teachers as they demonstrate their capacity to operate in those 
roles. We will also offer a competitive benefits package that incentivizes teachers who 
stay with us. All of these systems will ensure that every child has a quality educator from 
day one and that we will fulfil the promise of our mission statement.    
 

Success with the Target Population  
 

At Aurum Prep, we recognize the supreme importance and significance of establishing a high 
performing school from the very first year of operation. The seminal Credo Report from Stanford 
University establishes the critical finding that the initial signs of school performance are predictive 
of later performance.  The report states that “[t]aking the first available performance measure and 
using it to predict one-year increments going forward, 80 percent of schools in the bottom quintiles 
of performance remain low performers through their fifth year. Additionally, 94 percent of schools 
that begin in the top quintile remain there over time.”77 To best serve the needs of our local 
community, we have based our school on both national and local, research proven best practices, 
drawing on those elements that will allow Aurum Prep to start strong and stay strong.  
 

To inform our mission, vision, and core beliefs we have: (a) researched high performing schools 
across the country and in Oakland through the work of the Building Excellent Schools and 
Educate78 Fellowships; (b) drawn on the highly regarded work of Paul Tough, and specifically 
his research within How Children Succeed: Grit, Curiosity, and the Hidden Power of Character; 
and (c) been informed specifically by the 90/90/90 Schools research which outlines the best 
practices of schools with 90% of students living in poverty and 90% students of color while 
achieving 90% proficiency rates.  
 

                                                           
76 Lemov, Doug. Teach Like A Champion. 49 Techniques that Put Students on the Path to College. San Francisco, CA: Jossey-
Bass Inc., 2010. 
77 "The Credo Report." On Growth and Replication (n.d.): n. pag. Stanford University. Web. 
<https://credo.stanford.edu/pdfs/CGAR%20Growth%20Executive%20Summary.pdf>. 
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As an innovative 6 – 8 middle school, at Aurum Prep the path to success in high school, college, 
and career begins the moment students enroll with us. Our educational program is grounded in 
extensive research on successful school design elements that meet the needs of low-income, first 
generation, college-bound students. Research from Harvard University’s Dr. Roland Fryer 
identifies the common school design elements of the top urban schools nationally that are realizing 
the most learning and growth with their students and that are obtaining the strongest academic 
achievement results.78 Based on this research and more like it, we are designed to be a high quality 
school in our first year of operation.  
 

Using this research and in collaboration with the parents and families we will serve, we at Aurum 
Prep will create an educational option that addresses the needs of the community.  
 

Building Excellent Schools Fellowship: Lead Founder and proposed Executive Director David 
Hardin is a Fellow with Building Excellent Schools (“BES”). BES is a nationally recognized 
organization that has produced over 60 schools founded on best practices of high achieving charter 
schools proven to demonstrate results with high poverty populations. An integral component of 
the Building Excellent Schools Fellowship has included completing a School Leadership 
Residency at Liberty Collegiate Academy Charter School (“Liberty Collegiate”) in Nashville, TN. 
Liberty Collegiate was the second highest performing charter school in the state of Tennessee in 
2013 and is part of the network RePublic Schools, formed through the union of Liberty Collegiate 
and Nashville Prep, another high achieving BES school. In 2014, Liberty earned Reward School 
status for ranking in the top 5% of all Tennessee public schools for student growth and absolute 
performance. Along with Nashville Prep, it was the first charter school in Tennessee history to 
earn this distinction. In 2015, Liberty was named a Reward School in both growth and performance 
for a second consecutive year. It was one of only nine (9) schools in Tennessee to earn this dual 
distinction. 
 
Mr. Hardin has also studied in over 40 high performing schools across the country as a part of the 
BES Fellowship, including several California schools that have been recognized as CA 
Distinguished Schools (Equitas Academy, Endeavor College Prep, Valor Academy in Los 
Angeles, and Cornerstone Preparatory Academy in San Jose). The purpose of these visits was to 
closely observe and analyze the factors that drove these schools with high poverty and high 
minority populations to achieve success. From this learning and through conversations with 
leadership and key staff from each of these schools our Executive Director has been able to form 
the vision and philosophy of Aurum Prep in close partnership with community partners and our 
Family Advisory Council.  
 
 

Figure 1.18: School Visits 
 

SCHOOL LOCATION DATE DURATION 
Freedom Prep Elementary Memphis, TN 8.24.15, 11.10.15 4 hours, 3.5 hours 
Freedom Prep Middle Memphis, TN 8.24.15, 11.10.15 4 hours, 3.5 hours 
Freedom Prep High Memphis, TN 8.24.15 1.5 hours 
Nashville Prep Nashville, TN 8.25.15, 11.12.15 4.5 hours, 7 hours 
Liberty Collegiate Nashville, TN 8.25.15, 11.13.15 3.5 hours, 7 hours 
Purpose Prep Nashville, TN 8.26.15, 11.11.15 2.5 hours, 1.5 hours 

                                                           
78 Fryer, Roland. “Learning from the Successes and Failures of Charter Schools.” The Hamilton Project Update. The Hamilton 
Project, Sept 2012. 
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Intrepid College Prep Nashville, TN 8.26.15 3.5 hours 
Nashville Classical Nashville, TN 8.27.15, 11.12.15 2.5 hours, 7 hours 
Nashville Academy of Computer 
Science Nashville, TN 8.27.15 3 hours 

RePublic High School Nashville, TN 8.27.15 2 hours 
Excel Academy Chelsea Chelsea, MA 8.31.15 3.5 hours 
Brooke Mattapan Boston, MA 9.1.15 3.5 hours 
Boston Prep Boston, MA 9.2.15 3.5 hours 
Roxbury Prep – Dorchester Campus Boston, MA 9.3.15 3.5 hours 
Brooke Roslindale Roslindale, MA 9.4.15, 10.8.15 3.5 hours, 2 hours 
Excel Academy East Boston Boston, MA 9.8.15 3 hours 
Excel Academy Orient Heights Boston, MA 9.9.15 3 hours 
Boston Collegiate Mayhew Boston, MA 9.10.15 3 hours 
Achievement Prep Elementary Washington, D.C. 9.29.15 4 hours 
Achievement Prep Middle Washington, D.C. 9.29.15 3 hours 
North Star Vailsburg – Elementary Newark, NJ 9.30.15 4 hours 
North Star Vailsburg – Middle Newark, NJ 9.30.15 2 hours 
North Star Middle School Newark, NJ 10.1.15 4 hours 
North Star High School Newark, NJ 10.1.15 4 hours 
Robert Treat Academy North 
Campus Newark, NJ 10.2.15 3 hours 

Robert Treat Academy Central 
Campus Newark, NJ 10.2.15 3 hours 

Argosy Collegiate Fall River, MA 10.7.15 3.5 hours 
Springfield Prep Springfield, MA 10.13.15 3 hours 
Veritas Prep Springfield, MA 10.13.15 3.5 hours 
Democracy Prep Endurance New York, NY 10.14.15 9 hours 
South Bronx Classical I New York, NY 10.15.15 4 hours 
South Bronx Classical II New York, NY 10.15.15 3 hours 
Democracy Prep Charter Middle New York, NY 10.16.15 2.5 hours 
Democracy Prep Charter High New York, NY 10.16.15 2.5 hours 
ReImagine Prep Jackson, MS 11.9.15 6.5 hours 
Memphis College Prep Memphis, TN 11.10.15 3.5 hours 
Grizzlies Prep Memphis, TN 11.10.15 3.5 hours 
Collegiate School of Memphis Memphis, TN 11.11.15 3 hours 
Summit Public Schools Sunnyvale, CA 1.19.16 2.5 hours 
Cornerstone Academy San Jose, CA 4.19.16 2 hours 
Equitas Academy Los Angeles, CA 4.20.16 3 hours 
Great Lakes Academy Chicago, IL 5.10.16 2 hours 

Total Visits: 42 
Total Hours: 389 hours 

 
Educate78: The founding team of Aurum Prep has worked closely in partnership with the 
community – its families and its leadership, as well as with Educate78, to design and shape the 
school and also to better understand the community’s needs. Aurum Prep has engaged over 200 
community members in a listening campaign and has conducted one-to-one meetings with over 20 
parents and families. Our Family Advisory Council is the core of our team and has been trained 
on the foundations of Design Thinking through Educate78. Moreover, through Educate78 we have 
studied and observed several of the local district and charter schools in Oakland and the Bay Area. 
Similar to visits with BES, Aurum Prep has used the learning and observations to further inform 
our vision and approach in partnership with community.   
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 Figure 1.19: School Visits 
 

SCHOOL LOCATION DATE DURATION 

Lighthouse Community Charter Oakland, CA 10.27.2015 
2.25.2016 2 hours, 2 hours 

Roses in Concrete Oakland, CA 11.04.2015 2 hours 

Community School for Creative 
Education Oakland, CA 12.03.2016 2 hours 

Vincent Academy Oakland, CA 1.15.2016 2 hours 

Epic Middle School  Oakland, CA 1.20.2016 3 hours 

Envision Academy Oakland, CA 2.01.2016 2 hours 

KIPP Bridge Academy Oakland, CA 2.02.2016 2 hours  

East Oakland Pride Elementary Oakland, CA 2.26.2016 2 hours 

Cox Academy Oakland, CA 3.23.2016 
4.06.2016 2 hours, 2 hours 

The Nueva School San Mateo, CA 3.24.2016 2 hours 
Skyline High School Oakland, CA 4.8.2016 2 hours 
Castlemont Community Transformation 
School Oakland, CA 4.28.2016 2 hours 

New Tech High  Napa, CA 5.03.2016 5 hours 
Roosevelt Middle School  Oakland, CA 5.26.2016 2 hours 

Total Visits: 14 
Total Hours: 36 

 

Research on Character and a College Preparatory Education: We are firmly committed to 
providing our students with a college preparatory education that also establishes a foundation in 
character development that will help students to succeed in their careers and life. Increasingly, 
researchers indicate that for students to succeed in school and in life, they must have “persistence, 
self-control, curiosity, conscientiousness, grit, and self-confidence. Economists refer to these as 
non-cognitive skills, psychologists call them personality traits, and the rest of us sometimes think 
of them as character.”79 In order for our students to lead in high school and college and to have 
productive lives, they must commit themselves to being hardworking and honest people. To 
provide a high-quality and seamless college preparatory secondary school,  we ensure that each 
student has high-quality instructors who are part of a growth-minded, mission-driven team and 
who (a) benefit from comprehensive professional development informed by data and research – 
and practice-proven approaches that lead to instructional strength and strong student achievement, 
and (b) are held accountable to the academic outcomes of their students as measured by rigorous 
internal and external, standards-based assessments.  
 

                                                           
79 Tough, Paul. How Children Succeed: Grit Curiosity, and the Hidden Power of Character. New York, NY: Houghton Mifflin, 
2013. xv. 
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90-90-90 Schools: At Aurum Prep, we adhere to research established by Douglas Reeves who 
finds in High Performance and High Poverty Schools that teachers in high-poverty, high-minority 
schools require informative writing with high expectations for response quality. Access to a 
challenging, college preparatory curriculum is essential to student success at Aurum Prep. Our 
students will receive dramatically increased time in literacy (180 minutes per day) and 
mathematics (100 minutes per day) instruction, grounded in the Common Core State Standards 
and aligned vertically to ensure a consistently rigorous academic program. Entering middle school 
students will focus on development of essential grade level skills and knowledge, priming them to 
meet the scholarly demands of high school.  Emphasis will be placed on non-fiction reading and 
writing across the curriculum, a research-supported best practice and key lever of the Common 
Core literacy standards.80  
  
C. Instructional Design    
 

1. How Learning Best Occurs: Drawing from Models of Effective Practice and Research  
 
The Aurum Prep academic program draws on a range of best practice from the field of education, 
especially and including schools that successfully serve a student population that is similar to our 
anticipated student population that currently resides in East Oakland. Aurum Prep’s instructional 
and curricular design have been crafted to fulfill its mission. We believe students learn best when 
they are provided with: 
 

x Curriculum that is rigorous, aligned to standards, and demands genuine critical thinking 
x Quality teachers capable of building genuine relationships and passionate about their 

content  
x Directions and expectations allowing students to set goals and master material 

independently 
x Experiences and exposure that link learning to the real world and challenge assumptions 
x Opportunities to take ownership over the content and discuss those concepts with their 

peers   
 
 

Research from the ACT Policy Report indicates that “[c]ollege readiness should begin in the 
middle school.”81 In response, and as supported by the desires of local families to maximize life’s 
opportunities for their children, we augment the amount of time students have in English and Math 
classes starting in 6th grade. At a minimum, all middle school students will have double the amount 
of time in both English and Math (180 and 100 minutes, respectively) to ensure our eight grade 
graduates are prepared for the rigors of a college preparatory high school curriculum.  
 

Aurum Prep’s curriculum is founded in well-established research of successful school design, 
tailored to meet the needs of first generation college bound students. According to Harvard 
University’s Dr. Rowland Fryer, “Learning Best Occurs” when the following common elements 

                                                           
80 Reeves, Douglas B.  High Performance in High Poverty Schools. Center for Performance Assessment (2003).  Teachers in 
high-achieving, high-poverty, high-minority schools require informative writing w/high expectations for response quality leading 
to high achievement in all areas. 
81 Wiberly, G.L. and R.J. Noeth. College Readiness Begins in Middle School. ACT Policy Report (2005), p. ix. 
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are in place to facilitate that learning82:  
 

x A Focus on human capital  
x Use of data to drive instruction  
x High-dosage tutoring  
x Extended time on task  
x A Culture of high expectations  

 
A focus on human capital: One of the foundational elements of our school design is “A 
professional environment that nurtures continuous growth and excellence”.83 This is in alignment 
with Fryer’s research that reveals that learning best occurs when “teachers [are] given the tools 
they need to succeed, including increased feedback from administrators, particularly based on class 
observations. New teachers especially benefit from professional development. . . Schools should 
be encouraged to conduct weekly professional development series for all teachers, regardless of 
experience, with the goal of increasing the rigor of classroom instruction through methods such as 
lesson planning.”84 Toward this end, at Aurum Prep we will:  
 

x Conduct weekly professional development sessions (180 minutes per week) for all 
teachers.  

x Observe all teachers at least 20 times per year (with additional, more frequent observations 
and support for new teachers). 

x Create a teacher career pathway that allows teachers to advance and receive recognition 
while staying in the classroom and encourages mentoring and sharing of best practices; 
teachers can become Grade Level Leads and Department Chairs in addition to serving as 
mentor/master teachers. 

x Pay teachers a competitive salary and establish a tiered benefits package that incentivizes 
longevity at the school. 

x Establish a voluntary teacher retention committee that will identify approaches to increase 
job sustainability and ensure that teachers’ needs are being addressed.  

 

Use of data to drive instruction: Our school design element of “A rigorous and engaging 
academic program”85 strongly correlates with Dr. Fryer’s research, which finds that frequent and 
strategic use of data “can drive more personalized and more efficient learning, allowing both 
teachers and students to track progress and to make sure that each student is on a path that is 
appropriate for her. Assessments can be used to adjust everything from tutoring to student goals. 
Schools should conduct regular assessments of students every four to six weeks. More in-depth 
assessments [should] be given several times a year, and teachers [should] meet with students 
individually to discuss and set goals after each of these.”86 Toward this end, at Aurum Prep we 
will: 

                                                           
82 Fryer, Roland. “Learning from the Successes and Failures of Charter Schools.” The Hamilton Project Update. The Hamilton 
Project, September 2012. pg. 5.   
83 For more detail on this element, please see pages 41 through 62 of this document. 
84 Ibid.   
85 For more detail on this element, please see pages 41 through 62 of this document. 
86 Ibid 
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x Administer interim assessments in all content areas every six weeks (in addition to 
midterms and final exams), share results with students and parents, and analyze all results 
on a classroom and school-wide basis.  

x Administer cumulative final exams at the end of every trimester and the nationally normed 
NWEA MAP in reading and math in August, January, and May of each school year.  

x Ensure each assessment is followed by student reflection and goal-setting, as well as the 
assignment of appropriate intervention or enrichment opportunities to students as needed.  

x Ensure students performing below grade-level are actively monitored on a biweekly basis 
and receive additional support and tutoring to ensure rapid academic improvement.  

High-dosage tutoring: At Aurum Prep, our school design pillar to hold “Relentlessly high 
expectations and support for all stakeholders”87 informs our belief in the need for differentiated 
instruction and targeted support, that together allow for effective high dosage tutoring in our daily 
FOCUS periods (40 minutes twice per day). Dr. Fryer’s research outlines significant positive effect 
on student achievement outcomes when intensive tutoring programs are implemented in schools. 
The highly effective tutoring programs that Fryer identifies in his research share the following core 
features: they are staffed by tutors who hold Bachelor’s degrees and use benchmark assessments 
to place students and/or to identify the standards or skills to be taught and practiced during tutoring. 
Toward this end, at Aurum Prep we will: 

x Implement daily differentiated standards-based tutoring support by credentialed teachers 
in the subject area during the FOCUS period 

x Provide subject-credentialed co-teachers during English and math FOCUS periods to 
ensure targeted small group instruction and support aligned to relevant standards  

x Offer free after-school tutoring by credentialed teachers in the subject area for all students 
four days per week  

x Offer free Saturday School by credentialed teachers for students performing below grade-
level  

 

Extended time on task: We will achieve extended time on task in alignment with our design 
element of creating “A rigorous and engaging academic program” to ensure that our students have 
the necessary literacy and numeracy skills necessary to flourish in a rigorous high school setting. 
The additional time will not only help to supplement the time in math and literacy, but also address 
Fryer’s suggestion “[t]o make time for increased tutoring, among other changes, the amount of 
time devoted to instruction should be increased . . . .This should be implemented both by increasing 
the length of the school day and by increasing the number of days in the school year. The increase 
in instructional time should be tailored to students’ needs. For example, students struggling more 
in math should have additional class periods devoted to math, while those struggling more in 
reading should spend more time on this subject.”88 Toward this end, at Aurum Prep we will: 
�

x Offer a longer instructional day (our middle school offers nearly 120 minutes of more 
instructional minutes than OUSD  

x Longer instructional year (185 days vs. 180 days)  
x Increased time devoted to literacy and mathematics based on student need  

                                                           
87 For more detail on this element, please see pages 35 and 37 of this document. 
88 Fryer, Roland. “Learning from the Successes and Failures of Charter Schools.” The Hamilton Project Update. The Hamilton 
Project, September 2012. pg. 5.   
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x Increased time devoted to small group interventions through English and math intensives, 
FOCUS (middle school)  

x Weekly and monthly professional development opportunities for teachers  
 

A culture of high expectations: At Aurum Prep we will establish and adhere to a culture of high 
expectations, delivered within “Relentlessly high expectations and support for all stakeholders”, 
“Development of character and identity”, and working with “Involved and engaged families and 
community partners”. Fryer’s research demonstrates that learning best occurs when students 
understand unambiguously that “they are expected to succeed and that the teachers, administrators, 
and other staff are there to help them succeed. The first week of school should be a ‘culture camp,’ 
a time to focus on what behaviors and actions are conducive to achieving success. Classrooms 
should post goals on the walls as a constant reminder of the high expectations, and schools should 
visibly promote a culture of going to college, by hanging posters about college and by discussing 
college readiness with students. Students must be cognizant of their individual goals and the steps 
needed to achieve them.”89 We also assert that when parents and families are invested in and 
informed about their child’s education, then the partnership between home and school further 
creates a culture of high expectations. Toward this end, at Aurum Prep:  
 

x The first week of school is devoted to student orientation, or as Fryer calls it, a “culture 
camp.”  

x All classrooms will have goals, motivational quotes, and college paraphernalia on walls.  
x Programs regarding career and college information will be presented to students, parents, 

and community members in workshops and through college counselors at the high school 
level in individual and group student settings.  

x College-readiness and awareness will be a priority in daily teacher-led advisory groups for 
all students.  

x Strategies for Success and College & Career Readiness courses will be required for all 
students and include direct development of study skills to prepare our students to be 
independent learners, conducting of college program research, and the opportunity for 
students to learn from students in the community who have successfully entered college.  

x Pennants from local and national colleges and universities will be displayed throughout the 
campus and in each classroom.  

x Trips to local colleges and universities will be coordinated to provide students and their 
parents an opportunity to become familiar with college campuses and their programs.  

 

2 and 3. Curriculum and Implementation with Research Base  
 

Aurum Prep, will provide a rigorous college preparatory education that ensures access and 
exposure to necessary content and experiences which successfully prepare our students for success 
in college and career. We will provide all of our students with the materials they need to be 
successful, including but not limited to one-to-one computers and adaptive software, the supports 
we provide in our academic program through FOCUS and other periods, and through ensuring that 
students have sufficient instructional materials in each subject area in alignment with the 
frameworks of the California Department of Education.  
Core Courses 
 
                                                           
89 Ibid.   
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Subject Areas: English Language Art, Mathematics, Science, and Social Studies.  
 
Outcomes: 
In alignment with the Common Core State Standards (CCSS) in English Language Arts (ELA) 
Aurum Prep students will:  

x Demonstrate independence as critical readers, writers, speakers, and listeners/consumers 
of text and media. 

x Build strong content knowledge. 
x Respond to the varying demands of audience, task, purpose, and discipline. 
x Comprehend as well as critique. 
x Value evidence. 
x Use technology and digital media strategically and capably. 
x Understand other perspectives and cultures. 

 
Approach/Rationale: 
Literacy instruction is a key and central focus of the Aurum Prep academic program, particularly 
given our targeted student population, who may be coming to us behind grade level.  Aurum Prep 
will endeavor to accelerate each student’s learning so that every student will be on or above grade 
level and ready for high school by the end of 8th grade. As such, instruction in this core subject 
area will be heavily weighted within the schedule, Students needed additional support may receive 
additional time provided through the FOCUS period where high-dose tutoring will be provided. 
 
The chart below describes the ELA course offerings for grades six through eight. We have 
differentiated our ELA course offerings to ensure that instruction is appropriately scaffolded in 
alignment to a student’s level of proficiency.  
 
Figure 1.20: English Course of Study Overview 

Grade 6 Grade 7 Grade 8 
 

Reading 6, 
Reading 

Intensive 6 
 

Reading 7, 
Reading 

Intensive 7 

Reading 8, 
Reading 

Intensive 8 

Writing 6, 
Writing 

Intensive 6 

Writing 7, 
Writing 

Intensive 7 

Writing 8, 
Writing 

Intensive 8 
 

 
Figure 1.21: English Course Descriptions and Scope and Sequence 

English Language Arts Course Descriptions and Scope and Sequence 
Course / Grade Description Requirement 

English 6A, 
6B, and 6C 
(6th Grade) 

The major purpose of this course is to develop student focus and 
active engagement with text. This English course is divided into 
the sub components of reading and writing in order to give 
students the most discreet support possible within each 
respective area. Students are required to analyze, identify, define, 
explain, and critique with an increased emphasis on advanced 
forms of evaluation in expository critique and literary criticism 
and advanced presentations on problems and solutions. In 

Core College Prep 
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accordance with the CCSS in ELA and the California 
Reading/Language Arts Framework, students are expected to 
read at least one million words annually, to write narrative, 
persuasive and descriptive texts of at least 500 to 700 words, and 
to demonstrate a command of Standard English. This course is 
paired with a daily independent reading period. 

English 
Intensive 
6A/6B/6C 

(6th Grade) 

The major emphasis of this course is to provide strategic 
instruction that supports student access to rigorous grade level 
English-language arts content. This English course is divided 
into the sub components of reading and writing in order to give 
students the most discreet support possible within each 
respective area. Using content-specific, research-based 
instructional methodologies, including culturally relevant and 
responsive pedagogy, this course advances student proficiency 
in reading, writing, speaking, listening, and thinking as measured 
by the grade level CCSS in ELA. Students will learn systematic 
strategies in reading, writing, and organization that will enable 
them to listen, speak, think, read, and write about content 
material. Instruction is based on student needs. 

Core College Prep 

English 
7A/7B/7C 

(7th Grade) 
 
 

The major purpose of this course is to provide students with the 
skills and content knowledge to transition from the process of 
learning to read to the more advanced processes of reading to 
learn. This English course is divided into the sub components of 
reading and writing in order to give students the most discreet 
support possible within each respective area. Students will build 
academic vocabulary, in oral and written forms, and independent 
reading skills to significantly improve reading comprehension 
and vocabulary. An increased familiarity with models of good 
writing and the conventions of writing and spelling will be 
developed in order to apprentice students in building proficiency 
in the CCSS in ELA for 7th grade. Students are expected to 
continue to develop strategies for organizing and giving focus to 
their writing with an increased emphasis on the documentation 
of support and extension of organizational strategies. In 
accordance with the California Reading/Language Arts 
Framework, students are expected to read at least one million 
words annually, to write narrative, persuasive and descriptive 
works of at least 500 to 700 words, and to demonstrate a 
command of Standard English. This course is paired with a daily 
independent reading period. 

Core College Prep 

English 
Intensive 
7A/7B/7C 

(7th Grade) 
 

The major emphasis of this course is to provide strategic 
instruction that supports student access to rigorous grade level 
English-language arts content. This English course is divided 
into the sub components of reading and writing in order to give 
students the most discreet support possible within each 
respective area. Using content-specific, research-based 
instructional methodologies, including culturally relevant and 
responsive pedagogy, this course advances student proficiency 
in reading, writing, speaking, listening, and thinking as measured 
by the grade level CCSS in ELA. Students will learn systematic 
strategies in reading, writing, and organization that will enable 

Core College Prep 
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them to listen, speak, think, read, and write about content 
material. Instruction is based on student needs. 

English 
8A/8B/8C 

(8th Grade) 
 

The major purpose of this course is to build student readiness 
required for successful achievement with secondary content in 
grades nine through twelve and to support the development of 
proficiency with the 8th grade California Standards. This English 
course is divided into the sub components of reading and writing 
in order to give students the most discreet support possible within 
each respective area. Students are expected to demonstrate their 
ability to grapple with the treatment, scope, and organization of 
ideas by finding similarities and differences among texts. They 
will be asked to compare an original text with a summary to 
determine whether it accurately captures the main ideas, includes 
critical details, and conveys the underlying meaning. They are 
also expected to evaluate the unity, logic, internal consistency, 
and structural patterns of text. In accordance with the CCSA in 
ELA and California Reading/Language Arts Framework, 
students are expected to read at least one million words annually, 
to write narrative, persuasive and descriptive texts of at least 500 
to 700 words, and to demonstrate a command of Standard 
English. This course is paired with a daily independent reading 
period. 

Core/College-
Preparatory 

English 
Intensive 
8A/8B/8C 

(8th Grade) 
 

The major emphasis of this course is to provide strategic 
instruction that supports student access to rigorous grade level 
English-language arts content. This English course is divided 
into the sub components of reading and writing in order to give 
students the most discreet support possible within each 
respective area. Using content-specific, research-based 
instructional methodologies, including culturally relevant and 
responsive pedagogy, this course advances student proficiency 
in reading, writing, speaking, listening, and thinking as measured 
by the grade level CCSS in ELA. Students will learn systematic 
strategies in reading, writing, and organization that will enable 
them to listen, speak, think, read, and write about content 
material. Instruction is based on student needs. 

Core/College-
Preparatory 

 
Instructional Strategies: 

x Aurum will employ a highly structured and predictable center rotation model as a 
primary modality for teaching reading.  This rotation model will enable (1) teachers to 
focus on small group instruction that is focused on guiding and supporting higher order 
thinking and/or providing just in time skills instruction necessary for foundational 
mastery of key academic content, (2) data driven direct instruction provided by a 
teacher or instructional assistant in a small group setting that allows for strong skills 
acquisition and individualized support through a strong guided practice component, 
and (3) independent practice that utilizes adaptive technologies and/or individualized 
playlists and produces daily data that is used by the teacher to inform instruction and 
groupings on a daily/on-going basis.   

x Integrated within and/or in addition to the center rotation model, Aurum teachers will 
employ a range of small and whole group instructional that support text-based higher 
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order thinking and reading skills such as Socratic seminars, literature circles that 
emphasize text-based discussions, and inquiry/research groups. 

x As a part of the center rotation model, students will receive direct instruction related to 
reading skills and vocabulary development. 

x As a part of the center rotation model, students will utilize adaptive technology to 
support their reading development as well as other individualized playlists and 
assignments that will support them to learn, use, and practice reading skills appropriate 
for their reading level. 

x Aurum will utilize a range instructional strategies from data-driven direct instruction 
to the workshop model to teach writing.   

x Writing instruction will vary in order to support students to write over extended time 
frames for a range of discipline-specific tasks, purposes, and audiences.  
 

English Learner Support:  
It is our goal to re-designate all English Learners as Fluent English Proficient (RFEP) by the time 
they leave 8th grade. Toward this end, Aurum Prep will provide both integrated and targeted ELD 
for students in alignment with the new California ELD Standards. Integrated ELD will occur 
through an English immersion approach that utilizes both Specially Designed Academic 
Instruction in English (SDAIE) and Project Guided Language  Acquisition Design (GLAD) 
strategies in content-area courses. Our emphasis on oral literacy, in addition to reading and writing 
skills, will be particularly helpful for our anticipated large English Learner population, as “it is 
essential that second language learners, irrespective of their level of English language proficiency, 
have ample opportunities for speaking.90 The curriculum will offer extended opportunities for 
speaking through presentations, speeches, debates, and performance to practice the academic 
English essential to re-designating successfully. Aurum Prep will provide targeted ELD instruction 
during English intensive periods and Focus periods as needed and in accordance with students 
language needs and levels. For more detail on our EL program, see Element 1: H Special 
Populations: English Learners. 
 
Curriculum and Resources: 
Aurum will select reading curriculum and materials that meet the following criteria: 

x Alignment to the Common Core State Standards  
x An emphasis on expository texts and resources and the complexity necessary to prepare 

students for a rigorous high school and college experience 
x Culturally relevant to our student population 

 
Aurum will utilize a range of technology-based literacy resources including but not limited to:91 

x Accelerated Reader 
x Achieve3000 
x Accellus 
x Compass Learning 
x Edmodo 

                                                           
90 Gottlieb, Margo. Assessing English Language Learners: Bridges From Language Proficiency to Academic Achievement. CA: 
Corwin, 2006.   
91 For more instructional resources please refer to Figure 1.36 
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x Google Applications 
x Khan Academy 
x My Access Writing 
x Newsela 
x No Red Ink 
x Wordly Wise 

 
Assessment: 
Aurum Prep will utilize a range of assessments within all ELA classes.  These include: 

x Classroom Based Assessments 
o Daily exit tickets 
o Rubrics and other formative feedback tools  
o Conference logs 
o Technology-based curriculum/resource data 
o Curriculum-embedded assessments 
o Quizzes/Tests 

 
x School-Wide Assessments 

o SRI 
o NWEA 
o 6 week- Interim Assessments 
o SBAC – Interim Assessments 
o SBAC – Summative Assessments 

 
 
Subject Area: Mathematics  
 
Outcomes: 
In alignment with the CCSA in Mathematics, Aurum Prep students will92:  

x Make sense of problems and persevere in solving them. 
x Reason abstractly and quantitatively. 
x Construct viable arguments and critique the reasoning of others. 
x Model with mathematics. 
x Use appropriate tools strategically. 
x Attend to precision. 
x Look for make use of structure. 
x Look for express regularity in repeated reasoning. 

 
Approach/Rationale:  
Math instruction in the middle school begins in the sixth grade and focuses on mathematical 
procedures and mathematical problem-solving. These areas of focus are divided into two 
respective content courses. Students develop an understanding of statistical thinking through 

                                                           
92 This set of outcomes is aligned to and articulated in the California Common Core Mathematic Standards – Mathematics 
Practices.  For a full description see http://www.cde.ca.gov/be/st/ss/documents/ccssmathstandardaug2013.pdf , page 6 
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writing, interpreting, and using mathematical expressions and equations. Given our emphasis on 
financial literacy, we include a variety of real world financial simulations in which students 
engage. Our multi-year Financial Literacy curriculum is informed by the National Financial 
Educators Council, JumpStart Coalition, National Council of Economic Education, and the 
President’s Advisory Council on Financial Literacy. The curriculum in the middle school will be 
scaffolded to help students to explain forms of financial exchange (cash, credit, debit, etc.), 
describe forms of money and sources of income, list examples of financial decisions and their 
consequences, calculate interest, and simulate a budget. Students will study introductory algebra, 
geometry, and statistics. Mathematics units begin with the building of conceptual knowledge using 
a variety of hands-on modalities to help students to develop a deep understanding of the content.   
 
Figure 1.22: Mathematics Course of Study Overview 

Grade 6 Grade 7 Grade 8 

Math Procedures 
Intensive 6, Math 

Procedures 6 

Math 
Procedures 
Intensive 7, 

Math 
Procedures 7, 

Math 
Procedures 

Accelerated 7 

Math 
Procedures 
Intensive 8, 

Math 
Procedures 8, 
Mathematics I 

Problem-Solving 
Intensive 6, 

Problem-Solving 
6 

Problem-
Solving 

Intensive 7, 
Problem-
Solving 7, 
Problem 
Solving 

Accelerated 7 

Problem-
Solving 

Intensive 8, 
Problem-
Solving, 

Mathematics I 

 

 
Figure 1.23: Mathematics Course Descriptions and Scope and Sequence  

 Mathematics Course Descriptions and Scope and Sequence  
Course / Grade Description Requirement 

Mathematics 
6A, 6B, and 

6C 
(6th Grade) 

This is a course designed to meet the needs of 6th grade students 
under the CCSS in Mathematics. This Mathematics course is 
divided into the sub components of Math Procedures and Math 
Problem Solving in order to support students in both a 
conceptual This course will focus on four critical areas: (1) 
connecting ratio and rate to whole number multiplication and 
division and using concepts of ratio and rate to solve problems; 
(2) completing understanding of division of fractions and 
extending the notion of number to the system of rational 
numbers, which includes negative numbers; (3) writing, 
interpreting, and using expressions and equations; and (4) 
developing understanding of statistical thinking. 

Core College 
Prep 

 

Mathematics 
Intensive 
6A/6B/6C 

(6th Grade) 

The major emphasis of this course is to provide strategic 
instruction that supports student access to rigorous grade level 
English-language arts content. Using content-specific, research-
based instructional methodologies, including culturally relevant 
and responsive pedagogy, this course advances student 
proficiency in reading, writing, speaking, listening, and thinking 

Core College 
Prep 
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as measured by the grade level CCSS in Mathematics. Students 
will learn systematic strategies in reading, writing, and 
organization that will enable them to listen, speak, think, read, 
and write about content material. Instruction is based on student 
needs. 

Math 
7A/7B/7C 
(Grade 7) 

Math Intensive is provided to students performing below grade-
level as a second course to support and supplement the core 
mathematics class in grade seven. The course is designed to 
enhance the student’s knowledge of prerequisite skills that are 
needed to access the grade level mathematics course. 

Core College 
Prep 

Math 
Intensive 
7A/7B/7C 
(Grade 7) 

This course differs from the non-accelerated 7th grade course in 
that it contains content from 8th grade. While coherence is 
retained, in that it logically builds from the 6th grade, the 
additional content when compared to the non-accelerated course 
demands a faster pace for instruction and learning. Content is 
organized into four critical areas, or units: (1) Rational Numbers 
and Exponents; (2) Proportionality and Linear Relationships; (3) 
Introduction to Sampling Inference; and (4) Creating, 
Comparing, and Analyzing Geometric Figures. The 
Mathematical Practice Standards apply throughout each course 
and, together with the content standards, prescribe that students 
experience mathematics as a coherent, useful, and logical subject 
that makes use of their ability to make sense of problem 
situations. 

Core College 
Prep 

Math 
7(Accelerated) 

A/B/C  
(Grade 7) 

This is a course designed to meet the needs of 8th grade students 
under the CCSS in Mathematics. This course will focus on three 
critical areas: (1) formulating and reasoning about expressions 
and equations, including modeling an association in bivariate 
data with a linear equation, and solving linear equations and 
systems of linear equations; (2) grasping the concept of a 
function and using functions to describe quantitative 
relationships; (3) analyzing two- and three-dimensional space 
and figures using distance, angle, similarity, and congruence, 
and understanding and applying the Pythagorean Theorem. 

Core College 
Prep 

Math 
8A/8B/8C 
(Grade 8) 

This is a course designed to meet the needs of 8th grade students 
under the CCSS in Mathematics. This course will focus on three 
critical areas: (1) formulating and reasoning about expressions 
and equations, including modeling an association in bivariate 
data with a linear equation, and solving linear equations and 
systems of linear equations; (2) grasping the concept of a 
function and using functions to describe quantitative 
relationships; (3) analyzing two- and three-dimensional space 
and figures using distance, angle, similarity, and congruence, 
and understanding and applying the Pythagorean Theorem. 

Core College 
Prep 

Math I A/B/C 
(Grade 8) 

The fundamental purpose of Mathematics I is to formalize and 
extend the mathematics that students learned in the middle 
grades. The critical areas, organized into units, deepen and 
extend understanding of linear relationships, in part by 
contrasting them with exponential phenomena, and in part by 
applying linear models to data that exhibit a linear trend. 

Core/College-
Preparatory 
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Mathematics 1 uses properties and theorems involving 
congruent figures to deepen and extend understanding of 
geometric knowledge from prior grades. The final unit in the 
course ties together the algebraic and geometric ideas studied. 
The Mathematical Practice Standards apply throughout each 
course and, together with the content standards, prescribe that 
students experience mathematics as a coherent, useful, and 
logical subject that makes use of their ability to make sense of 
problem situations. 

 
Instructional Strategies:  

x The Math Workshop will include the following elements: 
o An opening structure to engage students in the objective for the lesson and to 

elicit prior knowledge/understanding. 
o Fluency practice matched to each student’s individual level of foundational skill. 
o A mini-lesson to explicitly demonstrate and/or model a skill, strategy, or point of 

inquiry directly related to the objective of the lesson. 
o Guided practice and meaning making by the students whereby they engage with 

the skill or strategy introduced in the mini-lesson under the direction and 
observation of the teacher. 

o Introduction of a student task or assignment by the teacher, usually accompanied 
by a gradual release of responsibility for students to work autonomously during 

o Review/analysis of observation/conferencing notes, student work, and/or 
assessments. 

x Throughout the Math Workshop, Cognitively Guided Instruction93 will be used to teach 
students how to apply their intuitive math knowledge to solve math problems. Using this 
method, a student’s conceptual knowledge of the subject is increased and students 
consistently solve complicated word problems using multiple strategies. Students learn 
from one another through explanation and evaluation to employ different strategies to solve 
problems. In this way their ability to explain their mathematical reasoning increases in all 
primary components of the Common Core. 

 
English Learner Support:  
Given that our Mathematics curriculum will incorporate the habits of discussion, we will help 
our English Learner students to develop their use of the English language. In accordance with 
the California ELD standards94, our Mathematics curriculum will help EL students by:  

x Creating a collaborative environment in which students exchange information in oral 
discussions through frequent use of techniques such turn and talks.95 

                                                           
93 "SECRETARY'S REPORT." The Pakistan Development Review 24.3/4, Papers and Proceedings of the Second Annual 
General Meeting of the Pakistan Society of Development Economists (May 12-14, 1985) (1985): n. pag. Web. 
<http://ncisla.wceruw.org/publications/reports/RR00-3.PDF>. 
94 "English Learners." - Specialized Programs (CA Dept of Education). California Department of Education, n.d. Web. 
<http://www.cde.ca.gov/sp/el>. 
95 For more detail on this element, please see pages 41 through 62 of this document. 
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x Utilizing consistent annotation strategies that engage students to evaluate, analyze, and 
decode various Mathematical situations and word problems. 

x Supporting students to express and evaluate Mathematical concepts through the habits 
of discussion.96 

 
Curriculum and Resources: 
Aurum Prep will select mathematical curriculum and materials that meet the following criteria: 

x Alignment to the Common Core Standards  
x An emphasis on conceptual understanding necessary to prepare students for a rigorous high 

school and college experience 
 
Aurum Prep will utilize a range of technology-based mathematics resources including but not 
limited to:97 

x College Preparatory Mathematics 
x EngageNY 
x Khan Academy 
x Mathalicous 
x ST Math 

 
Assessment: 
Aurum Prep will utilize a range of assessments within all Math classes. These include: 

x Classroom Based Assessments 
o Daily exit tickets 
o Rubrics and other formative feedback tools  
o Conference logs 
o Technology-based curriculum/resource data 
o Curriculum-embedded assessments 
o Quizzes/Tests 

 
x School-Wide Assessments 

o SRI 
o NWEA 
o 6 week- Interim Assessments 
o SBAC – Interim Assessments 
o SBAC – Summative Assessments 

 
 
Subject Area: Science 
 
Outcomes: 
In alignment with the Next Generation Science Standards, Aurum Prep students will:  

x Ask questions (for science) and define problems (for engineering). 
x Develop and use models. 

                                                           
96 For more detail on this element, please see pages 41 through 62 of this document. 
97 For more instructional resources please refer to Figure 1.36 
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x Plan and carry out investigations. 
x Analyze and interpret data. 
x Use mathematics and computational thinking. 
x Construct explanations (for science) and design solutions (for engineering). 
x Engage in argument from evidence. 
x Obtain, evaluate, and communicate information. 

 
Student will also98: 

x Demonstrate independence as critical readers, writers, speakers, and listeners/consumers 
of text and media. 

x Build strong STEAM (Science, Technology, Engineering, Art, and Math) content 
knowledge.  

x Respond to the varying demands of audience, task, purpose, and discipline. 
x Comprehend as well as critique. 
x Value evidence. 
x Use technology and digital media strategically and capably. 
x Understand other perspectives. 

 
Approach/Rationale:  
Science instruction in the middle school focuses on scientific reasoning, investigative reading, 
experimentation, and writing through integrated science courses aligned to the Next Generation 
Science Standards. Science classes focus heavily on the use of mathematics within science and 
incorporate our design thinking pathway. We recognize that “[s]cience is an organized body of 
knowledge and a method of proceeding to an extension of this knowledge by hypothesis and 
experiment.”99 Students explore science through the scientific method, and learn qualitative and 
quantitative data-analysis skills. All science courses are aligned to the Next Generation Science 
Standards.  
 
Curriculum and Resources: Figure 1.24: Science Course of Study Overview 
 

Grade 6 Grade 7 Grade 8 

Integrated 
Science I 

Integrated 
Science II 

Integrated 
Science III 

  
 
Figure 1.25: Science Course Descriptions and Scope and Sequence  
 

Science Course Descriptions and  Scope and Sequence 
Course / Grade Description Requirement 

                                                           
98 This set of outcomes is aligned to and articulated in the California Common Core ELA Standards.  For a full description see:  
http://www.cde.ca.gov/be/st/ss/documents/finalelaccssstandards.pdf , page 6 
 
99 Gifted Young in Science: Potential Through Performance. Paul Brandwein, ed. Arlington, VA: National Science Teachers 
Association, 1989. 
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Integrated 
Science I 

A/B/C (Grade 
6) 

In this Integrated Science course aligned with the Next 
Generation Science Standards, students explore the cross cutting 
concepts of structure and function, patterns, systems and system 
models while learning about weather and climate, energy, and 
the organization of living things. The year begins with an 
introduction to weather and climate, including the underlying 
causes of Earth's weather patterns. Next, students embark on an 
inquiry of global climate change and engage in engineering 
activities to explore ways in which to minimize human impact 
on the environment. The second half of the year focuses on 
learning about the structure of living things from cell to 
organism. Students discover the ways in which behavior, 
environment, and genetic factors impact the survival and growth 
of organisms. 

Core/College 
Preparatory 

Integrated 
Science II 

A/B/C (Grade 
7) 

In this Integrated Science course aligned with the Next 
Generation Science Standards, students explore the cross cutting 
concepts of energy and matter, including cause and effect and 
flows, cycles, and conservation while learning about 
ecosystems, natural resources, and the structure and property of 
matter. Students will consider human impact on these systems 
and explore engineering approaches to these concepts. 

Core/College 
Preparatory 

Integrated 
Science III 

A/B/C (Grade 
8) 

In this Integrated Science course aligned with the Next 
Generation Science Standards, students explore the cross cutting 
concepts of stability and change along with scale, proportion, 
and quantity. These concepts inform their study of the history of 
the earth, space systems, waves and electro-magnetic radiation, 
energy, forces and interactions, and natural selections. Students 
will consider human impact on these systems and explore 
engineering approaches to these concepts. 

Core/College 
Preparatory 

 
 
Instructional Strategies:  
For Aurum Prep’s science curriculum, our teachers will create their materials in alignment with 
proven research based strategies. Teachers will design thematic units of instruction utilizing the 
Harvard Project Zero Teaching for Understanding® (TFU) curriculum design framework.100 
The TFU framework allows teachers to design curriculum, instruction, and assessments focused 
on developing deep understandings of important ideas.  Through these units, students understand 
and demonstrate: 

x the processes, methods and real-world applications of scientific inquiry. 
x the ability to learn and express understanding through the arts and/or technology. 

 
English Learner Support:  

                                                           
100 Design & Making. "Teaching for Understanding."Homepage. N.p., n.d. Web. <http://www.pz.harvard.edu/projects/teaching-
for-understanding>.  
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Our science curriculum will incorporate the habits of discussion, which will help our English 
Learner students to develop their use of the English language. In accordance with the California 
ELD standards101, our science curriculum will help EL students by:  

x Creating a collaborative environment in which students exchange information through 
scientific experimentation and frequent use of techniques such turn and talks.102 

x Utilizing consistent annotation strategies that engage students to evaluate, analyze, and 
decode various real world situations that require use of the scientific method.  

x Supporting students to express and evaluate scientific concepts through the habits of 
discussion.103 

 
Curriculum and Resources:  
Aurum Prep will select and create curriculum and materials that meet the following criteria: 

x Alignment to the Next Generation Science Standards104  
x An emphasis on conceptual understanding necessary to prepare students for a rigorous high 

school and college experience 
 

Using the TFU framework, teachers will create/revise and implement rich inter- and intra-
disciplinary units aligned to the Next Generations Science Standards.  
 
Aurum will utilize a range of technology-based and non-technology based science resources 
including but not limited to:105 

x Accellus 
x Achieve3000 
x Adaptive Curriculum 
x Apex Learning 
x Edmodo 
x Foss Science Curriculum 
x Fuel Education 
x Khan Academy 
x TCI Bring Science Alive 

 
Assessment:  

x Classroom Based Assessments 
o Daily exit tickets 
o Rubrics and other formative feedback tools  
o Conference logs 
o Technology-based curriculum/resource data 
o Curriculum-embedded assessments 

                                                           
101 "English Learners." - Specialized Programs (CA Dept of Education). California Department of Education, n.d. Web. 
<http://www.cde.ca.gov/sp/el>. 
102 For more detail on this element, please see pages 41 through 62 of this document. 
103 For more detail on this element, please see pages 41 through 62 of this document. 
104 "Next Generation Science Standards." Next Generation Science Standards. N.p., n.d. Web. 
<http://www.nextgenscience.org/>. 
105 For more instructional resources please refer to Figure 1.36 
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o Quizzes/Tests 
 
x School-Wide Assessments 

o Six week- Interim Assessment106 
 
 
Subject Area: Social Studies 
 
Outcomes: 
In alignment with the California State Standards for History-Social Science Aurum Prep students 
will develop:107 

x Chronological and spatial thinking. 
x Research, evidence, and point of view. 
x Historical interpretation. 

 
Student will also108: 

x Demonstrate independence as critical readers, writers, speakers, and listeners/consumers 
of text and media. 

x Build strong content knowledge. 
x Respond to the varying demands of audience, task, purpose, and discipline. 
x Comprehend as well as critique. 
x Value evidence. 
x Use technology and digital media strategically and capably. 
x Understand other perspectives and cultures. 

 
Approach/Rationale:  
Social Studies instruction in the middle school focuses on English and writing on relevant 
historical events. Social Studies courses in the middle school allow students to apply their reading 
skills to acquire new knowledge and develop an understanding of history through their ability to 
read and write about it and to work directly with non-fiction texts as both primary and secondary 
sources. Students focus on ancient civilizations and geography, world history and geography, and 
American history and geography.  
 
Figure 1.26: Social Studies Course of Study Overview  
 

Grade 6 Grade 7 Grade 8 

Ancient 
Civilizations 

and 
Geography 

World 
History and 
Geography 

United States 
History and 
Geography 

                                                           
106 This interim is aligned to the ACT Aspire - Exceptional College & Career Readiness." ACT Aspire Exceptional College 
Career Readiness. N.p., n.d. Web. <https://www.discoveractaspire.org/>. 
107 This set of outcomes is aligned to articulated in the California History Standards.  See http://www.cde.ca.gov/ci/hs/  
108 This set of outcomes is aligned to and articulated in the California Common Core ELA Standards.  For a full description see:  
http://www.cde.ca.gov/be/st/ss/documents/finalelaccssstandards.pdf , page 6 
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Figure 1.27: Social Studies Course Descriptions and Scope Sequence  

Social Studies Course Descriptions and  Scope and Sequence 
Course / Grade Description Requirement 

Ancient Civilizations 
and Geography A/B/C 

(Grade 6) 

In alignment with the CCSS in History-Social Science, 
this course explores the beginnings of both non-
western and western civilizations. Geography is of 
special significance in the development of the human 
story. Continued emphasis is placed on the everyday 
lives, problems, and accomplishments of people, their 
role in developing social, economic, and political 
structures, as well as in establishing and spreading 
ideas that helped transform the world forever. Skills 
cultivated in the class include essay writing, verbal 
expression, and proficient use of primary and 
secondary sources. 

Core/College-
Preparatory 

World History and 
Geography A/B/C 

(Grade 7) 

In alignment with the CCSS in History-Scoial Science, 
this course introduces students to the history of selected 
world civilizations. By examining the social, political, 
intellectual, cultural, and economic aspects of these 
societies, students gain a greater understanding of 
global issues. Students focus on geography and its 
impact on human activity, patterns of historical 
development, the role of religion in shaping historical 
action, and the effects of cultural diffusion. Skills 
cultivated in the class include essay writing, verbal 
expression, and proficient use of primary and 
secondary sources. 

Core/College-
Preparatory 

United States History 
and Geography A/B/C 

(Grade 8) 

In alignment with the CCSS in History-Social Science, 
this course involves the study of the United States from 
its inception to World War I. By examining the social, 
political, intellectual, cultural, and economic aspects of 
American History students gain a greater 
understanding of global issues. Students focus on 
geography and its impact on human activity, patterns 
of historical development, the role of religion in 
shaping historical action, and the effects of cultural 
diffusion. Skills cultivated in the class include essay 
writing, verbal expression, and proficient use of 
primary and secondary sources. 

Core/College-
Preparatory 

 
Instructional Strategies:  
For Aurum Prep’s social studies curriculum, our teachers will create their materials in alignment 
with proven research based strategies. Teachers will design thematic units of instruction utilizing 
the Harvard Project Zero Teaching for Understanding® (TFU) curriculum design and Teaching 
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Tolerance frameworks.109 The TFU framework allows teachers to design curriculum, instruction, 
and assessments focused on developing deep understandings of important ideas. Through these 
units students understand and demonstrate: 

x The ability to research, describe and analyze current and historical events from multiple 
perspectives and apply historical concepts and thinking skills to real-world situations. 

x The ability to learn and express understanding through the arts and/or technology. 
 
Aurum Prep will utilize a range of technology-based social studies resources including but not 
limited to:110 

x Accellus 
x Achieve3000 
x Apex Learning 
x Edmodo 
x Fuel Education 
x Khan Academy 
x Newsela 
x TCI History Alive! 

 
Assessment:  

x Classroom Based Assessments 
o Daily exit tickets 
o Rubrics and other formative feedback tools  
o Conference logs 
o Technology-based curriculum/resource data 
o Curriculum-embedded assessments 
o Quizzes/Tests 

 
x School-Wide Assessments 

o 6 week- Interim Assessment111 
 
NON-CORE COURSES 
 
Subject Areas: Design Thinking (College Prep Elective), Health and Physical Education, Visual 
and Performing Arts, and English Language Development 
 
Outcomes:  
The Non-Core programming, including Design Thinking, Health and Physical Education, Visual 
and Performing Arts, and English Language Development at Aurum Prep is designed to: 
  

x Expose students to the process of design thinking to create user based, real world products 

                                                           
109 Design & Making. "Teaching for Understanding."Homepage. N.p., n.d. Web. <http://www.pz.harvard.edu/projects/teaching-
for-understanding>. And "Anti-bias Framework." Teaching Tolerance. N.p., n.d. Web. <http://www.tolerance.org/anti-bias-
framework>. 
110 For more instructional resources please refer to Figure 1.36 
111 This interim is aligned to the ACT Reading Aspire - Exceptional College & Career Readiness." ACT Aspire Exceptional 
College Career Readiness. N.p., n.d. Web. <https://www.discoveractaspire.org/>. 
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x Encourage and advance students artistic ability.  
x Provide students with the fundamental study skills they need to be successful in high school 

and college. 
x Encourage and promote physical development and growth through exercises in agility, 

strength, and hand-eye coordination.  
x Promote individual physical self-confidence through the accomplishment of individual 

goals and through team activities.  
x Strengthen a sense of team, self-determination, and respect through physical team building 

exercises and athletics.  
 
Approaches/Rationales:  
 
Design Thinking (College Prep Elective):  
The college prep electives, squarely rooted in Design Thinking, at Aurum Prep will help students 
to excel in their personal lives, work, and studies beyond graduation. We will enhance our students’ 
ability to critically think, problem solve, and find solutions to problems in their personal lives and 
communities through our design thinking pathway. Initially, this pathway will expose students to 
the foundational digital/technological literacy necessary to be able to access programs, hardware, 
and software that will enable them to create in alignment with “D” School’s methodology for 
design thinking.112 In this sequence, which all students will complete in grades 6 through 8, 
students will acquire the tools and information to take control of their academic futures and 
successfully navigate the path to and through college. The course sequence will expose students 
to the information and concepts they need in order to then iteratively practice habits of success 
throughout their secondary school careers, supported in their advisories.113 
 
Knowing that many of our students will be the first in their families to attend college, we will 
invest in a college-going, culture-building infrastructure, early college awareness, and college 
access supports at all grade levels. The capstone of this work will be our innovative eighth grade 
“Strategies for Success” course. All “Strategies for Success” courses are offered two days per 
week, alternating class sessions with students’ physical education requirement. 
 
Figure 1.28: College Preparatory Course Overview  
 
 
 
 
 
 
 
 
Figure 1.29: College Preparatory Course Descriptions and Scope and Sequence  
 

College Prep Course Descriptions and Scope and Sequence 
Course / Grade Description Requirement 

                                                           
 
113 "Use Our Methods." Dschool. N.p., n.d. Web. <http://dschool.stanford.edu/use-our-methods/>. 

Grade 6 Grade 7 Grade 8 
Foundations 

of Design 
Thinking and 
Technological 

Literacy 

Design 
Thinking 

and Making 
I 

Design 
Thinking 

and Making 
II 

N/A N/A Strategies 
for Success 
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Foundations of 
Design Thinking 

and 
Technological 

Literacy A/B/C 

This course will serve as an introductory and foundational 
course into the underlying principles of design thinking and 
technology. Students will have the opportunity to improve 
their typing fluency, mastery over commonly used programs 
such as Microsoft Office, understanding of the mechanics of 
coding, and also the design thinking framework of using 
empathy to design solutions.  

Non-
Core/College 
Preparatory 

Design Thinking 
and Making I 

A/B/C 

This course will draw heavily from the “D School’s” design 
thinking curriculum. In this course, students will begin to 
explore the process of assessing needs, prototyping, and 
refining from an empathy perspective. More specifically, 
students will have the opportunity to design a community 
service project that they determine is most needed. This 
course will further students’ knowledge and understanding of 
coding and will also begin the process of making.  

Non-
Core/College 
Preparatory 

Design Thinking 
and Making II 

A/B/C 

Students will begin a more advanced process of making 
within this course through designing and constructing 
websites, online applications, and robotics. Students will 
work in groups in order to produce real world solutions to 
problems or needs they see within their community. This 
course will be primarily project and output driven. Students 
will have the opportunity to produce either a website, app, or 
robot at the end of the course that demonstrates their learning.  

Non-
Core/College 
Preparatory 

Strategies for 
Success A/B/C 

(Grade 8) 

Students will receive instruction in college entrance-level 
skills, receive academic support through study groups, and 
engage in motivational activities and academic survival skills. 
Writing will be used as a tool of learning for all assignments, 
and time will be devoted to the improvement of writing in all 
subject areas as a means to clarify thought. This course 
provides students with academic study skills such as time 
management, note-taking, textbook reading, library research, 
and maintaining their binders. Students will also participate 
in college and career outreach opportunities, including guest 
speakers and field trips. 

Non-
Core/College 
Preparatory 

 
Visual and Performing Arts:  
At Aurum Prep, we believe that the arts are a critical aspect to ensuring that students have a holistic 
education and are able to explore their artistic interests. We are committed to offering students an 
arts education that exposes them to proper experiences as part of a strong college preparatory 
program. Our middle school program focuses on exposure, introducing students to public 
speaking, performance, and music, while allowing students some degree of choice in their 
electives. All visual and performing arts electives will be taught by instructors with expertise in 
the relevant area. 
 
Figure 1.30: Visual and Performing Arts Course of Study Overview 

Grade 6 Grade 7 Grade 8 

N/A N/A 

Intro to Public 
Speaking and 
Performance, 
Foundations 
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Figure 1.31: Visual and Performing Arts Course Descriptions and Scope and Sequence 
 

Visual and Performing Arts Course Descriptions and Scope and Sequence 
Course / Grade Description Requirement 

Intro to 
Public 

Speaking and 
Performance 

(Grade 8) 

The major purpose of this elective course is to offer students an 
opportunity to gain skill, confidence, and fluency in creative oral 
expression. Students develop an understanding of both basic 
communication principles and public speaking strategies 
through their application of these principles to a variety of 
speaking assignments (original oratory, recitation, monologues, 
scenes, multimedia presentations, etc.) and formats (e.g., one-on-
one situations, public speaking, and small groups). The 
fundamentals of effective oral delivery, including body control, 
use of voice and diction, and analysis of audience will be 
addressed. 

Non-
Core/College-
Preparatory 

Intro Public 
Speaking and 
Performance 

(Grade 8) 

This course concentrates on developing the stage confidence, 
presence, imagination, and self-confidence of the beginning- and 
intermediate-level student. The workshop focuses on basic 
public speaking skills, stage skills, body awareness, and vocal 
technique. Students develop their instincts through 
improvisation, storytelling, cold readings, and prepared scenes. 

Non-
Core/College-
Preparatory 

Foundations 
of Music 

Foundations of Music provides an opportunity for students with 
no prior experience to learn how to play a woodwind or brass 
instrument, including the flute, oboe, clarinet, bassoon, tenor 
saxophone, baritone saxophone, trumpet, French horn, 
trombone, euphonium, or tuba. Students learn to care for their 
instruments. They also learn the fundamentals of music theory 
and how to read music. Students enrolled in this class are 
provided with a school instrument, texts for the class, and daily 
group instruction. However, they will start their introduction to 
music through the use of a recorder.  

Core/College-
Preparatory “f” 

 
Health and Physical Education (PE):  
PE is of critical importance during the formative years of middle school. While PE is an elective 
for public charter schools, we have decided to mandate two days of physical education weekly for 
all students every year in order to support and encourage healthy habits in all of our students. 
Health is required each year of middle school, in order to provide guidance and support during a 
period of increased high-risk behavior. We will ensure that our students participate in 200 minutes 
of physical education every 10 school days. 
 
Figure 1.32: Health and Physical Education Course Overview  

of Music 

Grade 6 Grade 7 Grade 8 
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Figure 1.33: Health and Physical Education Course Descriptions and Scope and Sequence  
 

Health and Physical Education Course Descriptions and Scope and Sequence 
Course / Grade Description Requirement 
Introduction 
to PE A/B/C 

(Grade 6) 

Students will participate in activities aimed at improving their 
cardiovascular fitness, upper body strength, abdominal 
strength, and flexibility. 

Non-Core/College-
Preparatory 

Health 6 
(Grade 6) 

This course develops understanding of basic health concepts 
and encourages attitudes and skills that lead to effective 
decisions and life styles in regard to individual, family, and 
public health. It fulfills requirements of the California 
Education code considering the teaching of safety and first aid, 
the effects of narcotics, dangerous drugs, alcohol and tobacco 
on the human body. Parent/guardian permission is required for 
the sex education component. 

Non-Core/College-
Preparatory 

Beginning PE 
A/B/C (Grade 

7) 

Students will continue to work on improving their 
cardiovascular fitness, upper body strength, abdominal 
strength, and flexibility through daily activities aimed at 
preparing students for the California Physical Fitness tests. 

Non-Core/College-
Preparatory 

Health 7 
(Grade 7) 

This course continues to develop understanding of basic health 
concepts and encourages attitudes and skills that lead to 
effective decisions and life styles in regard to individual, 
family, and public health. It fulfills requirements of the 
California Education code considering the teaching of safety 
and first aid, the effects of narcotics, dangerous drugs, alcohol 
and tobacco on the human body. Parent permission is required 
for the sex education component. 

Non-Core/College-
Preparatory 

Intermediate 
PE A/B/C 
(Grade 8) 

Students will continue to work on improving their 
cardiovascular fitness, upper body strength, abdominal 
strength, and flexibility, participating in personal fitness and 
weight training, individual sports, and team sports. 

Non-Core/College-
Preparatory 

Health 8 
(Grade 8) 

This course is taught in a seminar format and expands on the 
previous health courses. The course affords opportunities for 
the exploration and discussion of issues in human 
relationships, personal growth, and good decision-making. 
Students examine and discuss ethical questions, develop self- 
awareness and self-acceptance, and learn how to help oneself 
and others through times of stress, pressure, depression, and 
loss and grieving. The course aims to disseminate clear and 
accurate information about sexuality, reproduction, birth 
control, health, communicable diseases, and substance abuse 
and to encourage respect for others regardless of gender, race, 
ethnicity, sexual orientation, or other differences. 

Non-Core/College-
Preparatory 

 
English Language Development:  

Introduction 
to PE,  

Health 6 

Beginning PE, 
Health 7  

Intermediate 
PE,  

Health 8 
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The major emphasis of this course is to provide targeted ELD intervention that supports student 
access to rigorous grade level English-language arts content. At Aurum Prep we will utilize 
FOCUS periods to provide targeted ELD instruction. Using content-specific, research-based 
instructional methodologies, including culturally relevant and responsive pedagogy, this course 
advances student proficiency in reading, writing, speaking, listening, and thinking as measured by 
the grade level ELA California Standards. Students will learn systematic strategies in English, 
writing, and organization that will enable them to listen, speak, think, read, and write about content 
material. Instruction is based on student needs. 
 
Figure 1.34: English Language Development Course of Study Overview 
 
 
 
 
 
 
 
 
 
Instructional Strategies:  
For Aurum Prep’s non-core courses, our teachers will create their materials in alignment with 
proven research based strategies. Teachers will design thematic units of instruction utilizing the 
Harvard Project Zero Teaching for Understanding® (TFU) curriculum design and Teaching 
Tolerance frameworks where relevant and applicable.114 The TFU framework allows teachers to 
design curriculum, instruction, and assessments focused on developing deep understandings of 
important ideas. Through these units students understand and demonstrate: 

x the ability to research, describe and analyze various data and apply critical and thinking 
skills to real-world situations. 

x the ability to create real world products, tools, and systems through empathy based design 
thinking. 

x the ability to make healthy and productive life style choices with regards to their 
physical, emotional, and mental health.  

x the ability to learn and express understanding through the arts and/or technology. 
x Creating a collaborative environment in which students exchange information through 

discourse and frequent use of techniques such turn and talks.115 
x Utilizing consistent annotation strategies that engage students to evaluate, analyze, and 

decode various grade level appropriate texts.  
x Supporting students to express and evaluate concepts through the habits of discussion.116 

 

                                                           
114 Design & Making. "Teaching for Understanding."Homepage. N.p., n.d. Web. <http://www.pz.harvard.edu/projects/teaching-
for-understanding>. And "Anti-bias Framework." Teaching Tolerance. N.p., n.d. Web. <http://www.tolerance.org/anti-bias-
framework>. 
115 For more detail on this element, please see pages 41 through 62 of this document. 
116 For more detail on this element, please see pages 41 through 62 of this document. 

Grade 6 Grade 7 Grade 8 
Targeted ELD 

for EL 
students; 
additional 

support 
provided in 

English 
Intensive  

Targeted ELD 
for EL 
students ; 
additional 
support 
provided in 
English 
Intensive  

Targeted ELD 
for EL 
students ; 
additional 
support 
provided in 
English 
Intensive  
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Aurum will utilize a range of technology-based non-core class resources including but not limited 
to:117 

x Accellus 
x Achieve3000 
x Apex Learning 
x Compass Learning/Odyssey 
x Duolingo (for EL students) 
x Edmodo 
x Fuel Education 
x Google Applications 
x Khan Academy 
x Newsela 

 
Curriculum and Resources:  
Aurum will select and create curriculum and materials that meet the following criteria: 

x An emphasis on the experience and exposure necessary to prepare students for a rigorous 
high school and college experience 

x Culturally relevant to our student population 
 

Using the TFU framework, teachers create/revise and implement rich inter- and intra-disciplinary 
units 
 
Assessment:  
Aurum Prep will utilize a range of assessments within all Non-Core classes. These include: 

x Daily exit tickets 
x Rubrics and other formative feedback tools  
x Conference logs 
x Technology-based curriculum/resource data 
x Curriculum-embedded assessments 
x Quiz/Tests 
x Six Week Interim Assessments 
x End of Year Summative Assessments  
x ACTFL for EL students118 

 
 

4. Timeline of Curriculum Development  
 
Upon authorization, the Aurum Prep team will begin the process of finalizing its curriculum. This 
process will occur in three primary phases: (a) research and collection, (b) curricular development, 
and (c) pressure testing and refinement. In the planning year, the Executive Director and a 
curriculum consultant will be responsible for overseeing the curriculum development process. 
 

                                                           
117 For more instructional resources please refer to Figure 1.36 
118 "ACTFL." Assessments & The Testing Office. N.p., n.d. Web. <https://www.actfl.org/assessment-professional-
development/assessments-the-actfl-testing-office>. 
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Research and Collection: This phase will occur from August to November collecting curricular 
resources and best practices from other high performing schools. We will also be identifying 
models for our core subjects and creating benchmarks. 
 

Curricular Development: This phase will occur between October and March. During this phase 
the Executive Director (ED) will work closely with a curriculum consultant to develop the end-of-
year and trimester assessments from exemplars. After doing so, the ED and curriculum consultant 
will develop a scope and sequence for all core subjects. 
 

Pressure Testing and Refinement: This phase will occur from March to July. During this phase, 
teachers will have the opportunity to review the curriculum and make any edits or changes 
necessary. Once all refinement of the curriculum has been done in conjunction with the ED, 
teachers will use the curriculum to plan their lessons.   
 
Figure 1.35: Aurum Prep Curriculum Development Action Plan 
 

Task/Planning/Timeline 
 
 
 
 

E
D

 

O
M

 

B
oa

rd
 

C
on

su
lta

nt
 

B
E

S 

E
du

ca
te

78
 

A
ug

us
t  

Se
pt

em
be

r 

O
ct

ob
er

 

N
ov

em
be

r 

D
ec

em
be

r 

Ja
nu

ar
y 

Fe
br

ua
ry

  

M
ar

ch
 

A
pr

il 
 

M
ay

  

Ju
ne

 

Ju
ly

 

Collect curricular best 
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consultant X                  
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for (ELA, Math, SS, 
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resources from other 
high performing schools 
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Attend national and local 
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Create and finalize 
curriculum plans and 
timelines 

X   X               

Create benchmarks 
aligned with state 
standards and curriculum 
frameworks 

X   X               

Create scope and 
sequence for each X   X               
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department 
 
In the spring of each year, the Executive Director will work with staff to identify needs and order 
materials for the subsequent year. Curriculum, instructional activities, and materials will be 
selected from state-adopted textbooks/materials based on their rigor and their relevance to 
supporting our goal of achieving proficient to advanced performance on standards and preparing 
students to eventually graduate high school ready for college. Our exact program and materials 
will be finalized based on the needs of our students entering our founding class in the spring prior 
to opening.  
 

Instructional materials for elective courses will be largely at the discretion of the instructor with 
approval by the Executive Director or appointed designee. Aurum Prep is committed to providing 
quality materials for all courses. Graphic design and digital media courses will employ appropriate 
and up-to-date software such as the Adobe creative suite or comparable open-source alternatives 
recommended by those in the field. Programs that are free of cost but still high-quality are 
preferred, as they allow students further access and opportunity to explore design beyond the 
school day.  
 

5. Technology Integration  
 

At Aurum Prep, we will ensure that all of our students are technologically literate and appropriately 
prepared for the skills they will need in the 21st century. Therefore, we will implement a one-to-
one computer based model with a focus on personalized learning. Our focus on technology 
integration and personalized learning draws heavily from the Rand Study on successful 
implementation of personalized programs with student populations that are high poverty.119 In 
order to ensure that our students are able to access the most out of the technology integration and 
in alignment with the Rand Study, we will focus our efforts on the following areas: student 
grouping, supportive learning spaces, and student discussion of data.120 
 

All of our staff and students will be trained on our common systems for using technology at the 
school during orientation. Additionally, students will have the opportunity to build their fluency 
and familiarity with using the technology through our curricular design. For example, all students 
will take an introductory course to design thinking and digital literacy. We have allocated 10 
minutes at least twice per week within our school schedule to allow students the opportunity to 
practice and increase their typing capacity.  
 

In accordance with California Standards-aligned materials, below is a list of instructional resources 
utilized by similarly structured schools for each grade level and subject. Programs that have 
specific tools to support ELL students are also indicated. 
 

Figure 1.36: Sample Instructional Resources  
 

Instructional Resources 
Subject(s) 

Middle 
Grade 
Levels 

English Math Science Social 
Studies 6 7 8 

                                                           
119 John F. Pane, Elizabeth D. Steiner, Matthew D. Baird, Laura S. Hamilton. "Promising Evidence on Personalized 
Learning." Rand Corporation. N.p., n.d. Web. <http://www.rand.org/pubs/research_reports/RR1365.html>. 
120 Ibid. 
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Accelerated Reader X    X X X 
Accellus X X X X    

Achieve 3000 X X X X X X X 
Adaptive Curriculum   X  X X X 
Apex Learning X X X X    
BlueJ  X      
College Preparatory 
Mathematics 

 X   X X X 

Compass Learning/Odyssey X X X X X X X 
Dreambox  X   X X X 
Edmodo X X X X    
EngageNY X X   X X X 
ESL Reading Smart X    X X X 
FOSS Science Curriculum   X  X X X 
Fraction Planet  X   X X  
FuelEducation X X X X X X X 
Google Applications X X X X X X X 
Houghton Mifflin Harcourt 
Big Ideas Math 

 X   X X X 

IXL  X   X X X 
Khan Academy  X   X X X 
Mathalicious  X   X X X 
MY Access Writing X       
Newsela X    X X X 
NoRedInk X    X X X 
Overdrive X    X X X 
Reading Mastery X    X X X 
Reflex Math  X   X X  
Revolution K12  X   X X X 
ST Math  X   X X  
TCI Bring Science Alive!   X  X X X 
TCI History Alive    X X X X 
TenMarks  X   X X X 
Virtual Nerd  X   X X X 
Wordly Wise X    X X X 

 
A target ratio of one computer for every student will ensure students adequate access to technology 
for effective use in student learning, California Standards and digital classroom instruction, data 
management, CAASPP online state assessments and communication. One of our teachers will 
operate in the capacity of technology lead and will train both students and teachers on best practices 
for accessing computer-based state standardized assessments. 
 
One of the most common concerns about public education in the United States is that it is not 
equipping students with the 21st  century skills (problem solving, critical thinking, oral and written 
communication, information literacy, creativity, collaboration, self-management, etc.) needed to 
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succeed in the digital age. We have based our view of literacy in accordance with research from 
the Partnership for 21st Century Learning (P21)121 which consists of the following elements: 
 

x Content Knowledge and 21st Century Themes 
x Learning and Innovation Skills  
x Information, Media, and Technology Skills 
x Life and Career Skills  

 

 
6. Comprehensive Course List  
Our academic program is also aligned to prepare students for a high school program that meets the 
entrance requirements of the top schools in the nation, including California’s state university 
system, and provides for increased autonomy. The University of Berkeley California states that 
“[w]hile we recognize that each student is unique, with different strengths and life experiences, all 
prospective freshmen need to display academic rigor and meet the same minimum requirements 
to be considered for admission.”122  
 

Figure 1.37: Aurum Prep Curriculum Middle School Academy Curriculum 
 

Subject 
Area 

6th Grade  7th Grade  8th Grade  

 1st Trim 2nd Trim 3rd Trim  1st Trim 2nd Trim 3rd Trim  1st Trim 2nd Trim 3rd Trim  
English English 6 

A, English 
6 A 

Intensive 

English 6 
B, English 
6 B 
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6 C 
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A, 
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B, 
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C, 
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Intervent
ion for 
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in 
English 
Intensive  

Targeted 
Intervent
ion for 
EL 
students; 
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EL 
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in 
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Intervent
ion for 
EL 
students; 
additiona
l support 
provided 
in 
English 
Intensive  

Mathema
tics  

Mathemat
ics 6 A, 

Mathemat
ics 6 A 

Intensive 

Mathemat
ics 6 B, 

Mathemat
ics 6 B 

Intensive 

Mathemat
ics 6 C, 

Mathemat
ics 6 C, 

Intensive 

Mathema
tics 7 A, 
Mathema
tics 7 A 

Intensive
, 

Mathema
tics 7 A 

Accelerat
ed 

Mathema
tics 7 B, 
Mathema
tics 7 B 

Intensive
, 

Mathema
tics 7 B 
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ed 

Mathema
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tics 7 C, 
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, 
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ed 

Mathema
tics 8 A, , 
Mathema
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tics I B 

Mathema
tics 8 C, 
Mathema
tics I C 

Social 
Studies 
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y A 

Ancient 
Civilizatio

ns and 
Geograph

y B 

Ancient 
Civilizatio

ns and 
Geograph

y C 

World 
History 

and 
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hy A 

World 
History 

and 
Geograp

hy B 

World 
History 

and 
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hy C 

United 
States 

History 
and 

United 
States 
History 
and 
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United 
States 
History 
and 
Geograp

                                                           
121 "Framework for 21st Century Learning - P21." Framework for 21st Century Learning - P21. N.p., n.d. Web. 
<http://www.p21.org/our-work/p21-framework>. 
122 "University of California - Admissions." Freshman Admissions. N.p., n.d. Web. 
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Geograp
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hy B hy C 
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A 

Integrated 
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B 

Integrated 
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C 
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II A 

Integrate
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II B 

Integrate
d Science 

II C 

Integrate
d Science 

III A 

Integrate
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III B 

Integrate
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III C 
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N/A N/A N/A N/A N/A N/A 
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nce B, 
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Speaking 
and 
Performa
nce C, 
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ons of 
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and 
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n 

Introducti
on to PE, 
Health 6 

A 

Introducti
on to PE, 
Health 6 

B 

Introducti
on to PE, 
Health 6 

C 

Beginnin
g PE, 

Health 7 
A 

Beginnin
g PE, 

Health 7 
B 

Beginnin
g PE, 

Health 7 
C 

Intermed
iate PE, 
Health 8 

Intermed
iate PE, 
Health 8 

Intermed
iate PE, 
Health 8 

College 
Prep  

Foundatio
ns of 

Design 
Thinking 

and 
Technolog

ical 
Literacy 

A 

Foundatio
ns of 

Design 
Thinking 

and 
Technolog

ical 
Literacy B 

Foundatio
ns of 

Design 
Thinking 

and 
Technolog

ical 
Literacy C 

Design 
Thinking 

and 
Making I 

A 

Design 
Thinking 

and 
Making I 

B 

Design 
Thinking 

and 
Making I 

C 

Design 
Thinking 

and 
Making 

II A, 
Strategie

s for 
Success 

A 

Design 
Thinking 

and 
Making 

II B, 
Strategie

s for 
Success 

B 

Design 
Thinking 

and 
Making 

II C, 
Strategie

s for 
Success 

C 
Languag
e Other 
than 
English  

N/A N/A N/A N/A N/A N/A N/A N/A N/A 

 
 
7. Graduation Requirements and Communication 
 
Credit Recovery Opportunities: The promotion requirements of Aurum Prep stipulate the 
completion of 2 courses with a grade of C or higher. Students who fall short of grade level 
promotion requirements within the course of the regular school year will have the opportunity to 
receive remediation, attend After School Tutoring and/or Saturday School, and retake the course 
final exam or resubmit projects. If a student does not earn a passing grade, they will be required to 
redo the course the following year. Any student who has failed four courses in an academic year 
will be retained the following year.  
 

Transfer Students: All students, including transfer students, will be provided a pathway through 
which they can successfully access our curriculum, meet the graduation requirements on time, and 
be fully prepared to access high school and college. Credits from other schools will be accepted 
by Aurum Prep.  
 

8. Western Association of Schools and Colleges (WASC) Accreditation   
 

Aurum Prep will schedule an initial WASC review in the spring of our second year of operation 
or the fall of our third year, in keeping with the ACS WASC Conditions of Eligibility, and in order 
to ensure the full accreditation process is completed prior to the anticipated graduation of our first 
class of students. The Executive Director and Board of Directors will support the school in 
preparing their initial review, self-study and interim reports for the WASC process. 
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9. Communication with Parents  
 

At Aurum Prep, one of the key pillars of our school design is the belief that “Involved and engaged 
families and community partners”123 Therefore, we stay in frequent communication with families 
regarding the growth and success of their child(ren). Parents will be aware of their child(ren)’s 
transferability and most up-to-date status through three primary means: our annual orientation, our 
ongoing progress updates, and Student Success Team meetings.  
 

Annual Orientation: During our annual Parent and Student Orientation, we will utilize a portion 
of the time to inform parents about the elements of a college preparatory program, including what 
A through G is and its importance. We would then support parents and students as they select the 
courses for them for the year with our consultation if sought after.  
 

Ongoing Progress Updates: Parents will be kept informed of their child(ren)’s progress on a bi-
weekly basis through our progress updating system. This bi-weekly progress report will include: 
students’ grades, attendance, and behavioral report. Parents are also encouraged to pick up their 
student’s report cards every 18 weeks. During this time, we can target parents of students who may 
be struggling in order to have proactive conversations to improve the outcomes for the student.  
 

Risk Meetings: Risk meetings are held proactively throughout the school year for those students 
and parents who may need extra support and advice on how to stay on track to graduation or how 
to recover classes they might lack.  
 
10. International Baccalaureate – Not Applicable (IB not offered)   
 

 
11. Transitional Kindergarten – Not Applicable (6-12 school)   
 

 
12. Summer School – Not Applicable (Summer School Not Offered)   
 

Aurum Prep will not offer summer school. We have accounted for the remediation and acceleration 
of students with our extended school day, school year, focus periods, after school tutoring, and 
Saturday School.  

School Characteristics  
 

Cognitive Guided Instruction – Math and Science: At Aurum Prep, the problem solving class 
in middle school uses Cognitively Guided Instruction to teach students how to apply their intuitive 
math knowledge to solve math problems. Using this method, a student’s conceptual knowledge of 
the subject is increased and students consistently solve complicated word problems using multiple 
strategies. Students learn from one another through explanation and evaluation to employ different 
strategies to solve problems. In this way their ability to explain their mathematical reasoning 
increases in all primary components of the Common Core.  
 

According to the National Center for Improving Student Learning and Achievement in 
Mathematics and Science (“NCISLA”), cognitive guided instruction is defined as a professional 
development program based on: “(a) the development of students’ mathematical thinking; (b) 
                                                           
123 For more detail on this element, please see pages 41 through 62 of this document. 
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instruction that influences that development; (c) teachers’ knowledge and beliefs that influence 
their instructional practices; and (d) the way that teachers’ knowledge, beliefs, and practices are 
influenced by their understanding of students’ mathematical thinking.”124 By developing teachers 
to make meaning of how students learn, teachers are able to create lessons that push students to 
expand the means by which they relate math to their environment, thus increasing their 
mathematical ability. Studies by NCISLA have consistently shown that students in classrooms 
using CGI consistently outperform those that are not.125  
 

Literacy in All Subject Areas: Aurum Prep recognizes literacy as a necessary foundational 
content and skill upon which other content and knowledge is ultimately acquired. Therefore, we 
have designed a school-wide instructional framework that is key to literacy components such as 
Drop Everything and Read (“DEAR”), Habits of Discussion, and Turn and Talk. These 
frameworks allow students to put their literacy skills to work in all subject areas.126  
 

Habits of Discussion: Aurum Prep prepares students to use habits of discussion to push student 
conversations further in class and to develop strong student voice across the school and over time. 
Comprehensively, and specifically through this strategy, we will equip students with the language 
that will further their learning no matter the subject area. This allows students to bring their 
knowledge and background information into the classroom in productive and meaningful ways.127 
Habits of Discussion are posted in classrooms for use daily and are explicitly taught to all learners. 
 
Figure 1.38: Habits of Discussion 
 

Ways to Show Agreement: 
I agree with _____ because ______ 
I agree with you _______, but _______ because ___ 
I would like to add ______ to what ______ just said” 
I know ______ because I read ______ 
That makes sense because ____ 
Ways to Show Disagreement: 
I respectfully disagree with you _____ because ______ 
I have a different opinion / point of view… 
I have a clarifying questions to ask: 
I have a question about ____ 
I am confused about ____ 
_____, what did you mean when you said_____? 
Can you please restate the question? 
Ways to Push a Conversation Further during Class Discussions: 
Can you say more about that? 
What do you think about what I said? 
Is there evidence to support that in the text? 
Why do you think that? 

 

                                                           
124 "SECRETARY'S REPORT." The Pakistan Development Review 24.3/4, Papers and Proceedings of the Second Annual 
General Meeting of the Pakistan Society of Development Economists (May 12-14, 1985) (1985): n. pag. Web. 
<http://ncisla.wceruw.org/publications/reports/RR00-3.PDF>. 
125 Ibid. 
126 Literacy in All Subjects Area is a key area of focus in the Common Core State Standards. See: 
http://standards.dpi.wi.gov/files/cal/pdf/las-stds.pdf. 
127 “Students Bring Strengths and Experiences to Learning” is an explicit teaching and learning principles as outlined by DPI in 
the Common Core State Standards for Literacy in All Subject Areas. Retrieved from: http://standards.dpi.wi.gov/files/cal/pdf/las-
stds.pdf. 
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Turn and Talk: We believe that our students must develop oral skills and listening skills to be 
productive citizens in Oakland and to be capable members of a highly literate adult community, 
and to have the language skills through which we expect them to demonstrate their moral 
leadership as maturing young adults and the next generation of leaders within our city. Turn and 
Talk is a discussion protocol between paired students to share their answers to a written prompt or 
question in order to build the skills of active listening and clear oral expression. We use Turn and 
Talk to have students make sense of their own answers while listening meaningfully to the answers 
of others. Often, teachers will then have students share aloud the answers of their partners to gauge 
their ability to listen and synthesize information.  
 

Figure 1.39: Turn and Talk 
 

Meaningful Turn and Talk 
Eye contact and bodies turned toward each other 
Nodding and doing the “connection hand signal” 
Smiling and showing a pleasant facial expression 
Having a REAL Conversation: 
Asking meaningful questions 
Making connections 
Building on and adding to each other’s thinking 
Explaining why you agree or disagree with your partner 
Talking for the entire time you have to discuss 

 
At-Risk Students: At Aurum Prep, we provide an education that prepares all students for college 
and professional careers. Therefore, we have planned our curriculum to address a wide range of 
learners and skills, including but not limited to, English Learners, students with special needs, or 
students who require intervention for them to be successful.  We know that students will become 
more independent and responsible for their learning as the weight of cognitive work shifts from 
teacher-as-model, to joint responsibility, to independent practice culminating in Socratic Seminars.  
This model will be further informed through use of in class supports from licensed and qualified 
special educators, EL specialists and licensed teachers providing daily Academic Supports for all 
learners.  
  

Flexible Grouping: Our staffing and teacher model allows for highly differentiated groupings in 
our classrooms. We have six teachers per grade level for four cohorts of 132 students (33 students 
per class) in the middle school. Our daily schedule allows for two teachers to support students’ 
grade level needs during Morning and Afternoon FOCUS from 3:50PM – 4:30PM. The circulating 
teachers can move students into small groups within the classroom to reinforce learning in English 
and math. We create an environment that allows students to interact with homogenous and 
heterogeneous student groups based on achievement levels.  
 

Small Group Instruction: Teachers use small group instruction daily for small group English, 
math, and remediation or acceleration during FOCUS, as we will serve a student community that 
we anticipate may need additional supports in these subject areas in particular.    
 

Literacy and Math Are Fundamental: We believe that these content areas are fundamental to 
learning in all subject areas. Our curriculum, which emphasizes literacy and numeracy in all grade 
levels and within all subject areas, is a key lever to achieving success on the Common Core State 
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Standards (“CCSS”).128 We hire teachers with a deep understanding of literacy and math to provide 
our students with teachers that can lift their academic levels a minimum of 1.5 years of growth 
every school year.  
 

Extended School Day: By extending the school day from 7:50am to 4:30pm, students receive 300 
minutes of direct-instruction and 120 minutes of the following: tutoring, small group re-teaching, 
conferencing, and independent reading. We use a two-teacher model from 3:50pm to 4:30pm to 
re-teach material that was not mastered by all students that day. This model has been effective in 
high-poverty urban schools across the nation.129 
 

Saturday School: Saturday School will focus on supplemental support for both reading and 
math skills. For students struggling with reading, the program will continue to offer extended 
time to reinforce and build basic reading skills, with an emphasis on reading comprehension. For 
students with learning gaps in math, this program will serve as a means for offering academic 
support. Saturday School will be offered two Saturdays for most months out of the year, for a 
total 15 days. This supplemental program will provide struggling students with additional 
academic support in small groups tailored to their specific academic needs.  
 
 

Common Core-Aligned Curriculum: Our academic goals are aligned to the Common Core State 
Standards (“CCSS”). Using CCSS, we will create detailed year-long curriculum guides for 
teachers, assess our progress using interim tests every six weeks, thus establishing a culture of 
data-driven instruction. 
 

Data-driven Instruction: To achieve our educational goals, we will establish a culture that uses 
data daily, weekly, and every six weeks to establish a culture of constantly monitoring progress to 
our goals.  
 

Daily: Our teachers plan lessons using assessment items aligned to the CCSS. Teachers use a short 
assessment or “exit-ticket” to assess students’ daily mastery of content in the classroom. 
 

Weekly: Teachers meet in grade level teams and content teams to assess students’ performance 
school-wide. Teachers use this data to make adjustments to upcoming lesson plans and/or develop 
a schedule for in class small-group remediation. 
 

Every 6 Weeks: Students are assessed using an interim assessment aligned to the CCSS. 
  

Bi-Monthly Data Days: The school utilizes six built-in data days to work with teachers to analyze 
the progress of all students in all tested subject areas. This information is used to make school-
wide decisions that include but are not limited to: grouping of students, adjustment in curriculum 
guides, targeted tutorial for students, and creation of teacher improvement plans.  
 

College Preparatory Program: We have researched entrance requirements to the top regional 
and national universities to develop an academic program aligned with courses taken by the top 
students in California and across the United States. Our goal is that our students will graduate from 
8th grade fully prepared for a rigorous high school college preparatory curriculum. 
 

                                                           
128 Reeves, Douglas B.  “High Performance in High Poverty Schools.” Center for Performance Assessment. 2003.  Teachers in 
high-achieving, high-poverty, high-minority schools require informative writing w/high expectations for response quality leading 
to high achievement in all areas. 
129 In 2013, Excel Academy in Boston, MA ranked #1 in the state on 8th grade reading and math with 100% and 98% 
proficient/advanced respectively.  
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Weekly Community Circle: Weekly we come together to celebrate our values as a community, 
the successes of our students, and our vision for the future.  Students and teachers join in the 
community circle and shout-out how different community members (anyone that works in or 
attends the school are community members) have lived up to our FIRST values of Focus, Integrity, 
Respect, Self Determination, and Team. The community circle then enters into a joyous time filled 
with music, songs, and chants that reaffirm our commitment to education and excellent character. 
Teachers and students lead the meeting together.   Families and other community stakeholders are 
always welcome at and invited to our weekly celebrations. 
 

Drop Everything And Read (DEAR): Students are required to carry with them at all times four 
texts (two fiction, two non-fiction) that are on their reading level. Students read during DEAR 
which occurs during Morning FOCUS. Teachers and staff are encouraged to read silently with 
students. Students are taught and then expected to read silently whenever they complete work or 
are awaiting a teacher’s directions. 
 
 

Academic Calendar and Schedules 
 

1. Academic Calendar  
The Aurum Prep academic calendar is similar to the OUSD calendar, however, it has supplemental 
days and instructional minutes. The calendar operates on a trimester schedule and has a total of 
185 instructional days. Our Wednesdays are abbreviated days that allow for our staff to participate 
in three (3) hours of professional development on a weekly basis. In addition to these slightly 
abbreviated Wednesdays, there are 33 full professional development days built into the calendar, 
including four (4) weeks of summer professional development before the school year and 
additional days strategically built into the year to support effective data analysis and intervention 
planning each trimester. 
 
 
 

The first day of school is August 14th and the last day of instruction concludes on June 7th. We do 
not have school on Labor Day, Veterans Day, Martin Luther King Day, Presidents’ Day, Caesar 
Chavez Day, or Memorial Day. The calendar also provides breaks for Thanksgiving, the winter 
holiday, and spring holiday. In addition to midterm and final exams each trimester, students will 
participate in nationally normed assessments at the start, middle, and close of the year, as well as 
the state-required CAASPP. 
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Figure 1.40: 2018 – 2019  Calendar 
July 2018  August 2018  September 2018 
S M T W T F S S M T W T F S S M T W T F S 

          1 2 3 4       1 

1 2 3 4 5 6 7 5 6 7 8 9 10 11 2 3 4 5 6 7 8 

8 9 10 11 12 13 14 12 13 14 15 16 17 18 9 10 11 12 12 14 15 

15 16 17 18 19 20 21 19 20 21 22 23 24 25 16 17 18 19 20 21 22 

22 23 24 25 26 27 28 26 27 28 29 30    23 24 25 26 27 28 29 

29 30 31      8 PD Days/14 Instructional Days  2 PD Days/17 Instructional Days 

12 PD Days   

 
October 2018  November 2018  December 2018 
S M T W T F S  S M T W T F S  S M T W T F S 

 1 2 3 4 5 6      1 2 3        1 

7 8 9 10 11 12 13 4 5 6 7 8 9 10  2 3 4 5 6 7 8 

14 15 16 17 18 19 20 11 12 13 14 15 16 17  9 10 11 12 13 14 15 

21 22 23 24 25 26 27  18 19 20 21 22 23 24  16 17 18 19 20 21 22 

28 29 30 31     25 26 27 28 29 30   23 24 25 26 27 28 29 

1 PD Days/22 Instructional Days  2 PD Days/17 Instructional Days  30 31      
               1 PD Day/14 Instructional Days 

     
January 2019  February 2019  March 2019 
S M T W T F S  S M T W T F S  S M T W T F S 

  1 2 3 4 5       1 2       1 2 

6 7 8 9 10 11 12  3 4 5 6 7 8 9  3 4 5 6 7 8 9 

13 14 15 16 17 18 19  10 11 12 13 14 15 16  10 11 12 13 14 15 16 

20 21 22 23 24 25 26  17 18 19 20 21 22 23  17 18 19 20 21 22 23 

27 28 29 30 31    24 25 26 27 28    24 25 26 27 28 29 30 

1 PD Day/20 Instructional Days  1 PD Day/19 Instructional Days  1 PD Day/15 Instructional Days 
     
April 2019  May 2019  June 2019 
S M T W T F S  S M T W T F S  S M T W T F S 

 1 2 3 4 5 6     1 2 3 4        1 

7 8 9 10 11 12 13  5 6 7 8 9 10 11  2 3 4 5 6 7 8 

14 15 16 17 18 19 20  12 13 14 15 16 17 18  9 10 11 12 13 14 15 
  

21 22 23 24 25 26 27  19 20 21 22 23 24 25  16 17 18 19 20 21 22 

28 29 30      26 27 28 29 30 31   23 24 25 26 27 28 29 

1 PD Day/21 Instructional Days  1 PD Days/21 Instructional Days  3 PD Day/5 Instructional Days 

Calendar Key 
Professional Development PD Day focused on Data Analysis 
New Trimester Begins Parent Teacher Conferences 
Nationally Normed ELA/Math Assessments (August Baseline, January – Midyear, May – End of Year) No School 
6-week report to families Parent Orientation 
First and last day of school for students Saturday School 
6-week Interim Assessment  
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Important Dates  
Days of Instruction: 185 
Days of Professional Development: 33 

July/August 
July 16th – August 13th: Staff Orientation/Professional Development 
August 9th: Parent Orientation 
August 13th: First Day of School - Students (Trimester 1 begins) 
August 21st  – 22nd: Nationally Normed Assessments, NWEA MAP 

September 
September 3rd: No School – Labor Day 
September 4th: Staff PD Day (no school for students) 
September 20th: 1st 6-week Interim Assessment 
September 24th: Staff PD Day – Data Analysis (no school for students) 
September 28th: 6-week Progress Report to Parents 

October 
October 12th: PD Day Staff (no school for students) 

November 
November 1nd: 2nd 6-week Interim Assessment 
November 5th:  Staff PD Day – Data Analysis (no school for students) 
November 12th:  Trimester 2 begins 
November 15th – 16th:  Parent Conferences/Trimester Reports go home 
November 21st – 23rd: Thanksgiving Holiday Break (no school for staff or students) 
November 26th: Staff PD Day (no school for students) 

December 
December 13th: 3rd 6-week interim Assessment 
December 17th: Staff PD Day – Data Analysis (no school for students) 
December 21st: 6-week Progress Reports to Parents 
December 24th – January 1st: Winter Holiday (no school for staff or students) 

January 
January 3rd: Staff PD Day (no school for students) 
January 8th – 9th: Nationally normed Assessments, NWEA MAP 
January 21st: MLK Day (no school for staff or students) 

February 
February 7th: 4th 6-week Interim Assessment 
February 11th: PD Day Staff – Data Analysis (no school for students) 
February 18th: Trimester 3 begins 
February 21st – 22nd: Parent Conferences (Trimester reports go home to families) 

March 
March 20th:  5th 6-week Interim Assessment 
March 22nd:  PD Day Staff (no school for students) 
March 25th – 29th: Spring Break (no school for staff or students) 

April 
April 1st: Staff PD Day – Data analysis (no school for students) 
April 5th: 6-week report to families 

May/June 
May 15th – 16th: Nationally normed Assessments, NWEA MAP 
May 20th: Staff PD Day – Data Analysis 



  

75  
 

 
 
 
Aurum Prep’s instructional calendar and daily schedule are designed to maximize academic 
achievement. For grades 6-8, Aurum Prep provides an additional 24,300 minutes above the 
required minimum each year, the equivalent of nearly 52 additional (Aurum Prep length) days of 
instruction, or 10 additional weeks. The school day begins at 7:50am and ends at 4:30pm, except 
on Professional Development Wednesdays, which will end at 1:30pm.  
 

2. Sample Daily Schedules  
Middle school students begin their day in an advisory class, where an academic tone is set for the 
day through a focus on current events and character development. In middle school, students have 
two periods each of math and literacy every day in order to ensure that each student receives the 
targeted support and instruction they need in these key subjects.  All middle school students also 
have DEAR and independent reading time on regular instruction days to further support 
differentiated reading growth.  
 

All 6-8 students will have five sessions of science and social science weekly; students will have 
two sessions of physical education and two sessions of one enrichment course each week. Middle 
school students end the day with a FOCUS/Intervention period where they reflect on their day, 
organize their work, begin the day’s homework, and receive targeted support and interventions. 
On Fridays, the day begins with a student-led community circle during which student 
accomplishments are celebrated, academic content is shared in creative ways, and community 
issues are addressed. 
 
Figure 1.41: Sample Middle School Daily Schedule 
 

May 22nd: 6th 6-week Interim Assessment   
May 27th: Memorial Day Holiday (no school for staff or students) 
June 7th:  Last day of school for students (end of Trimester 3) 
June 10th and June 11th: Parent Conferences (as needed) 
June 11th: Final Trimester Report home to families (Report Card) 

Aurum Preparatory Academy Sample Schedule for Grades 6 - 8 
Monday, Tuesday, Thursday, and Friday 

Block Time 6th Grade  7th Grade 8th Grade Instructional 
Minutes  

 7:10 – 7:20 Staff Morning Huddle N/A 

 7:25 Doors Open, Breakfast Available (Last Breakfast served at 
7:45) 

N/A 

 7:50 Official start to school day N/A 
 7:50 – 8:20 Morning Advisory / DEAR / Homework Collection 

(Community Circle on Friday) 30 

 8:20 – 9:00  Morning Focus 40 
1 9:00 – 9:50 English 6 (1) English 7 (1) English 8 (1) 50 
2 9:50 – 10:40 Math 6 (1) Math 7 (1) Math 8 (1) 50 
 10:40 – 10:50 Break / Snack N/A 

3 10:50 – 11:40 Science 6 Science 7 Science 8 50 
4 11:40 – 12:30 English 6 (2) English 7 (2) English 8 (2) 50 
 12:30 – 1:20 Lunch / Recess N/A 
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Figure 1.42: Sample Middle School Abbreviated Schedule 
 

 
3. Instructional Days and Minutes Calculator  
 

Figure 1.43: Instructional Days and Minutes Calculator 

 
 
Staffing and Professional Development  
 

5 1:20 – 2:10 Social Studies 6 Social Studies 7 Social Studies 8 50 
6 2:10 – 3:00 Math 6 (2) Math 7 (2) Math 8 (2) 50 
 3:00 – 3:50 Enrichment / Physical Education 50 
 3:50 – 4:30 Afternoon Focus / Academic Support 40 
 4:30 Dismissal N/A  

 4:30 – 5:00 Detention / After School Tutoring/Enrichment  
Total: 460 

Aurum Preparatory Academy Sample Schedule for Grade 6  
Wednesday. Abbreviated Day 

Block Time 6th Grade  7th Grade 8th Grade Instructional 
Minutes  

 7:10 – 7:20 Staff Morning Huddle N/A 
 7:25 Doors Open, Breakfast Available  

(Last Breakfast served at 7:45) 
N/A 

 7:50 Official start to school day N/A 
 7:50 – 8:20 Morning Focus / DEAR / HW Collection 30 

1 8:20 – 9:10 English 6 English 7 English 8 50 
2 9:10 – 10:00 Math 6 Math 7 Math 8 50 
 10:00 – 10:10 Break / Snack N/A 

3 10:10 – 11:00 History 6 History 7 History 8 50 
4 11:00 – 11:50 Science 6 Science 7 Science 8 50 
 11:50 – 12:30 Lunch / DEAR N/A 
 12:30 – 1:30 Afternoon Focus / Academic Support 60 
 1:30 Dismissal  

Time: 290  
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At Aurum Prep, we recognize that our educators ultimately will drive the results of the school and 
the outcomes of the students we will serve, therefore, we have prioritized “A professional 
environment that nurtures continuous growth and excellence”130 as a key design element. None of 
our mission can be accomplished without a quality and well-trained staff that has the proper 
supports. Aurum Prep will create a team of professionals who are completely committed to student 
achievement, who celebrate success, who recognize and target areas for growth, and who 
constantly seek to improve their practice. We will hire and develop the best teachers and we have 
designed our school to ensure that our educators work in a compelling and thriving work 
environment and also are compensated appropriately. 
 

1. Teacher Recruitment 
 
Given the fact that there is currently a teacher shortage in California and in the Bay Area, we 
understand that teacher recruitment must be a priority. We will be able to access, recruit, and hire 
from an extensive pipeline of teacher talent through extensive relationships with organizations 
such as Educate 78, Building Excellent Schools, and the Alumni network of Teach For America, 
the California Charter Schools Association, and using the wide educational network of our 
proposed Executive Director. We will recruit locally, regionally, and nationally for the very best 
educators committed to the empowerment of all students. We will market our school in spaces 
such as Edjoin, local newspapers, openings at job fairs, and attend hiring fairs at local universities 
such as UC Berkeley, Merritt College, and Mills College. We will recruit and hire staff who 
possess the qualifications to work successfully with the target student population, deliver the 
education program effectively, and support and sustain the school’s college-going culture. To 
ensure selection of the highest quality staff, we will implement the following selection process 
 

x Posting of job openings (career and education websites, newspapers, Schools of Education, 
referrals, and email) 

x Request a resume, cover letter, and short essay responses (online application)  
x Brief screening interview (by phone and in-person) 
x Sample teaching lesson followed by debrief with Executive Director (for instructional 

positions) 
x Reteach of sample lesson  
x Extensive in-person interview with members of the school’s current staff 
x Verification of credentials and previous employment, State and Federal background 

checks, and professional and personal reference checks 
x The Executive Director will make offers of employment to the strongest candidates 
x Reference checks, securing of transcripts, and completion of background checks (In full 

accordance with California Ed. Code 44237 and 45125.1, background checks, 
fingerprinting, and medical clearances will be obtained prior to the start of the school year)  

x Offer letter  
 

During all parts of the interview process, including the online application, members of the 
application review committee look for the following traits in every candidate:  
 

x Aligned - Truly believes that every student can and will learn, and zip code, ethnicity, race, 
socioeconomic status, and home language do not determine destiny.  

                                                           
130 For more detail on this element, please see pages 41 through 62 of this document. 
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x Intelligent – Demonstrates a high capacity to achieve and to learn new material.  
x Humble – Consistently demonstrates a desire to grow and become better in their practice 

and never feels that they have “mastered” all there is to know about teaching and leading 
students.  

x Strategic – Oriented towards actions and solutions and demonstrates urgency in planning 
and executing for our students.  

x Warm/Strict – Holds incredibly high expectations while demonstrating empathy and 
authentic are for students, colleagues, and families.  

x Knowledgeable about Content – Understands content deeply and/or is passionate and 
excited to deeply engage in content and learn more.  

x Skilled in Management – Believes our students can behave appropriately, knows what 
that behavior looks like, and holds them to that bar through use of the taxonomy and strong 
relationship building skills.  

x Team Player – Works well with others and maintains a growth mindset.  
 

We also believe in pro-actively recruiting staff members that represent racial and ethnic minorities, 
as well as individuals who share the background of our students. In turn, we look forward to 
working with the Hispanic and Black Chambers of Commerce. We also have extensive 
relationships with several Historically Black Colleges and Universities such as Morehouse, 
Spelman, and Clark-Atlanta through the network of our proposed Executive Director.  
 

2. Professional Development  
Quality teacher development is one essential element to attracting and retaining talented 
individuals and is the lever to raising student achievement levels. Therefore, we have dedicated 20 
days over the summer to professional development (“Summer Institute”). Moreover, we have 
allocated three hours of professional development in our weekly schedule on Wednesdays. The 
Executive Director in years one and two will observe each teacher at least twice per week. Families 
and students in deep East Oakland deserve the highest quality educators, and it is our responsibility 
to support our teachers to execute dramatic student achievement results. We know that when 
classroom instruction improves, student achievement gains increase.131 Therefore, we prioritize 
on-going, varied opportunities for teachers to improve instruction through:  
 

x Classroom observations and debriefs between colleagues and from the leadership team 
x Data analysis and action planning meetings 
x Curriculum development and review 
x Lesson review and analysis 
x Professional learning communities 
x Classroom observation video debriefs 
x Instructional rounds 
x Leadership opportunities within the school for teachers 
x Excellent classroom and school visits  
x Professional development sessions led by instructional leadership team members, lead 

teachers, or consultants 
x Individual check-ins. provides a description of the above listed professional development 

opportunities. 
                                                           
131 Odden, A., and M. J. Wallace. (2003, August 6). “Leveraging Teacher Pay.” Education Week, 22 (43), 64.   
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Figure 1.44: Professional Development Opportunities 
Professional Development Opportunities 

Classroom Observation 
and Feedback Debriefs  
 

The Executive Director and/or the Dean of Curriculum and Instruction 
conduct regular classroom observations. Techers receive feedback 
through written follow-ups and debrief conversations around strengths 
and areas for growth within observed lessons. Achievement data from 
the lesson’s objective is discussed, and both teacher and student actions 
are correlated to the data to determine trends. Next steps are derived 
from these debrief conversations and follow-up observations are 
conducted to ensure a frequent observation-feedback loop. 
Observations range from 5 minutes to 30 minutes. The Executive 
Director and/or the Dean of Curriculum and Instruction identify 
teachers demonstrating strong instructional practices in specific areas, 
and provide coverage for teachers to observe these practices in action.  

Data Analysis and 
Action Planning 
Meetings  
 

During Data Days, teachers gather with the Executive Director and/or 
the Dean of Curriculum and Instruction to analyze data and determine 
instructional adjustments. Teachers conduct item analyses, where they 
correlate each question to a standards-based objective, assess student 
mastery per the given objectives, and determine specific 
misunderstandings that may exist with groups of students or individual 
students to guide re-teaching plans. Noting how students faired with 
specific objectives provide the platform for the action plans teachers 
create. Teachers break the mastery of objectives into groups, which 
correlate with the following circumstances:  
 

1. Objectives mastered by 100% of students and require additional 
challenge, which may involve increasing the rigor through word and 
logic problems or advancing vertically to the next grade level’s 
objective within that same strand.  
 

2. Objectives mastered by 80% or more of students, which require small 
group intervention and support with the 20% of students failing to 
achieve mastery.  
 

3. Objectives mastered by less than 80% of students, which requires a 
re-teach of the lesson to the majority of the classroom.  
 

The proficiency of a teacher’s lesson is based on student mastery of the 
objective, and action plans are based on which objectives need to be 
retaught, reviewed, or retaught in a way that addresses 
misunderstandings per the mistakes from groups of students. Action 
plans determine how much challenge should be applied to an objective 
when mastery is demonstrated.  

Curriculum 
Development and 
Review  
 

Curriculum development is prioritized heavily throughout the summer 
and consists of standards alignment and the development of a scope and 
sequence, which prioritizes the order by which objectives should be 
taught throughout the year. Adjustments are made to these on an on-
going basis throughout the year based on achievement data and student 
progress to ensure we are meeting the needs of every student.  
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Lesson Review and 
Analysis  

 

The Executive Director and/or the Dean of Curriculum and Instruction 
conducts a thorough review of lesson plan drafts and provides feedback 
to teachers before the submission of the final version. During 
Professional Learning Teams, teachers gather to discuss upcoming 
lesson plans and changes to be made based on current student 
achievement trends.  

Demo Lessons  
 

Teachers gather weekly to discuss next week’s lessons (in content 
pairs). Teachers practice lesson sections to receive feedback from the 
instructional leadership team and fellow teachers. “Hot spots,” or areas 
of the lesson where student confusion may be peaked, are identified, 
discussed and sections are practiced to ensure optimum clarity for 
students. Brief demo lesson rehearsals occur during Morning Staff 
Huddles, and extended lesson rehearsals occur during planning times 
and after school.  

Professional Learning 
Teams (PLCs)  
 

PLCs provide the opportunity for teachers to problem-solve and action 
plan around ways to enhance instruction. The format may vary per the 
specific outcome needing to be achieved, but may involve teachers (a) 
gathering within and across grade levels to discuss, plan, and analyze 
lessons; (b) creating exemplars for writing instruction per student 
ability group; (c) collaboratively grading writing samples and other 
qualitative assignments; and (d) reviewing the progress of instructional 
action plans.  

Classroom Observation 
Video Debriefs  
 

A teacher has a lesson that is video recorded at least once every other 
week, and instructional leaders and teachers gather to watch the video 
and debrief the lesson by discussing areas of strength and areas for 
growth. We build a resource bank of instructional videos, which include 
videos from excellent teachers in other schools.  

Instructional Rounds  
 

The instructional leadership team regularly conducts a whole-school 
analysis of instruction by observing every classroom for a brief period 
of time. Following a discussion, notes are calibrated, trends are 
determined, and instructional gaps are prioritized in a subsequent 
professional development session with teachers.  

Leadership 
Opportunities  
 

There are structured opportunities available to teachers ready to take on 
more leadership responsibilities. These opportunities include becoming 
a grade level chair, curriculum development, or planning a school-wide 
event, Teachers who excel at curriculum development will be identified 
and will be placed on a track to become master teachers as the school 
grows in size.  

Excellent Classroom 
and School Visits  
 

We continue to improve and refine our practices by observing the 
practices of the highest performing schools. We take regular trips to 
high performing schools to study best practices. Additionally, during 
Y0, the Executive Director and the Operations Manager continue to 
refine their own leadership skills by conducting extended residencies in 
high-performing schools as they prepare to open Aurum Prep with 
strong academic and operational integrity.  

Professional 
Development Sessions  
 

These sessions, or workshops – led by instructional leadership team 
members, master teachers, or consultants – provide information to 
teachers about specific areas of focus. Sessions mainly focus on 
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enhancing either teachers’ classroom management strategies or 
instructional techniques. Please note, first year teachers will be 
supported with differentiated professional development sessions.  

Individual Check-ins The Executive Director conducts weekly check-ins with each staff 
member. There are many purposes of these meetings:  
 

1. Get a pulse on how each staff member is feeling and approaching the 
work associated with their role.  
 

2. Outline and discuss professional growth goals and the progress made 
to date.  
 

3. Address specific questions and concerns.  
 

4. Provide support, advice, or insight with any challenges. 
Independent 
Professional 
Development  
 

The Executive Director conducts weekly check-ins with each staff 
member. There are many purposes of these meetings:  
 

1. Get a pulse on how each staff member is feeling and approaching the 
work associated with their role.  
 

2. Outline and discuss professional growth goals and the progress made 
to date.  
 

3. Address specific questions and concerns.  
 

4. Provide support, advice, or insight with any challenges.  
Independent 
Professional 
Development  
 

Within one month of instruction in the school year, the Executive 
Director and/or the Dean of Curriculum and Instruction will work 
directly with each teacher to create an Individual Development Plan 
(IDP) that outlines areas of strength and SMART goals for areas of 
growth. This IDP will provide a specific plan for support to grow the 
teacher’s capacity and provide benchmarks for improving practice. 
Members of the leadership team will follow up with each individual 
teacher as coordinate in the IDP and will oversee the implementation of 
the support strategies.  

Content and 
Curriculum-Based 
Professional 
Development  
 

Many of our curricula selections provide professional development on 
implementation. When available, leadership will be sent to “train-the-
trainer” development conferences and sessions in order to provide in-
house development. Likewise, our summer teacher institute allows the 
time for experts on these materials to provide trainings, and we will seek 
other high performing schools in our area to partner and cost-share for 
the positive impact of as many students as possible.  

 
Retention: While recruiting and developing high quality teachers is fundamentally important to 
the families we will serve and our school community, we must also dedicate intentionality to 
teacher retention. According to a study on teacher retention in public schools there are three 
primary levers that affect teacher retention and attrition, “Increasing teacher salaries, providing a 
supportive environment during the first teaching experience, and scheduling adequate planning 
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time increased teacher retention.”132  Others considerations for increasing teacher retention 
include: creating a teacher career ladder and providing incentives. In alignment with this research 
we have: 
 

x Created a career pathway for teachers and financial incentives for those who take on more 
teacher responsibilities 

x Developed a competitive salary schedule 
x Constructed a robust professional development and support structure 
x Designed an incentive structure that incentivizes teachers who have remained with the 

school 
 
Figure 1.45: Sample Career Pathway for Teachers 
 

 
 
Aurum Prep invests a considerable amount of time and money into each teacher and staff member. 
In turn, we want to ensure that we are honoring staff members’ commitment to education, and thus 
we have ensured that salaries take into consideration the extended work day and school year. We 
budget an additional $1,000 per instructional staff member for professional development, and we 
provide a well-stocked school with a focus on investment in the classroom. Over time, we will 
build out our career ladder approach to teacher pay scales, in order to retain and promote 
exceptional staff members and support the development of their leadership trajectory. 
 
D. School Culture   
 

1. Planned Cultural Values   
 

                                                           
132 Shen, Jianping. "Teacher Retention and Attrition in Public Schools: Evidence From SASS91." ResearchGate. The Journal of 
Educational Research, n.d. Web.  

Principal

Department Chair
Master Teacher

Teacher

Teaching  Associate

Grade Level Lead

Dean of Curriculum 

and Instruction
Dean of Students 



  

83  
 

At Aurum Prep, we believe that “a rigorous and engaging academic program”133 Our school 
culture is strongly informed by our values based cultured centered in our FIRST Core Values of 
Focus, Integrity, Respect, Self-Determination, and Team. To realize this culture, informed by our 
core values Aurum Prep will implement the following:  
 

x Extensive positive behavior intervention system that is restorative justice aligned 
x Detailed school wide culture systems that reinforce our school culture 
x Character develop curriculum that is vertically aligned and culturally relevant 
x Real world exposure and enrichment opportunities 

 

1. Systems, Practices, and Traditions to Foster School Culture  
 

Positive Behavior Intervention System: We firmly believe that a well-executed positive behavior 
intervention system (“PBIS”) is rooted in authentic and positive relationships. We train our staff 
during our 20-day summer institute on the foundations of establishing authentic and positive 
relationships. Our training on this subject is rooted in research from the National Education 
Association which states that positive relationships with students are rooted in the following134:  
 

1. Getting to know your students 
2. Individualizing  
3. Watching what you say 
4. Persistence in trying to reach students 

 

We have structurally designed our advisory system to foster positive relationships with teachers in 
an environment differing from the classroom setting. Our advisories are structured so that students 
stay with their advisors for the duration of their middle school experiences respectively. This 
allows for sustained relationships between teachers and students in the building and also for “cross 
pollination” so that students and teachers know more of one another.  
 

We also have a paycheck system in which students can receive points for exhibiting the FIRST 
core values. We have clearly spelled out specific ways students can exceed these expectations and 
earn FIRST Points, just as we have been clear regarding specific violations of these rules and their 
consequences. The teacher has full discretion to assign a positive or negative FIRST point for 
additional behaviors as they deem necessary. The following are both intrinsic and extrinsic reasons 
for students to be invested in our school core values:  
 

1. Intrinsic Motivators 
x to be a young adult of exemplary character 
x to be successful in school and life 
x to receive positive recognition: notes and phone calls home, at community circle, 

awards, certificates, and stickers, etc. 
x to earn respect from teachers, peer, and self 
x to be a part of an exciting, achievement-oriented class and school community 
x to receive teacher specific intrinsic rewards (i.e. important class jobs) 

 

2. Extrinsic Motivators 

                                                           
133 For more detail on this element, please see pages 41 through 62 of this document. 
134 "Building Relationships with Students." Rss. National Educators Association, n.d. Web. 
<http://www.nea.org/tools/29469.htm>. 
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x to win the “Building Block Challenge” and receive special awards (the Building Block 
Challenge is a whole class, school-wide, positive incentive system; the system uses 
peer-motivation and inter-class competition to encourage students to meet high 
expectations for preparedness, respect, engagement, and professionalism) 

x to be the first class dismissed 
x to earn Positive FIRST Points for use at the school store and FIRST Auctions 
x to earn special invitations to school reward events 
x to earn teacher-specific extrinsic rewards 

 

While some of these might not seem like they will interest students, we believe that each of our 
students really wants to learn and be successful; some just have not been shown how to yet.  We 
believe that everyone wants positive reinforcement and to feel like they are doing good.  Our goal 
is to help students progressively internalize more positive habits as they advance through grades. 
Consequently, we have scaffolded our PBIS system to release greater responsibility over to 
students as they increase in age. For example, in 8th grade we no longer track PREP blocks. 
Moreover, students will be recognized more independently for their academic growth and absolute 
academic achievement i.e. students on honor roll or who maintain above a 3.5. We will also 
increase opportunities for those students who strive and make large academic growth or have high 
absolute academic achievement will have the opportunity to join clubs such as the National Junior 
Honor Society.   
 

Every aspect of our PBIS system is embedded within a social justice framework. While all of our 
staff will be trained on restorative justice practices during our summer institute, we understand 
that “[r]estorative justice is a process to involve, to the extent possible, those who have a stake in 
a specific offense and to collectively identify and address harms, needs, and obligations, in order 
to heal and put things as right as possible.”135 Therefore, we will reinforce our restorative justice 
practices through our weekly PD and ongoing coaching and observation cycles. When breaches 
occur within our PBIS, we will address them in a restorative manner that allows for reconciliation 
and for relationships and trust to be restored.  
 

School Wide Culture Systems: We also reinforce our core values and school culture through 
school wide systems that are reoccurring, ritualized, and predictable. Aurum Prep believes in the 
power of consistency, habit, and constant improvement over time. Therefore, we have dedicated a 
great deal of thought to the reoccurring systems and procedures that happen every day in the school 
and how we can ensure that we are helping are students to execute them at a high level. In 
alignment with Charles Duhigg, we believe that “[c]hampions don’t do extraordinary things. They 
do ordinary things, but they do them without thinking, too fast for the other team to react. They 
follow the habits they’ve learned.”136 We will help our students to execute systems that will drive 
success every day.  
 

Figure 1.46: School Culture Systems and Procedures  
SCHOOL- 

WIDE 
SYSTEMS 

Advanced Proficient Working Towards Needs 
Improvement 

Breakfast x BB and breakfasts 
set out at 7:25 by 
Ops Team 

x BB and 
breakfasts set 
out at 7:25 by 

x BB and breakfasts 
are not yet set out 
upon student 

x BB and breakfasts 
are not yet set out 
upon student 

                                                           
135 Zehr, Howard. The Little Book of Restorative Justice. Intercourse, PA: Good, 2002. Print. 
136 Duhigg, Charles. The Power of Habit: Why We Do What We Do in Life and Business. New York: Random House, 2012. Print. 
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x Teacher monitors 
are on time and are 
actively monitoring 

x Room is silent 
x 95% of students are 

doing Brain 
Breakfast or 
independent reading 
without reminder 

x 100% of students 
are seated or 
moving with 
permission 

x 90% of students 
have arrived 5 
minutes prior to 
transition to AM 
advisory 

x HW collection 
system runs 
seamlessly and 
requires no 
management from 
school leaders 

x Systems guarantee 
that students leave 
eating area clean 

Ops Team 
x Teacher monitors 

are on time and 
are mostly 
actively 
monitoring 

x Room is silent 
x 90% of students 

are doing Brain 
Breakfast or 
independent 
reading without 
reminder 

x 90% of students 
are seated or 
moving with 
permission 

x 85% of students 
have arrived 
5minutes prior 
to AM Advisory 

x HW collection 
system runs 
seamlessly and 
requires no 
management 
from school 
leaders 

x Systems guarantee 
that students leave 
eating area clean 

arrival at 7:25 
x Teacher monitors 

are late and/or not 
actively 
monitoring 

x Frequent reminders 
must be made to 
keep the room 
silent 

x 80% of students 
are doing Brain 
Breakfast or 
independent 
reading without 
reminder 

x A significant 
number of students 
are moving about 
the cafeteria 
without permission 

x 80% of students 
have arrived 
5minutes prior to 
AM Advisory 

x HW collection 
system 
requires 
management 
from school 
leaders 

x Some students clean 
up in eating area, but 
areas are left 
somewhat messy 

arrival at 7:25 
x Teacher monitors 

are late and are 
not actively 
monitoring 

x Frequent reminders 
must be made to 
keep the room 
silent 

x Less than 80% of 
students are doing 
Brain Breakfast or 
independent 
reading without 
reminder 

x A significant 
number of 
students are 
moving without 
permission 

x Less than 80% of 
students have 
arrived 5 minutes 
prior to AM 
Advisory 

x HW collection 
system is not in 
place 

x Eating areas are left 
messy 

Community 
Circle 

x Circle is organized 
such that all 
students can see 
and actively 
participate in 
circle activities. 

x All circle topics 
address core values, 
college, or 
community needs. 

x All students are 
silent and 
tracking the 
speaker. 

x Students are 
engaged and 
participate 
enthusiastically. 

x Leader 
encourages 
student 
participation 
through relevant 
questions and/or 
student 
presentation. 

x Leader provides 
opportunity for 

x Circle is 
organized such 
that almost all 
students can 
see and 
actively 
participate in 
circle activities. 

x Almost all 
circle topics 
address core 
values, college, 
or community 
needs. 

x 95% of 
students are 
silent and 
tracking the 
speaker. 

x Students are 
engaged and 
participate. 

x Leader 
encourages 
student 
participation 
through 
relevant 

x Circle is 
somewhat 
unorganized such 
that some students 
are unable to see 
and participate in 
circle activities. 

x Circle topics may 
not be connected 
to core values, 
college, or 
community needs. 

x There are some 
side 
conversations and 
not all students 
are tracking the 
speaker. 

x Students 
participate 
begrudgingly
. 

x Leader does 
not 
encourage 
student 
participation 
with 

x Circle is poorly 
organized, limiting 
students’ ability to 
see and participate 
in circle activities. 

x Circle topics are 
not connected to 
core values, 
college, or 
community needs. 

x Side conversations 
disrupt the flow of 
Circle 

x Students 
do not 
participat
e. 

x Other adults 
do not 
participate. 

x Transitions 
within circle are 
almost always 
noisy and take 
too long. 

x Leader does not 
model taxonomy 
techniques (cold 



  

86  
 

teachers to present 
or give input. 

x All transitions 
within circles are 
silent, smooth, 
and efficient. 

x Leader always models 
taxonomy techniques 
(cold call, CFU, 
positive framing) 

questions 
and/or student 
presentation. 

x Leader provides 
opportunity for 
teachers to 
present or give 
input. 

x Transitions 
within circles 
are mostly 
silent, smooth, 
and efficient. 

x Leader 
consistently 
models taxonomy 
techniques (cold 
call, CFU, positive 
framing) 

questions or 
student 
presentation. 

x Leader 
infrequently opens 
the floor for other 
adult voices. 

x Transitions 
within circle can 
be noisy or take 
too long. 

x Leader occasionally 
models taxonomy 
techniques (cold call, 
CFU, positive 
framing) 

call, CFU, positive 
framing) 

Leader 
Tone 

x Leaders are 
always upbeat, 
motivational, and 
inspiring. 

x Positive Framing: 
leaders narrate the 
positive student 
behaviors (rather 
than calling out the 
negative) and use 
praise, challenge 
and aspiration to 
motivate the 
students 

x Leaders are attentive 
to every detail in 
school and address 
those that are out of 
place immediately. 

x Leaders carry 
themselves with 
confidence and 
authority so that 
students are keenly 
aware of their 
presence. 

x Leaders are 
most often 
upbeat, 
motivational, 
and inspiring 
with occasional 
moments of 
ineffective tone, 
language or 
delivery. 

x Positive 
Framing: 
leaders almost 
always narrate 
the positive 
student 
behaviors 
(only rarely 
calling out the 
negative) and 
use praise, 
challenge and 
aspiration to 
motivate the 
students 

x Leaders are 
attentive to most 
details in school 
and address 
those that are out 
of place quickly. 

x Leaders carry 
themselves with 
confidence and 
au tho r i t y  so 
that students are 
aware of their 
presence. 

x Leaders seem 
overwhelmed or 
aloof and only 
make occasional 
attempts at being 
motivated and 
inspiring 

x Leaders narrate 
negative rather 
than positive 
behaviors. 

x Leaders are 
inconsistent with 
recognizing 
details and/or 
addressing those 
quickly. 

x Acts of student 
misbehavior 
occur within the 
presence of the 
principal. 

x Leaders seem 
overwhelmed, 
aloof, and does 
not make 
occasional 
attempts at being 
motivated and 
inspiring. 

x Leaders are mostly 
negative in their 
interactions with 
students and 
teachers 

x Leaders do not 
recognize details 
and/or do not 
address those 
quickly. 

x Acts of student 
misbehavior 
occur within the 
presence of the 
principal. 

Lunch x Lunches are set 
up beforehand 
by Operations 
Manager. 

x Lunch lines are 
highly organized 

x Lunches are 
set up 
beforehand 
by 
Operations 
Manager.  

x Lunch is not 
yet set up 
when students 
arrive 

x Lines are 
disorganized, 

x Lunch is not 
yet set up 
when students 
arrive 

x Lines are 
disorganized, 
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Teacher monitor 
completes lunch 
tracking system 

x Lunch is served 
within 10 min 

x Students are 
seated during 
lunch according 
to grade level. 

x Transition to clean 
up and dismissal 
occur with little to 
no teacher 
intervention 

x Students are 
engaged in 
polite 
conversation at 
a reasonable 
tone 

x Students wipe 
tables, clean up 
the floor. 

x Student leaders 
monitor that clean-
up is complete 

x Students 
respond 
immediately to 
hand clap 
signaling the end 
of lunch 

x Dismissal is 
complete within 5 
min. 

x No movement 
without 
permission. 

x Teachers are on time 
for pick- up from 
lunch 

x Dismissal is silent. 
 
 
 
 
 

x Lunch lines 
are 
organized 
with minimal 
disruptions 

x Teacher 
monitor 
completes 
lunch tracking 
system 

x Lunch is served 
within 10 min 

x Students are 
seated during 
lunch 
according to 
grade level. 

x Transition to 
clean up and 
dismissal occur 
with little to no 
teacher 
intervention 

x Students are 
engaged in 
polite 
conversatio
n at a 
reasonable 
tone 

x Students wipe 
tables, clean 
up the floor. 

x Student leaders 
and teachers 
monitor that 
clean-up is 
complete. 

x Students 
respond to 
hand clap 
signaling the 
end of lunch 

x Dismissal is 
complete within 
5 min. 

x No 
movement 
without 
permission 

x Teachers are on 
time for pick- up 
from lunch 

x Dismissal is silent. 
 

making lunch 
tracking 
difficult 

x Teacher monitors 
sometimes 
complete lunch 
tracking system 

x Teachers and 
leaders have to give 
frequent reminders 
for clean-up 

x Students need 
frequent 
reminders to be 
silent during 
clean-up/dismissal 

x Student 
conversation is 
either loud or 
happens at 
inappropriate 
times 

x Hand clap 
must be 
repeated in 
order for 
students to 
respond. 

x After dismissal the 
cafeteria requires 
cleaning 

x Dismissal is 
complete 
within 10 
minutes. 

x ES/MS: There is 
an excess of 
student movement 
during lunch 

x Teachers arrive 
late for student 
pick-up 

x Dismissal is quiet, 
but not silent. 

making lunch 
tracking 
difficult 

x Teacher monitor 
do not complete 
lunch tracking 
system 

x Students do not 
clean up on their 
own 

x Students need 
frequent 
reminders to be 
silent during 
clean-up/dismissal 

x Students do not 
respond to the 
hand clap with 
silence and 
tracking. 

x After dismissal the 
cafeteria requires 
cleaning 

x Tone of lunch is 
loud or students 
are engaged in 
inappropriate 
discussions 

x There is an excess 
of student 
movement during 
lunch 

x Teachers arrive 
late for student 
pick-up 

x Dismissal is loud 

SCHOOL- 
WIDE 

SYSTEMS 

Advanced Proficient Working Towards Needs 
Improvement 

FIRST Points x Points taken away 
appropriately (not 
extremely) and 
consistently 

x Points taken 
away 
appropriately 
(not extremely) 
and consistently 

x Dollars taken 
away 
inappropriately 
or dollar 
amounts are 

x Dollars taken 
away 
inappropriately 
or dollar 
amounts are 
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x A Point monitor 
has been 
established for 
every 
homeroom who 
is consistently 
accurate and 
honest 

x Student Point 
amounts/deten
tion are posted 
weekly 

x A system of 
tracking Points 
from week to week 
is in place 

x Point data is made 
available to 
teachers 

x A system of 
incentives and 
rewards has been 
established for high 
point earners that is 
consistently 
implemented 

x A paycheck 
monitor has been 
established for 
every homeroom 
who is 
consistently 
accurate and 
honest 

x Student dollar 
amounts/payche
ck detention are 
posted weekly 

x A system of 
tracking 
paycheck from 
week to week is 
in place 

x A system of 
incentives and 
rewards has been 
established for 
high paycheck 
earners 

extreme 
x Teachers rely 

solely on the 
paycheck system 
for management 

x A paycheck 
monitor has been 
established for 
every homeroom 

x Frequent errors in 
paycheck 
deductions occur 

x Student dollar 
amounts/paychec
k detention are 
posted on an 
inconsistent 
basis 

x No system of 
tracking 
paycheck 
amounts has 
been 
implemented 

x No system for 
paycheck 
rewards and 
incentives has 
been 
implemented 

extreme 
x Teachers rely 

solely on the 
paycheck system 
for management 

x Paycheck monitors 
are not consistent 
from week 

x Frequent 
errors in 
paycheck 
deductions 
occur 

x Student dollar 
amounts/paychec
k detention are 
not posted 

x No system of 
tracking 
paycheck 
amounts has 
been 
implemented 

x No system for 
paycheck 
rewards 

Dress Code x 100% shirts tucked in 
x 100% uniform 

belts, shoes, 
pants, dresses 

x 100% student 
jewelry tucked in; 
no bracelets and 
small earrings (size 
of quarter or 
less)—not DTMS 

x 100% no extras 
(coats, non- 
uniform sweaters, 
etc.) 

x Uniform 
discrepancies are 
identified and 
acted upon 

x 95% shirts tucked 
in 

x 95% uniform 
belts, shoes, 
pants, dresses 

x 95% student 
jewelry tucked 
in; no bracelets 
and small 
earrings (size 
of quarter or 
less)—not 
DTMS 

x 95% no extras 
(coats, non- 
uniform 
sweaters, etc.) 

x Uniform 
discrepancies 
are identified 
and acted 
upon 

x 90% shirts tucked in 
x 90% uniform 

belts, shoes, 
pants, dresses 

x 90% student 
jewelry tucked in; 
no bracelets and 
small earrings 
(size of quarter or 
less)—not DTMS 

x 90% no extras 
(coats, non- 
uniform sweaters, 
etc.) 

x Uniform 
discrepancies are 
identified and not 
acted upon 

x Less than 
90% shirts 
tucked in 

x Less than 90% 
uniform belts, 
shoes, pants, 
dresses 

x Less than 90% 
Student jewelry 
tucked in; no 
bracelets and small 
earrings (size of 
quarter or less)—
not DTMS 

x Less than 90% 
No extras (coats, 
non-uniform 
sweaters, etc.) 

x Uniform 
discrepancies are 
not identified 

Common 
Spaces 

Common Spaces: 
 
x Bulletin boards are 

attractive and 
promote student 
learning and the 
school’s mission 

x Bulletin boards are 
updated (student 
work is no more 3 
– 4 weeks old) 

Common Spaces: 
 
x Bulletin boards 

are filled and 
promote student 
learning and the 
school’s 
mission 

x Mostly 
Clutter-free: 
almost all 

Common Spaces: 
 
x Bulletin 

boards are 
inconsistently 
used to 
promote 
student 
learning/missi
on 

x Somewhat 

Common Spaces: 
 
x Bulletin 

boards are 
inconsistently 
used to 
promote 
student 
learning/missi
on 

x Somewhat 
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x Clutter-free: bags, 
coats and other 
objects have a 
designated place 

bags, coats and 
other objects 
have a 
designated 
place 

cluttered: some 
bags, coats and 
other objects do not 
have a designated 
place 

 

cluttered: some 
bags, coats and 
other objects do 
not have a 
designated place 

 
Character Development: At Aurum Prep, we place a strong emphasis on character development. 
During advisory, students will be exposed to a character development curriculum that exposes 
them to team building exercises and the “7 Habits of Highly Successful Teens” in a manner that 
aligns with our FIRST core values of Focus, Integrity, Respect, Self-Determination, and Team.  
 

Additionally, our character development program is integrated heavily into our social studies 
courses and more loosely the other core content areas through interdisciplinary projects. 
Specifically, as a part of our character development program, students will have to ask and answer 
“big questions” each semester and aligns with our proposed college trip schedule starting locally 
with an understanding oneself, then one’s community, and finally the direction forward. We have 
chosen to integrate culturally relevant curriculum into our academic design in accordance with 
research that proves that this approach can improve learning outcomes in addition to attendance. 
“A recent NBER study argues that culturally responsive curricula (also known as ethnic studies) 
can have major causal effects on outcomes for at-risk minority students… Participating students’ 
cumulative GPAs jumped by 1.4 grade points, their attendance increased by 21 percent, and they 
earned twenty-three more credits overall compared to peers just beyond the program’s threshold 
for inclusion. More impressively, GPA gains were larger for boys than for girls, a feat nearly 
unexampled in recent education reform measures.”137 We look forward to working in partnership 
with the African American Male Achievement office of OUSD to further enhance this culturally 
responsive character curriculum and learn from their work. Samples of what the culturally 
responsive curriculum might include are outlined below.  
 

Figure 1.47: Culturally Responsive Character Development  
 

Grade  Big Question Projects  

6 Who Are 
You? 

1st Semester: In this project, students engage in an ancestry and 
genealogy project in which they research and report out on their 
family lineage and biological origins. Students trace back their 
family tree members within their family to learn their family’s 
history and story. The primary overlap for core content areas are 
history and science.  
2nd Semester: The second semester project builds on the prior 
semester. Students write their own autobiography after engaging 
in a variety of self-exploratory exercises such as the Myers-Briggs 
assessment. The primary questions students have to answer within 
the autobiography are: What experiences have most shaped you up 
to this point? What do you value most? What are your values? 
Who are your biggest influencers?   

7 Who Are We 1st Semester: In this semester, students engage in a community 

                                                           
137 Kim, Audrey. "A Culturally Rich Curriculum Can Improve Minority Student Achievement." The Thomas B. Fordham 
Institute |. Thomas Fordham Institute, n.d. Web. <http://edexcellence.net/articles/a-culturally-rich-curriculum-can-improve-
minority-student-achievement>. 
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(as a school 
community)? 

exploration in which they learn from the surrounding 
communities’ resources, leaders, assets, and needs. Students have 
the opportunity to visit local community stakeholders, interview, 
and learn from their wisdom and experience. From this community 
exploration, students choose a community service project to get 
involved within the community and serve at least 10 hours from 
which they report on the experience.   
2nd Semester: In this semester, students compile all of their 
learning from the previous semester and then, in groups, design a 
community service project to solve a need within their community 
that they would like to execute. The best ideas are voted upon by 
each advisory and students have the opportunity to execute that 
community service project from a budget. They divide roles within 
their advisories and write a report on their experience in designing 
and executing the service project.  

8 Who Are We 
Becoming? 

1st Semester: In this semester, students work to develop a project 
that is most demonstrative of their learning at Aurum Prep thus 
far. Specifically, they produce the concept, the proposed timeline, 
resources, and necessary support. Once they have gotten their 
project approved by their advisors, students begin to actually 
execute on those projects.    
2nd Semester: In this semester, students report out on the progress 
and results of their finalized project. They produce an essay on 
what their most important learnings have been at Aurum Prep and 
what that means for them going into high school.  

 

3. Extracurricular Activities   
 

Exposure and Enrichment: Aurum Prep is committed to exposing its students to an extensive set 
of experiences that will both widen and challenge their world view. We have strategically created 
a sequenced set of field trips that expose students to local, regional, and national colleges and 
parks. Moreover, Aurum offers a variety of extracurricular activities. The extracurricular activities, 
specifically, basketball, soccer, and theatre, are designed in year one to be run by teachers at a 
stipend price of $1,500 per afterschool activity. In year two, we plan to partner with Love Learn 
Success to provide extracurricular support. We anticipate a cost of $6,000 in addition to two 
teacher coaches at a rate of $1,500 per activity. These costs would continue to be reflected in eighth 
grade and expand at a rate consistent with the available offerings of activities. We do not anticipate 
that student organizations will cost any additional funds to run as teachers will opt into these and 
they will operate primarily during the school day.     
 

Figure 1.48: Extracurricular and Enrichment Course of Study, Middle School 
 

 6th Grade 7th Grade 8th Grade 

Extracurricular  Theatre 
 

Art 
Theatre 
 

Art 
Music 
Theatre 
 

Athletics Basketball 
Soccer 

Basketball 
Soccer 

Basketball 
Soccer 
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 Track 

Student 
Organizations Student Government Student Government 

Student Government 
National Jr. Honor 
Society 

 
 

 
E. Student Recruitment and Enrollment  
 

1. Recruitment of Students  
 

Aurum Prep will utilize a variety of community outreach efforts to ensure we are able to recruit 
and exceed our enrollment targets annually. We will provide a strong educational option within 
the target community for underserved children and underrepresented populations. We have 
tailored our recruitment strategy to match this criterion.  
 

In partnership with our Family Advisory Council (FAC) and several other community partners, 
we have identified a variety of recruitment strategies, including but not limited to: canvassing, 
information sessions, tabling at strategic locations within the community, online marketing, and 
word of mouth via our FAC.  
 
Figure 1.49: Student Recruitment Strategy 
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Student Recruitment & 
Admissions 

                      

Draft recruitment plan P     C                 
Have Family Advisory 
Council refine 
recruitment plan and 
assist in outreach 

P      

                

Design marketing 
materials (flyers/door 
signs/etc.) 

P      
                

Design and launch 
website S    P                  

Promote radio ads                        
Door to Door Canvassing P  S                    
Post flyers and leaflets in 
community P  S                    

Post flyer on website P    S                  
Identify community orgs 
to help w/ awareness P  S                    

Work with community 
orgs to generate 
awareness 

P  S    
                

Broaden recruitment 
efforts (advertisements, 
etc.) 

P    S  
                

Claim all social media 
accounts on behalf of 
Aurum Prep 

P      
                

Purchase student 
recruitment materials i.e. 
table, banners, pens etc. 

      
                

Develop communications P    C                  



  

92  
 

calendar 
 

Figure 1.50: Student Recruitment Narrative 
 

 
 

2. Admission Process   
 
At Aurum Prep, we are committed to serving all children and especially those who reside in the 
surrounding communities of Cox, Webster, Ivywood, Foothill Square, Castlemont, and Elmhurst. 
As a result, our recruitment efforts will heavily target those communities. We do not discriminate 
upon the basis of race, sex, gender, sexual orientation, ability, religion, or ethnicity or any other 
protected status. All families will be required to complete an application form that only requests 
information pertaining to the student’s name, grade, sex, and contact information. Aurum Prep 
does not discriminate in its admission and enrollment practices against students having or 
suspected to have disabilities. All applications must be received by March 15. If we receive more 
applications to our school than we have seats available, we will conduct a lottery. The lottery will 
be held and conducted by an objective and uninterested third party in the spring. All students not 
drawn during the lottery will go onto a waiting list in chronological order. After the founding year, 
applications will be available starting in August. We have two preferences at Aurum Prep which 
include Founding Parent Preference and Sibling Preference. More details about our preference 
policy and our enrollment process can be found in Element 8. 
  

Back to School 
Community 
Building 
October 2017 
 

Lead Founder and proposed Executive Director David Hardin will network with 
neighborhood pastors and community leaders in order to speak with parents about the 
benefits of Aurum Prep.  

Radio Spots 
July 2017 – 
September 2018  
 

Aurum Prep will use radio ads from October 2017 to December 2017 to promote the 
school and recruit families and will continue through September, 2018. In September of 
2017, Mr. Hardin will formalize the relationship between local radio stations, such as 
Youth Radio and 106 KMEL, and Aurum Prep. 

Community 
Listening Session 
September - 
October 2017 
 

Aurum Prep Board members will host a community listening session to (1) inform 
parents and the community of our vision and (2) address questions, comments, or 
concerns about the opening of Aurum Prep.  

Door to Door -  
January - February 
2018 
 

Proposed Executive Director David Hardin and the Board of Directors will walk a three-
mile radius of the school to knock on every door to inform the public of the proposed 
new school.  

Paper Application 
Instructions -  
November, January, 
March 2018 
 

All pertinent information to enrolling students in Aurum Prep will be sent out to parents 
in the three-mile radius of the school along with to parents that have met the founding 
team and Board of Directors at previous Aurum Prep recruitment events.  

Open House 
January 2018 
 

Aurum Prep will host a weekly Open House to invite the public into the school and to 
assist any parents that need help completing the application. * 

Parent Orientation 
August 2018 

Parent Orientation will take place in August. Students will receive a summer homework 
packet to be completed and returned on the first day of school. During the day, students 
will be tested to determine their reading level while parents will attend Parent 
Orientation hosted by proposed Executive Director David Hardin.  
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3. Community Outreach: Families in Poverty, Subgroups, and Students At Risk 
 

Aurum Prep is committed to serving at risk students including those who are growing up in poverty 
or experiencing academic challenge, Moreover, we will actively recruit students with disabilities 
or those who may be linguistically diverse. We have intentionally secured community partners and 
designed our academic program and recruitment process to address the needs of these populations. 
Methods to increase recruitment of students, including students at risk, with special needs, or who 
are linguistically diverse for enrollment include:  
 

x Announcements direct mailed to families in neighboring elementary and middle schools  
x Flyers distributed throughout the local community that welcome students with special 

needs  
x Partnerships with surrounding elementary schools and churches 
x Community meetings open to all interested parents and community members that include 

presentations of services for EL and special education students  
x Local newspaper announcements  
x Open House at the school site prior to the opening of school  
x Meetings, materials, communications provided in English and in Spanish  

 
We will work through our Family Advisory Council and a translator to ensure that we are able to 
translate and effectively reach out to linguistically diverse families. We will work closely with the 
community to achieve a racial and ethnic balance in the school that is reflective of the proposed 
school neighborhood. At the time of this document, our target community and the Oakland Public 
Schools district is majority African-American and Latino community, so the proposed school will 
reflect that demographic. For more information, please see Element 7: Means to Achieve Racial 
& Ethnic Balance.138 Our mission to put students on a path to college is explicitly for those students 
with limited options for high-quality schools.  
 

 
4. Target Re-Enrollment Each Year   
Our target reenrollment rate every year is 90%.    
 
5. Student Recruitment After Year One: Strategies, Activities, Events, Roles, Benchmarks   
 

Once our school is operational, the majority of the student recruitment work will be delegated to 
the Operations Manager and the Operations Associate (in year 1 and year 2) in coordination with 
our Family Advisory Committee (FAC). In year 3, it is our intent to hire a Dean of Recruitment. 
The Dean of Recruitment will refine, formalize, and execute our student recruitment strategy 
outlined in Figure 1.49 and any iterations we make to it through continued learning. Many of the 
strategies for student outreach will remain the same as in our first operational year. However, we 
anticipate that our learnings from our first year of operation would inform the best community 
partners with whom to partner  and also which types of strategies i.e. radio, website/online 
marketing, etc., yield the most awareness and applicants.  
 
F. Student Engagement and Satisfaction  
 

                                                           
138 For more detail on this element, please see pages 217 and 219 of this document. 
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1. Attendance   
 

In order for students to be successful at Aurum Prep and in order for academic deficiencies to be 
closed, attendance must be a priority. Research demonstrates that habitual truancy is highly 
correlated with low academic performance.139 Aurum Prep’s attendance policy is modeled after 
proven methods for ensuring high levels of school attendance and thereby protecting the academic 
integrity of the school and the success of all students. Our goal for attendance is 95% each year 
and at all grade levels. We will track daily attendance closely and communicate promptly and 
directly with families to minimize the impact of absence on any student’s academic progress. The 
school’s governing Board will adopt a clear, objective promotion policy based on these principles. 
School leaders and staff will communicate this policy proactively to students and families and will 
uphold and implement the policy fairly and consistently.  
 

Our attendance policy and attendance goal requires that we communicate frequently with parents 
and families. Specifically, parents and family members receive family friendly weekly reports 
which includes attendance data. Families will be called by the Operations Associate the day of an 
unexcused absence. The Operations Associate will be responsible for keeping track of attendance 
and communicating/having conversations with families promptly about attendance.  
 

2. Monitoring and Addressing Chronic Absence   
 

Aurum Prep will communicate proactively to students and families and will uphold and implement 
the policy fairly and consistently. We will speak with our families at multiple points about our 
attendance policy including during: Home Visits, Family Orientations, Parent Conferences, etc. 
Our school’s culture and PBIS system will help to maintain a high level of attendance. We will 
incentivize strong attendance in the middle school with events such as the attenDANCE and field 
trips, which provide extrinsic motivation to maintain high levels of attendance in addition to 
intrinsic motivations.  
 

A student may be retained if he or she misses more than 12 days in a school year. We will consider 
each attendance case individually, ensuring full protection and consideration of students with 
extended illness or other extenuating circumstances. Cases where a student demonstrates sufficient 
academic progress despite excessive absences are unlikely to be retained. The school’s governing 
Board will adopt a clear, objective promotion policy based on the above attendance standards. If 
we do not reach our attendance goals, our school leadership team will form an attendance working 
committee to work with a team of parents, students, and teachers to form a strategy to address and 
resolve the issue.  
 

3. Drop-Out Recovery and Persistence Plans  
 

Our Risk Team, consisting of the Executive Director, Dean of Students, Operations Associate, and 
Student Supports Coordinator will assess students that are struggling to find success at Aurum 
Prep. The purpose of the Risk Team will be to identify, work through, and resolve issues 
preventing subsections of students from thriving at Aurum Prep. In accordance with Credit 
Recovery Policy, we will work closely with students to ensure that they do not drop out and can 
find pathways to complete their graduation requirements.  
 

                                                           
139 “Save A Life, Keep A Kid In School.” Issue. 
http://issuu.com/news_review/docs/snr_truancy_en?viewMode=magazine&mode=embed.   
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G. Community School: Ongoing Family Involvement & Satisfaction  
 
1. Partnerships  
We are joined by a wide array of supporters, all of whom share our vision and with whom we 
will work to provide in kind or for fee services to support our community-building goals within 
the school. Figure 1.51 details a list of potential partnerships. Each organization with an 
asterisks by its name has provided a letter of support within Appendix O.  
 

Figure 1.51: Potential Partnerships 
 

ORGANIZATIONS POTENTIAL PARTNERSHIPS IN KIND/FOR FEE 
Act Full Gospel* Community Service Projects  In Kind 
Boys and Girls Club of Oakland Community Service Projects In Kind 
Cox Academy Community Service Projects In Kind 
Educate78 Teaching Fellows, New Hires, Campus Visits In Kind 
Love Learn Success After school extracurricular and enrichment  Fee 
Play Works  After school sports and PE In Kind and For Fee 
Oakland Leaf* After school extracurricular and enrichment For Fee 
Oakland Parents Together  Parent Advocacy and Leadership In Kind 
Teach For America (Oakland) Teaching Fellows, New Hires, Campus Visits For Fee 
Youth Uprising  Community Service Projects In Kind 
Global Citizen Year Travel abroad Fee 
Network for Teaching 
Entrepreneurship  Entrepreneurship pathway In Kind and For Fee 

Seneca Family of Agencies*  Servicing students with disabilities and training 
staff on “All In” model For Fee 

Inner Explorer  Mindfulness training and curriculum  In Kind 
New Leaders for New Schools* New Hires and training Fee 
Level The Playing Field Institute*  Mentors and Computer Science Curriculum In Kind 
Alpha Phi Alpha- Gamma Phi 
Lambda Chapter  Mentors  In Kind 

 
2. Engaging Families in School’s Culture  
Aurum Prep believes in “involved and engaged community partners”140; therefore, we involve 
parents and families in the school through three primary ways, our family investment strategies, 
our Family Advisory Council, and ongoing meetings such as Home Visits and Cafecitos.   
 

Family Investment: We are committed to working with families. We know that when schools and 
families are aligned, students benefit. Many tensions between schools and families come from a 
lack of communication on the part of the school and/or a lack of buy-in from families. To invest 
families, we will do the following: 
 

x Make Home Visits each year with every new family  
x Call all families in the first week of school with a second welcome and positive report 
x Send home an introduction letter to all new and returning families 
x Make clear to families the progress you expect and achieve in class in all communication. 
x Ask families to fill out a semi-annual family surveys  
x Make regular, proactive contact – at least once every other week from advisors to home 
x Make individual ways to share student progress  

                                                           
140 For more detail on this element, please see pages 41 through 62 of this document. 
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Other key aspects to investing our families are Home Visits, Cafecitos, and the Student and 
Family Handbook. Each is explained in detail below: 
 

x Home Visits: Prior to the start of the school year, Home Visits will be scheduled for all 
new Aurum Prep students and families. At these individual meetings, invitational and not 
required, school leaders and advisors will meet with students and family members to 
review the Student & Family Handbook, which again lays out the school’s promotion and 
graduation requirements as well as expectations regarding attendance, punctuality, 
homework, and parent communication (daily homework tracker, daily character reflection, 
biweekly academic progress report, biweekly phone call home, etc.). We will work 
proactively to involve as many families as possible in this process, with the goal of meeting 
with 100% of new families, however, parent participation will never be a condition of 
enrollment at Aurum Prep. During this meeting, the Executive Director or advisor will take 
the opportunity to conference with the student and family individually to discuss the 
student’s academic and personal goals, their personal analysis of his/her academic and 
character strengths and areas for growth, and the school’s behavior expectations and 
discipline plan. The tone of this meeting will be both celebratory and serious. The 
Executive Director or advisor will congratulate the student and family on committing to 
the rigorous academic challenges of the ensuing year; they will also describe the 
communication milestones and intensive support that the student and family will receive if 
the student is struggling. 
 

x Cafecitos: Approximately once per month, Aurum Prep will hold Cafecitos that all parents 
and community members will be welcome to attend to provide an informal venue for 
discussion. Topics for discussion or presentation will include school-wide topics of interest 
related to achieving the goals of Aurum Prep and its students. Meetings will be attended 
by the Principal(s) and/or Executive Director and co-facilitated by Family Advisory 
Council members and school staff.  
 

x Students and Family Handbook: We understand the importance of alignment within the 
school community in order to achieve our mission of educating every student for college. 
This mission can be achieved when students, families, and school staff are all actively 
involved in education and working to meet the school’s cultural and curricular 
expectations. We are all stakeholders with the responsibility of promoting student learning 
and, as educational partners, we value each person’s contribution to our school community.   

 
Student Investment141: Aurum Prep believes that school should be a place that students are 
excited to attend. For this reason, we work strategically and intentionally to create a school culture 
that is inspiring, uplifting, and exciting while promoting our college preparatory focus. Below are 
the ways in which we will enhance learning and ensure student satisfaction with our school: 
 

x Annual Student Orientations 
x Annual Home Visits 
x Weekly Behavior Log 
x Regular Exposure / Field Trips 

                                                           
141 A full Student and Family Handbook can be submitted upon request.  
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x Daily Morning Meetings 
x Weekly Community Circles 
x Weekly Grade Level Prizes 
x Frequent Homeroom Prizes 
x Monthly Student Feedback Surveys 

 

 
H. Special Populations: Identification, Remediation, & Acceleration  
 
Special Education  
 
As part of our mission to provide a college preparatory education to all students, Aurum Prep 
ensures that all students receive robust support within the school community in order for them to 
excel and meet high academic performance standards – fulfilling the dreams and ambitions of their 
families and the community. We believe that a high quality public education involves ensuring 
that all students, including those with diverse educational needs, are able to access and engage in 
a rigorous, college preparatory curriculum and are able to reach their fullest potential.  
 

In serving students identified as having disabilities under the law or whom we suspect may have 
such disabilities, Aurum Prep provides a Free and Appropriate Public Education (FAPE) and 
complies with all applicable state and federal statutes, including Title II of the Americans with 
Disabilities Act of 1990 (ADA), the Individuals with Disabilities Education Act (IDEA), and 
Section 504 of the Rehabilitation Act of 1974. We educate students with disabilities in the least 
restrictive environment (LRE) with their non-disabled peers to the extent appropriate and allowed 
by each student’s Individualized Education Plan (IEP). We protect the privacy of our students and 
families in accordance with the Family Education Right to Privacy Act (FERPA). Aurum Prep 
does not discriminate in its admission and enrollment practices against students having or 
suspected to have disabilities. All student subgroups will be monitored by the SSC, Executive 
Director and the Academic Achievement Committee of the Board of Directors in addition to the 
full Board. Monthly, the full Board will review the Academic Dashboard, which compiles the 
subgroup data from state assessments, NWEA MAP, and interim assessments.   
 
Aurum Prep will be a local education agency member of Special Education Local Plan Area 
(“SELPA”) in accordance with Education Code Section 47641(a). 
 

The guiding philosophy at Aurum Prep is that all students can succeed with the right supports. We 
actualize our philosophy by minimizing the impact of a student’s disability while maximizing his 
or her access to support services and the college-preparatory general curriculum. We strive to 
provide the greatest amount of accommodations possible – to maximize the fullest access and 
success of every student, and fulfilling all requirements of each IEP. Per Federal Law, all students 
with disabilities will be fully integrated into the programs of Aurum Preparatory Academy, with 
the necessary materials, services, and equipment to support their learning. The school will ensure 
that any student with a disability attending Aurum Preparatory Academy is properly identified, 
assessed and provided with necessary services and supports. 
 

Aurum Prep will make staffing decisions that provide the best and necessary supports for all of 
our learners. In our first year of operation, we will hire a Student Support Coordinator (SSC), a 
full time licensed special education teacher, and at least one certified Cross-cultural, Language and 
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Academic Development (CLAD) certified teacher. In addition, we anticipate partnering with 
Seneca: Family of Agencies (which has helped to implement successful special education services 
for a variety of local schools) to be able to provide a wide range of services for our students 
diagnosed with mild, moderate, and severe disabilities. The school’s Student Support Coordinator 
(SSC) will be the administrator charged with coordinating and monitoring the school’s special 
education programming and performance. Specifically, the SSC will: 
 

x Participate in engagement of qualified and as appropriate licensed personnel to compose 
multidisciplinary teams which will conduct special education assessments and evaluations. 

x Ensure all services are provided in direct accordance with each student’s IEP in as efficient 
and effective manner as possible. This extends to ensuring any subsequent reevaluations 
are performed, all required services are being provided, and all IEPs are appropriate. 

x Train and support instructional staff on issues relevant to special education.  
x Ensure all special education reporting requirements are met. 
x Retain, monitor, and secure all relevant data in a confidential manner within strict 

compliance with prevailing federal and state laws. 
 
Search and Serve 

Upon the commencement of Aurum Prep’s school year, all students will be evaluated as a means 
of class placement.  No assessment or evaluation will be used for admission purposes. Through 
collaboration between the faculty, SSC, and Executive Director, Aurum Prep will work to 
identify any students, who do not currently have an IEP but may be in need of a pre-referral 
intervention plan. SSC, Executive Director, and faculty will then convene the Student Success 
Team for that student. 

Students possibly in need of special education can be screened from already available data (i.e. 
school tests, teacher observations, grades, etc.) regarding the student’s progress or lack of 
progress within the general program. 

For students who are identified as needing interventions, a Student Success Team composed of 
the student, the student’s parent or guardian, the SSC, Executive Director, and an Aurum Prep 
faculty member will be responsible for identifying the student’s needs and developing a plan to 
enable that student to be successful, including, but not limited to, the appropriate individual 
tutoring schedule, classroom modifications, strategies and techniques to enhance that student’s 
ability to be successful. If the Student Success Team finds that the pre-intervention plan is not 
sufficient to meet the student’s needs, they will recommend that student for a formal special 
education assessment. Aurum Prep may also choose to refer a student for services through the 
provisions of a Section 504 Plan, if appropriate. 

Parents will be informed that special education and related services are provided at no cost to 
them.  
 
 

1. Identification and Avoiding Misidentification  
Upon enrollment at Aurum Prep and after engaging with the common enrollment process, if 
applicable, we will conduct intake activities, which include Home Visits with families. During 
these intake activities, one of the issues that will be discussed will be whether or not the enrolling 
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student has an existing Individualized Education Plan (IEP). 
 

To identify students with exceptionalities who do not have an existing IEP and also prevent 
misidentification of students, the Student Support Coordinator (SSC) and others, as appropriate, 
will train all teachers and administrators to carefully monitor individual student performance via 
daily and weekly classroom assessments, qualitative observation, and ongoing analysis of student-
level performance data. The SSC will hold a formal annual training for all staff at the beginning 
of each school year during staff orientation to review specific tips and guidelines for the 
determination of student eligibility for special educational services. The SSC will have ongoing 
informal professional contact and communication with Aurum Prep teachers and administrators to 
provide ongoing counseling and advice regarding the proper identification of all potential student 
exceptionalities. We will establish clear systems to facilitate a productive working relationship 
between general education teachers and special education teachers, as cross-communication 
among all staff members is critical to efficient and accurate identification of students with 
exceptionalities. For example, our weekly team level and whole-school teacher meetings will 
allow teachers and administrators, with guidance from the SSC, to monitor, discuss, and remain 
updated on the academic, social, and emotional progress of each student. If it becomes clear that a 
student is not meeting the appropriate expectations of academic or social progress, we will interpret 
this as an important indicator of a potential larger issue and move to address the potential issue as 
quickly as possible. 
 

Throughout the school year, our frequent internal assessment program will provide an efficient 
means to accurately identify students who are struggling academically. Weekly, each teacher will 
review the progress of his/her students based upon their performance on homework, class work, 
tests, quizzes and projects. The Executive Director, Student Support Coordinator, and Grade Level 
Chairs will monitor student assessment data at regular intervals, allowing struggling students to be 
identified quickly. If a student is not making sufficient academic progress, the Student Support 
Coordinator, in consultation with the Grade Level Chair, and Seneca Family of Agencies, will 
develop a pre-referral strategy using the Response to Intervention (RTI) model that may include 
tutoring and/or other supports. The effectiveness of the pre-referral strategy on the student’s 
progress will be carefully monitored for up to six (6) weeks. In addition, other information will be 
gathered to determine if a student may have a learning disability, such as parent questionnaires, 
classroom observations, analysis of work samples, and teachers’ anecdotal data.  
 

Evaluating Students with Special Needs: If the RTI process pre-referral strategies are 
unsuccessful and the student is not progressing academically, and classroom teachers or special 
education faculty believe a disability may exist, the student will be referred, in writing, to the SSC 
for individual evaluation and determination of eligibility for special education programs and 
services in consultation with Seneca Family of Agencies to prevent misidentification. Any 
professional faculty member of Aurum Prep may make referrals. Such referrals will: 
 

1. state the reasons for the referral and include any test results, records or reports upon which 
the referral is based; 

2. describe any attempts to remediate the student’s performance prior to the referral, including 
any supplementary aids or support services provided for this purpose; and 

3. describe the extent of parental contact or involvement prior to the referral. 
 

A copy of such referral along with the procedural safeguards notice will be sent to the student’s 
parents. The Student Support Coordinator and the Dean of Curriculum and Instruction convene a 
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meeting with the student’s parents to discuss the option of psycho-educational testing to determine 
the child’s special education eligibility and to secure written parental consent to conduct such 
testing. Parents or guardians of students with IEP’s at Aurum Preparatory Academy must give 
written consent for the evaluation and placement of their child, be included in the decision-making 
process when change in placement, is under consideration, and be invited, along with teachers, to 
conferences and meetings to develop their child’s IEP. 

Any concerns or disagreements raised by parents will be acknowledged by the school within five 
days, after which a meeting between the parent and school will be scheduled to seek resolution of 
the disagreement. If a disagreement or concern persists, parents or guardians have the right to 
initiate a due process hearing to challenge a decision regarding the identification, evaluation, or 
educational placement of their child. 

In the event that a parent/guardian files a request for a due process hearing or request for mediation, 
Aurum Preparatory Academy shall work to defend the case. 

The Charter School shall also have sole discretion to file an appeal from a due process hearing or 
take other legal action involving any Charter School student necessary to protect its rights. Parents 
or guardians also have the right to file a complaint with Aurum Prep and/or California State 
Department of Education if they believe that the school has violated federal or state laws or 
regulations governing special education. 
 
If a parent or guardian of an Aurum Prep student provides written consent, then Aurum Prep will 
conduct such testing, either in-house or via the services of an expert consultant. Once the tests 
have been conducted and the results are received, an eligibility meeting will be reconvened with 
the parents, the Student Support Coordinator, the student’s teacher(s), and other appropriate staff. 
At that time, a decision will be made as to the student’s eligibility for special education services. 
If the student is eligible for special education services, an IEP will be developed. With written 
parental consent and support, Aurum Prep will re-evaluate students and consider revising an IEP 
if we do not believe that the current IEP allows the student free and appropriate public education 
in the least restrictive environment. Each IEP will be reviewed at least once each school year and 
each student will be re-evaluated at least every three years.  
 
If a student enrolls at Aurum Preparatory Academy with an existing IEP, Aurum Preparatory 
Academy will notify the  SELPA (if applicable according to SELPA policies) within 5 days. An 
IEP meeting will be convened within 30 days to review the existing IEP, discuss the students 
present levels of performance and needs, and offer an appropriate placement and services. Prior to 
such meeting and pending agreement on a new IEP, Aurum Preparatory Academy shall work with 
the SELPA to implement the existing IEP at Aurum Preparatory Academy or as otherwise agreed 
by the parent/guardian.   

The school will provide the parent with a written Notice of Procedural Safeguards, which will 
include information on the procedure to initiate both formal and informal dispute resolutions, at 
least once per year. Aurum Preparatory Academy will utilize the Notice of Procedural Safeguards 
used by the SELPA in which it is a member. 
 

We remain vigilant about student growth so that we are ensuring that our support is appropriate to 
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meet required needs. We also are committed to ensuring that we avoid misidentifying students 
through our multistep process that ensures that multiple stakeholders at home and in the school are 
fully informed of progress of any child. This process includes:  
 

x Fully certified and trained Student Support Coordinator who reviews all IEPs 
x Partnership with Seneca Family of Agencies and adoption of the Unconditional Education 

model 
x Annual staff training on inclusive techniques such as LRE and Unconditional Education 
x Pre-referral strategies aligned to the personalized needs of students  
x Ongoing Student Success and Risk Team meetings that assess the progress of student 

subgroups and individual students  
x  Frequent communication with parents and families on the progress of their child 
x Annual reviews of every IEP 

 

Section 504: Aurum Prep shall be solely responsible for its compliance with Section 504 of the 
Rehabilitation Act and the Americans with Disabilities Act.  All facilities of the School shall be 
accessible for all students with disabilities in accordance with the ADA. 

Aurum Prep recognizes its legal responsibility to ensure that no qualified person with a disability 
shall, on the basis of disability, be excluded from participation, be denied the benefits of, or 
otherwise be subjected to discrimination under any program of Aurum Prep. Any student, who 
has an objectively identified disability which substantially limits a major life activity including 
but not limited to learning, is eligible for accommodation by the school. 

A 504 team will be assembled by the Executive Director and shall include the parent/guardian, 
the student, a qualified staff member, SSC, and other qualified persons knowledgeable about the 
student, the meaning of the evaluation data, placement options, and accommodations. The 504 
team will review the student’s existing records; including academic, social and behavioral 
records, and is responsible for making a determination as to whether an evaluation for 504 
services is appropriate. If the student has already been evaluated under the IDEIA but found 
ineligible for special education instruction or related services under the IDEIA, those evaluations 
may be used to help determine eligibility under Section 504. The student evaluation shall be 
carried out by the 504 team who will evaluate the nature of the student’s disability and the 
impact upon the student’s education. This evaluation will include consideration of any behaviors 
that interfere with regular participation in the educational program and/or activities. The 504 
team may also consider the following information in its evaluation: 

•        Tests and other evaluation materials that have been validated for the specific 
purpose for which they are used and are administered by trained personnel. 
•        Tests and other evaluation materials include those tailored to assess specific areas 
of educational need, and not merely those which are designed to provide a single general 
intelligent quotient. 
•        Tests are selected and administered to ensure that when a test is administered to a 
student with impaired sensory, manual or speaking skills, the test results accurately 
reflect the student’s aptitude or achievement level, or whatever factor the test purports to 
measure, rather than reflecting the student’s impaired sensory, manual or speaking skills. 



  

102  
 

The final determination of whether the student will or will not be identified as a person with a 
disability is made by the 504 team in writing and notice is given in writing to the parent or 
guardian of the student in their primary language along with the procedural safeguards available 
to them. If during the evaluation, the 504 team obtains information indicating possible eligibility 
of the student for special education per the IDEA, a referral for assessment under the IDEA will 
be made by the 504 team. 

If the student is found by the 504 team to have a disability under Section 504, the 504 team shall 
be responsible for determining what, if any, accommodations or services are needed to ensure 
that the student receives the free and appropriate public education (“FAPE”). In developing the 
504 Plan, the 504 team shall consider all relevant information utilized during the evaluation of 
the student, drawing upon a variety of sources, including, but not limited to, assessments 
conducted by the School’s professional staff. 

The 504 Plan shall describe the Section 504 disability and any program accommodations, 
modifications or services that may be necessary. 

All 504 team participants, parents, guardians, teachers, SSC, and any other participants in the 
student’s education, including substitutes and tutors, must have a copy of each student’s 504 
Plan. The Principal will ensure that teachers include 504 Plans with lesson plans for short-term 
substitutes and that he/she review the 504 Plan with a long-term substitute. A copy of the 504 
Plan shall be maintained in the student’s file. Each student’s 504 Plan will be reviewed at least 
once per year to determine the appropriateness of the Plan, needed modifications to the plan, and 
continued eligibility. 
  
Development and Implementation of an IEP  

Aurum Preparatory Academy, in collaboration with the SELPA, will ensure that all aspects of the 
IEP and school site implementation are maintained. Aurum Prep will provide modifications and 
accommodations (outlined within each individual’s IEP) in the general education environment 
taught by the general education teacher. Students at the school who have IEP’s will be served in 
the Least Restrictive Environment (LRE). 

Each student who has an IEP will have an IEP team that oversees the IEP Development, 
implementation and progress of the student. All decisions concerning the special education 
programs and services to be provided to a student with a disability are to be made by the IEP team. 
The IEP team must include all of the following members:  

• The parent or guardian of the student for whom the IEP was developed; 
• The Student, if appropriate 
• The Principal and or Executive Director; 
• At least one special education teacher;  
• A General Education teacher who is familiar with the curriculum appropriate to that 

student, if the student is, or may be, participating in the general education environment; 
• A SELPA  Special Education Representative 
• If the child was recently assessed, the individual who conducted the assessment or who is 

qualified to interpret the assessment results; 
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Others familiar with the student may be invited as needed. Aurum Preparatory Academy views the 
parent as a key stakeholder in these meetings and will make every effort to accommodate parents’ 
schedules and needs so that they will be able to participate effectively on the IEP team. The school 
will provide an interpreter if necessary to ensure that all parents and/or guardians understand and 
can participate in the IEP process. If a parent cannot attend the IEP meeting, the school will ensure 
his/her participation using other methods, such as conferencing by telephone or meeting at the 
parent’s home.  

A copy of the IEP will be given to the parent in accordance with state laws and SELPA policies. 
Upon the parent or guardian’s written consent, the IEP will be implemented by Aurum Preparatory 
Academy, in cooperation with the SELPA in which Aurum Prep  is a member. Upon the parent or 
guardian’s written consent, the IEP will be implemented by Aurum Prep. The IEP will include all 
required components and be written on  SELPA  forms.  

 The student’s IEP will include the following: 
• A statement of the student’s present levels of academic achievement and functional 

performance; 
• The rationale for placement decisions; 
• The services the student will receive and the means for delivering those services; 
• A description of when services will begin, how often the student will receive them, who 

will provide them, and where they will be delivered; 
• Measurable annual goals and short-term objectives focusing on the student’s current level 

of performance; 
• A description of how the student’s progress toward meeting the annual goals will be 

measured and monitored and when reports will be provided; and 
• Accommodations necessary to measure the academic achievement and functional 

performance of the pupil on state and district assessments; 
• For students 16 years of age and older, measurable postsecondary goals related to training, 

education, employment and independent living skills, along with transition services needed 
to assist the student in reaching those goals.  

IEP meetings will be held according to the following schedule: 
• Yearly to review the student’s progress and make any necessary changes; 
• Every three years to review the results of a mandatory comprehensive reevaluation of the 

student’s progress; 
• After the student has received a formal assessment or reassessment; 
• When a parent or teacher feels that the student has demonstrated significant educational 

growth or a lack of anticipated progress (consistent with state and federal law, IEP meetings 
will be held within 30 days of a parent’s request); 

• When an Individual Transition Plan is (ITP) required at the appropriate age; 
• When Aurum Preparatory Academy seeks to suspend or remove the student for a period of 

10 days or more for the same behavior, in order to determine if the student’s misconduct 
was a manifestation of his/her disability. 



  

104  
 

 
Aurum Preparatory Academy will work with the SELPA as applicable to make time and 
facilities available to meet the needs of the student’s IEP. Aurum Preparatory Academy will 
actively participate in all aspects of the IEP to enable the student to be successful, including 
the appropriate individual tutoring schedule and classroom modifications, strategies, and 
techniques.  
 
Aurum Preparatory Academy will meet all the requirements mandated within a student’s 
Individual Education Plan (IEP). The school will seek to include all special needs students with 
non-disabled peers to the maximum extent appropriate according to their IEP. However, if the 
student's needs as documented on the IEP require a program other than inclusion, the school 
will work with ACOE and/or SELPA to provide an appropriate placement and services. 

 

Reporting  

Aurum Preparatory Academy will collect and maintain the following information on disabled 
students as required by IDEA: 

• A calculation of all school-age students with disabilities being provided special education 
services by age, grade, category of disability and the number of students with disabilities 
who are English Language Learners; 

• The number of students provided with test modifications and the types and the number of 
students exempted from District assessments; 

• The settings in which students with disabilities receive their services, specifically including 
the portion of the school day they receive services with non-disabled peers and time away 
from the regular classroom; 

• The number of students with disabilities suspended "in-school" and out of school, 
organized by disability and length of suspensions; and 

• The basis of exit from Aurum Prep of students with disabilities (i.e., attainment of diploma 
and type, declassified, moved, etc.). 

All necessary procedures and practices to ensure confidentiality and accurate/timely reporting will 
be the responsibility of the Aurum Prep Students Support Coordinator. The SSC will ensure that a 
central file with all special education evaluation material and IEP’s is maintained and that this file 
is locked and confidential, in accordance with IDEA guidelines. The Executive Director before 
year 3 and Principal afterwards will oversee access to these records, and will be responsible for 
ensuring that all providers responsible for the implementation of a student’s IEP will have access 
to a copy of the IEP and will be informed of their specific responsibilities in implementing the 
IEP. 
 

2. Professional Development  
 

Professional Development of Faculty: Annual professional training and development for faculty 
involved with the education of students with disabilities will include: the referral process to the 
Student Support Coordinator; development of a student’s IEP; implementation of a student’s IEP; 
evaluation of a student’s progress toward meeting IEP goals and objectives; adherence to required 
reporting to parents; and discipline of students with disabilities. Annual training in the summer 
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institute for teachers includes specific focus on supporting our special education students, and 
ongoing weekly faculty development will support teachers who are providing accommodations 
and modifications for students’ IEP goals. Our Risk Team, consisting of the Executive Director, 
Dean of Students, Operations Associate, and the Student Support Coordinator will evaluate what 
ongoing professional development our general education teachers will need in order to effectively 
provide instruction that meets the needs of all of our students. Ongoing professional development 
will occur during our weekly Wednesday shortened day and through weekly individualized 
coaching sessions for all of our teachers.  
 
Staffing: We believe that all students, regardless of ability, can learn at high levels if provided 
with the appropriate support in an inclusion model. In support of our mission to serve students 
with disabilities, Aurum Prep will comply with all relevant state and federal statutes including 
Title II of the Americans with Disabilities Act of 1990, IDEA, and Section 504 of the 
Rehabilitation Act of 1973. To the greatest extent possible, Aurum Prep educates disabled students 
alongside their nondisabled peers in the regular education classroom, and only removes them from 
the classroom as the severity of their disability requires. Aurum Prep does not discriminate in its 
admission and enrollment practices against students suspected of having or having disabilities. 
 

Aurum Prep will hire at least one full-time special education certified professional to serve as our 
Student Support Coordinator (SSC) in our first year of operation. This individual will oversee 
learning interventions and supports for all students, including those with disabilities. The SSC will 
work closely with the Executive Director, and other school leaders as hired over time, and 
coordinates with any outside resources (Seneca, speech therapist, counselors, etc.) as required by 
IEPs. For each student referred as a child with a disability and eligible for special education 
services, Aurum Prep will appoint an IEP team consisting of the school’s Student Support 
Coordinator, faculty member(s) who teach the student, special education teacher, and the student’s 
parent(s)/guardian(s). 
 

Each year, this IEP team will develop a special education plan that demonstrates appropriate 
staffing levels and an integrated comprehensive services approach to serving our students with 
special needs. Though the school’s preference is always to limit the impact of disability on a 
student’s academic experience while maximizing their educational opportunities in the mainstream 
program, the school is committed to hiring, as needed, any providers of speech language, 
occupational, physical, or other therapy who can work with students to ensure their success at the 
school. 
 

Aurum Prep believes that frequent and consistent parental communication is critical to ensuring 
the student’s progress and that parents should be empowered to support the work of the school and 
the success of their student to the greatest extent possible. During the school’s various intake 
activities, staff will devote special attention to ensuring that families are made aware of the 
school’s expectations around parental involvement and understand the school’s philosophy of 
special education. Beyond that, the Student Support Coordinator (SSC) will make every effort to 
ensure that one or both of a special education student’s parents is present at every IEP meeting. 
This includes providing at least one week’s written notice before scheduling an IEP meeting. 
Should parents be unable or unwilling to attend an IEP meeting, the school will move forward with 
the meeting, but the SSC will retain written records of the school’s attempts to set an IEP meeting 
with parents at a mutually agreeable time and place. Parents of students with exceptionalities will 
receive regular reports of student progress in the general education program and towards IEP 
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objectives through the school-wide monitoring and reporting process. This will include trimester 
parent-teacher conferences and report cards. The SSC will make special phone calls home on a 
regular basis, no less than twice per month and at the same frequency as provided to families whose 
students are not receiving special education services, to update parent(s) on a special education 
student’s academic and behavioral performance in the regular education performance, including 
updates of actual performance against benchmark goals set in the student’s IEP, when applicable. 
 

Parental involvement is an integral part of Aurum Prep’s educational program for every child, and 
students with exceptionalities will receive priority attention from all staff to go above and beyond 
the school’s standard expectations and policies for involvement of every child’s parents or legal 
guardians. 
 

3. SELPA Membership  
 

California law gives schools various options on how to deliver special education and related 
services either as (1) a public school of the charter-granting agency or (2) an independent local 
education agency,. Aurum Preparatory Academy, shall become an independent local educational 
agency (LEA) and join a special education local plan area (SELPA) pursuant to Education Code 
Section 47641(a) either on its own or with a grouping of charter school LEAs as a consortium. A 
change in LEA status or SELPA membership shall not require a material revision of this charter. 
Aurum Preparatory Academy is in the process of applying to be a member of the El Dorado County 
Office of Education (“EDCOE”) Charter SELPA. We will submit our application before the March 
1st deadline and attended EDCOE’s potential new partner meeting in January. In the January 
meeting with EDCOE, we notified them of our intent to apply. As a result, Aurum Preparatory 
Academy is well aware of the application process and our responsibilities if accepted into the 
SELPA. Moreover, we have consulted EDCOE and confirmed that we can apply for membership 
in 2017 and delay our start date until 2018. If our application were not approved in this round, we 
would reapply in January of 2018 and we would also apply to the Sonoma County SELPA as well.  
 
 
 
 
Figure 1.52: Email from El Dorado 
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Response to Intervention  
 

Aurum Prep is committed to providing a high quality Response to Intervention (RTI) program that 
meets the needs of all of its students. As described in the assessment section of this petition, every 
six (6) weeks our school will assess all students through interim assessments. We also will conduct 
full length data days in alignment with our interim assessments during which we will assess the 
progress we have made with students and all subgroups of students and learners. Along with 
analyzing academic data, we also will assess the behavioral and social emotional needs of our 
students. Our data days will also provide for our rigorous and thorough analysis that allows our 
staff to make the appropriate adjustments and accommodations for students to thrive at Aurum 
Prep. In order to comply with Child Find requirements as specified by law, Aurum Preparatory 
Academy will establish a referral and assessment process that brings together the parent/guardian, 
student, and school personnel to address any problems that interfere with a student’s success at the 
school. Our RTI process will lead primarily by our SSC and our Student Success Team.  
 

1.  Implementing the RTI Process  
Student Success Team: Aurum Prep’s Student Success Team (SST) is designed to ensure that we 
are providing the proper interventions for every student’s learning and also accommodating the 
needs of their personalized learning plans. The SST consists of the Student Support Coordinator, 
Dean of Curriculum and Instruction (after year 2), the Executive Director (before year 3), grade 
level chairs, the parent/guardian, and any outside contracted workers. The SST will meet on a 
weekly basis and evaluate data, discuss teacher and student referrals, and match students to the 
proper support services. This team will evaluate the efficacy of interventions on a weekly and six-
week cycle in alignment with our interim assessment cycles. Our guiding philosophy to maintain 
transparency with parents and families in order to ensure the most effective partnership. Our SST 
meetings will include the following steps:  
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1. Team members introduce themselves and their roles.  
2. Purpose and process of the meeting are stated.  
3. Timekeeper is appointed.  
4. Strengths are identified.  
5. Concerns are discussed, clarified and listed.  
6. Pertinent information and accommodations are listed.  
7. Concerns are synthesized with one or two chosen for focus. 
8. Strategies to address concerns are brainstormed.  
9. Team chooses best strategies to carry into actions.  
10. Individuals make commitments to actions.  
11. Person responsible and timelines for actions are recorded.  
12. Follow-up date is set.  

 

2. Specific Interventions  
Our Student Success Team is established for the purpose of ensuring that we provide the proper 
supports for all students and ensure that our interventions for students are appropriate and effective. 
In order to provide targeted and differentiated supports to our students, we will provide three tiers 
of intervention and support in accordance with a students’ needs and in alignment with 
successfully implemented RTI programs that Seneca has worked with: 
 

x Tier 1 prevention: high quality core instruction that meets the needs of most students 
across and in alignment with our curricular design 

x Tier 2 prevention: evidence-based intervention(s) of moderate intensity that addresses the 
learning or behavioral challenges of most at-risk students across and in alignment with our 
curricular design 

x Tier 3 prevention: individualized intervention(s) of increased intensity for students who 
show minimal response to secondary prevention across and in alignment with our 
curricular design 

 

Figure 1.53: Unconditional Education Model for Successful Student Intervention   
 

 Academic  Behavioral  Social Emotional 

 
Tier 1 

 
Rigorous Curriculum 
delivered through Highly 
Differentiated Instructional 
Methods 

 
Classroom and School-
wide Positive Behavior 
Interventions and 
Supports 

 
School-wide Social 
Emotional Curriculum 
and Positive School 
Climate 

 
Tier 2 

 
Academic 
Intervention 

 
Behavior Support 
Planning (BSP) and Case 
Management 

 
Social Skills and 
Therapy Groups 

 
Tier 3 

 
Special Education and 
Related Services 

 
Behavior Intervention 
Planning (BIP) and 
Case Management 

 
Individual and Family 
Therapy 

 

Our RTI is structured in alignment with the Unconditional Education Model to ensure that students 
get more extensive and targeted interventions at each stage within the process. At Tier 1, most 
services are delivered by the general education teacher. At Tiers 2 and 3, the SST along with any 
outside partners would collaborate to develop plans that would provide supports to students in 
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addition to strategies that have been implemented in Tier 1. Students who do not respond well to 
Tier 2 interventions are considered to receive Tier 3 interventions.  
 

 
 
 
 
 
 
 
 
 
 
 
 
Figure 1.54: Academic Interventions
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Figure 1.55: Behavioral and Emotional Interventions 
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Tier Level Behavioral Intervention Social-Emotional Intervention 

Tier 1 
 
 

Our PBIS system is cultivated and developed by 
our culture team. During summer institute our 
school wide behavioral expectations are taught 
to staff and to students and families at 
orientation. They also in partnership with 
student leader identify student incentives and 
our FIRST point tracking system. Consistent 
behavioral referrals will be evaluated by the 
SST team and discipline data will be tracked. 

In partnership with Seneca, leadership 
will identify and prioritize areas based 
off of staff, family, and student survey 
results. Once priority areas are 
determined then the appropriate changes 
may be made which include responsive 
character development practices or 
conflict resolution strategies in 
alignment with Aurum Prep’s school 
culture. 

Tier 2 

The SST team will evaluate what constitutes 
movement into the second tier. They will 
develop individualized behavioral support plans 
for students who need more intensive support. 
These plans would be evaluated after six weeks 
and students would either return to Tier 1 or 
move to Tier 3. 

The SST will evaluate what constitutes 
movement into Tier 2. We may draw 
data from referrals, attendance, merit 
and demerit trends, and evaluations from 
Seneca. We will work with Seneca and 
our therapists to determine the 
appropriate social emotional supports 
which may include mindfulness training 
and a variety of therapies. 

Tier 3 

The SST team will work to develop a 
Restorative Behavioral Plan (RBP). A RBP will 
work intensively with students to reinforce and 
reteach positive behaviors. The RBP is executed 
by the SST and is in conjunction with the 
individualized behavioral support plan. 

Tier 3 may include direct support from a 
licensed clinical professional. These 
licensed professionals will work with 
families to determine the manner in 
which they can provide the best 
supports. 

 
 
Gifted/Talented Students & Academically Advanced Students  
 

Aurum Prep is committed to providing the proper amount of rigor for all of its students, including 
those who are exceeding their grade level academically. We address most needs of gifted and 
talented students through differentiated classroom instruction and personalized learning. We will 
provide expanded opportunities for our gifted and talented students to engage with rigorous 
material that matches their capabilities through scaffolded curriculum, adaptive software, and 
leadership opportunities. Our curricular design allows for talented and gifted student to access the 
most rigorous material through a variety of means, including but not limited to: AP course 
offerings, Focus periods, an accelerated mathematics pathway, after school and Saturday School  
 

Aurum Prep is committed to providing professional development that ensures that our teachers are 
able to appropriately differentiate instruction and accommodate the individualized needs of all 
students. Our staff will also be trained on how to assist student learning through the use of software. 
We are committed to communicating with parents to ensure that they are fully informed on the 
educational methods and strategies implemented with their children.  
 

1. Identification  
The identification process as stated below will be based on consistent demonstration of advanced 
performance beyond what is expected for students earning an A on our grading scale and on student 
work and assessments in addition to criteria described below, beginning with a referral by the 
student's teacher or parent/guardian (after consulting with the teacher). A Student Success Team 
(SST) will gather documentation including any standardized test scores, cumulative records, and 
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report cards from the teachers and parents. The SST will make a preliminary recommendation for 
consideration on the eligibility of the student to the Executive Director or Principal (as hired). 
When such a recommendation is made by the SST, the parent/guardian will be notified, in writing, 
of the student's eligibility. The recommendation will be forwarded to a qualified provider for 
intellectual ability testing, for high achievement or specific ability designation. Students who meet 
the eligibility criteria described below will be classified as gifted and talented, and receive support 
as described below.  
 

The SST will be a school site team, which will review individual student strengths and problem 
areas. It therefore will monitor the performance of all student subgroups (included those classified 
as Gifted and Talented). The SST will plan, strategize and organize resources for addressing 
problems and concerns. A student will be selected for discussion by the SST by a classroom teacher 
(or an administrator, counselor, or parent/guardian) who indicates that the student's learning, 
behavioral and/or emotional needs are not being adequately met under existing circumstances. 
 

Categories under which a student may be identified as gifted include intellectual ability in which 
the student's general intellectual development is markedly advanced in relation to their 
chronological peers.  
 

A student may also be identified under the category of high achievement. These students 
consistently function for two consecutive years at highly advanced levels in Total Reading and 
Total Math on standardized tests such as California Achievement Test. Another criterion 
considered is a GPA of 3.5 or above.  
 

A student may be identified under the category of specific academic ability. These students 
consistently function for three consecutive years at highly advanced levels in either Reading or 
Math on standardized tests such as NWEA MAP.  
 
2. Research-Based Instructional Programs and Strategies 
Our gifted and talented program is in full alignment with research which states that there are 
common best practices for schools with high numbers of low income children to support gifted 
and talented students.142 These strategies include close communication with parents and families, 
hiring high capacity teachers, and setting ambitious goals and holding to them. Aurum Prep is 
committed to adhering to all of the following research proven strategies listed below. 
 

Figure 1.56: Gifted and Talented Best Practices143 
 

Number Strategy 

1 Have principals who advocate aggressively and proactively for their students. They hire highly 
qualified teachers, 

2 Have principals who use measurable goals to establish a culture of achievement. Further, once 
goals are set, administrators hold staff accountable for reaching goals. 

3 Have master teachers, highly qualified teachers, who deliver rigorous and engaging instruction 
and hold high expectations of students. 

4 Have regular and rigorous testing that leads to student achievement. Testing is used as a 
diagnostic tool that enforces school goals, and is used to improve teaching and learning. 

                                                           
142 Ford, Donna Y. Diamonds in the Rough: Meeting the Needs of Gifted Children from Low Income Backgrounds (n.d.): n. 
pag. National Association of Gifted Children. Web. 
143 Ibid. 
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5 
Have principals who work actively with families to make the home a center of learning. 
Administrators recognize that families are indeed their educational partners and the chances for 
improving achievement increase with efforts are collaborative. 

 

Aurum Prep will provide a written description of gifted and talented program to parents. Progress 
of gifted and talented students will be monitored based on data in their personal learning plan and 
by disaggregated interim and state assessment data. The gifted and talented program will include:  
 

x Flexible grouping of students  
x AP coursework  
x Differentiated instruction in the classroom in all areas of the core curriculum  
x Family involvement  
x Professional development offerings for coordinators, teachers, administrators and support 

staff to support academic and talent excellence in students  
 

Our goal is to increase the identification of gifted and talented students, to provide professional 
development for teachers in the instruction of Advanced Placement courses and gifted students, 
and to provide family education on strategies to address the needs of gifted and talented students.  
 

Acceleration: Acceleration is a strategy that adjusts the pace of instruction to the gifted student's 
capability for the purpose of providing an appropriate level of challenge. Acceleration offers a way 
to meet the needs of highly able students when other forms of differentiation at grade level do not 
provide enough challenge. Research documents the academic benefits and positive emotional 
outcomes of acceleration for gifted students when the needs of the student are carefully matched 
with the form of acceleration used. Additionally, all the online digital program providers will take 
students from where they are and move them forward, regardless of their current level. For 
example, Compass Learning has an additional section at the end of each section to dig deeper into 
the topic being studied with enrichment and acceleration.  
 

Grouping Practices: Flexible grouping enables students with advanced abilities and/or 
performance to receive suitably challenging instruction. Flexible grouping allows more 
appropriate, advanced, and accelerated instruction that more closely aligns with the rapidly 
developing skills and capabilities of gifted students. Gifted children may not be gifted in all 
academic areas; therefore, grouping placements are flexible for part time flexible periods of time 
or activities when there are few identified gifted students in school.  
 

Regular Classroom: Our goal is to provide appropriate educational practices that motivate and 
challenge all students to achieve their potential. To optimally provide for learners in our regular 
classrooms, teachers will:  
 

x Create an environment that is responsive to all learners  
x Assess each learner’s knowledge, understanding, and interest  
x Differentiate and individualize the curriculum to meet each learner’s needs  
x Evaluate learning and teaching, reflecting on the information obtained from formative and 

summative assessments to adapt the learning plan and modify instruction and/or the 
instructional program as needed  

x Progress of students in this subgroup will be monitored through the SST process.  
 
I. Special Populations: English Learners 
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1. Philosophy, Approach, and Research  
Aurum Prep is committed to serving its English Learner (EL) population with the highest degree 
of quality. Given that our target community has many families who do not speak English or are 
newcomers to the United States, we anticipate that we will have a sizable EL population. We 
expect and hold our EL students to the same high expectations as the rest of our students. However, 
we also recognize that this student population must be provided with the proper supports to succeed 
in order to achieve the mission of all our student being prepared to succeed in high school, college, 
and life  and becoming moral leaders. Aurum Prep will comply with all Federal and State laws 
with regards to the education of our English Learners, including the Title IV of the Civil Rights 
Act of 1964 and the Equal Education Opportunities Act of 1974. Our EL program is rooted in 
research outlined below. 
 

Figure 1.57: Research Supporting EL Program 
Research Based Program Details 

Screen and Monitor 
Progress  
 

An effective program for ELs that includes well developed assessments for 
identifying student needs. For EL’s this starts with the California English 
Language Development (CELDT/ELPAC). This corresponds with Aurum 
Preparatory Academy’s data-driven core principle. We assess student progress 
frequently and use results to drive overall instruction as well as identify students 
in need of individual intervention. The Executive Director and/or Dean of 
Curriculum and Instruction oversees this process while working closely with the 
teaching staff.  

Provide Reading 
Intervention  
 

Recognizing the ELs are often at risk for reading problems, the strongest 
programs respond quickly to the results of formative assessments by offering 
small group reading intervention for struggling readers that augments the core 
reading program. Each day there are multiple opportunities for ELs to receive 
small group reading intervention – DEAR, FOCUS time, AM advisory. As 
outlined previously, a key element of our educational program is providing highly 
structured literacy blocks, for at least 210 minutes of literacy instruction daily. 
Based on the Department of Education’s recommendation, interventions will 
“utilize fast-paced, engaging instruction” to ensure every moment of class time 
is infused with urgency.  

Teach Vocabulary  
 

An important component in language acquisition is the development of 
vocabulary. Elementary students need to learn at least 3,000 – 4,000 new words 
per year to understand grade-appropriate material.144 In the highest performing 
schools, students are taught vocabulary through formal instruction and learn new 
words through use in language rich settings both inside and outside of the 
classroom. Formal vocabulary instruction is provided in every core content 
classroom, using essential word lists and words in context.  

Develop Academic English  
 

For every EL student to have academic success, they must develop cognitive 
academic proficiency (CALP), and not simply the basic interpersonal 
communication skills (BICS) of social language. CALP includes content area 
vocabulary and the sophisticated use of language necessary to carry out higher-
order academic tasks such as comparing, synthesizing, and inferring. Vocabulary 
instruction is integrated into classrooms at all times and in all subject areas. 
Although language acquisition experts predict that it could take ELs five years or 
longer to become truly proficient in CALP145, we expect that our extended school 
day and high number of EL faculty with help accelerate this learning process.  

Schedule Peer Learning  
 

Improving a student’s mastery of language, includes a recommended minimum 
of 90 minutes of instruction that is dedicated to students working together on 

                                                           
144 Honig, Bill. Teaching Our Children to Read. Thousand Oaks, CA: Corwin Press, 2001.   
145 Cummins, J. (1981a) “Age on arrival and immigrant second language learning in Canada: A reassessment.”  



  

115  
 

practice and extension of language skills. Our “turn and talk” process in which 
the class is given a question/prompt and instructed to discuss the topic with a 
partner, lasting anywhere from 30 seconds to four minutes, provides a significant 
cumulative increase in authentic language practice.  

 

2. Ensuring EL Accessibility  
We believe that the most effective instructional approach for a school with a high EL population 
is to embed English Language Development (ELD) principles in all aspects of the curriculum and 
to provide explicit ELD during a portion of the day for students in Levels 1 and 2. We will follow 
the California English Language Development Standards, implement SDAIE strategies in all 
courses, and work with Project GLAD (Guided Language Acquisition Design), a California 
Department of Education Exemplary Program, to provide professional development for our middle 
school teachers as needed in instructional strategies which “promote English language acquisition, 
academic achievement, and cross-cultural skills.”146 A recent Education Northwest randomized 
controlled trial of Project GLAD found that English Learners with teachers trained in Project 
GLAD showed improvements in vocabulary, reading comprehension, and two aspects of essay 
writing over students in control classrooms. We believe that UC Santa Cruz’s Professor of 
Education Dr. Judith Moschkovitz’s findings for EL math instruction are also true in other content 
areas: “Instruction for this population should not emphasize low-level language skills over 
opportunities to actively communicate about mathematical ideas.”147 Explicit ELD instruction will 
take place during English intensive periods, with additional support provided during FOCUS as 
needed, and will focus on developing oral and written language, grammatical constructs, and 
academic vocabulary in English. It is the goal of Aurum Prep that all of our students will enter 9th 
grade highly proficient in the English language, re-designated as fully English proficient.  
 

Teachers at Aurum Prep will use the California Department of Education’s new English Language 
Development standards to inform curriculum and lesson planning and to assess the progress of our 
EL students on an ongoing basis. Students of limited English proficiency will receive the same 
academic content as those students who are native English speakers. All instruction will take place 
in English; on occasion, targeted primary language support may be provided to students. All 
teachers will use Specially Designed Academic Instruction in English (SDAIE) strategies to 
enhance the English Language development of all of our students, and all middle school teachers 
will receive additional professional development with Project GLAD. Incorporating SDAIE and 
GLAD strategies, teachers will develop and execute lesson plans that deliver grade level 
appropriate content and skills that fall within students’ zone of proximal development. These 
strategies ensure that we are able to fully meet the needs of the different classifications of EL’s 
including: new comers, Students with Interrupted Formal Education, and Long Term ELs. Both 
SDAIE and GLAD provide  
 

1. access to the core curriculum,  
2. English language development, and  
3. opportunities for social integration into the multicultural classroom community.  

 

                                                           
146 “What is Project GLAD?” Project G.L.A.D. 2013. http://www.projectglad.com/.   
147 Moshkovitz, Judith. “Mathematics, the Common Core, and Language: Recommendations for Mathematics Instruction for ELs Aligned with 
the Common Core.” Understanding Language. Stanford University: 5 April 2012.   
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3. Professional Development and Collaboration  
We will provide whole staff training on EL instructional strategies during our summer institute. 
However, we will also have ongoing opportunities for our staff to engage in ELD opportunities 
during grade level meetings which will occur on a bi-weekly basis. All training will be facilitated 
through a fully certified EL and CLAD teacher.  
 
4. Instructional Schedule that Addresses the Needs of Diverse Language Learners 
Beyond the strategies our teachers will employ in their mainstream classes, ample time during 
English intensive and our Focus block each day will be used for additional targeted English 
language instruction. The school will use proven methodologies including increased time for 
reading and math and individualized instruction for EL students. In middle school students will 
have two focus periods which will allow for up to 80 minutes of targeted instruction from a 
certified CLAD teacher who will incorporate both SDAIE and GLAD strategies.  
 
5. ELs, A-G Courses, and Keeping Students On Track to Graduation 
If students need supplemental support there will be opportunities during morning advisory and 
enrichment allowing for up to an additional 90 minutes of instruction and support. Given that our 
EL model is full inclusion with opportunities for targeted support and intervention, all of our 
students will meet the necessary A – G requirements as detailed in the Instruction Design section. 
Examples of instructional models that may be employed to support our EL students include:  
 

• Pre-teaching of key vocabulary  
• Peer tutoring with students who demonstrate more advanced English skills  
• Use of native language, when necessary, to clarify words or concepts  
• Highly skilled teachers who use variety of effective teaching strategies/techniques  
• Supportive culture of high expectations and discipline  
• Predictable class structure in all content areas  
• Extended time for literacy (reading and writing) instruction  
• Use of scaffolded instruction  
• Use of culturally relevant materials  
• Word walls to reinforce academic vocabulary  
• Labeling items in classrooms and school in different languages  
• Books on tape  
• In-school tutoring to meet students’ academic and developmental needs at each grade 
• Phonics, decoding, and fluency groups during English Intensive and Focus  
• Systematic reading strategy and textual analysis instruction  
• Extensive independent reading at each student’s level  
• Systematic writing and grammar instruction  
• Frequent use of “think-pair-share” and other cooperative learning strategies  

 
6. Assessment and Placement  
 

Assessment and Placement of English Learners: To identify all EL students that should have 
English language instruction, a student will be tested for EL status when the Home Language 
Survey indicates that there is a language other than English spoken by the child or at home. Then 
an ESL teacher will administer the California English Language Development (CELDT/ELPAC) 
which assesses the four language domains of Listening, Speaking, Reading, Writing. Based on the 
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results of the CELDT/ELPAC, the SSC will determine the EL status of the student. Every EL 
student will be provided Specially Designed Academic Instruction in English (SDAIE) and Project 
Guided Language Acquisition Design (GLAD) strategies in content-area courses in addition to the 
state English Language Development Standards.   
 

All ELs will take the CELDT/ELPAC assessment to measure English language development, An 
EL certified teacher will consult with the Student Support Coordinator to determine how an EL on 
an IEP will participate in the SBAC exams (SBAC test with or without accommodations). We will 
strive to have all EL students reclassified as quickly as possible and make this determination using 
CELDT/ELPAC exam scores, input from classroom teachers, and evidence of general education 
progress. 
 

Figure 1.58: Assessment and Classification for IEFP and LEP 
Grades  Limited English Proficiency Initial Fluent English Proficient 

(IFEP) 

6 - 8 

Overall CELDT/ELPAC 

Proficiency Level = 1 – 3 OR 

Listening/Speaking = 1 or 2 
Reading = 1 or 2 
Writing = 1 or 2 

Overall CELDT/ELPAC 

Proficiency Level = 4 – AND 

Listening/Speaking 
= 3 or higher 

Reading = 3 or 
higher 

Writing = 3 or higher 
 

 

Figure 1.59: Assessment Criteria for Reclassification 
Grades CELDT Other 

6 – 8  

Overall CELDT/ELPAC Proficiency 
Level = 4–5 

AND 
Listening/Speaking = 3 or higher 

Reading = 3 or higher 
Writing = 3 or higher 

Teacher Assessment 
SBAC in ELA, as applicable 

 
A CLAD certified teacher will notify parents in writing within 30 calendar days of the test results, 
in the parents’ preferred language, of the reason the child was identified as EL, a description of 
the child’s current level of English proficiency, a description of the program placement and method 
of instruction, the manner in which the program will meet the child’s educational needs, a 
description of how the program will help the child to learn English, the requirements for exiting 
the program, and the parent’s right to waive EL services. All parents will be informed of their 
rights and will be encouraged to participate in the reclassification process. If requested, a follow-
up meeting will be set up between parents and the Executive Director and Student Support 
Coordinator to discuss the placement 
 

We will be an inclusive school that will provide comprehensive supports to all ELs and students 
with disabilities through our Student Support Program. 
 

Sheltered Content Instruction (SCI) will be delivered primarily by general education teachers, who 
will adapt grade level content lessons to the students’ levels of English proficiency, while 
simultaneously focusing on English language development.  SCI instruction will take place in the 
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general education classroom and ESL teachers may push in to provide additional language support.  
General education teachers providing SCI instruction will have an ESL License. ESL teachers will 
assist classroom teachers in integrating the CELDT/ELPAC English Language Proficiency 
Standards into the content area instruction and in identifying ways in which students at all levels 
of English development can be supported in the content areas.  ESL teachers will also help to track 
the growth of students’ English language development using the CELDT/ELPAC Model 
Performance Indicators.  
 

7. Student Services and Support  
 

Aurum Prep is fully committed to providing its EL students with the necessary supports to ensure 
that they are not only reclassified but also flourish within our school community. Therefore, we 
have committed to ensuring that we create an inclusive and collaborative environment that will be 
able to assist students to the fullest extent possible. Additionally, if we have more than 21 ELL 
students, we secure a CELDT/ELPAC certified English Learner Coordinator to manage our EL 
program. We are in early conversations with Central Legal, which provides and advocates for the 
legal needs of newcomers to establish a partnership.  Seneca will be a key partner in ensuring that 
the social emotional needs of all of our student subgroups are met.  
 

Our PBIS and staffing structure are also key levers in creating an inclusive environment for our 
ELs. Specifically, we will hire a fully bi-lingual Operations Associate who will be the first point 
of contact for families to the school. In year 1, we will also hire at least one fully certified CLAD 
teacher who is bilingual, and our proposed Executive Director is also bilingual. All materials 
electronic and paper will be provided in the preferred language of our families and all meetings 
will have an interpreter when necessary. Our PBIS structure will allow us to create an equitable 
system focused on student growth, giving all students an opportunity to excel and thrive at Aurum 
Prep. Additionally, our whole school projects are culturally responsive and encourage our students 
to respect different cultures from their own. Our monthly Cafecitos and ongoing parent events will 
also be opportunities for parents and families to communicate with the school.  
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Element 2: Measurable Pupil Outcomes & Element 3: Method to 
Measure Progress 

In accordance with SB 1290, Aurum Preparatory Academy  pupil outcomes will be set related to 
increases in pupil academic achievement both schoolwide and for all groups of pupils served by 
the charter school, as that term is defined in subparagraph (B) of paragraph (3) of subdivision 
(a) of section 47607.  The pupil outcomes shall align with state priorities, as described in 
subdivision (d) of Section 52060, that apply for the grade levels served, or the nature of the 
program operated, by the charter school. 
 
Aurum Preparatory Academy’s pupil outcomes, related to increases in pupil academic 
achievement both schoolwide and for all groups of pupils served by the charter school, as that 
term is defined in subparagraph (B) of paragraph (3) of subdivision (a) of section 47607, shall 
be aligned with state priorities, as described in subdivision (d) of Section 52060, are as 
follows:” 
 
[Charter School to insert pupil outcomes in compliance with Education Code section 
47607(b)(5)(B)].  
 
“[By July 1, 2015, and annually thereafter]: Aurum Preparatory Academy  shall update the 
goals and actions identified in the charter to provide the following, as set forth in Education 
Code section 47606.5(a):  
 
x A review of the progress towards the goals included in the charter, an assessment of the 

effectiveness of specific actions toward achieving those goals, and a description of the 
changes to the specific actions the charter school will make as a result of the review and 
assessment. 

x Listing and description of the expenditures for the fiscal year in implementing the specific 
actions included in the charter as a result of the reviews and assessments, classified using the 
California School Accounting Manual.” 

 
Under Education Code section 47607.3, if the charter school fails to improve outcomes for 3 or 
more pupil subgroups (or, if less than 3, all pupil subgroups) in 3 or 4 consecutive school years, 
the following shall apply: 
 
x The chartering authority shall provide technical assistance to the charter school using an 

evaluation rubric adopted by the State Board. 
x The Superintendent may assign, at the request of the chartering authority and approval of the 

State Board, the California Collaborative for Educational Excellence to provide advice and 
assistance to the charter schools. 

The chartering authority shall consider for revocation any charter school to which the California 
Collaborative for Educational Excellence has provided advice and assistance, and has made 
findings that: 1) the charter school has failed, or is unable, to implement the recommendations of 
the California Collaborative for Educational Excellence; or 2) that the inadequate performance 
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of the charter school, based upon the evaluation rubric, is so persistent or so acute so as to require 
revocation of the charter. 

Pursuant to the transition to California’s Common Core and the accompanying shift in the state 
accountability testing system, Aurum Preparatory Academy  will establish baseline performance 
in the first year of testing administration and will demonstrate growth in performance each year 
thereafter. 

If Aurum Preparatory Academy  does not test (i.e., STAR) with the District, Aurum Preparatory 
Academy  hereby grants authority to the State of California to provide a copy of all test results 
directly to ACOE as well as the charter school. 

Test results for the prior year, if not provided directly to the District by the State, will be provided 
by the charter school to ACOE no later than September 1 of each year. 

LCFF and LCAP  

Aurum Preparatory Academy Charter School acknowledges and agrees that it must comply with 
all applicable laws and regulations related to AB 97 (Local Control Funding Formula), as they 
may be amended from time to time, which include the requirement that Charter School shall 
annually submit a Local Control and Accountability Plan (LCAP) or LCAP update, as appropriate, 
to the ACOE on or before July 1. In accordance with Ed. Code sections 47604.33 and 47606.5, 
Aurum Preparatory Academy Charter School shall annually update its goals and annual actions to 
achieve those goals identified in the charter pursuant to Ed. Code section 47605(b)(5)(A)(ii), using 
the Local Control and Accountability Plan template adopted by the State Board of Education, as it 
may be changed from time to time. Aurum Preparatory Academy Charter School shall comply 
with all requirements of Ed. Code section 47606.5, including but not limited to the requirement 
that Charter School “shall consult with teachers, principals, administrators, other school personnel, 
parents, and pupils in developing the annual update.” Ed. Code § 47606.5(e). 

 

1. Collective Measurable Pupil Outcomes 
 
Figure 2/3.01: Collective MPOs 

Collective MPOs 
 Measurable  Pupil 

1 By the end of the charter term, increase the percent of students scoring level 3 or level 4 on 
the ELA portion of the SBAC by at least 4 percent or achieve a level of 75 percent. 

2 By the end of the charter term, for each [statistically significant student group],* increase 
the percent of students scoring level 3 or level 4 on the ELA portion of the SBAC by at 
least 4 percent or achieve a level of 75 percent. 
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* Subgroups: American Indian or Alaska Native, Asian, Pacific Islander, Filipino, Hispanic or Latino, 
African American, White, Two or More Races, ELLs, Foster Students, LI, Special  Education. 
 
2. State Priorities under LCFF  
Figure 2/3.02: State Priorities Under LCFF 

TEACHER ASSIGNMENTS AND CREDENTIALING 
STATE PRIORITY #1: BASIC SERVICES 

ANNUAL GOALS 
(Identify schoolwide 

and subgroup goals as 
applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: Annual Review  

Year 1 Year 2 Year 3 Year 4 Year 5 
2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

Each year, 100% 
of teachers 
required to hold a 
credential will 
hold a valid CA 
Teaching 

 
1. All core teacher candidates 
screened for employment 
will be required to provide 
documentation of valid CA 
Teaching Credential with 

100% 100% 100% 100% 100% 

3 By the end of the charter term, increase the percent of students scoring level 3 or level   4 
on the Math portion of the SBAC by at least 4 percent or achieve a level of 75 percent. 

4 By the end of the charter term, for each [statistically significant student group],* increase 
the percent of students scoring level 3 or level 4 on the Math portion of the SBAC by at 
least 4 percent or achieve a level of 75 percent.* 

5 Each year, 70 percent of students will increase one grade level on the Scholastic 
Reading Inventory or achieve proficiency. 

6 Each year, for each [statistically significant student group],* 70 percent of 
students will increase one grade level on the Scholastic Reading Inventory or 
achieve proficiency. 

7 Each year, 100 percent of ELs will improve one overall proficiency level on 
CELDT/ELPAC. 

8 Each year, have less than 3 percent of students absent more than 10% of the school days 
(chronic absence). 

9 Each year, for each [statistically significant student group],* have less than 5 percent of 
students absent more than 10% of the school days (chronic absence). 

10 Each year, at least 70 percent of students and families positively rate school safety: [Aurum 
Prep is a safe and welcoming environment] and [Aurum Prep is a safe and welcoming 
environment]. 

11 Each year, at least 70 percent of students and families positively rate academic instruction: 
[Instruction in my classes is dynamic, involving, learner-centered, and challenging] and [I 
am satisfied with my child’s personal and academic growth this year]. 

12 Each year, at least 70 percent of students and families positively rate their voice in school 
decision-making and/or opportunity for feedback: [Staff acknowledge and respond to 
student feedback] and [My opinion and voice matter at Aurum Prep]. 
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Credential with 
appropriate 
English learner 
authorization as 
defined by the CA 
Commission on 
Teaching 
Credentialing and 
will be 
appropriately 
assigned.  

 

appropriate English learner 
authorization during the 
hiring process.  
 
2. School will conduct an 
annual review of credential 
status as reported by the CA 
Commission on Teacher 
Credentialing, CALPADS, 
ESSA Core Course 
Compliance and SARC. 
(Executive Director)  
 
3. School will conduct an 
annual review of master 
schedule/teacher assignments 
to ensure compliance. 
(Executive Director)  
 

ACCESS TO INSTRUCTIONAL MATERIALS 
STATE PRIORITY #1: BASIC SERVICES 

ANNUAL GOALS 
(Identify schoolwide 

and subgroup goals as 
applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Annual Inventory and Review  
  

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

Every student will 
have access to 
standards-aligned 
materials and 
additional 
instructional 
materials as 
outlined in our 
charter petition.  
Each EL student 
will have full 
access to 
instructional 
materials and 
services necessary 
to provide the 
student with 
access to core 
instruction and 
mastery of ELD 
standards.  
Each student with 
an IEP will have 
full access to all 
instructional 
materials 

1. Annual inventory of 
instructional materials and 
corresponding purchase of 

materials as necessary. 
(Executive Director) 

 
2. Annual review of EL and 
special education programs 

to identify and obtain all 
instructional materials and 

services needed. (Executive 
Director) 

 
3. Annual professional 

development on California 
Standards-aligned curriculum 

and instruction. (Executive 
Director) 

 
4. Weekly review of teacher 

lessons and materials to 
ensure alignment with 
standards. (Executive 

Director) 

Schoolwid
e: 

100% 
 

ELs: 
100% 

Students 
with IEPs: 

100% 

Schoolwid
e: 

100% 
 

ELs: 
100% 

Students 
with IEPs: 

100% 

Schoolwid
e: 

100% 
 

ELs: 
100% 

Students 
with IEPs: 

100% 

Schoolwid
e: 

100% 
 

ELs: 
100% 

Students 
with IEPs: 

100% 

Schoolwid
e: 

100% 
 

ELs: 
100% 

Students 
with IEPs: 

100% 
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necessary to 
participate fully in 
the program set 
forth in the IEP.   
 

FACILITIES MAINTENANCE 
STATE PRIORITY #1: BASIC SERVICES  

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Monthly Review  
 

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

School facilities 
will be maintained 
in good repair.  
 

 
1. Monthly review/inventory 

of facility conditions and 
need for repair. (Operations 

Manager; Executive Director 
in Y1) 

 
2. Monthly review of 

ongoing maintenance and 
repair log. (Operations 

Manager; Executive Director 
in Y1) 

 
3. Daily cleaning of facility 

by contracted custodians 
(Operations Manager) 

Monthly 
site 

inspection: 
90%+ in 

compliance 
Required 

corrections 
made in 3 
months: 
100% 

Monthly 
site 

inspection: 
90%+ in 

compliance 
Required 

corrections 
made in 3 
months: 
100% 

Monthly 
site 

inspection: 
90%+ in 

compliance 
Required 

corrections 
made in 3 
months: 
100% 

Monthly 
site 

inspection: 
90%+ in 

compliance 
Required 

corrections 
made in 3 
months: 
100% 

Monthly 
site 

inspection: 
90%+ in 

compliance 
Required 

corrections 
made in 3 
months: 
100% 

IMPLEMENTATION OF STATE CONTENT AND PERFORMANCE STANDARDS 
STATE PRIORITY #2 

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Annual and Ongoing Review  
  

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

100% of lesson 
plans and 
assessments will 
be aligned to the 
CA California 
Standards and/or 
NGSS.  
95% of students, 
including EL 
students and 
students with IEPs, 
will show at least 
1 year of growth 
on California 

 
1. Annual professional 
development for teachers on 
developing California 
Standards and NGSS-aligned 
curriculum and assessments. 
(Executive Director)    
 
2. Annual and ongoing 
review of standards-based 
curriculum and academic 
achievement data to improve 
and refine instructional 

California 
Standards 

Curriculum 
Alignment: 

100% 
Students 

showing at 
least 1 year 
of growth 
on NWEA 

MAP: 
95% or 
more 

California 
Standards 

Curriculum 
Alignment: 

100% 
Students 

showing at 
least 1 year 
of growth 
on NWEA 

MAP: 
95% or 
more 

California 
Standards 

Curriculum 
Alignment: 

100% 
Students 

showing at 
least 1 year 
of growth 
on NWEA 

MAP: 
95% or 
more 

California 
Standards 

Curriculum 
Alignment: 

100% 
Students 

showing at 
least 1 year 
of growth 
on NWEA 

MAP: 
95% or 
more 

California 
Standards 

Curriculum 
Alignment: 

100% 
Students 

showing at 
least 1 year 
of growth 
on NWEA 

MAP: 
95% or 
more 
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Standards-aligned 
NWEA MAP 
results in ELA and 
math.  

program for all students. 
(Executive Director)   
  
3. Weekly review of lessons 
to ensure alignment to 
standards. (Executive 
Director)    
 
4. Weekly professional 
development for teachers on 
California Standards 
implementation and 
instructional  
strategies.  
 

PARENT INVOLVEMENT 
STATE PRIORITY #3  

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Annual Review and Surveys  
   

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

At least 3 parents 
will be represented 
annually on the 
School Site 
Council.  
80% of parents 
will attend family 
orientation and at 
least two 
additional family 
events annually.  
80% of families 
will indicate 
satisfaction with 
involvement in 
school decision-
making and school 
life as measured 
by annual surveys, 
with at least 50% 
family 
participation.  

1. Annual SSC elections and 
monthly meetings will be 

communicated to parents on 
a monthly basis. (Executive 

Director) 
 

2. Monthly family events will 
be hosted by the school 

during morning and evening 
hours. (Executive Director) 

 
3. Annual home visits will be 

conducted for every newly 
enrolled student. (Executive 

Director) 
 

4. Annual family satisfaction 
surveys will be conducted 
and evaluated. (Executive 

Director) 

SSC Parent 
Representa

tives: 
3 

Parent 
attendance 

at 
orientation 

and 2+ 
family 
events: 
80% or 
more 

Parent 
satisfaction

: 
80% or 
more 

SSC Parent 
Representa

tives: 
3 

Parent 
attendance 

at 
orientation 

and 2+ 
family 
events: 
80% or 
more 

Parent 
satisfaction

: 
80% or 
more 

SSC Parent 
Representa

tives: 
3 

Parent 
attendance 

at 
orientation 

and 2+ 
family 
events: 
80% or 
more 

Parent 
satisfaction

: 
80% or 
more 

SSC Parent 
Representa

tives: 
3 

Parent 
attendance 

at 
orientation 

and 2+ 
family 
events: 
80% or 
more 

Parent 
satisfaction

: 
80% or 
more 

SSC Parent 
Representa

tives: 
3 

Parent 
attendance 

at 
orientation 

and 2+ 
family 
events: 
80% or 
more 

Parent 
satisfaction

: 
80% or 
more 

STATEWIDE ASSESSMENTS 
STATE PRIORITY #4: STUDENT ACHIEVEMENT  

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  
CAASPP score reports  
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as applicable)  2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

Students at every 
applicable grade 
level, including 
subgroups, will 
score at a higher 
proficiency rate by 
at least 5% than 
local schools and 
5% above 
CAASPP 
benchmark on the 
CAASPP 
statewide 
assessment in the 
areas of 
ELA/Literacy and 
Mathematics  
 

 
1. Monthly and ongoing 
review of curriculum and 

assessment results to 
determine student academic 

progress and necessary 
interventions. (Executive 

Director, Principals as hired, 
Teachers) 

 
2. Weekly review of lessons 

and instruction to ensure 
California Standards 

alignment and effective 
implementation. (Executive 
Director, Principals as hired) 

Differentia
l in 

proficiency 
rate for all 
subgroups 
over local 
schools: 
5% or 
more 

Increase 
over 

CAASPP 
benchmark

: 5% or 
more 

Differentia
l in 

proficiency 
rate for all 
subgroups 
over local 
schools: 
5% or 
more 

Increase 
over 

CAASPP 
benchmark

: 5% or 
more 

Differentia
l in 

proficiency 
rate for all 
subgroups 
over local 
schools: 
5% or 
more 

Increase 
over 

CAASPP 
benchmark

: 5% or 
more 

Differentia
l in 

proficiency 
rate for all 
subgroups 
over local 
schools: 
5% or 
more 

Increase 
over 

CAASPP 
benchmark

: 5% or 
more 

Differentia
l in 

proficiency 
rate for all 
subgroups 
over local 
schools: 
5% or 
more 

Increase 
over 

CAASPP 
benchmark

: 5% or 
more 

ACADEMIC PERFORMANCE INDEX (API) 
STATE PRIORITY #4: STUDENT ACHIEVEMENT 

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: 

API (CDE)  
  

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

School will meet 
the annual API 
Growth Target, or 
equivalent, both 
schoolwide and for 
all numerically 
significant 
subgroups as 
mandated by the 
CA State Board of 
Education, with a 
goal of reaching 
and/or maintaining 
a Growth API of at 
least 800 or 
equivalent within 
the five-year term 
of this charter.  
 

 
1. Monthly and ongoing 
review of curriculum and 
assessment results to 
determine student academic 
progress and necessary 
interventions. (Executive 
Director, Principals as hired, 
Teachers)  
 
2. Weekly review of lessons 
and instruction to ensure 
California Standards 
alignment and effective 
implementation. (Executive 
Director, Principals as hired)    
 
3. Weekly professional 
development for teachers to 
improve instructional 
practice. (Executive Director, 
Principals as hired)   

Meet or 
exceed 

API 
growth 

target(s) 
schoolwide 
and for all 
numericall

y 
significant 
subgroups 

Meet or 
exceed 

API 
growth 

target(s) 
schoolwide 
and for all 
numericall

y 
significant 
subgroups 

Meet or 
exceed 

API 
growth 

target(s) 
schoolwide 
and for all 
numericall

y 
significant 
subgroups 

Meet or 
exceed 

API 
growth 

target(s) 
schoolwide 
and for all 
numericall

y 
significant 
subgroups 

Meet or 
exceed 

API 
growth 

target(s) 
schoolwide 
and for all 
numericall

y 
significant 
subgroups 
Achieve 

800+ API 

ENGLISH LEARNER ADEQUATE PROGRESS RATE 
STATE PRIORITY #4: STUDENT ACHIEVEMENT  
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ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

CELDT/ELPAC results  
   

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

100% of EL 
students will 
advance at least 
one performance 
level on the 
CELDT/ELPAC 
each academic 
year.  

1. Annual and ongoing 
training for teachers in 

SDAIE strategies. (Executive 
Director) 

 
2. Daily small group 

instruction and targeted 
support for EL students. 

(Teachers) 
 

3. Ongoing monitoring of EL 
assessment results to guide 

instruction and interventions. 
(Teachers, Student Support 
Coordinator, and Executive 

Director) 

100% 100% 100% 100% 100% 

ENGLISH LEARNER RECLASSIFICATION RATE 
STATE PRIORITY #4: STUDENT ACHIEVEMENT  

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

CELDT/ELPAC reports, reclassification documents  
  

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

EL student 
reclassification 
rates will exceed 
District’s 
reclassification 
rates.  
 
80% of EL 
students will 
reclassify as RFEP 
within 3 years of 
entering Aurum 
Preparatory 
Academy 100% of 
newcomers will 
reclassify as RFEP 
within 3 years of 
entering Aurum 
Preparatory 
Academy 
100% of LTELs 
will reclassify as 
RFEP within 2 

1. Annual and ongoing 
training for teachers in 

SDAIE strategies. (Executive 
Director) 

 
2. Daily small group 

instruction and targeted 
support for EL students. 

(Teachers) 
 

3. Ongoing monitoring of EL 
assessment results to guide 

instruction and interventions. 
(Teachers, Executive 

Director) 

Improveme
nt over 
District 

reclassifica
tion rate: 

5% or 
more 

Improveme
nt over 
District 

reclassifica
tion rate: 

5% or 
more 

LTELs 
reclassified 

as 
proficient 

after 2 
years at 
Aurum 

Preparator
y 

Academy: 
100% 

Improveme
nt over 
District 

reclassifica
tion rate: 

5% or 
more 
EL 

students 
reclassified 

after 3 
years at 
Aurum 

Preparator
y 

Academy: 
80% or 
more 

LTELs 
reclassified 

as 
proficient 

after 2 

Improveme
nt over 
District 

reclassifica
tion rate: 

5% or 
more 
EL 

students 
reclassified 

after 3 
years at 
Aurum 

Preparator
y 

Academy: 
80% or 
more 

Newcomer
s 

reclassified 
after 4 

years at 

Improveme
nt over 
District 

reclassifica
tion rate: 

5% or 
more 
EL 

students 
reclassified 

after 3 
years at 
Aurum 

Preparator
y 

Academy: 
80% or 
more 

Newcomer
s 

reclassified 
after 4 
years at 
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years of entering 
Aurum 
Preparatory 
Academy 

years at 
Aurum 

Preparator
y 

Academy: 
100% 

Aurum 
Preparator

y 
Academy: 

100% 
LTELs 

reclassified 
as 

proficient 
after 2 

years at 
Aurum 

Preparator
y 

Academy: 
100% 

Aurum 
Preparator

y 
Academy: 

100% 
LTELs 

reclassified 
as 

proficient 
after 2 
years at 
Aurum 

Preparator
y 

Academy: 
100% 

SCHOOL ATTENDANCE RATE 
STATE PRIORITY #5: STUDENT ENGAGEMENT  

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Average Daily Attendance Rates  
   

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

Annual Average 
Daily Attendance 
will be at least 
95%. 

 
1. Daily calls home to parents 
of absent students. (Dean of 

Students) 
 

2. Parent conference and 
individual attendance plan 
after 3 student absences. 

(Dean of Students) 
 

3. Monthly positive 
incentives for students with 
100% attendance. (Dean of 

Students) 

95% or 
more 

95% or 
more 

95% or 
more 

95% or 
more 

95% or 
more 

CHRONIC ABSENTEEISM RATE 
STATE PRIORITY #5: STUDENT ENGAGEMENT  

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Attendance Rates  
 

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

90% of students 
will maintain an 
attendance rate of 
95% or higher.  

1. Daily calls home to parents 
of absent students. (Dean of 
Students)  
 

Students 
with 95+% 
attendance: 

90% or 
more 

Students 
with 95+% 
attendance: 

90% or 
more 

Students 
with 95+% 
attendance: 

90% or 
more 

Students 
with 95+% 
attendance: 

90% or 
more 

Students 
with 95+% 
attendance: 

90% or 
more 
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Fewer than 3% of 
students will be 
“chronically 
absent” (miss 10% 
or more of the 
schoolyear).  

2. Parent conference and 
individual attendance plan 
after 3 student absences. 
(Dean of Students)  
 
3. Monthly positive 
incentives for students with 
100% attendance. (Dean of 
Students)  

“Chronical
ly absent” 
students: 

3% or less 

“Chronical
ly absent” 
students: 

3% or less 

“Chronical
ly absent” 
students: 

3% or less 

“Chronical
ly absent” 
students: 

3% or less 

“Chronical
ly absent” 
students: 

3% or less 

DROPOUT RATE [Middle and High Schools Only] 
STATE PRIORITY #5: STUDENT ENGAGEMENT 

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

MiSIS  
  

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

100% of 6-8 
students will 
matriculate to high 
school (grades 9-
12).  
 
 

1. School will offer an 
academically engaging and 

supportive learning 
community, with 

individualized support 
throughout the day. 
(Executive Director, 

Teachers) 
 

2. Annual summer recovery 
program to allow students to 
make up credits. (Executive 

Director) 
 

3. Ensure that students 
transferring out of Aurum 

Prep   are immediately 
enrolled in another school. 

(Executive Director) 

Middle 
school 

dropout 
rate: 0% 

Middle 
school 

dropout 
rate: 0% 

6-8 
students 

matriculati
ng to high 

school: 
100% 

6-8 
students 

matriculati
ng to high 

school: 
100% 

 
 

6-8 
students 

matriculati
ng to high 

school: 
100% 

 
 

STUDENT SUSPENSION RATE 
STATE PRIORITY #6: SCHOOL CLIMATE 

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Suspension Rates  
  

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

Annual suspension 
rate will be 5% or 
lower.  

 
1. Annual and ongoing 

professional development for 
teachers on classroom 

management techniques and 
positive behavior support 

5% or less 5% or less 5% or less 5% or less 5% or less 



  

129  
 

plans. (Executive Director, 
Dean of Students) 

 
2. Engage in collaborative 

problem-solving with parents 
when initial misbehaviors 
occur. (Dean of Students) 

 
3. Conduct weekly 

community circle and 
provide positive incentives 

for student behavior. 
(Executive Director, Dean of 

Students) 
 

4. Students struggling with 
misbehavior will be put on an 

individualize behavior 
support plan. (Dean of 

Students) 

STUDENT EXPULSION RATE 
STATE PRIORITY #6: SCHOOL CLIMATE 

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Expulsion Rates  
   

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

Annual suspension 
rate will be 5% or 
lower.  

1. Annual and ongoing 
professional development for 

teachers on classroom 
management techniques and 

positive behavior support 
plans. (Executive Director, 

Dean of Students) 
 

2. Engage in collaborative 
problem-solving with parents 

when initial misbehaviors 
occur. (Dean of Students) 

 
3. Conduct weekly 

community circle and 
provide positive incentives 

for student behavior. 
(Executive Director, Dean of 

Students) 
 

4. Students struggling with 
misbehavior will be put on an 

individualize behavior 
support plan. (Dean of 

Students) 

5% or less 5% or less 5% or less 5% or less 5% or less 
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[OTHER LOCAL MEASURE(S) OF SCHOOL CLIMATE] 
STATE PRIORITY #6: SCHOOL CLIMATE 

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Student/family/teacher satisfaction surveys  
 

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

Annually, 1% or 
fewer of students 
will be expelled.  

1. Annual and ongoing 
professional development for 

teachers on classroom 
management techniques and 

positive behavior support 
plans. (Executive Director, 

Dean of Students) 
 

2. Engage in collaborative 
problem-solving with parents 

when initial misbehaviors 
occur. (Dean of Students) 

 
3. Conduct weekly 

community circle and 
provide positive incentives 

for student behavior. 
(Executive Director, Dean of 

Students) 
 

4. Students struggling with 
misbehavior will be put on an 

individualize behavior 
support plan. (Dean of 

Students) 

1% or less 1% or less 1% or less 1% or less 1% or less 

[OTHER LOCAL MEASURE(S) OF SCHOOL CLIMATE]  
STATE PRIORITY #6: SCHOOL CLIMATE  

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: Student/family/teacher satisfaction 

surveys  
2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

Annually, an 
approval rating of 
90% or higher on 
student, family, 
and teacher 
surveys.  

1. Daily student advisory 
sessions and weekly 

community circles promote a 
sense of connectedness. 

(Teachers) 
 

2. Monthly family events, 
biweekly calls home, and 

weekly character reflections 

Approval 
rating: 
90% or 
higher 

Participatio
n rates: 

100% of 
teachers 

Approval 
rating: 
90% or 
higher 

Participatio
n rates: 

100% of 
teachers 

Approval 
rating: 
90% or 
higher 

Participatio
n rates: 

100% of 
teachers 

Approval 
rating: 
90% or 
higher 

Participatio
n rates: 

100% of 
teachers 

Approval 
rating: 
90% or 
higher 

Participatio
n rates: 

100% of 
teachers 
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to parents. (Executive 
Director, Teachers) 

90%+ of 
students 
50%+ of 
parents 

90%+ of 
students 
50%+ of 
parents 

90%+ of 
students 
50%+ of 
parents 

90%+ of 
students 
50%+ of 
parents 

90%+ of 
students 

BROAD COURSE OF STUDY 
STATE PRIORITY #7 

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Student schedules/transcripts  
2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

Annually, 100% of 
students, including 
all subgroups, will 
have access to and 
enroll in a course 
of study in ELA, 
mathematics, 
social 
science/history, 
science, physical 
education, and 
elective courses in 
visual and 
performing arts, 
and/or an 
academic content 
area (see course 
descriptions). 

1. Annually, school follows a 
daily and weekly schedule 

that allows students from all 
subgroups to access a broad 
course of study. (Executive 

Director, Principal) 

100% 100% 100% 100% 100% 

[OTHER STUDENT OUTCOMES] 
STATE PRIORITY #8 

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Internal assessment data  
  

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

85% of students, 
including 
subgroups will 
achieve growth 
between each 
interim assessment 
and 
comprehensive 
assessment.  

1. School will conduct data 
analysis days following each 

interim assessment to set 
goals and guide instruction 

and intervention. (Executive 
Director) 

 
2. Weekly professional 

development will analyze 
student data and track 
progress in academic 

achievement. (Executive 
Director) 

85% or 
more 

85% or 
more 

85% or 
more 

85% or 
more 

85% or 
more 
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3. Assessment Systems, to Include Formative Assessments  
 

Academic Goals: Academic goals will drive our assessment system which will include formative 
and summative assessments, nationally normed assessments, state criterion-referenced 
assessments, and nationally respected reading inventories.  All internal assessments, including 
end-of-trimester and end-of-year assessments, augmented by daily checks for understanding, exit 
tickets, and weekly assessments, will be informed by our clearly articulated accountability goals 
aligned with specific standards of performance as required by our mission, our community, and 
the mandates of the district and state.  
 

All internal assessments are aligned to and backwards planned from the NWEA MAP, ACT, and 
the California Smarter Balanced summative assessments. Students in the middle school will take 
the NWEA MAP in August, January, and May of each academic year, establishing a baseline, 
growth measures, and longitudinal measures of growth year to year and within each year. In the 
ninth and tenth grades, students will take the ACT Aspire exam, providing individual reports as 
they move towards college readiness. Students also participate in subject and proficiency-specific 
exams including the ELPAC, California FITNESSGRAM, and AP exams as appropriate. All 
testing costs are assumed by the school.   
 

Figure: 2/3.03: External Assessments  
 

 Norm-Referenced Assessments State Assessments Reading Test 

Type of 
Test 

1 - ACT ASPIRE  
2 – NWEA MAP 
3 – CELDT/ELPAC  
 

Smarter Balanced Assessment 
California FITNESSGRAM.  

Scholastic Reading 
Inventory. 

Definition 
Compares one test taker’s 
performance against the performance 
of others. 

SBA - A comprehensive 
assessment at measures 
students’ progress on state 
standards.  
CST- A  

Low stakes reading 
assessment. 

Score 
Expression 

ACT ASPIRE: Raw score. 
NWEA MAP – RIT Score. 
ACTFL- Reading, Writing, Listening, 
and Speaking Descriptors. 

Raw Score. 
Proficiency Bucket. Lexile level. 

Purpose 

Compare students to peers nationally.  
 
Measure growth of student, class, 
grade, and school over time.  
 
Measure against a nationally vetted 
and research-based rubric. 

Compare students to peers 
across the state. 
 
Measure growth of students, 
class, and grade over time.  

Differentiate student 
learning by reading 
levels. 
 
Effective small-group 
instruction 

Format 

ACT ASPIRE – Similar to ACT test 
increasing with difficulty in the older 
grades.  
 
CELDT/ELPAC- Test is performance 
driven in the competencies of 
Reading, Writing, Listening, and 
Speaking Descriptors. 

SBA - Math and Reading in 
grades 3 – 8. 
 
 

Computer adaptive 
assessment.  
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Figure 2/3.04: Internal Assessments  
 

Assessment Description 

Daily Exit 
Ticket 

Grades 6-8, a 3-5minute daily quiz assessing mastery of the class learning objective. Exit 
tickets determine effectiveness of lesson and whether any students require additional support 
towards mastery of lesson’s aim. Results of exit ticket determine whether whole-class re-
teaching of objective is necessary, or individual students need follow-up during Intensive 
periods, Focus, office hours, or after school. Target is 80% mastery or above on daily basis.  

Interim 
Assessments 

Grades 6-8, internally created and SBAC-provided California Standards-aligned assessments 
used to evaluate whether students are mastering each grade-level standard and keeping pace 
for promotion. Used to guide small group and individual student interventions. Target is 80% 
mastery or above.  

End-of-Year 
Assessments 

Grades 6-8, cumulative end-of-term assessments are administered at end of each trimester in 
each subject, including comprehensive annual exam given during last week of school. 
Assessments are internally created based upon each subject’s standards and provide summative 
assessment of student mastery. Target is 100% of students passing the exam with a grade of 
70% or higher.  

 

4. Data Analysis and Reporting  
 

We will measure our students’ progress towards non-academic goals as we do for our academic 
goals: through teacher observation and student progress according to standards and objectives. 
Students will receive grades in the areas of character development, performing arts, and physical 
education every trimester via formal progress reports and report cards issued to and reviewed with 
families. Aurum Prep will use data from exit tickets to inform daily instruction, and Interim results 
to inform upcoming units and changes necessary towards the End-of-Year Assessments.   
 

Different stakeholders will use achievement data in different ways. The Board of Directors will 
use data to hold the Executive Director accountable and inform the school’s strategic planning. 
The Board will review a dashboard data every month with key performance indicators (e.g., MAP, 
SRI, and other nationally normed assessments, disaggregated by subgroups) and showing absolute 
scores, within-year gains/losses, and year-to-year gains/losses. School leadership will use 
achievement data on a weekly, trimester, and annual basis to assess the curriculum and instruction, 
evaluate teachers, and make operational decisions regarding the use of resources, including 
towards professional development needs. Teachers and staff will use performance data to develop 
re-teach action plans, reflect on their curriculum and instruction, and target students that require 
additional support or advancement. We will work closely with students to help educate them about 
their performance in age-appropriate ways. For example: we will track progress with charts 
displayed in the classroom and in personal, student-specific trackers; teachers and students will 
discuss ways for students to set and work towards personal goals; and we will frequently celebrate 
growth.  
 
A full Data Day is built into the calendar after each assessment cycle and a re-teaching week 
follows each Data Day, as needed. Data Days will ensure that each teacher understands the 
academic progress of our students - their strengths, weaknesses, trends, and plans for growth 
individually and collectively. Within these sessions, instructional team members will be trained in 
targeted data reflection and practice this concept to build data-usage capacity. Each Data Day 
session will have three large-scale goals: 
 

1. To assess the success of the plan of action from the Data day 
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2. To determine remaining needs or areas of weakness from the previous plan of action and 
plan for the necessary ongoing individual student targeting for the upcoming weeks to 
address those needs and weaknesses 

3. To analyze new formative, summative or interim data and create a new plan of action for 
the upcoming week’s targeted intervention blocks and in-classroom re-teach structure and 
topics to best address the newly manifested needs of our student population at the individual, 
class, and all school levels 

 

School leadership will receive training and support from Building Excellent Schools and other 
professional sources including SRI and NWEA MAP professional training as well as curriculum 
training, in the following areas to effectively analyze, interpret, and use performance data to 
promote strong achievement for all students:  
 

x Informed spiraling: Looking at the most common skills across multiple standards for 
each content area and finding ways to use them frequently throughout the curriculum 
map in support of new standards and content, and determining how to fit spiraled 
objectives into daily Do Nows and Exit Tickets. 

x Formative and summative assessment writing: Analyzing exit tickets and checks 
for understanding to inform instruction before assessing on interim or end of year 
assessments.  

x Cross-curricular alignment: Suggesting and modeling multiple methods of how to 
bring literacy and mathematics priorities into all curricular areas. 

x Differentiation of student materials: Ensuring all students full access to our 
curriculum, regardless of language or needs. 

x Designing FOCUS curriculum: Designing curriculum to be both remedial and 
engaging in a way that ensures students close their outstanding mastery gaps. 

x Literacy growth tracking: Keeping specific and easily manageable records of our 
students’ reading growth, using SRI-informed data. 

x Action planning from data analysis: Making strategic decisions and taking 
impactful action steps to improve student achievement in real time with real time 
data. 

 

5. Grading, Progress Reporting, and Promotion/Retention 

Aurum Prep will implement a highly consistent and clearly codified mastery-based grading system 
across the school in all classes and at all grade levels. Implementing mastery-based grading will 
help to ensure that our students progress from grade level to grade level ready to take on the 
increasing levels of rigor of our course curriculum and that of the end-of-year high-stakes exams, 
many of which are important gatekeepers to competitive colleges. Figure 2/3.04 displays Aurum 
Prep’s grading scale and GPA conversions. Students earn credit in a graded class by earning a 
grade of 70% or higher, in line with A-G requirements. 

Figure 2/3.05: Grading, Progress Reporting, and Promotion/Retention 
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There will be school-wide standards for grading. Teachers will be trained on the school’s policy 
and will work with the Executive Director, Grade Level Teams, and Department Chairs to ensure 
that grades are assigned in a fair and consistent manner that correlates with each student’s mastery 
of the California Standards.  

Students and families will receive frequent communication regarding student academic progress. 
Communication about student progress and our grading policy will occur at our Parent Orientation.   
Every two weeks, parents will sign a progress report with their child’s up-to-date academic 
progress in each subject. Teachers will call parents of students who are not yet demonstrating 
mastery to discuss their child’s progress. Student report cards will be distributed at the end of each 
trimester, and parent conferences will be conducted.  

Aurum Prep does not endorse social promotion and is committed to helping students achieve the 
necessary skills to progress from grade to grade annually. In order to advance to the next grade 
level each student must earn promotion by demonstrating mastery of essential knowledge and 
skills. If a student fails to demonstrate mastery for two consecutive years or more, a promotion 
decision will be made on a case-by-case basis by the Executive Director in consultation with the 
student’s parent(s) and teachers that takes into account both the student’s academic progress as 
well as the socio-emotional consequences of further retention. Aurum Prep has clearly defined 
expectations for what students should know and be able to do at each grade level in each subject 
in an effort to equip all students with the academic skills that enable them to be ready for entrance 
to and success in college. Promotion to the next grade is dependent upon sufficient mastery of all 
subjects. Sufficient mastery of a subject is indicated by a grade of 70% or higher. 

Middle school students who have received lower than a C- (70%) in two or more courses for the 
academic year are eligible for retention. The Executive Director and/or Principal prepares a written 
determination to specify the reasons for retention. The written determination includes 
recommendations for interventions that are necessary to assist the student to attain acceptable 

Letter 
Grade GPA Percentage Implications 

A+ 4.0 98-100% A student earning an A in a course is consistently 
demonstrating advanced levels of mastery with the content 

standards. 
A 4.0 93-97% 
A- 3.7 90-92% 
B+ 3.3 88-89% 

A student earning a B in a course is consistently demonstrating 
proficiency with the content standards. B 3.0 83-87% 

B- 2.7 80-82% 
C+ 2.3 78-79% A student earning a C in a course is consistently demonstrating 

basic competency with the content standards. C 2.0 73-77% 
C- 1.7 70-72% 

D 1.0 60-69% 
A student earning a D in a course is not yet demonstrating a 

consistent level of basic competency with the content 
standards. 

F 0.0 Below 60% 
A student earning an F in a course is not yet demonstrating 

basic competency with the content standards. 
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levels of academic achievement. The written determination is provided to and discussed with the 
student’s parents, teachers, and Principal and/or Executive Director. Any student who receives 
below a 70% in one or two core classes will be invited to attend Saturday School and/or After-
School tutoring and may retake the end-of-year exam in the subject(s) needed at the conclusion of 
the remediation provided. The student must pass the exam(s) with a score of 70% or higher in 
order to receive credit for the course.  

A student’s final annual grade will be calculated as the average of their three trimester grades. 
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Element 4: Governance Structure 

As an independent charter school, Charter School, operated as or by its nonprofit public benefit 
corporation, is a separate legal entity and shall be solely responsible for the debts and 
obligations of Charter School.  
 
Charter School shall ensure that, at all times throughout the term of the Charter, the bylaws of 
its governing board and/or nonprofit corporation are and remain consistent with the provisions 
of this Charter. In the event that the governing board and/or nonprofit corporation operating 
Charter School amends the bylaws, Charter School shall provide a copy of the amended bylaws 
to ACOE  within 30 days of adoption.  
 
Charter School shall send to the ACOE copies of all governing board meeting agendas at the 
same time that they are posted in accordance with the Brown Act. Charter School shall also send 
to the ACOE copies of all board meeting minutes within one week of governing board approval 
of the minutes. Timely posting of agendas and minutes on Charter School’s website will satisfy 
this requirement. 
 
The District reserves the right, but is not obligated, to appoint a single representative to the 
Charter School governing board pursuant to Education Code section 47604(b). 
 
LEGAL AND POLICY COMPLIANCE 
 
Charter School shall comply with all applicable federal, state, and local laws and regulations, 
and District policy as it relates to charter schools, as they may be amended from time to time.   
 
Charter School shall comply with all applicable federal and state reporting requirements, 
including but not limited to the requirements of CBEDS, CALPADS, the Public Schools 
Accountability Act of 1999, and Education Code section 47604.33. 
 
Charter School shall comply with the Brown Act and the Public Records Act. 
 
NOTIFICATION OF THE DISTRICT 
 
Charter School shall notify the ACOE in writing of any citations or notices of workplace 
hazards, investigations by outside regulatory or investigative agencies, lawsuits, changes in 
corporate or legal status (e.g. loss of IRS 501(c)(3) status), or other formal complaints or 
notices, within one week of receipt of such notices by Charter School. Unless prohibited by law, 
Charter School shall notify the ACOE in writing of any internal investigations within one week 
of commencing investigation. Charter School shall notify the ACOE within 24 hours of any dire 
emergency or serious threat to the health and safety of students or staff. 
 
STUDENT RECORDS 
 
Upon receiving a records request from a receiving school/school district, Charter School shall 
transfer a copy of the student’s complete cumulative record within ten (10) school days in 
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accordance with Education Code section 49068. Charter School shall comply with the 
requirements of California Code of Regulations, title 5, section 3024, regarding the transfer of 
student special education records. In the event Charter School closes, Charter School shall 
comply with the student records transfer provisions in Element 16. Charter School shall comply 
with the requirements of Education Code section 49060 et seq., regarding rights to access 
student records and transfer of records for youth in foster care.  
 
Aurum Preparatory Academy  acknowledges that pursuant to Article XVI section 8.5(e) of the 
California Constitution, sections 2(e), 6, and 8 of Proposition 98, and sections 33126.1(b), 
35256(c), and 35258 of the Education Code require schools, including Aurum Preparatory 
Academy  to provide certain information in certain formats in certain ways to the general public 
and specifically to parents of students at Aurum Preparatory Academy and of the District.  
Aurum Preparatory Academy  further acknowledges that it has the obligation to provide all of 
such information to the District that is required by these referenced authorities in a timely 
manner so that the District may meet its obligations under those authorities as well.  To the 
extent that there is information that the District has, but that Aurum Preparatory Academy  does 
not have that Aurum Preparatory Academy  needs in order to meet its obligations, the District 
shall provide the same to Aurum Preparatory Academy  in a reasonably timely manner upon 
request under Education Code section 47604.3.” 

Aurum Preparatory Academy  will maintain sufficient staff and systems including technology, 
required to ensure timely reporting necessary to comply with the law and to meet all reasonable 
inquiries from District and other authorized reporting agencies 

Aurum Preparatory Academy  in accordance with Education Code Section 47604.3, shall promptly 
respond to all reasonable inquiries, including but not limited to, inquiries regarding financial 
records, from the District and shall consult with the District regarding any such inquiries.  Aurum 
Preparatory Academy  acknowledges that it is subject to audit by ACOE if ACOE seeks an audit 
of Aurum Preparatory Academy  it shall assume all costs of such audit.  This obligation for the 
District to pay for an audit only applies if the audit requested is specifically requested by the 
District and is not otherwise required to be completed by Aurum Preparatory Academy  by law or 
charter provisions. 

Members of Aurum Preparatory Academy’s Governing Board, any administrators, managers or 
employees, and any other committees of the School shall at all times comply with federal and state 
laws, nonprofit integrity standards and ACOE’s Charter School policies and regulations 
regarding ethics and conflicts of interest so long as such policies and regulations are not in conflict 
with any then-existing applicable statutes or regulations applicable to charter schools 

Aurum Preparatory Academy  and/or its non-profit corporation will be solely responsible for the 
debts and obligations of the charter school. 

To the extent that Aurum Preparatory Academy is a recipient of federal funds, including federal 
Title I, Part A funds, Aurum Preparatory Academy has agreed to meet all of the programmatic, 
fiscal and other regulatory requirements of the No Child Left Behind Act and other applicable 
federal grant programs.  Aurum Preparatory Academy agrees that it will keep and make 
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available to the District any documentation necessary to demonstrate compliance with the 
requirements of the No Child Left Behind Act and other applicable federal programs, including, 
but not limited to, documentation related to required parental notifications, appropriate 
credentialing of teaching and paraprofessional staff, where applicable, or any other mandated 
federal program requirement. The mandated requirements of NCLB include, but are not the 
limited to, the following: 
 
• Notify parents at the beginning of each school year of their “right to know” the 
professional qualifications of their child’s classroom teacher including a timely notice to each 
individual parent that the parent’s child has been assigned, or taught for four or more 
consecutive weeks by, a teacher who is not highly qualified.  
• Develop jointly with, and distribute to, parents of participating children, a school-parent 
compact. 
• Hold an annual Title I meeting for parents of participating Title I students. 
• Develop jointly with, agree on with, and distribute to, parents of participating children a 
written parent involvement policy.  
 

 Aurum Preparatory Academy also understands that as part of its oversight of the school, the 
ACOE may conduct program review of federal and state compliance issues. 

EQUAL EMPLOYMENT OPPORTUNITY 
 
Charter School acknowledges and agrees that all persons are entitled to equal employment 
opportunity. Charter School shall not discriminate against applicants or employees on the basis 
of race, color, religion, sex, gender, gender expression, gender identity, sexual orientation, 
pregnancy, national origin, ancestry, citizenship, age, marital status, physical disability, mental 
disability, medical condition,  genetic information, military and veteran status, or any other 
characteristic protected by California or federal law. Equal employment opportunity shall be 
extended to all aspects of the employer-employee relationship, including recruitment, selection, 
hiring, upgrading, training, promotion, transfer, discipline, layoff, recall, and dismissal from 
employment. 
 
ESEA/NCLB AND CREDENTIALING REQUIREMENTS 
 
Charter School shall adhere to all requirements of the Elementary and Secondary Education Act 
(ESEA, also known as No Child Left Behind (NCLB)) that are applicable to teachers and 
paraprofessional employees. Charter School shall ensure that all teachers meet applicable state 
requirements for certificated employment, including the provisions of Education Code section 
47605(l). Charter School shall maintain current copies of all teacher credentials and make them 
readily available for inspection. 

As part of the Fall Information Update, Charter School will notify the District in writing of the 
application deadline and proposed lottery date.  Charter School will ensure that all application 
materials will reference these dates as well as provide complete information regarding application 
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procedures, key dates, and admissions preferences and requirements consistent with approved 
charter. 

1. Governance Structure 
   

The founding team of Aurum Prep consists of a Founding Board of Directors and an 
experienced, well respected educational leader David Hardin, whom we intend to serve as the 
school’s founding Executive Director.  The Founding Board was formed through meetings with 
over 200 East Bay Area community members, allowing us to identify high capacity, community 
invested members for the Founding Board of Directors. Their professional expertise lies in law, 
finance, facilities, management and administration, executive management, strategic planning, 
accounting, and community development. One board member has a degree in law and four have 
MBAs. This team is deeply committed to the community and is prepared to fully comply with 
laws and regulations outlined by the state of California and all relevant federal, state, and local 
laws and requirements. Aurum Preparatory Academy Board will include the following officers, 
responsible for the listed duties:  
 
Figure 4.01 – Officer Titles and Responsibilities 

Officer Title Responsibilities 

Board Chair  

The Board chair will preside at all meetings of the board 
and exercise general charge and supervision of 
administration of all affairs and business of the school, as 
well as any other duties as prescribed by the board. 

 
Board Vice-Chair 

 
The Board Vice-Chair will perform all duties and 
exercise all powers of the Chair in the absence or 
disability of the Board Chair, as well as any other duties 
as prescribed by the Board or delegated by the Chair. 

Board Secretary 

 
The Board Secretary will ensure accurate records of all 
the minutes of all meetings and committees to which the 
Secretary is appointed. The Secretary will serve or cause 
to be served all notices of the school and act as the 
custodian of the school’s non-financial records. The 
Secretary will also perform all duties assigned to the 
office of the Secretary, as well as any other duties 
prescribed by the Board. 

Board Treasurer 

 
The Board Treasurer will keep complete and accurate 
accounts of all receipts and disbursements of the school. 
S/he will also deposit all monies and other valuable 
effects of the school and to the credit of the school in 
such banks and depositories as the board designates. The 
Treasurer will ensure accurate books and financial 
transparency for the board and the public at large. The 
Treasurer will submit a report of the financial viability of 
Aurum Preparatory Academy annually and as requested. 
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The Board Treasurer will perform all duties assigned to 
the office of the Treasurer and any other prescribed 
duties. The Treasurer shall provide security for faithful 
and accurate performance of his/her duties as required by 
the Board of Directors. 

 
Figure 4.02 Board Organizational Chart 

 

 
The Board will hold the mission of the school and will ensure that Aurum Prep carries out the 
terms of the charter. The Board of Directors is accountable for the academic, financial, and 
operational success of the school, and is responsible for providing financial oversight of the school. 
As such, the Board will select a Treasurer with professional experience in finance and/or 
accounting, and will create a Finance Committee. The Board will form standing committees and 
assign work to committees as necessary. Each committee will be chaired by a member of the Board 
and may include other board members, community members, interested professionals, and 
stakeholders. Each committee will have a set meeting schedule and follow all open meeting laws. 
Standing committees will include, but are not limited to:  
 

Governance. The Governance Committee will oversee all recruitment, selection, and onboarding 
of new board members, as well as continued professional development for the board. The 
Governance Committee will present a slate of candidates for election to the Board at least once 
annually. Election requires a 2/3 vote of the sitting Board as outlined in the Bylaws. This 
committee will oversee the successful training and onboarding of new members. The Governance 
Committee will also conduct the Board self-evaluation.  
  

Finance. Chaired by the Board Treasurer, the Finance Committee will ensure that the school 
mission, vision, and policies are reflected in the annual budget and track all actual versus budgeted 
expenditures. The Finance Committee will inform the Board about the organization’s finances and 
provide all necessary financial information and training to the Board as necessary. The Finance 

Mission
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Committee will ensure fiscal compliance with federal and state regulations, oversee the financial 
audit, and create any financial policies necessary. 
 

Academic Achievement. The Achievement Committee will review all achievement data and 
assessment policies and report on the school’s progress to the accountability measures. This 
committee will also oversee the annual survey of staff and families and report findings to the board. 
 

Development Committee: Members’ responsibilities include fundraising, building relationships 
in the community and conducting and supporting any facility study as needed. The Development 
Committee will set ambitious goals and propose specific development plan details that will allow 
the Board to raise supplemental funds to support the mission and vision of Aurum Prep.  
  

The Treasurer and the Finance Committee will support the Board in monitoring the school’s 
finances as well as ensure that the school has robust financial and accounting systems and 
procedures in place. The Board will be responsible for providing fiscal accountability by approving 
and monitoring the annual budget, which will be initially reviewed and provided to the Charter 
School Board by the Charter School staff and Abacus Education Partners as the school’s identified 
back-office provider. In compliance with Ed. Code Section 47606.5, Aurum Prep will consult with 
teachers, principals, administrators, other school personnel, parents, and students to develop an 
annual budget and LCAP (by May of the previous year) and present it to the full Board for review 
and approval. Monthly financial reports with analyses of actual revenues and expenses versus 
budgeted amounts will be submitted to the Board along with an income statement and balance 
sheet. By the required annual deadline, the Board will contract with a CPA firm to conduct an 
audit and report this selection to the District. 
 

The Board will be responsible for hiring, supporting, and evaluating the Executive Director, and 
will set the compensation for the Executive Director to execute the day-to-day management of the 
school. To ensure the Executive Director is effectively implementing the mission of Aurum Prep, 
the Board will evaluate the Executive Director on an annual basis and provide a written evaluation 
to be placed in the personnel file of the Executive Director.  
 

The Executive Director will be responsible for hiring, supporting and evaluating all school staff. 
In addition to managing the school staff and implementing the day-to-day program of Aurum Prep, 
the Executive Director will be responsible for providing timely reports to the Board of Directors. 
Each month the Executive Director will report back to the Board through written management 
reports, financial dashboards, and academic dashboards, provided at all meetings which will be 
publicly announced and held in full compliance with the Brown Act.  
 

The Board of Directors: Aurum Prep will be governed by a Board of Directors. The Board is 
accountable for upholding the organization’s mission and complying with all state and federal laws 
to ensure the school is successful and sustainable. The Board will establish policy for the board, 
staff, and school, and will delegate all management duties to the Executive Director, who will 
report formally on the school’s progress at monthly public board meetings.  
 

Executive Director: The Executive Director is responsible for managing the day-to-day 
operations of Aurum Prep and is overseen by the Board. The Executive Director is charged with 
setting the vision and direction of the organization in partnership with the Board of Directors. Each 
year the Executive Director will receive an annual evaluation from the Board based on the 
accountability plan outlined in the charter and any additional goals agreed upon by the Board. The 
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Executive Director reports directly to the Board of Directors and is the only staff member to do 
so. 
 

Principal: Principals are responsible for ensuring the academic success of the middle school 
academy. The Principal will work closely with the Executive Director, and are responsible for 
making weekly reports to the Executive Director regarding academic and school culture data, as 
well as the professional development progress of staff. The Principal is supported by the school’s 
leadership team, including the Dean(s) of Students, Student Supports Coordinator, and the 
Operations Manager. We will hire the Principal in year 3. 
 

Director of Finance and Operations: The DFO is responsible for managing the fiscal health and 
sustainability of Aurum Prep and for ensuring the school’s systems and routines are executed at a 
high level. The DFO walks the facility to ensure all technology and facilities issues are efficiently 
addressed. The DFO handles external partnerships, including but not limited to, (1) food service, 
(2) mail, (3) back-office coordination, and (4) technology. The DFO reports directly to the 
Executive Director. The DFO will begin their role during in year 3.  
 

2. Board Composition  
 

The Founding Board members come from a range of professional backgrounds that complement 
each other and with the experience to provide effective fiscal, regulatory, and academic oversight 
of Aurum Prep. The Founding Board’s diverse expertise in a number of fields—finance, 
operations, marketing, consulting for business and nonprofits, law, commercial real estate, 
education, and community development—will ensure Aurum Prep’s organizational health. 
 

Parren James - GreenHawk Consulting, Lead Consultant 
Parren James is currently the lead consultant for GreenHawk Consulting, which provides real 
estate development companies, non-profits and start-ups with consulting services. Mr. James 
specializes in consulting all of his clients on real estate matters. He has served in this role for nearly 
four years and prior to this role, he was the Vice President of Operations and Portfolio Management 
for International Airport Centers, LLC, a private equity firm. Mr. James is committed to finding 
and implementing solutions that impact traditionally under served communities. Currently, he is 
involved in creating a partnership with Allen Temple Church and other organizations in deep East 
Oakland to bring both sustainable and transformative real estate development projects to this 
traditionally under-served community.  Mr. James holds a BS in Mathematics from Hampton 
University and MBA in Real Estate and Finance from the University of Michigan. 
 

James T. Jordan, Stanford University - Associate Director of Alumni Communities 
As Associate Director at the Stanford University Alumni Association, Mr. Jordan leads the team 
responsible for all international and domestic Stanford alumni volunteer activity outside of 
California. His career has been devoted to education, including 14 years serving at Stanford. A 
native of Richmond, CA, Mr. Jordan is passionate about bettering educational access in urban 
schools, particularly in the East Bay. He is a trustee at his alma mater, Saint Mary’s College High 
School in Berkeley. He also served as the Chief Operating Officer at KIPP Summit Academy, a 
public charter middle school in San Lorenzo, CA, and as the Director of Development and Program 
Director for the Chicago regional office of Platform Learning, a supplemental educational service 
provider for elementary schools on the south side of Chicago. Mr. Jordan earned a BA in American 
Studies with a specialization in race and ethnicity at Stanford and MBA from the Darden School 
of Business at the University of Virginia.  
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Angela Le, Autodesk- Pricing Strategy Analyst  
Angela Le is a Pricing Strategy Analyst at Autodesk, a leader in 3D design, engineering and 
entertainment software. In this role, she is responsible for overseeing the pricing strategy for all 
manufacturing products as well as the forward looking pricing strategy for Autodesk's business 
model transformation. Previously, she spent three years as the Assistant Director of Growth at 
KIPP Bay Area Schools where she oversaw the charter petition and opening process for five new 
schools in the Bay Area. As a daughter of Vietnamese refugees and native of East San Jose, Ms. 
Le knows firsthand the transformative power of a high quality education can have on a child. Her 
personal experiences in the public school system are her driving force for closing the opportunity 
gap. Ms. Le holds a B.A. in Business Administration and a B.S. in International Political 
Economy from UC Berkeley. 
 
 

Kimberly P. Nerpouni, GCA Savvian, Inc.- Vice President of Talent Management  
As the Vice President of Talent Management at GCA Savvian, a premier investment bank, Ms. 
Nerpouni serves growth companies through merger and acquisition, capital market financing, 
private funds, and restructuring advisory services. She specifically oversees Recruiting, Human 
Resources, Professional Development, Training, Benefits, and Compensation. Previously, she 
worked at the management consulting firm Bain & Company where for over ten years she held 
numerous positions within Recruiting and Professional Development. She recently moved back to 
Oakland where she was raised. A graduate of Oakland High School, Ms. Nerpouni holds a BA 
from San Francisco State University.  
 

Swati Samanth, Law Office of Swati Samanth- Founder 
For the past 13 years, Ms. Samanth has been practicing dependency law in the Bay Area, 
advocating for foster youth in legal proceedings involving child neglect and physical, emotional, 
and sexual abuse. Her advocacy areas include education law, delinquency, adoption, school 
disciplinary hearings, and any other legal matters that may arise while youth are in foster care.  
Prior to and throughout her legal career, Ms. Samanth has been committed to providing excellent 
education and college access for students in underserved communities.  She has taught junior high 
school, served as a teacher and case manager at College Track, a program that empowers students 
from underrepresented communities to graduate from college, and as a Residential Director and 
consultant for Level Playing Field Institute’s STEM program for students of color at UC Berkeley. 
Ms. Samanth holds a BA from the University of Southern California and JD from the University 
of California, Hastings College of the Law. 
 
Vijay Toke – Colbalt LLP- Litigation and Prosecution Partner  
Vijay Toke is a partner with the law firm Cobalt LLP.  His practice focuses on intellectual property, 
with a particular emphasis on trademark and copyright litigation.  Vijay has been named a Super 
Lawyer in intellectual property litigation since 2010, as well as to the World Trademark Review's 
WTR1000 ranking of the top 1000 trademark legal practitioners in the world.  Vijay serves on the 
faculty of the Mind the Bridge startup incubator school in San Francisco and has taught moot court 
and legal writing at UC Hastings College of the Law, for which he also has served on the Board 
of Governors since 2011. 
 
 

Joey Weinstein-Carnes, CA Charter Schools Association - Director Bay Area Facilities 
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Mr. Weinstein-Carnes leads CCSA's facilities policy and advocacy work in the San Francisco Bay 
Area, providing support and assistance to charter schools seeking high-quality public and private 
facilities options, and working to secure equitable facilities funding for Bay Area charter schools. 
He began his career as a high school English teacher at Alliance Cindy and Bill Simon Technology 
Academy High School, and went on to teach English and College-Writing at Da Vinci Science 
High School. In 2014 he joined the CA Charter Schools Association as the Bay Area Manager, 
Teacher Engagement and worked to elevate charter teacher voice in a variety of issues and 
campaigns including the Richmond Promise and We Are Oakland. He also designed and launched 
CCSA’s second Teacher Policy and Advocacy Fellowship cohort in Santa Clara County. Mr. 
Weinstein-Carnes holds a BA from University of California, Los Angeles and MA from Loyola 
Marymount University.  
 
 
Figure ES4: Founding Board’s Matrix of Expertise  

 
3. Criteria and Process for Selecting Governing Board Members  
 
The Board will consist of seven to fifteen Directors and will maintain an odd number of members 
for voting purposes. The exact authorized number will be fixed by the Board from time to time by 
resolution. The determination of need to add Directors will be based on an evaluation of the current 
needs of the Board, along with skill sets provided by Directors currently in place. The Board will 
function in accordance with its bylaws. The Board will operate under a structure of elected officers 
of Chair, Vice Chair, Secretary, and Treasurer, elected annually, and will utilize the committee 
structure outlined in its bylaws. Selection of additional Board members will be the responsibility 
of the full Board. Details of that process are outlined below.  
 

Given the rigorous expectations and requirements for successful governance, recruitment of the 
highest caliber Board members is essential. A stable, dedicated Board is essential for Aurum Prep’s 
success, and we are committed to a careful screening process in order to ensure additional Board 
members share the same core beliefs and values for student achievement. All potential candidates 
will be thoroughly vetted and selected according to the Board’s strategic needs to maintain a 
diverse portfolio of professional backgrounds, alignment with Aurum Prep’s mission, and a 
commitment to a minimum of three years of service. 
 

Director Name Management 
Finance 

and 
Fundraising 

Law 
Marketing 

and 
Outreach 

Human 
Resources Facilities Technology Board 

Governance Education 

Parren 
James X X    X    

James 
Jordan X X      X  

Angela Le  X  X   X  X 
Kimberly 
Nerpouni X   X X     

Swati 
Samanth   X      X 

Vijay Toke X X X     X  
Joseph 

Weinstein-
Carnes 

     X   X 



  

146  
 

The Aurum Prep nominating committee, known as the Governance Committee, will present 
potential Board members and officers for election by the Board of Directors, in accordance with 
our bylaws. Other than Founding Directors, who will serve either one, two, or three year terms in 
order to ensure staggered terms for continuity, all Directors will serve a term of three years from 
the date of their appointments, or until their successors are seated. No Director will serve more 
than two consecutive three-year terms. Directors will serve staggered terms to balance continuity 
with new perspective. All qualified board candidates, nominated by the Governance Committee, 
will be elected through a two-thirds vote of the seated Directors within a public meeting and in 
full compliance with the Brown Act. A Director may resign at any time by filing a written 
resignation with the Chair of the Board, unless no Director would remain. In that case, notice must 
be provided to the California Attorney General. A Director elected to fill a vacant seat will be 
elected for the unexpired term of his or her predecessor.  
 

In accordance with our bylaws, the Board may remove any Officer or Director with or without 
cause by majority vote of the entire Board of Directors at any regular or special meeting of the 
Board, providing that a statement of the reason or reasons have been mailed by registered mail to 
the Officer or Director proposed for removal at least thirty days before any final action is taken. 
This statement will be accompanied by a notice of the time when, and the place where, the board 
is to take action on the removal. The Officer or Director will be given an opportunity to be heard 
and the matter considered by the Board at the time and place mentioned in the notice. 
 

The Founding Board is committed to sound financial management and ensuring ethical oversight 
of public revenues and the school’s sustainable viability for the term of our charter and beyond. 
We will use conservative budgeting that allows us to maximize educational outcomes for students 
while minimizing financial risks. We will budget revenues conservatively while maximizing 
expenditures.  Our budget modeling includes a 2.40% cost of living adjustment (“cola”) increase 
in the 2018-2019 school year, a 2.53% cola in the 2019- 2020 school year, a 2.66% cola in 2020-
21, and a 2% per year cola increase thereafter. We have budgeted annual inflation of 3.0% for all 
expenses (wages, benefits and operating expenses), with 2018-19 the base year. We have budgeted 
annual expense inflation of 3.0%, with health expenses estimated at 3% annual inflation.  Revenues 
are estimated at the average yearly enrollment, while expenses are estimated at beginning of the 
year enrollment targets. 
 

To ensure reasonable guarantee of funds receipt, our budget will include minimal start-up funds 
and limited fundraising beyond the start-up year.   We have contingency plans in the event that we 
are not fully funded through our current start-up funding application, including alternate budget 
models, applications for additional grant programs, and conversations with banks to secure start-
up funds.  We will maintain a contingency fund each year; in the amount of 3% of next year’s 
expenses, which will ensure that we have adequate reserves for economic uncertainty. In order to 
ensure we can meet our current liabilities we plan on borrowing $250,000 from the CDE Revolving 
Loan Fund, our cash flow projection and budget reflect this assumption. We anticipate receiving 
the proceeds from this loan in July 2018. Should we not receive any of our anticipated donations, 
this will mitigate short and midterm cashflow issues. We will budget for a positive cash flow, with 
adequate cash on hand to satisfy current liabilities.  
 

If faced with a budget shortfall, we will approach cost-cutting from a mission-driven perspective, 
seeking to maintain the instructional programming and staff necessary to meet student needs. If 
staffing reduction is necessary we would first seek to reduce administrative staff in both full time 
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equivalent and average salary per administrative employee. We will prepare multiple contingency 
budgets as a precaution for an unexpected increase in expenses or decrease in revenues.  We will 
maximize our community resources and partnerships to provide additional resources for students.  
To minimize the risk of a shortfall, we will ensure proper controls and monitoring of attendance, 
enrollment, and financial data.  We will also engage in monthly reforecasting with our back-office 
provider to ensure that our projections reflect our financial needs.  
 

Expenditure Assumptions: At Aurum Prep, we believe in creating an environment that is 
sustainable for all employees. Wages and compensation are competitive with the Oakland Unified 
School District salary schedule.   
 

Governance Procedures and Operations  
 

Aurum Preparatory Academy Charter School is governed by Aurum Preparatory Academy, Inc. 
in accordance with California’s Charter Schools Act, the Nonprofit Public Benefit Corporation 
Law, and the Brown Act. Aurum Preparatory Academy Charter School (“Aurum Prep”) will be 
governed pursuant to the bylaws adopted by the incorporators, as subsequently amended pursuant 
to the amendment process specified in the bylaws. 
 
Professional Development   
 

The board of a charter school embodies the mission of the school, achieves exemplary results, and 
fosters organizational sustainability. Building Excellent Schools has provided a vast deal of the 
training and support provided to the board of Aurum Preparatory Academy to ensure it 
accomplishes its goals. To operate at the highest level, a board must operate strategically, be able 
to work as a cohesive team with management, build institutional memory, align committee work 
to organizational goals and measure success quantitatively.148 The founding board of Aurum 
Preparatory Academy has received extensive training, including time spent on studying the rules 
of effective governance, discussion of effective school missions and visions, canvasses of the 
community, and training on Open Meeting Law/Brown Act. Moreover, our Board has read the 
seminal Charter School Board University149, established committees, and held its First Annual 
Board retreat (for more information see Appendix S). Ultimately, the Governance Committee, led 
by the Board Chair, will be responsible for the ongoing professional development of the Aurum 
Prep Board of Directors and we have budgeted appropriately for the Board to get the on going 
development it needs.  
 
Figure 4.04 – Governance Planning Strategies  

Governance Planning Strategies 
Meeting dates: review for governmental and religious holidays  
Meeting preparation: time needed for preparation and distribution of materials for 
consideration at a meeting. All materials will be sent two weeks in advance.  

                                                           
148 Research on high performing charter school boards comes from 
http://www.reachthehighbar.com/images/downloads/ReachingTheHighBar_StepsToExcellence.pdf, 
https://www.usc.edu/dept/education/cegov/focus/charter-schools/publications/policy/MaximizingEffectiveness-
FocusingtheMicroscope.pdf and Charter School Board University, written by Dr. Brian L. Carpenter.   
149 Carpenter, Brian L. Charter School Board University: An Introduction to Effective Charter School Governance. Mt. Pleasant, 
MI: National Charter Schools Institute, 2007. Print. 
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Agendas: clearly identify issues on which actions need to be taken – all board agendas will 
contain a short-hand column signifies whether an agenda item has “action needed,” what the 
item is, who proposed it, what materials are required, and the time allotted.  
Record keeping: The secretary will promptly prepare minutes, circulate timely for review 
among the board and then post onto the school website.  
Notice: Aurum Preparatory Academy will post its board meetings on the school’s website, 
in its monthly newsletters, a bulletin board within the school, and a public advertisement at 
the start of the fiscal year.  
Physical layout: All board meetings will contain a physical layout conducive to guests 
present including guests with disabilities.  
Voting: All votes will be open to the public and will comply with state laws regarding 
quorum and electronic participation.  
Annual Retreat: Each year, the Aurum prep Board of Directors will conduct an annual 
retreat in which they will review the progress of the prior year and set goals for the next 
year.  
Annual Training: The Governance Committee will be responsible for ensuring that the 
Board secures annual training on the Brown Act/Open Meeting Law, Conflict of Interest 
policy, and general compliance.  

 
Building Excellent Schools On-Going Support, will support the board during its organizing stage. 
An annual self-evaluation will occur, supported by Building Excellent Schools. This tool will come 
at the end of each fiscal year and evaluate a board member’s attendance, committee participation, 
contributions to fund development, and feedback to increase the overall effectiveness of the Board 
of Directors contributing to the school’s achievement of academic, fiduciary, and organizational 
goals. 
 

1. Meeting Requirements  
 

As a charter school, we are a public school and are, therefore, a public agency. All of our meetings 
will adhere to the Brown Act which stipulates that with few exceptions, all meetings of governing 
bodies should be open to the public and may be observed and recorded.  
 

A meeting is defined as “Any gathering of a quorum of a legislative body to discuss or transact 
business under the body’s jurisdiction.”150 Under this definition, we will not conduct serial 
meetings which are prohibited. Pursuant to the Brown Act, a serial meeting is a situation in which 
a Board member(s) contacts other Board members, directly or indirectly, and a quorum is reached. 
A quorum is defined as the minimum number of Board members necessary to vote. Aurum Prep 
is committed to abiding by all tenets of the Brown Act, including but not limited to: 
 

(1) Location: Meetings must be held within the Board’s area of jurisdiction i.e. our district (7) 
and both governing board meetings and committee meetings will occur once per month. 

(2) Public Testimony: The public must have time to comment on agenda items before or 
during consideration by the Board. 

(3) Facilities: Meetings cannot occur in places that discriminate upon the basis of race, 
religion, color, nationality, sex, or where disabled people do not have access. Meetings 
must be free.  

                                                           
150 Lockyer, Bill. "Books and Pamphlets." The American Journal of Nursing 79.4 (1979): n. pag. The Brown Act. The Attorney 
General of California. Web. <http://ag.ca.gov/publications/2003_Intro_BrownAct.pdf>. 
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(4) Public Votes: All votes, except those cast in a permissible closed session, must be cast in 
public.  

(5) Public Records and Recording: Materials that are not exempt under the Public Records 
Act must be provided to the public and a recording of the meeting must be made available 
to the public. 

 

All Board members will receive an annual training on the Brown Act lead by the Governance 
Committee.  Moreover, all new Board members will undergo an orientation that is in accordance 
with and trains them on the Brown Act. Our Board Secretary will ensure that all meeting 
announcements, locations, agendas, and minutes are posted in accordance to each specific type of 
meeting and as required by the Brown Act. These meetings include: 
 

(1) Regular Meetings: Agendas will be provided at least 72 hours prior to the meeting. 
(2) Special Meetings: 24-hour notice will be provided to the Board and media outlets. 
(3) Emergency Meetings: One-hour notice will be provided in the case of a dire emergency. 

We also understand that there are times in which we must conduct closed session meetings. For 
closed session meetings, agenda items must be described in the agenda and notice for the meeting. 
Prior to the closed session, the Board must orally announce the subject of the session. If action is 
taken in the session, the Board must report the action at the close end of the session. The following 
are reasons to have a closed session:  
 

(1) Personnel Exemption: Generally held to consider appointment, employment, and 
evaluation of an employee.   

(2) Public Security: Generally held to meet with law enforcement or security concerning 
safety and services.  

(3) Pending Litigation: Generally held when receiving advise from legal counsel in situations 
that require litigation.  

(4) Labor Negotiations: Generally held to discuss salary of employees and the budget. 
Decisions must be made public.  

(5) Real Property Negotiations: Generally held to negotiate or consider the terms of payment 
or purchase in exchange of real property. 

 

Postings will occur by email to those who have requested it and in a location that is publicly 
available 24 hours per day, 7 days per week in the Aurum Prep office as well as on the school’s 
website in English and Spanish or other dominant language as needed by the community served. 
Aurum Prep will maintain for its Board a record book of meeting agendas and minutes. Agendas 
and minutes will be provided in English and Spanish. For ease of access, Aurum Prep will post the 
agendas and minutes on its website. The law requires no less than one meeting annually; however, 
the Board will meet at least ten times annually to conduct business plus special meetings. All 
meetings of the Board will be open to the public, excluding closed sessions as permitted by the 
Brown Act. 
 

The Board may elect to use teleconferencing in connection with any meeting of the Board. If the 
Board elects to use teleconferencing, it shall post agendas at all teleconference locations and 
conduct teleconference meetings in full compliance with the Brown Act and in a manner that 
protects the statutory and constitutional rights of the parties or the public appearing before the 
Board. Each teleconference location shall be identified in the notice and agenda of the meeting or 
proceeding, and each teleconference location shall be accessible to the public. The agenda shall 
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provide an opportunity for members of the public to address the Board directly at each 
teleconference location. During the teleconference, at least a quorum of the members of the Board 
shall participate from locations within the boundaries of the territorial boundaries of OUSD. 
Participation in a meeting through use of teleconferencing constitutes presence in person at that 
meeting as long as all members participating in the meeting are able to hear one another. All votes 
taken during a teleconferenced meeting shall be by roll call. "Teleconference" means a meeting of 
the Board, the members of which are in different locations, connected by electronic means, through 
either audio or video, or both. Nothing stated here shall prohibit the corporation from providing 
the public with additional teleconference locations. 
 

2. By Laws   
 

 Bylaws of 
Aurum Preparatory Academy, Inc.  

 (A California Nonprofit Public Benefit Corporation) 
 
 
 ARTICLE I 
 NAME 
 
 Section 1. NAME.  The name of this corporation is Aurum Preparatory Academy, Inc. 
(“Corporation”). 
 
 
 ARTICLE II 
 PRINCIPAL OFFICE OF THE CORPORATION 
 
 Section 1. PRINCIPAL OFFICE OF THE CORPORATION.  The principal office for 
the transaction of the business of the Corporation may be established at any place or places within or 
without the State of California by resolution of the Board, provided that as long as this Corporation 
has a charter to operate a school granted by  Alameda County Office of Education(“ACOE”), the 
principal office shall be in the geographic boundaries of ACOE. 
 
 Section 2. OTHER OFFICES OF THE CORPORATION.  The Board of Directors may 
at any time establish branch or subordinate offices at any place or places where this corporation is 
qualified to conduct its activities. 
 
 
 ARTICLE III 
 GENERAL AND SPECIFIC PURPOSES; LIMITATIONS 
 
 Section 1. GENERAL AND SPECIFIC PURPOSES.  The purpose of this corporation is 
to manage, operate, guide, direct and promote one or more California public charter schools (or 
“Charter School”). Also in the context of these purposes, the Corporation shall not, except to an 
insubstantial degree, engage in any other activities or exercise of power that do not further the 
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purposes of the Corporation.   
 
 The Corporation shall not carry on any other activities not permitted to be carried on by: (a) a 
corporation exempt from federal income tax under section 501(c)(3) of the Internal Revenue Code, 
or the corresponding section of any future federal tax code; or (b) a corporation, contributions to 
which are deductible under section 170(c)(2) of the Internal Revenue Code, or the corresponding 
section of any future federal tax code. No substantial part of the activities of the Corporation shall 
consist of the carrying on of propaganda, or otherwise attempting to influence legislation, and the 
Corporation shall not participate in, or intervene in (including the publishing or distributing of 
statements) any political campaign on behalf of or in opposition to any candidate for public office. 
    
 
 

ARTICLE IV 
 CONSTRUCTION AND DEFINITIONS 
 
 Section 1. CONSTRUCTION AND DEFINITIONS.  Unless the context indicates 
otherwise, the general provisions, rules of construction, and definitions in the California Nonprofit 
Corporation Law shall govern the construction of these bylaws.  Without limiting the generality of 
the preceding sentence, the masculine gender includes the feminine and neuter, the singular includes 
the plural, and the plural includes the singular, and the term “person” includes both a legal entity and 
a natural person. 
 
 
 ARTICLE V 
 DEDICATION OF ASSETS 
 
 Section 1. DEDICATION OF ASSETS.  This corporation’s assets are irrevocably 
dedicated to public benefit purposes as set forth in the charter that authorized the Corporation to 
operate a charter school (“Charter”) and its Articles of Incorporation.  No part of the net earnings, 
properties, or assets of the corporation, on dissolution or otherwise, shall inure to the benefit of 
any private person or individual, or to any director or officer of the corporation.  On liquidation 
or dissolution, all properties and assets remaining after payment, or provision for payment, of all 
debts and liabilities of the corporation shall be distributed to a nonprofit fund, foundation, or 
corporation that is organized and operated exclusively for charitable purposes and that has 
established its exempt status under Internal Revenue Code section 501(c)(3). 

 
 ARTICLE VI 
 CORPORATIONS WITHOUT MEMBERS 
 
 Section 1. CORPORATIONS WITHOUT MEMBERS.  This corporation shall have no 
voting members within the meaning of the Nonprofit Corporation Law.  The corporation’s Board of 
Directors may, in its discretion, admit individuals to one or more classes of nonvoting members; the 
class or classes shall have such rights and obligations as the Board of Directors finds appropriate. 
 
 ARTICLE VII 
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 BOARD OF DIRECTORS 
 
 Section 1. GENERAL POWERS.  Subject to the provisions and limitations of the 
California Nonprofit Public Benefit Corporation Law and any other applicable laws, and subject to 
any limitations of the articles of incorporation or bylaws, the corporation’s activities and affairs shall 
be managed, and all corporate powers shall be exercised, by or under the direction of the Board of 
Directors (“Board”).  
 
 Section 2. SPECIFIC POWERS. Without prejudice to the general powers set forth in 
Section 1 of these bylaws, but subject to the same limitations, the Board of Directors shall have the 
power to: 
 
 a. Appoint and remove, at the pleasure of the Board of Directors, all corporate officers, 

agents, and employees; prescribe powers and duties for them as are consistent with 
the law, the articles of incorporation, and these bylaws. 

 
 b. Fix the compensation of the Executive Director (the “Executive Director”) of Aurum 

Preparatory Academy. 
 
 c. Borrow money and incur indebtedness on the corporation’s behalf and cause to be 

executed and delivered for the corporation’s purposes, in the corporate name, 
promissory notes, bonds, debentures, deeds of trust, mortgages, pledges, 
hypothecations, and other evidences of debt and securities. 

 
 d. Adopt and use a corporate seal. 
 
 Section 3. DESIGNATED DIRECTORS AND TERMS The authorized number of 
directors of the Corporation (“Directors”) shall be not less than seven or more than fifteen; the exact 
authorized number to be fixed from time to time, within these limits, by resolution of the Board. All 
directors shall have full voting rights. Directors shall be sought who reflect the qualities, 
qualifications, and diversity determined by the Board delineated in the Job Description of the Board 
of Directors. All Directors (other than founding Directors) shall be elected at the annual meeting of 
the Board by the affirmative vote of two-thirds of the Directors then in office and in attendance at the 
meeting, assuming a quorum is present. 
 
 As soon as possible after their appointment, the total number of initial Directors shall be 
divided into three approximately equal groups. One group shall be designated initially to serve a three-
year term, one group shall be designated initially to serve a two-year term, and the final group shall 
be designated initially to serve a one-year term. Each Director shall determine whether he or she will 
serve an initial one-, two- or three-year term by drawing lots. Thereafter, at subsequent annual 
meetings, the term of office for each Director to be elected shall be three years. Each Director, 
including a Director elected to fill a vacancy as more fully described in Section 12, shall hold office 
until the expiration of the term for which he or she was elected and until the election and qualification 
of a successor, or until that Director’s earlier resignation or removal in accordance with these Bylaws 
and California Nonprofit Corporation Law. 
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 Section 4. RESTRICTION ON INTERESTED PERSONS AS DIRECTORS.  No 
persons serving on the Board of Directors may be interested persons.  An interested person is (a) any 
person compensated by the corporation for services rendered to it within the previous 12 months, 
whether as a full-time or part-time employee, independent contractor, or otherwise, excluding any 
reasonable compensation paid to a director as director; and (b) any brother, sister, ancestor, 
descendant, spouse, brother-in-law, sister-in-law, son-in-law, daughter-in-law, mother-in-law, or 
father-in-law of such person.  However, any violation of this paragraph shall not affect the validity or 
enforceability of transactions entered into by the corporation. The Board may adopt other policies 
circumscribing potential conflicts of interest. 
 
 Section 5. DIRECTORS’ TERM. Except for the staggering of the initial Directors, as 
detailed in Section 3 above, each director shall serve a term of three (3) years from the date of their 
appointment, and until a successor director has been designated and qualified. A full three-year term 
shall be considered to have been served upon the passage of three (3) annual meetings. No director 
shall serve more than two (2) consecutive three-year terms. 
 
 Section 6. NOMINATIONS BY COMMITTEE.  The Board will appoint a committee to 
designate qualified candidates for election to the Board. The slate of nominees shall be presented to 
the Board at the annual meeting of the Board, although additional candidates may be identified and 
nominated between annual meetings, as necessary.   
 
 Section 7. USE OF CORPORATE FUNDS TO SUPPORT NOMINEE. No corporation 
funds may be expended to support a nominee under any circumstances. 
 
 Section 8. EVENTS CAUSING VACANCIES ON BOARD.  A vacancy or vacancies 
on the Board shall occur in the event of (a) the death, resignation, or removal of any director; (b) the 
declaration by resolution of the Board of a vacancy in the office of a director who has been convicted 
of a felony, declared of unsound mind by a court order, or found by final order or judgment of any 
court to have breached a duty under California Nonprofit Public Benefit Corporation Law, Chapter 
2, Article 3; or (c) the increase of the authorized number of directors. 
 
 Section 9. RESIGNATION OF DIRECTORS.  Except as provided below, any director 
may resign by giving written notice to the Chair of the Board, or the Secretary, or to the Board as a 
whole.  The resignation shall be effective when the notice is given unless the notice specifies a later 
time for the resignation to become effective.  If a director’s resignation is effective at a later time, the 
Board may elect a successor to take office as of the date when the resignation becomes effective. 
 
 Section 10. DIRECTOR MAY NOT RESIGN IF NO DIRECTOR REMAINS.  Except 
on notice to the California Attorney General, no director may resign if the corporation would be left 
without a duly elected director or directors. 
 
 Section 11.  REMOVAL OF DIRECTORS.  The Board may by resolution declare 
vacant the office of a Director who has been declared of unsound mind by an order of court, or 
convicted of a felony, or found by final order or judgment of any court to have breached a duty 
under California Nonprofit Corporation Law.  
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 The Board may by resolution declare vacant the office of a Director who fails to attend 
three consecutive or four total Board meetings during any fiscal year unless the absences are due 
to mitigating factors that have been previously disclosed to and approved by the Board. 
  
 The Board may, by a majority vote of the Directors who meet all of the required 
qualifications to be a Director, declare vacant the office of any Director who fails or ceases to meet 
any required qualification that was in effect at the beginning of that Director’s current term of 
office. 
 
 Directors may be removed without cause by a majority of Directors then in office.  
 
 Any director may be removed, with or without cause, by the vote of the majority of the 
members of the entire Board at a special meeting called for that purpose, or at a regular meeting, 
provided that notice of that meeting and of the removal are given in compliance with the provisions 
of the Ralph M. Brown Act (“Brown Act”). (Chapter 9 (commencing with Section 54950) of 
Division 2 of Title 5 of the Government Code).  Any vacancy caused by the removal of a director 
shall be filled as provided in Section 12. 
 
 Section 12. VACANCIES FILLED BY BOARD.  Vacancies on the Board of Directors 
may be filled by majority vote of the Board of Directors or, if the number of directors then in office 
is less than the designated minimum of seven (7), by (a) the affirmative vote of two-thirds of the 
directors then in office at a regular or special meeting of the Board, or (b) a sole remaining director. 
A vacancy on the Board of Directors may also be filled by unanimous written consent of the Directors 
then in office. Each director to fill vacancy shall hold office until expiration of term of replaced 
Director. 
 
 Section 13. NO VACANCY ON REDUCTION OF NUMBER OF DIRECTORS.  Any 
reduction of the authorized number of directors shall not result in any directors being removed before 
his or her term of office expires. 
 
 Section 14. PLACE OF BOARD OF DIRECTORS MEETINGS.  Meetings shall be held 
at a place to be designated within OUSD’s boundaries as set forth in the notice of the meeting. All 
meetings of the Board shall be called, held and conducted in accordance with the terms and provisions 
of the Brown Act. 

Section 15.  MEETINGS; ANNUAL MEETINGS.  All meetings of the Board and its 
committees shall be called, noticed, and held in compliance with the provisions of the Brown Act. 
The Board shall meet annually for the purpose of organization, appointment of officers, and the 
transaction of such other business as may properly be brought before the meeting.  This meeting shall 
be held at a time, date, and place as noticed by the Board in accordance with the Brown Act. 
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Section 16.  REGULAR MEETINGS.  Regular meetings of the Board, including annual 
meetings, shall be held at such times and places as may from time to time be fixed by the Board. The 
Board shall meet at least ten times annually. At least seventy-two (72) hours before a regular meeting, 
the Board or its designee shall post an agenda containing a brief general description of each item of 
business to be transacted or discussed at the meeting. The agenda shall be posted in a location that is 
accessible to the public/constituents. 

Section 17.   SPECIAL MEETINGS.  Special meetings of the Board for any purpose may be 
called at any time by the Chair of the Board or by a majority of the Board of Directors.  The party 
calling a special meeting shall determine the place, date, and time thereof. 

Section 18.  NOTICE OF SPECIAL MEETINGS.  In accordance with the Brown Act, special 
meetings of the Board may be held only after at least twenty-four (24) hours’ notice is given to the 
public through posting the call and notice of the meeting in a location that is freely accessible to 
members of the public and on the Corporation’s website. Directors shall also receive at least twenty-
four (24) hours’ notice of the special meeting, as follows: 

a. Any such notice shall be addressed or delivered to each director at the director’s address 
as it is shown on the records of the Corporation, or as may have been given to the 
Corporation by the director for purposes of notice, or, if an address is not shown on the 
Corporation’s records or is not readily ascertainable, at the place at which the meetings of 
the Board of Directors are regularly held. 

b. Written notice, other than notice by mail, shall be deemed received at the time it is 
personally delivered to the recipient or is delivered to a common carrier for transmission, 
or is actually transmitted by the person giving the notice by electronic means to the 
recipient. Notices of special meetings of the Board of Directors sent by first-class mail 
shall be deposited in the United States mail at least three (3) days before the time set for 
the meeting.   Oral notice shall be deemed received at the time it is communicated, in 
person or by telephone or wireless, to the recipient or to a person at the office of the 
recipient whom the person giving the notice has reason to believe will promptly 
communicate it to the receiver. 

c. The notice of special meeting shall state the time of the meeting, and the place if the place 
is other than the principal office of the Corporation, and the general nature of the business 
proposed to be transacted at the meeting.  No business, other than the business the general 
nature of which was set forth in the notice of the meeting, may be transacted at a special 
meeting. 
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Section 19.  QUORUM.  A majority of the directors then in office shall constitute a quorum. 
All acts or decisions of the Board will be by majority vote of the Directors in attendance, based upon 
the presence of a quorum, unless a majority vote of the entire Board is otherwise required under the 
California Corporations Code, as specified in these bylaws. Every act taken or decision made by a 
vote of the majority of the Directors present at a meeting duly held at which a quorum is present is 
the act of the Board, unless a greater number is expressly required by California Nonprofit 
Corporation Law, the Articles of Incorporation or these Bylaws. A meeting at which a quorum is 
initially present but due to the withdrawal of Directors, is no longer present, may not transact business; 
those Directors present may either (a) elect to continue as a committee or (b) adjourn to a future date. 
Directors may not vote by proxy. 

The following actions shall require a vote by a majority of all Directors then in office in order 
to be effective: (a) Creation of, and appointment to, Committees (but not advisory committees) as 
described in Section 22; (b) Removal of a Director without cause as described in Section 11; and (c) 
Indemnification of Directors as described in Article 12. Directors may not vote by proxy. 

Section 20.  ADJOURNMENT.  A majority of the directors present, whether or not a quorum 
is present, may adjourn any Board meeting to another time or place.  Notice of such adjournment to 
another time or place shall be given, prior to the time schedule for the continuation of the meeting, to 
the directors who were not present at the time of the adjournment, and to the public in the manner 
prescribed by the Brown Act. 
 
 Section 21. COMPENSATION AND REIMBURSEMENT.  Directors may not receive 
compensation for their services as directors or officers, only such reimbursement of expenses as the 
Board may establish by resolution to be just and reasonable as to the corporation at the time that the 
resolution is adopted.  
 
 Section 22. CREATION AND POWERS OF COMMITTEES.  The Board, by resolution 
adopted by a majority of the directors then in office, may create one or more committees of the Board, 
each consisting of two or more directors and no one who is not a director, to serve at the pleasure of 
the Board.  Appointments to committees of the Board shall be by majority vote of the authorized 
number of directors.  The Board may appoint one or more directors as alternate members of any such 
committee, who may replace any absent member at any meeting.  Any such committee shall have all 
the authority of the Board, to the extent provided in the Board resolution, except that no committee 
may: 
 

 a. Take any final action on any matter that, under the California Nonprofit Public Benefit 
Corporation Law, also requires approval of entire Board; 

 

 b. Fill vacancies on the Board or any committee of the Board; 
 

 c. Amend or repeal bylaws or adopt new bylaws; 
 

 d. Amend or repeal any resolution of the Board that by its express terms is not so 
amendable or subject to repeal; 
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 e. Create any other committees of the Board or appoint the members of committees of 
the Board; or 

 

 f. Expend corporate funds to support a nominee for director if more people have been 
nominated for director than can be elected. 

   

 The Board may also create one or more advisory committees composed of directors and 
non-directors. It is the intent of the Board to encourage the participation and involvement of 
faculty, staff, parents, students and administrators through attending and participating in open 
committee meetings. The Board may establish, by resolution adopted by a majority of the directors 
then in office, advisory committees to serve at the pleasure of the Board.  
 

 Section 23. MEETINGS AND ACTION OF COMMITTEES.  Meetings and actions of 
committees of the Board shall be governed by, held, and taken under the provisions of these bylaws 
concerning meetings, other Board actions, and the Brown Act, if applicable, except that the time for 
general meetings of such committees and the calling of special meetings of such committees may be 
set either by Board resolution or, if none, by resolution of the committee.  Minutes of each meeting 
shall be kept and shall be filed with the corporate records.  The Board may adopt rules for the 
governance of any committee as long as the rules are consistent with these bylaws.  If the Board has 
not adopted rules, the committee may do so. 
 

 Section 24. NON-LIABILITY OF DIRECTORS.   No director shall be personally  
liable for the debts, liabilities, or other obligations of this corporation. 
 

 Section 25.  COMPLIANCE WITH LAWS GOVERNING STUDENT RECORDS. The 
Corporation and the Board of Directors shall comply with all applicable provisions of the Family 
Education Rights Privacy Act (“FERPA”) as set forth in Title 20 of the United States Code Section 
1232g and attendant regulations as they may be amended from time to time. 
 
  
 ARTICLE VIII 
 OFFICERS OF THE CORPORATION 
 
 Section 1. OFFICES HELD.  The officers of this corporation shall be a Chair, a Vice-
Chair, a Secretary, and a Treasurer.   
 

 Section 2. ELECTION OF OFFICERS.  The officers of this corporation shall be chosen 
annually by the Board at the corporation’s annual meeting and shall serve at the pleasure of the Board. 
 

 Section 3. REMOVAL OF OFFICERS.  The Board may remove any officer with or 
without cause.   
 

 Section 4. RESIGNATION OF OFFICERS.  Any officer may resign at any time by 
giving written notice to the Board.  The resignation shall take effect on the date the notice is received 
or at any later time specified in the notice.  Unless otherwise specified in the notice, the resignation 
need not be accepted to be effective.  Any resignation shall be without prejudice to any rights of the 
corporation under any contract to which the officer is a party.  
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 Section 5. VACANCIES IN OFFICE.  A vacancy in any office because of death, 
resignation, removal, disqualification, or any other cause shall be filled in the manner prescribed in 
these bylaws for normal appointment to that office, by majority vote of the Board. However, in the 
event that the office of Chair becomes vacant, the Vice-Chair shall become the Chair for the unexpired 
portion of the term.  
 

 Section 6. CHAIR OF THE BOARD.  The Chair of the Board shall preside at the Board 
meetings and shall exercise and perform such other powers and duties as the Board of Directors may 
assign from time to time.  In the case of a tie vote, the Chair of the Board shall abstain from the vote, 
allowing an odd number of directors to vote on the matter. If a Chair of the Board of Directors is 
elected, there shall also be a Vice-Chair of the Board. In the absence of the Chair, the Vice-Chair shall 
preside at Board meetings and shall exercise and perform such other powers and duties as the Board 
may assign from time to time. 

 

 Section 7. SECRETARY.  The Secretary shall keep or cause to be kept, at the 
corporation’s principal office or such other place as the Board may direct, a book of minutes of all 
meetings, proceedings, and actions of the Board and of committees of the Board. The Corporation 
shall keep a minute book in written form which shall contain a record of all actions by the Board or 
any committee including (i) the time, date and place of each meeting; (ii) whether a meeting is regular 
or special and, if special, how called; (iii) the manner of giving notice of each meeting and a copy 
thereof; (iv) the names of those present at each meeting of the Board or any Committee thereof; (v) 
the minutes of all meetings; (vi) any written waivers of notice, consents to the holding of a meeting 
or approvals of the minutes thereof; (vii) all written consents for action without a meeting; (viii) all 
protests concerning lack of notice; and (ix) formal dissents from Board actions. 
 

 The Secretary shall keep or cause to be kept, at the principal California office, a copy of the 
articles of incorporation and bylaws, as amended to date. 
 

 The Secretary shall give, or cause to be given, notice of all meetings of the Board and of 
committees of the Board of Directors that these bylaws require to be given.  The Secretary shall keep 
the corporate seal, if any, in safe custody and shall have such other powers and perform such other 
duties as the Board of Directors or the bylaws may require. 
 

 Section 8. TREASURER.  The Treasurer shall keep and maintain, or cause to be kept 
and maintained, adequate and correct books and accounts of the corporation’s properties and 
transactions.  The Treasurer shall send or cause to be given to directors such financial statements and 
reports as are required to be given by law, by these bylaws, or by the Board.  The books of account 
shall be open to inspection by any director at all reasonable times. 
 

 The Treasurer shall (a) deposit, or cause to be deposited, all money and other valuables in the 
name and to the credit of the corporation with such depositories as the Board may designate; (b) 
disburse the corporation’s funds as the Board may order; (c) render to the Chair of the Board, and the 
Board, when requested, an account of all transactions as Treasurer and of the financial condition of 
the corporation; and (d) have such other powers and perform such other duties as the Board or the 
bylaws may require. 
 
 ARTICLE IX 
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 CONTRACTS WITH DIRECTORS  
 

Section 1. CONTRACTS WITH DIRECTORS.  The Corporation shall not enter into 
a contract or transaction in which a director directly or indirectly has a material financial interest 
(nor any other corporation, firm, association, or other entity in which one or more of this 
Corporation’s directors are directors have a material financial interest).  
  

 ARTICLE X 
 CONTRACTS WITH NON-DIRECTOR DESIGNATED EMPLOYEES  
 

Section 1. CONTRACTS WITH NON-DIRECTOR DESIGNATED EMPLOYEES.  
The Corporation shall not enter into a contract or transaction in which a non-director designated 
employee (e.g., officers and other key decision-making employees) directly or indirectly has a 
material financial interest.  

 
 ARTICLE XI 
 LOANS TO DIRECTORS AND OFFICERS 
  

 Section 1. LOANS TO DIRECTORS AND OFFICERS.  This Corporation shall not lend 
any money or property to or guarantee the obligation of any director or officer without the approval 
of the California Attorney General; provided, however, that the corporation may advance money to a 
director or officer of the corporation for expenses reasonably anticipated to be incurred in the 
performance of his or her duties if that director or officer would be entitled to reimbursement for such 
expenses of the corporation. 
 

ARTICLE XII 
 INDEMNIFICATION 
 

 Section 1. INDEMNIFICATION.  To the fullest extent permitted by law, this 
Corporation shall indemnify its directors, officers, employees, and other persons described in 
Corporations Code Section 5238(a), including persons formerly occupying any such positions, 
against all expenses, judgments, fines, settlements, and other amounts actually and reasonably 
incurred by them in connection with any “proceeding,” as that term is used in that section, and 
including an action by or in the right of the corporation by reason of the fact that the person is or was 
a person described in that section. “Expenses,” as used in this bylaw, shall have the same meaning as 
in that section of the Corporations Code. 
 

 On written request to the Board by any person seeking indemnification under Corporations 
Code Section 5238 (b) or Section 5238 (c) the Board shall promptly decide under Corporations Code 
Section 5238 (e) whether the applicable standard of conduct set forth in Corporations Code Section 
5238 (b) or Section 5238 (c) has been met and, if so, the Board shall authorize indemnification. 
 
 ARTICLE XIII 
 INSURANCE 
 

 Section 1. INSURANCE.  This Corporation shall have the right to purchase and maintain 
insurance to the full extent permitted by law on behalf of its directors, officers, employees, and other 
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agents, to cover any liability asserted against or incurred by any director, officer, employee, or agent 
in such capacity or arising from the director’s, officer’s, employee’s, or agent’s status as such. 
 
 ARTICLE XIV 
 MAINTENANCE OF CORPORATE RECORDS 
 

 Section 1. MAINTENANCE OF CORPORATE RECORDS.  This corporation shall 
keep: 
 a. Adequate and correct books and records of account; 
 b. Written minutes of the proceedings of the Board and committees of the Board; and 
 c. Such reports and records as required by law. 
 
 ARTICLE XV 
 INSPECTION RIGHTS 
 

 Section 1. DIRECTORS’ RIGHT TO INSPECT.  Every director shall have the right at 
any reasonable time to inspect the corporation’s books, records, documents of every kind, physical 
properties, and the records of each subsidiary as permitted by California and federal law.  The 
inspection may be made in person or by the director’s agent or attorney.  The right of inspection 
includes the right to copy and make extracts of documents as permitted by California and federal law. 
This right to inspect may be circumscribed in instances where the right to inspect conflicts with 
California or federal law (e.g., restrictions on the release of educational records under FERPA) 
pertaining to access to books, records, and documents. 
 

 Section 2.  ACCOUNTING RECORDS AND MINUTES. On written demand on the 
Corporation, any director may inspect, copy, and make extracts of the accounting books and records 
and the minutes of the proceedings of the Board and committees of the Board at any reasonable time 
for a purpose reasonably related to the director’s interest as a director. Any such inspection and 
copying may be made in person or by the director’s agent or attorney.  This right of inspection extends 
to the records of any subsidiary of the corporation. 
 

 Section 3.  MAINTENANCE AND INSPECTION OF ARTICLES AND BYLAWS.  
This Corporation shall keep at its principal California office the original or a copy of the articles of 
incorporation and bylaws, as amended to the current date, which shall be open to inspection by the 
directors at all reasonable times during office hours.   
 

 Section 4. MAINTENANCE AND INSPECTION OF FEDERAL TAX EXEMPTION 
APPLICATION AND ANNUAL INFORMATION RETURNS. The Corporation shall at all times 
keep at its principal office a copy of its federal tax exemption application and, for three years from 
their date of filing, its annual information returns. These documents shall be open to public inspection 
and copying to the extent required by the Code. 
 
 
 ARTICLE XVI 
 REQUIRED REPORTS 
 
 Section 1. ANNUAL REPORTS.  The Board shall cause an annual report to be sent to 
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itself (the members of the Board of Directors) within 120 days after the end of the corporation’s fiscal 
year.  That report shall contain the following information, in appropriate detail: 
 

 a. The assets and liabilities, including the trust funds, or the corporation as of the 
end of the fiscal year; 

 

 b. The principal changes in assets and liabilities, including trust funds; 
 

 c. The Corporation’s revenue or receipts, both unrestricted and restricted to particular 
purposes; 

 

 d. The Corporation’s expenses or disbursement for both general and restricted purposes; 
 

 e. Any information required under these bylaws; and 
 

 f. An independent accountant’s report or, if none, the certificate of an authorized officer 
of the Corporation that such statements were prepared without audit from the 
corporation’s books and records. 

 
 Section 2. ANNUAL STATEMENT OF CERTAIN TRANSACTIONS AND 
INDEMNIFICATIONS.  As part of the annual report to all directors, or as a separate document if no 
annual report is issued, the Corporation shall, within 120 days after the end of the Corporation’s fiscal 
year, annually prepare and mail or deliver to each director and furnish to each director a statement of 
any transaction or indemnification of the following kind: 
 

 a. Any transaction (i) in which the Corporation, or its parent or subsidiary, was a party, 
(ii) in which an “interested person” had a direct or indirect material financial interest, 
and (iii) which involved more than $50,000 or was one of several transactions with 
the same interested person involving, in the aggregate, more than $50,000.  For this 
purpose, an “interested person” is either:  

 
 (1) Any officer of the Corporation, its parent, or subsidiary (but mere common 

directorship shall not be considered such an interest); or 
 
 (2) Any holder of more than 10 percent of the voting power of the corporation, its 

parent, or its subsidiary.  The statement shall include a brief description of the 
transaction, the names of interested persons involved, their relationship to the 
Corporation, the nature of their interest, provided that if the transaction was 
with a partnership in which the interested person is a partner, only the interest 
of the partnership need be stated. 

 
ARTICLE XVII 

BYLAW AMENDMENTS 
  
  Section 1. BYLAW AMENDMENTS.  The Board may adopt, amend or repeal any 
of these Bylaws by a two-thirds vote of the directors present at a meeting duly held at which a 
quorum is present, except that no amendment shall make any provisions of these Bylaws 
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inconsistent with the Charter, the Corporation’s Articles of Incorporation, or any applicable 
laws. 
 

ARTICLE XVIII 

FISCAL YEAR 

 
              Section 1. FISCAL YEAR OF THE CORPORATION. The fiscal year of the Corporation 
shall begin on July 1st and end on June 30th of each year. 
 
Stakeholder Involvement & Dispute Resolution 
 

1. Stakeholder Involvement Plan and Process  
At Aurum Prep we are deeply committed to ensuring that the families we serve are partners in 
creating a quality school for the children of deep East Oakland. Parents have a right to choose to 
send their children to excellent, high-performing schools, and have a right and the responsibility 
to participate actively in ensuring the success of their children and the school. We believe that a 
foundational element of creating a quality school is partnering with families to meaningfully and 
actively engage in their children’s education.  
 
Family Advisory Council: The FAC is a partnership between parents and school leaders, allowing 
families to highlight successes, share challenges, and contribute to the school community through 
fundraising, organizing parent volunteers, and developing or requesting specific workshops for 
parents and community members. It is a voluntary group that is open to all parents who are 
interested in taking part. The Executive Director, along with the elected parent liaison, will lead 
the parent orientation, and clearly outline the expectations for parental involvement. The Executive 
Director will work closely with the FAC parent representative to organize monthly meetings. 
During the monthly meetings, parents are invited to attend and participate in conversations with 
the Executive Director about the overall success of the school as well as any challenges they may 
be facing or improvements they would encourage.  
 
School Site Council: Aurum Prep will have an advisory council, the School Site Council (SSC), 
consisting of the Executive Director, teachers, students, and parents, as well as possible inclusion 
of Principals, classified staff, and community representatives. Half of the SSC will be made up of 
school staff, the majority of which must be teachers, and half will be made up of parents and 
students (this half may include elected community representatives at parents’ discretion). Members 
of the SSC will be elected by their constituent group (teachers elect teachers, parents elect parents, 
and so on). The School Site Council will typically meet monthly to provide suggestions and 
recommendations, advising the Executive Director and/or Principal(s) on day-to-day operations 
and issues, including but not limited to, budgeting, curriculum, school policies, school/community 
participation, and the general direction of the school. The SSC will meet at the school site. If 
requested by the Executive Director and if the subject(s) to be discussed warrant it, members of 
the Aurum Prep Board will attend School Site Council meetings. 
 

At Aurum Prep: 
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x Families will be actively engaged as members of the ongoing School Site Council and 
Family Advisory Council.  

x Parents/guardians of participating Title 1 students will have the opportunity to participate 
in an Annual Charter School Title 1 meeting. Aurum Prep will apply for and obtain the 
status Schoolwide Program.  

x Families will be provided access to the school, school leaders, and classroom teachers at 
designated times throughout the school day to support their children’s education.  

x After the enrollment of a student, a home visit will be conducted with each parent/guardian 
and each student by the Executive Director, Principal, and/or advisory teacher.   

x Families will be provided multiple opportunities to develop awareness of college readiness 
benchmarks and what their children must achieve to be successful. Families will be 
supported in their participation in monitoring their child’s individual learning plan towards 
college readiness.  

x Aurum Prep will seek to establish partnerships with effective parent engagement leaders 
such as Oakland Parents Together which has a proven track record of meaningfully 
engaging the voice of parents and the community as partners in schools.  

x Conversations (both over the phone and in-person) will be arranged with individual 
classroom teachers, the student’s instructional team, and the student’s advisor. These 
conversations will be held on a regular basis.  

x Individual parent-teacher conferences will be held every trimester to share and discuss the 
progress and needs of each individual student.  

x Families will be encouraged to participate in an active volunteer program, so that each 
parent/guardian feels part of the school and understands their responsibility to the school. 

x Volunteers will be eligible for monthly and annual recognition by the school for their 
service.  

x Under no circumstances will parents be obligated to contribute a minimum number of 
volunteer hours. Aurum Prep shall never require a parent or legal guardian of a prospective 
or enrolled student to perform volunteer service or equivalent as a condition of his/her 
child’s admission, continued enrollment, and/or participation in the school’s educational 
activities, or otherwise discriminate against a student because his/her parent cannot, has 
not, or will not provide voluntary service to the school.  

 
 
 
 

2. Complaint Process and Dispute Resolution 
 

Aurum Prep’s Dispute Resolution Policy complies and is in accordance with all federal and state 
laws. Aurum Prep is the local agency primarily responsible for compliance with federal and state 
laws and regulations governing educational programs. Aurum Preparatory Academy will adopt the 
Alameda County Office of Education process to settle disputes relating to the provisions of the 
charter. Pursuant to this policy, persons responsible for conducting investigations shall be 
knowledgeable about the laws and programs which they are assigned to investigate. Therefore, the 
Aurum Prep Board of Directors is committed to ensuring that complaints are addressed in a 
uniform fashion. The aspects of this resolution policy includes:  
 

1. Complaints of discrimination against any protected group including actual or perceived, 
including discrimination on the basis of age, sex, sexual orientation, gender, gender 
expression, gender identity, ethnic group identification, race, ancestry, national origin, 
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religion, color, or mental or physical disability, or on the basis of a person’s association 
with a person or group with one or more of these actual or perceived characteristics in any 
Charter School program or activity; and 

2. Complaints of violations of state or federal law and regulations governing the following 
programs including but not limited to: special education, Title II, Section 504 of the 
Rehabilitation Act, consolidated categorical aid, No Child Left Behind, migrant education, 
career technical and technical education training programs, childcare and development 
programs, child nutrition program. 

 

Aurum Prep acknowledges and respects every individual’s rights to privacy. Discrimination 
complaints shall be investigated in a manner that protects the confidentiality of the parties and the 
integrity of the process. This includes keeping the identity of the complainant confidential, as 
appropriate and except to the extent necessary to carry out the investigation or proceedings, as 
determined by the Executive Director or designee on a case-by-case basis. Aurum Prep prohibits 
any form of retaliation against any complainant in the complaint process, including but not limited 
to a complainant’s filing of a complaint or the reporting of instances of discrimination. Such 
participation shall not in any way affect the status, grades or work assignments of the complainant. 
 

The Aurum Prep Board will direct and designate the Executive Director to first receive and 
investigate complaints and ensure that Aurum Prep’s compliance with the law. The Directors shall 
ensure that employees designated to investigate complaints are knowledgeable about the laws and 
programs for which they are responsible. Designated employees may have access to legal counsel 
as determined by the Directors or designee. 
 

Notifications: The Directors or designee shall annually provide written notification of the charter 
school’s uniform complaint procedures to students, employees, parents/guardians, the governing 
board, appropriate private officials or representatives, and other interested parties. 
 

The Directors or designee shall make available copies of the charter school’s uniform complaint 
procedures free of charge. The inclusion of this policy in this handbook meets this requirement. 
 

Procedures: The following procedures shall be used to address all complaints which allege that 
the charter school has violated federal or state laws or regulations governing educational programs. 
Compliance officers shall maintain a record of each complaint and subsequent related actions. All 
parties involved in allegations shall be notified when a complaint is filed, when a complaint 
meeting or hearing is scheduled, and when a decision or ruling is made. The stages in filing a 
complaint are listed below: 
 

Stage 1 - Filing: A written complaint of supposed noncompliance by the charter school can be 
filed by any individual, organization, or outside party.  
 

A complaint alleging unlawful discrimination shall be initiated no later than six months from the 
date when the alleged discrimination occurred, or six months from the date when the complainant 
first obtained knowledge of the facts of the alleged discrimination. A complaint may be filed by a 
person who alleges that he/she personally suffered unlawful discrimination or by a person who 
believes that an individual or any specific class of individuals has been subjected to unlawful 
discrimination. The complaint shall be presented to the compliance officer who shall maintain a 
log of complaints received, providing each with a code number and date stamp. If a complainant 
is unable to put a complaint in writing due to conditions such as a disability or illiteracy, charter 
school staff shall assist him/her in the filing of the complaint. 
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Stage 2 - Mediation (optional): Within five days of receiving the complaint, the compliance 
officer may informally discuss with the complainant the possibility of using mediation. If the 
complainant agrees to mediation, the compliance officer shall make arrangements for this process. 
 

Before initiating the mediation of a discrimination complaint, the compliance officer shall ensure 
that all parties agree to make the mediator a party to related confidential information. If the 
mediation process does not resolve the problem within the parameters of law, the compliance 
officer shall proceed with his/her investigation of the complaint. The use of mediation shall not 
extend the charter school’s timelines for investigating and resolving the complaint unless the 
complainant agrees in writing to such an extension of time. 
 

Step 3 - Investigation of Complaint: The compliance officer is encouraged to hold an 
investigative meeting within five days of receiving the complaint or an unsuccessful attempt to 
mediate the complaint. This meeting shall provide an opportunity for the complainant and/or 
his/her representative to repeat the complaint orally. The complainant and/or his/her representative 
shall have an opportunity to present the complaint and evidence or information leading to evidence 
to support the allegations in the complaint. 
 

A complainant’s refusal to provide the charter school’s investigator with documents or other 
evidence related to the allegations in the complaint, or his/her failure or refusal to cooperate in the 
investigation or his/her engagement in any other obstruction of the investigation, may result in the 
dismissal of the complaint because of a lack of evidence to support the allegation. 
 

The charter school’s refusal to provide the investigator with access to records and/or other 
information related to the allegation in the complaint, or its failure or refusal to cooperate in the 
investigation or its engagement in any other obstruction of the investigation, may result in a 
finding, based on evidence collected, that a violation has occurred and may result in the imposition 
of a remedy in favor of the complainant. 
 

Step 4 – Response: Option 1 - Unless extended by written agreement with the complainant, the 
compliance officer shall prepare and send to the complainant a written report of the charter 
school’s investigation and decision, as described in step #5 below, within 60 days of the charter 
school’s receipt of the complaint. 
 
Option 2 - Within 30 days of receiving the complaint, the compliance officer shall prepare and 
send to the complainant a written report of the charter school’s investigation and decision, as 
described in step #5 below. If the complainant is dissatisfied with the compliance officer’s 
decision, he/she may, within five days, file his/her complaint in writing with the board. 
 

The board may consider the matter at its next regular board meeting or at a special board meeting 
convened in order to meet the 60-day time limit within which the complaint must be answered. 
The board may decide not to hear the complaint, in which case the compliance officer’s decision 
shall be final. If the board hears the complaint, the compliance officer shall send the board’s 
decision to the complainant within 60 days of the charter school’s initial receipt of the complaint 
or within the time period that has been specified in a written agreement with the complainant. 
 

Step 5 - Final written decision: The charter school’s decision shall be in writing and sent to the 
complainant. The charter school’s decision shall be written in English and in the language of the 
complainant whenever feasible or as required by law. The decision shall include: 
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1. The findings of fact based on evidence gathered. 
2. The conclusion(s) of law. 
3. Disposition of the complaint. 
4. Rationale for such disposition. 
5. Corrective actions, if any are warranted. 
6. Notice of the complainant’s right to appeal the charter school’s decision within fifteen (15) 

days to the CDE and procedures to be followed for initiating such an appeal. 
7. For discrimination complaints arising under state law, notice that the complainant must 

wait until 60 days have elapsed from the filing of an appeal with the CDE before pursuing 
civil law remedies. 

8. For discrimination complaints arising under federal law such complaint may be made at 
any time to the U.S. department of education, office for civil rights. 
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Legal Structure  
 

1. Evidence of Legal Structure  501c3 status 
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B. Operating Plans & Procedures  
 
1. Detailed Start-Up Plan  
 

Figure 4.05: School Start Up Plan 
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Design and 
launch website S    P                 

Promote radio 
ads                       

Door to Door 
Canvassing P  S                   

Post flyers and 
leaflets in 
community 

P  S    
               

Post flyer on 
website P    S                 

Identify 
community 
orgs to help w/ 
awareness 

P  S    

               

Work with 
community 
orgs to generate 
awareness 

P  S    

               

Broaden 
recruitment 
efforts 
(advertisements
, etc.) 

P    S  

               

Claim all social 
media accounts 
on behalf of 
Aurum Prep 

P      

               

Purchase 
student                      
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recruitment 
materials i.e. 
table, banners, 
pens etc. 
Develop 
communication
s calendar 

P    C  
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Planning / 
Timeline 
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01
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01
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Secure 
translation of 
press release 

S    P  
               

Distribute 
press releases P    S                 

Admissions 
Lottery and 
Enrollment 

 

Distribute and 
collect intent 
to enroll 
forms 

P  S    

               

Distribute and 
collect 
enrollment 
forms 

P  S    

               

Secure 
translator for 
lottery 

P      
               

Secure lottery 
announcer P                     

Secure lottery 
location P                     

Establish 
lottery 
protocol 

S  P    
               

Highlight 
lottery date 
on website 

P      
               

Post lottery 
date in local 
papers 

P      
               

Practice 
lottery 
protocol 

P      
               

Conduct 
admissions 
lottery 

P  S    
               

Notify 
families of 
status 

P S     
               

Establish wait 
list and re-
lottery 
process 

P S     

               

Post 
notification of 
lottery 

P S     
               

Confirm 
acceptances 
via home 
visits 

P S     

               

Request 
student 
records 

S P     
               

Receive S P                    
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student 
records 
Facilities  
Reviewed six 
facilities in 
target 
community 

P     S 

               

Ongoing 
facility 
review and 
visits 

P     S 

               

Form Facility 
Committee on 
Board 

S  P    
               

Site 
schematic 
design and 
scope of work 

P  S    

               

Preliminary 
cost estimates P    S                 

General 
contractor 
preliminary 
interviews 

P  S    

               

Select top 
two sites P  P   S                

Letters of 
Intent of top 
two options 

P  P   S 
               

General 
Contractor 
RFP and 
selection 

P  P  P S 

               

Negotiate 
lease/purchas
e terms on top 
site 

P  P    

               

Begin loan 
conversations 
with lenders 

P  S   S 
               

Project goes 
out for bid P     S                

Execute lease P                     

Task / 
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Timeline H
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01
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01
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Close loan 
with project 
lender (if 
necessary) 

P     S 

               

Project tenet 
improvement
s 

S    P S 
               

FFE selection 
and 
procurement 

P S    S 
               

Obtain 
Certificate of 
Occupancy 

P S     
               

Obtain 
property 
insurance 

P     S 
               

Staff and 
furniture 
move-in 

P S     
               

Governance  
Move from P  P                   
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Founding to 
Governing 
Board 
Ratify By-
Laws, COI, 
and Code of 
Ethics 

S  P   C 

               

Define role of 
Board 
members 

S  P   C 
               

Define 
relationship 
of Board and 
HOS 

S  P   C 

               

Define 
communicati
on methods 

S  P   C 
               

Define 
decision-
making 
processes 

S  P   C 

               

Draft polices S  P   C                
Arrange 
Board 
liability 
insurance 

S  P    

               

Develop 
Board 
calendar 

S  P    
               

Apply for 
501c3 P  S                   

Board 
Structure 

 

Create job 
description 
for full board 
and adopt 

S  P   C 

               

Create job 
description 
for each of 
the officers, 
adopt and 
elect officers 

S  P   C 

               

Create job 
description 
for each 
committee 
chair and 
each 
committee. 
Adopt as 
policy 

S  P   C 

               

Finalize and 
approve 
standards of 
conduct for 
Board 
members 

S  P   C 

               

Finalize and 
approve 
Board 
member 
handbook 

S  P   C 

               

Board 
Meetings 

 

Set day and 
time for 
board 
meetings. 

S  P    
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Follow 
postings for 
Open 
Meeting Law 
Develop 
agenda 
format 

S  P   C 
               

Develop 
consistent 
format for 
board 
meeting 
packets 
(released to 
full board a 
week in 
advance) 

S  P   C 

               

Develop 
checklist that 
Board 
members 
could use to 
evaluate each 
board 
meeting and 
use tool 

S  P   C 

               

Approve 
formal 
meeting 
minutes 

S  P    

               

Task / 
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Timeline 
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01
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01
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Create 
mechanism to 
track 
attendance at 
board and 
committee 
meetings 

S  P   C 

               

Develop 
board 
calendar and 
start to list 
critical tasks 
that need to 
happen at 
each board 
meeting 

S  P   C 

               

Finalize 
mechanism 
for keeping 
hard copies of 
official 
policies 

S  P   C 

               

Finalize 
comprehensiv
e list of all 
policies 
needed prior 
to first day of 
school  

S  P   C                

School 
Leader 

 

Create a job 
description of 
ED 

S  P   C                
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Determine 
performance 
measures for 
ED 

S  P   C                

Create a clear 
process for 
evaluating 
ED 

S  P   C                

Set a salary 
range based 
on industry 
standards 

S  P   C                

Hire 
Executive 
Director 

  P                   

Board 
Development 

 

Create a 
board 
development 
plan to 
include 
orientation of 
new 
members, 
retreats, 
workshops 

S  P   C                

Host 
Governing 
Board Retreat 

P  S   C                

Fund 
Development
/Fundraising 

 

Identify, 
cultivate and 
solicit 
potential 
individual 
donors 

P  P                   

Write Federal 
PCSP Grant 

P                     

Design 
fundraising 
strategy 

                     

Approve 
board 
fundraising 
strategy 

S  P                   

Apply for 
additional 
start-up 
grants  

P  S                   

First and 
second round 
Erate 
application 

P  S                   

Plan and host 
series of 
events for 
securing 
donations 

S  P                   

Administrati
ve 

 

Data 
Management 

 

Create filing 
system 

P                     

Develop 
database for 

P                     
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student 
reporting 
(e.g., weekly 
behavior 
reports) 
Develop 
student 
attendance 
reporting 
system 

P                     

Procurement  
Purchase 
supplies and 
materials for 
program 

P                     

Secure 
janitorial 
services  

P                     

Task / 
Planning / 
Timeline 
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01
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Family 
Outreach 

 

Write family 
letter re: 
Parent 
Orientation 

P                     

Mail family 
letter re: 
Parent 
Orientation 

P S                    

Call/visit all 
families re: 
Parent 
Orientation 

P                     

Prepare pre-
opening 
Parent 
Orientation 
protocol and 
materials 

P S    C                

Hold pre-
opening 
Parent 
Orientation 

P S                    

Curriculum, 
Teaching 
and 
Learning  

 

Curriculum 
Development 

 

Determine 
instructional 
vision for the 
school 

P                     

Site visits and 
analysis of 
“best 
practice” 
charter and 
public school 
models 

P     C                

Attend 
national and 
local 
educational 

P                     



  

177  
 

conferences 
Create plan to 
ensure 
instructional 
program 
aligns with 
mission/value
s 

P                     

Identify 
preliminary 
models for 
core subjects 

P    C                 

Finalize all 
instructional 
staff job 
descriptions 

P                     

Create and 
finalize 
curriculum 
plans and 
timelines 

P                     

Create 
benchmarks 
aligned with 
state 
standards and 
curriculum 
frameworks 

P    C                 

Create scope 
and sequence 
for each 
subject 

P    C                 

Create and 
finalized Unit 
1 plans for all 
core content 

P                     

Procurement  
Purchase 
materials and 
textbooks 

S P                    

Contract with 
NWEA MAP 

P                     

Purchase 
standardized 
testing 
materials 

S P                    

Assessment  
Define 
assessment 
strategy and 
timeline 

P                     

Create 
diagnostic 
assessment 
and tools for 
data analysis 

P                     

Conduct 
diagnostic 
testing for all 
students 

P                     

Enter data 
from baseline 
tests 

P                     

Create 
interim 
assessments – 
math and 
reading 

P    C                 

Create P    C                 
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interim 
assessments – 
science, 
social studies, 
and writing 

Task / 
Planning / 
Timeline 
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01
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8 
/ 2

01
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Instructional 
Program 

 

Finalize 
student 
handbook 

P                     

Approve 
student 
handbook 

S  P                   

Finalize 
school 
calendar 

P                     

Develop class 
configuration 

P                     

Organize 
“Tutoring 
time” 

P                     

Special 
Education 
(supported by 
CSS and INI) 

 

Recruit and 
hire Student 
Support 
Coordinator 

P   C                  

Identify and 
secure 
specific texts 
and materials 

P   C                  

Consult with 
Seneca 
Family of 
Agencies 

P   C                  

Identify 
special 
education 
student 
population 

P   C                  

Acquire 
student 
records – IEP 

P   C                  

Develop IEPs 
– if needed 
(update and 
review) 

P   C                  

Define 
service 
requirements 
for all SPED 
students 

P   C                  

School 
Culture and 
Climate 

 

Determine 
school wide 
behavioral 
expectations 

P S    C 

               

Determine 
expectations P S    C                
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for whole 
school 
routines 
Finalize daily 
schedule P     C                

Finalize 
discipline 
policy 

P     C 
               

Develop 
special 
rituals/routine
s 

P     C 

               

Work with 
Family 
Advisory 
Council to 
determine the 
best 
procedures 
for working 
with parents 
around school 
culture 

      

               

Create staff 
cultural 
binders 
defining all 
routines and 
systems 

P     C 

               

Create 
student 
culture 
orientation 

P     C 

               

Develop 
community 
circle 
curricula 

P     C 

               

After School 
Program 

 

Contact after 
school 
partners 

P S     
               

Apply for 
after school 
grants 

P S     
               

Financial 
Management 

 

Codify the 
fiscal controls 
and financial 
policies the 
school will 
employ to 
track daily 
operational 
finances 

 P     

               

Identify 
check signers S P  C                  

Identify 
check writers S P  C                  

Define 
signature 
policies 

S P  C   
               

Develop 
financial 
reporting 
templates 
(budget vs. 
actual) and 

S P  C   
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policy 

Task / 
Planning / 
Timeline 
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Design 
process forms 
(purchase 
orders, 
expense 
forms) & 
policy  

S P  C   

               

Appoint 
Treasurer S P                    

Develop 
segregation of 
funds policy 
(public/privat
e) 

S P  C   

               

Establish 
payroll S P  C                  

Develop 
schedule of 
Board 
financial 
reviews 

S P  C   

               

Approve 
fiscal policy 
manual 

S P  C   
               

Bid and hire 
back office 
service 
provider 

S  P    

               

Develop chart 
of accounts to 
track income, 
expenses, 
assets, 
liabilities, 
cash flows 

S  S P   

               

Set up bank 
accounts P  S C                  

Define 
investment/sa
vings strategy 
(where will 
excess funds 
be place) 

P  S C   

               

Finalize cash 
flow plan P  S C                  

Personnel  
Develop org 
chart and job 
descriptions 

P      
               

Develop staff 
handbook P  S                   

Put together a 
literature 
packet on the 
school with 
information 
on: 1. 
Teaching 
calendar; 2. 
Professional 
development 
opportunities; 

P     C 
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3. School 
mission 
Design the 
interview 
process 
(review 
models)  

P     C 

               

Finalize 
compensation 
and benefits 
packages  

P  S    

               

Design a 
filing/docume
ntation 
process.  

P      

               

Identify 
potential 
recruitment 
opportunities  

P     C 

               

Advertise/spr
ead job 
descriptions 
through local 
and online 
channels 

P      

               

Recruit and 
hire School 
Operations 
Manager 

P     C 

               

Recruit and 
hire Student 
Support 
Coordinator 

P     C 

               

Recruit and 
hire Teachers P     C                

Perform 
background 
checks on 
employees 

P      

               

Define 
policies and 
procedures 
for evaluation 
of staff 

P     C 

               

Negotiate and 
sign 
agreements 
for contracted 
services 

P  S    
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Task / Planning / 
Timeline 
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Create various "form 
letters" including: 1. 
Postcard saying we 
received application; 2. 
Decline letter; 3. Memo 
of understanding 
(contract) about work 
agreement; 4. 

P     C 

               

Salary/benefits 
information sheet  
Approve staff handbook 

P      
               

Have new staff fill out 
Employee Information 
forms (i.e. emergency 
contact) 

S P     

               

Fill out forms to enroll 
teachers in 403B S P                    

Plan and hold staff 
orientation 

P S    C                

Food Service  
Issue RFP P                     
Define requirement (# of 
students – any 
religious/individual 
requirements) 

S P                    

Determine food service 
arrangement 

P S                    

Select vendor and draft 
contract 

P                     

Develop food service 
policies 

P S                    

Sign contract P                     
Apply for grants for fresh 
produce program 

P S                    

Health and Safety  
Complete all state 
reporting requirements 

P                     

Identify first aid 
resources 

P                     

Develop a system for 
record-keeping 

S P                    

Develop policy for non- P                     

Enrollment Form  
Design student 
enrollment form P     C                

Make enrollment form 
available  P                     

Post enrollment form on 
website and link to forms 
via social media 

P      
               

Information Sessions 
and Canvassing 

 

Mobilize volunteers for 
canvassing P  S                   

Secure locations for 
information sessions P                     

Secure translator for 
specific info sessions P                     

Host information sessions P  S                   
Publicity Campaign  

Write English press 
release P    S                 
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compliance by parents 
Acquire medical forms - 
from parents (included in 
application) 

P                     

Check for completeness S P                    
Staff first aid training S P                    
Create and distribute 
health and safety 
handbook 

P                     

Purchase first aid 
resources 

P                     

Contact police and fire 
departments 

S P                    

Undergo fire inspection P                     
Undergo building 
inspection 

P                     

Contact Board of Health P                     
Develop fire drill policy, 
schedule, route 

P                     

Task / Planning / 
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Community 
Partnerships 

 

Identify and meet with 
community partnership 
opportunities 

P  S                   

Develop partnerships of 
after school opportunities 
on Wednesday’s 
abbreviated schedule 

P                     

Develop partnerships for 
before/after school care 
options for families 

P                     

Devise performance 
measures for each 
strategic alliance 

P  S                   

Parents and 
Community  

 

Parent/Student 
Handbook(s) 

 

Contract for translation 
(Spanish) 

P                     

Secure a printer P                     
Submit edited copy to 
printer 

P                     

Distribute final copies to 
parent 

P                     

Communication  
Design school logo P    C                 
Create branding 
guidelines 

P    C                 

Create or identify a pro-
bono graphic designer to 
create website 

P                     

Set up nonprofit mailing 
status with Post Office 

P                     

Develop filing system to 
store student academic, 
disciplinary, and health 
records 

P S                    

Define how information 
will flow within school  

S P                    

Define procedure for 
visitors entering building 

S P                    

Develop forms necessary S P                    
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to track and monitor 
visitors 
Define how staff will 
communicate (email, 
walkie talkie, phones) 

P S                    

Set up phone systems and 
answering services 

P                     

Purchasing  
Create a comprehensive 
list of all items that need 
to be purchased through 
Dec. of Y1 

P                     

Purchase classroom 
equipment and furniture 

P                     

Purchase office 
equipment and furniture 

P                     

Purchase postage meter P S                    
Purchase restroom 
supplies 

P S                    
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Purchase cleaning 
products 

P S                    

Purchase classroom 
library materials 

P S                    

Purchase design thinking 
course materials 

P S                    

Purchase PE equipment P S                    
Purchase medical 
supplies 

P S                    

Purchase classroom 
technology 

P S                    

Purchase office supplies P S                    
Purchase 
PA/communication 
system 

P S                    

Contract Personnel  
Hire janitorial services P                     
Line up electrician, 
plumber, & handyman 

P                     

Technology  
Select provider for 
internet access (DSL, 
cable) 

P                     

Set up intranet (so all 
computers are linked) 

P                     

Select cloud based 
storage program 

P                     

Write tech plan P    C                 
Select staff computers P    C                 
Uniforms  
Contract student 
uniforms 

P                     

Notify enrolled families 
of uniform availability 

P S                    

Set uniform policy P     C                

 
 
2. School Staffing  
 

 
 



  

185  
 

Figure 4.06: Organizational Chart Year One 

 
ACADEMIC YEAR 1 – 2018 – 2019 

 
Figure 4:07 School Staffing Model and Roll-Out 
 

Aurum Preparatory Academy Staffing Model (6-year plan) 
Year Year 0 Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 
Student Enrollment 0 132  264  396  396  396  396  
Reading - 1.0  2.0  3.0  3.0  3.0  3.0  
Writing - 1.0  2.0  3.0  3.0  3.0  3.0  
Math - 2.0  4.0  6.0  6.0  6.0  6.0  
Social Studies - 1.0  2.0  3.0  3.0  3.0  3.0  
Science - 1.0  2.0  3.0  3.0  3.0  3.0  
Design Thinking -   1.0  1.0  1.0  1.0  1.0  
SPED -  1.0  2.0  3.0  3.0  3.0  3.0  
Total Faculty 0.00 7.00 15.00 22.00 22.00 22.00 22.00 
Executive Director 0.92 1.0  1.0  1.0  1.0  1.0  1.0  
Principal -  -  -  1.0  1.0  1.0  1.0  
Dean of Curriculum and Instruction -  -  1.0  1.0  1.0  1.0  1.0  
Director of Finance and Operations  -  -  -  1.0  1.0  1.0  1.0  
Student Support Coordinator -  1.0  1.0  1.0  1.0  1.0  1.0  
Dean of Students -  1.0  1.0  1.0  1.0  1.0  1.0  
Operations Manager 0.83  1.0  1.0  1.0  1.0  1.0  1.0  
Dean of Placement and Alumni Success -  - -  1.0  1.0  1.0  1.0  
Dean of Recruitment - - - 1.0  1.0  1.0  1.0  
Operations Associate -  1.0  1.0  1.0  1.0  1.0  1.0  
Total Administrative Staff 1.75  5.00  6.00  10.00  10.00  10.00  10.00  
Total Staff 1.75 12.00 21.00 32.00 32.00 32.00 32.00 

 
3. Transportation  
 

Mission

Executive Director

Faculty (7) Student Support 

Coordinator

Dean of 

Students

Operations 

Manager

Operations 

Associate

Board of 

Directors



  

186  
 

We will not provide transportation to and from school, and instead will locate the school in a 
readily accessible location.  In years one through three, our additional transportation needs will be 
minimal.  For example, Aurum Prep will not have a sports team that leaves the campus frequently. 
When our sports teams do leave campus, the transportation needs of all the students will be 
provided for by Aurum Prep. We will rent a vehicle that meets the transportation and safety needs 
of our children. We will ensure that students are accompanied by staff at a rate of no more than 
33:1 when travelling. In addition, we have budgeted to accommodate the transportation and 
registration costs for students to be able to go on local and regional field trips in the middle school. 
Our Board will be responsible for raising funds in order for our students to be able to engage in 
field trips that go beyond our regional context.  
 

4. Nutrition  
 

All students will be provided with three opportunities to eat throughout a regular school day at 
Aurum Prep in the middle school. Students can eat breakfast before the official school day begins. 
Students will also have an opportunity to eat a snack in the mid-morning and at lunch around noon. 
Aurum Prep is committed to ensuring that all meals are nutritious and healthy and meet all Federal 
Nutritional guidelines. We are in the process of exploring which vendors will be best positioned 
to deliver nutritious, healthy, and quality meals. We have listed some of the vendors we are 
considering at this point to assist with our nutrition program:  
 

x School Nutrition Plus 
x Unified Nutrimeals 
x Revolution Foods  
x Meal Time  
x The LunchMaster 

 
 

5. Insurance  
 

Aurum Prep is committed to securing the necessary insurance to ensure that we protect the integrity 
of our academic program, safety of our students and staff, and the financial sustainability of the 
school. We will secure the following types of insurance and project the insurance coverage 
amounts:  
 

1. Commercial General Liability, including Fire Legal Liability: coverage of $5,000,000 
per Occurrence and in the Aggregate.  
 

2. Workers' Compensation Insurance: coverage with limits of 
$1,000,000/$1,000,000/$1,000,000 in accordance with provisions of the California Labor 
Code adequate to protect Charter School from claims that may arise from its operations 
pursuant to the Workers' Compensation Act (Statutory Coverage). The Workers’ 
Compensation Insurance coverage must also include Employers Liability.  
 

3. Commercial Auto Liability, including Owned, Leased, Hired, and Non-owned: 
coverage with limits of $1,000,000 Combined Single Limit per Occurrence if Charter 
School does not operate a student bus service.  
 

4. Crime Insurance or Fidelity Bond: coverage shall be maintained by Charter School to 
cover all Charter School employees who handle, process or otherwise have responsibility 
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for Charter School funds, supplies, equipment or other assets. Minimum amount of 
coverage shall be $50,000 per occurrence, with no self-insured retention.  
 

5. Professional Educators Errors and Omissions Liability: coverage with minimum limits 
of $3,000,000 per occurrence and $3,000,000 general aggregate.  
 

6. Sexual Molestation and Abuse Insurance: coverage with minimum limits of $3,000,000 
per occurrence and $3,000,000 general aggregate. Coverage may be held as a separate 
policy or included by endorsement in the Commercial General Liability or the Errors and 
Omissions Policy.  
 

7. Employment Practices Legal Liability: coverage with limits of $3,000,000 per 
occurrence and $3,000,000 general aggregate.  
 

8. Excess/Umbrella Insurance: coverage with limits of not less than $10,000,000 is required 
of all high schools and any other school that participates in competitive interscholastic or 
intramural sports programs.  

 
Coverages and limits of insurance may be accomplished through individual primary policies or 
through a combination of primary and excess policies. Insurance amounts will be determined by 
conducting an analysis of the following factors: 

x Schools that are within the locale of Aurum Prep  
x Schools that are similarly sized schools  
x Schools with a similar student population 

 
Aurum Prep is committed to proper risk management practices which include establishing a code 
of conduct for students and staff, screening employees and Board members, and establishing 
dispute resolution policies.  
 
C. Budget/Financial Plan    
 

1. Budget Documents  
 

Please see Appendix W for all budget documents. 
 
2. Budget Narrative  
 

The budget was developed by the Lead Founder with the support and input of Proven Provider 
Building Excellent Schools, back office provider Abacus Education Partners, and founding board 
members. All final projections were made based upon public revenue projections and in 
consultation with current educational providers in California, and specifically in Oakland. The 
Executive Director and Operations Manager will prepare the annual budget with the support of 
Abacus Education Partners and will work with the Finance Committee of the Board to ensure the 
budget meets the programmatic needs of the school within the anticipated revenue. The annual 
budget will include all estimated revenues and expenditures for the year and provides for a positive 
cash balance at the end of each year as carryover, which allows the school to withstand unexpected 
financial challenge. 
 

The primary source of revenue will be funds received through our per pupil funding which is 
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adjusted for the middle school years in accordance with California’s funding for middle school. In 
addition to per pupil funds, Aurum Prep has budgeted to receive Title 1 funds for qualifying 
students and Special Education funds for students receiving special education services, and 
reimbursement funding for the Federal Meals Program (breakfast, lunch, and snack). Aurum Prep 
understands that the funding from Title I, Special Education, and the Federal Meals Program work 
on a reimbursement basis and we have structured our cash flow projections accordingly. BES 
schools are eligible for $325,000 in Walton Family Foundation Funds for charter school startup. 
Educate 78 School Design Fellows receive $1,000 per child in school start-up funds.  Our projected 
full enrollment is 396 students; therefore, we calculate $396,000 in revenue from Educate 78 as 
part of this program, plus an additional $95,000 in startup money that has been committed to 
Aurum in the startup year. The State of California still holds reserve funds for new charter schools 
through the CSP grant; we have budgeted $575,000. We have also created a contingency budget 
which includes a modified budget if we were unable to secure these funds in appendix W.  
 

Funds received during the pre-operational year will be used to cover contractual expenses, 
including expenses to hire the Executive Director and plan curriculum with the assistance of 
curriculum consultants. In addition, funds will be used for recruitment of staff, office supplies, 
furniture, and facility acquisition costs incurred prior to opening. Aurum Prep intends to have an 
aggressive fundraising campaign during the pre-operational year; however, to remain 
conservative, we have not included projected income tied to our development goals. However, the 
Board has signed a Letter of Commitment, memorializing their intention to serve as a 100% giving 
Board of Directors. The Founding Board has agreed to donate or raise $30,000 per year, starting 
in the planning year, and those committed funds are represented in the proposed budget. Should 
additional funds be raised during the planning year, the funds will be used to hire an Operations 
Manager earlier than anticipated. Going forward, funds raised will be used to purchase items such 
as additional office equipment and/or additional technology. 
 

The table below outlines the financial arrangements Aurum Prep will secure. 
 
Figure 4.08: Financial Arrangements  

Organization and/or Name of 
Funder  Anticipated Resources $ and/or In-Kind Donation 

Walton Family Foundation  Post-Authorization Grant $325,000 

Educate 78 Engage and Explore and 
Prototype and Design Phases  $95,000 

Educate 78 Ramp and Launch Phase  $396,000 
California Department of Education PCSGP Grant $575,000 

 
Please refer to Appendix W for an extended Budget Narrative.  
 
3. Compensation Plan  
 

All compensation details within individual years as well as year to year are provided within the 
budget details and outlined further in the budget narrative above. All details take into account the 
prevailing human resources market. 
 
4. Systems, Policies, and Processes  
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Internal Controls  
 

Aurum Prep incorporates the best practices of high-performing and financially viable charter 
schools nationally, and has internal control procedures to prevent and detect financial fraud. Our 
internal controls are policies and procedures that:  
 

x ensure assets are safeguarded 
x ensure financial information is reliable 
x reduce the risk of fraud and abuse 
x ensure compliance with applicable laws and regulations. 

 

Upon authorization, the Board of Directors will approve policies covering petty cash, cash receipts, 
bank reconciliation, accounting procedure, revenue recognition, compliance with grants, travel 
expenditures and reimbursement, inventory, and payment procedures —all considered integral to 
this area. All policies are in accordance with generally accepted accounting principles. Our 
standard control activities include an integrated system of approvals, reconciliations, reviews, and 
segregation of duties and computer system controls. Management is responsible for ensuring that 
internal controls are established, documented, maintained, and adhered to. All school employees 
are responsible for compliance with internal controls. 
 

Budget Development and Reporting 
 

The budget development process begins in January of the preceding fiscal year and a final 
proposed budget will be drafted on or before March 31 for the upcoming fiscal and academic year. 
The budget and three-year projections will then be presented by the Finance Committee to the 
Aurum Prep Board of Directors for discussion and approval during the April and May monthly 
meetings, prior to the end of the fiscal year. The Executive Director and Finance Committee will 
review monthly cash flow statements and will present comprehensive budget updates to the Board 
at each monthly board meeting, for a minimum of 10 times per year. The Executive Director and 
Board of Directors will also recommend formal budget revisions as needed to ensure financial 
stability and adequate cash flow. The Aurum Prep Board will create formal policies regarding the 
deposit of funds, investment procedures, and internal financial controls. 
 

A number of contingency budgets will be prepared to provide a framework in the case of an 
unexpected increase in expenses or cut in revenue. For example, the school will work with Abacus 
during the planning year to develop sensitivity analyses, which answers the question: “If variables, 
such as enrollment projections, increased costs of services for students with special needs, or 
revenue delays were to occur, what would be the effect on the budget, academic program, and 
operations?” Our Operations Manager, in concert with our back office provider, will ensure that 
we accurately and promptly send all of our financial reports to the proper entities. This process 
will be managed and overseen by the Executive Director and the Finance Committee.  
 

Fund Development 
 

As a charter school Board, we anticipate being a fund development board, and will leverage our 
individual and collective resources to ensure that the school has adequate funds to meet all of its 
short, mid-, and long-term goals.  For the purposes of this budget, we have only provided those 
funds that we deem secure, along with a modest personal commitment from the Board itself.  Given 
the conservative nature of our budgeting, and that we have placed our resources as close to the 
classroom and the needs of students with a variety of learning needs, the Development Committee 
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of the Board will take the lead on all fundraising initiatives, supported by the Executive Director. 
 
5. Roles and Responsibilities of Governance and Management in School Finances  
 

In alignment with GAAP standards, Aurum Prep segregates duties amongst management of the 
school and the governing Board to ensure that no single person or entity is responsible for all 
actions and holds all information: 
 

Management  
 

x Initiates a transaction (employees of Aurum Prep) 
x Approves the transaction (Executive Director) 
x Records the transaction (Operations Manager) 
x Reconciles balances (Operations Manager) 
x Handles Assets (Operations Associate) 
x Has access to bank accounts (Executive Director) 

 

Governance 
 

x Has access to bank accounts (Treasurer and Board Chair)   
x Approves purchases over $5,000 (Treasurer and/or Board Chair) 
x Reviews reports (Finance Team) 
x Approves Budget (Board of Directors)  

 

Certain tasks are divided to guard against one individual having the ability to make an accounting 
error (either knowingly or unknowingly). For example, an Operations Associate with physical 
access to cash or other moveable assets is not involved in the related record keeping. 
 

6. Services to be Contracted  
 

Back Office Provider  
 

Abacus Education Partners (“Abacus”) is an experienced back office provider with a focus to 
provide charter schools with high quality service by providing school support services and 
extensive expertise. Abacus was founded with the understanding that like any small business, 
charter schools need capable, experienced staff with specialized operational skills in a multitude 
of areas. However, in order for small schools to drive the most amount of impact, their academic 
program and finances must be closely correlated and that happens best when finances are managed 
in house. Abacus gradually trains and releases their finance expertise to the operations staff of the 
schools as the staff matures and grows over time.  
 

The overall Abacus service delivery is proactive, forward-looking and brings deep charter 
operations expertise to bear on behalf of its school partners. Abacus follows a philosophy of 
continuous improvement. It determines client requirements, expectations, and preferences by 
working closely with its school partners throughout the year. Abacus is a national service provider 
and has successfully helped schools to manage their finances in California. We anticipate that 
services with Abacus will cost $50,000 in our first year of operation. Though our back office 
provider, we will secure our auditing services.  While it is our intention to work with Abacus, 
Aurum Prep will conduct a request for proposal for this (and other) major purchases and services 
through which our Board will evaluate the following criterion and questions:  
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x Physical Requirements: To what degree does this proposal meet stated physical solution 
requirements (for hardware and/or software)? 

x Service Requirements: To what degree does this proposal meet stated service 
requirements? 

x Pricing: How does the proposed price compare to the (a) planned budget and to (b) other 
proposals? 

x Terms & Conditions: To what degree does the proposal meet stated contractual terms 
and conditions? 

x Skills & Abilities: Does the bidder have the necessary skills and abilities to deliver this 
proposal? 

x References: Does the bidder have a proven track record in this type of project? 
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Element 5: Employee Qualifications  

In accordance with Education Code section 47605(1) Aurum Preparatory Academy will:  
x Ensure credentials equal to those required by the district as applicable by required by law for 

Core and College prep courses.  
x Ensure teachers and all paraprofessionals will meet the requirements for employment of 

California Education Code section 47605(l) and the applicable provisions of ESSA. 
x Ensure no discrimination or harassment based on race, color, religion, sex, gender identity, 

pregnancy, national origin, ancestry, citizenship, age, marital status, physical disability, 
mental disability, medical condition, sexual orientation, genetic information, or any other 
characteristic protected by state or federal law  

x Ensure that the Charter is a School of Choice an no employee will be forced to work there  
x Comply with all applicable state and federal laws regarding background checks and clearance 

of all personnel  
x Comply with all State and federal laws concerning the maintenance and disclosure of 

employee records.  
x Comply with all State and federal mandates and legal guidelines relative to ESSA 

 
Operations Capacity   
 

Given the rigorous expectations and oversight necessary to ensure both the academic and 
organizational health of Aurum Prep, we have developed a high caliber, diverse, and well-trained 
founding team. Our founding team is critical to Aurum Prep’s success and has a breadth of 
experience that will allow Aurum Prep to serve the community, parents, and families in the ways 
we have heard during the listening tour. We have a team that represents the community with 
experienced educators from OUSD, former students and graduates of OUSD schools, and many 
residents in the Oakland community.  
 

1. Founding Team’s Qualifications  
 

Our founding team possess the capacity to ensure that Aurum Prep delivers and sustains a strong 
academic program, one of whom has been a founding Principal and currently supports and coaches 
principals in the Oakland Unified School District. We have three members on our board who have 
experience in education. Our Academic Achievement Committee will ensure that Aurum Prep 
remains in accordance with the goals set forth in the Assessments section of this application, and 
the ambitious goals we have laid out across all years of the charter term. Our Executive Director 
has served as a Teacher, Department Chair, Accounting Supervisor, Manager of Teacher 
Leadership and Development, and a Fellow with Building Excellent Schools and Educate78. 
Through the prestigious BES Fellowship, he has studied the highest performing charter schools in 
the country to inform the school design of Aurum Prep and has worked closely with school leaders 
of high performing charter schools. As a Fellow in the Educate78 School Design Lab, Mr. Hardin 
has been trained in the process of design thinking. He has engaged extensively with multiple 
community members and Oakland schools to study and understand the complexities, assets, and 
needs of the local landscape.  
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In year one, the Executive Director will hire and make staffing decisions. Our teacher evaluation 
process embodies the following core principles of evaluation151: 
  

x Evaluations provide educators with a system of frequent and constructive feedback that 
support continuous improvement among our teachers and students.  

x Supporting teachers’ individual strengths and development needs results in improved 
instruction and student learning.  

x Recognizing and learning from our most effective educators improves instruction, 
recruitment, retention, and training across the academic environment.  

x Combining observation data with student data generates a complete view of a teacher’s 
effectiveness in the classroom.  

 
Our system for the annual evaluation of every teacher ensures full alignment to our mission and 
schools goals, including multiple measures for looking at performance and providing a way to 
individual both support and recognition for educators. 
 

 
Figure 5.01: Teacher Evaluation Criterion 
 

                                                           
151 Tennessee Education Acceleration Model <http://team-tn.org/>.   

Component Strands 

Instruction 
Establishing learning Expectations and Student Engagement 

Use of Instructional Strategies 

 

Researching the Range of Learners in a Classroom 

Pace of Instruction 

Classroom Environment 

Assessment 

Classroom Assessments 

Checking for Understanding and Responsiveness to Daily Student Learning 

Ability to Analyze Assessment Results 

Appropriateness of Response to Assessment Results 

Students’ Level of Growth on Aurum Prep Assessments 

Curriculum 

Curriculum Plans 

Lesson Design 

Lesson Materials 

Modification of Materials for Students with Special Needs 
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Aurum Prep is also committed to the continual development of its leadership and holds it 
leadership to high standards as well. The Board of Directors, ultimately accountable for the 
realization of the school’s mission, is responsible for overseeing the Executive Director and 
evaluating him/her annually through a comprehensive evaluation process. 
 

Three inputs inform the evaluation: 
 

1. Academic Program Success  
2. Business, Operations, and Compliance  
3. Governing Board and Executive Director Communication  

 

Information on these data points come from the following sources:  
 

1. Written self-evaluation from the Executive Director  
2. School’s Accountability Plan and evaluation metrics  
3. Confidential Board, staff, and family surveys  

Classroom Management 

Classroom Tone: Strong Voice and Positive Framing 

Alignment with School Culture 

Classroom Procedures and What to Do 

Level of On Task Behavior and 100% 

Ability to Refocus a Class and Do It Again 

Dealing with Challenging Situations and Students 

Relationships with Students 

Professionalism 

Relationships with Families 

Relationships with Colleagues/School 

Additional Contributions and Responsibilities 

Timeliness (School Day, Classes, Meetings) 

Urgency 

Ability to Meet Deadlines 

Professional Development 
 

Professional Dress and Attitude 

Professional Development Participation and Implementation 

Openness to Feedback 
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4. An external audit of school performance (completed through a Building Excellent 
Schools Annual Audit, or through an audit performed by a Charter Authorizer, 
annual Fiscal Audit)  

 

The evaluation report is presented in two components:  
 

1. The narrative synthesizes all of the information gathered based on the evaluation criteria: 
academic program, business and operations, and governance. The narrative identifies at 
least three strengths and successes and three areas where improvement is needed based on 
information gathered as part of the evaluation process. The narrative also presents the 
evidence for its findings and conclusions and includes significant quotations from board, 
staff, families (without attribution) as well as other relevant data points.  

2. The rubric is aligned to the school’s accountability plan. It presents the school’s 
quantitative progress against accountability goals using neutral language or numbers when 
appropriate.  

 

Process  
 

Annually, the Board will convene an Executive Director Evaluation Committee which consists of 
three members, including the Board Chair. Board members from both the Academic Achievement 
Committee and the Finance Committee must be represented on the Evaluation Committee. 
Functioning like any other committee, members gather information, create reports, and share 
information with the Board. Upon presentation from the committee and Board approval, the chair 
shares the evaluation with the Executive Director. All evaluations represent the collective voice of 
the Board of Directors.  
 

Annual Cycle  
 

x October: Board Chair convenes and chairs Executive Director Evaluation Committee to 
compile and present the evaluation of the Executive Director the Board.  

 

x November: Evaluation Committee refines evaluation tools and submits for approval to the 
Board. Evaluation Committee requests of Leader and Board approves templates for family 
surveys.  

 

x December: Evaluation Committee distributes mid-year board survey to Board on 
December 1 and collects survey on December 15. Appropriate management staff member 
(not Leader) distributes mid-year family survey on December 1 and collects surveys on 
December 15. Leader provides Board with summative collation of all family feedback and 
number of responses.  

 

x January: Board Chair meets with the Executive Director to review progress toward 
evaluation goals and verbally share informal feedback from Board of Directors and 
families.  

 

x April: Evaluation Committee has the following responsibilities: (1) Administer and collect 
staff survey; (2) Administer and collect board survey; (3) Administer and collect family 
survey; (4) Administer and collect end-of-year self-evaluation from Executive Director; 
(5) All information must be collected by May 1.  

 

x May: Evaluation Committee has the following responsibilities from May 1 to May 15: (1) 
Create evaluation report; (2) Present evaluation report to Board in Executive Session.  
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x June: Board Chair presents evaluation report to the Executive Director.  
 
Figure 5.02: Executive Director Evaluation Criterion 
 

Review 
Area 

Primary 
Responsibili

Measurement Criteria Areas of Strength Areas for 
Development 

Domain 1: Academic Program 

St
ud

en
t C

on
du

ct
 

Oversee 
development of 
school culture 
and student 
adherence to 
the Student 
Code of 
Conduct 

Behavioral and disciplinary 
systems in place with clear 
and consistent rewards and 
consequences to respond 
effectively to student 
behavior. 
 

Clear decline can be seen 
over the course of the year 
in the number of checks or 
deductions, suspensions, 
and expulsions accrued by 
students. 

  

C
ha

ra
ct

er
 

Ed
uc

at
io

n 
Pr

og
ra

m
 

St
ud

en
t 

Su
pp

or
ts

 

Acquire and 
retain 
outstanding 
faculty 
members 

Start school year 100% 
staffed. 
 

Retain strong teachers for 
the full school year. 

 

Identify staffing needs FY 
(insert next year). 
 

Recruit and hire 90% of staff 
for (insert next year) by July 
31 of (insert date). 
 

Positive feedback 
obtained from staff 
survey. 

  

Pr
of

es
sio

na
l D

ev
el

op
m

en
t Provide quality 

professional 
development 

All teachers have 
developed professional 
goals for each trimester in 
conjunction with the ED. 
 

Once a month, faculty 
discuss best practices. 
 

Each teacher’s classroom 
performance has been 
evaluated two times by ED. 

  

C
or

e 
Ed

uc
at

io
na

l 
Pr

og
ra

m
 

Oversee design 
and 
implementation 
of the core 
educational 
component of 
school design 

Core educational component 
of school design in place at 
start of school year. 
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Pa
re

nt
 

Sa
tis

fa
ct

io
n 

Oversee 
annual 
parent 
satisfaction 
survey 

90% return rate on the parent 
survey. 

Pa
re

nt
 

Sa
tis

fa
c

tio
n 

Achieve 
high 
parental 
satisfaction 

80% of parents report that 
they are “satisfied” or 
“extremely satisfied” with 
their child’s academic and 
personal development. 

Pa
re

n
t Pa

rt
ic

ip
at

io
n 

Achieve high 
parent 
participation 

75% of parents attend a 
school-sponsored event 
during the course of a year. 

C
om

m
un

ity
 

Pa
rt

ne
r

s 

Oversee 
disseminat
ion of best 
practices 

Disseminate best practices to 
other schools and educational 
community. 

C
om

pl
ia

nc
e 

School 
complies 
with all 
relevant 
federal, 
state, city 
guidelines 

School receives no 
citations for federal, state, 
or city noncompliance. 

Domain 3: Board and Executive Director Communications 

B
oa

rd
 

ED works 
well with 
the Board 

ED attends all Board 
meetings, communicates 
effectively throughout and 
between all meetings, and 
presents all requested 
information to the Board in a 
timely manner. 

 
Teacher Credential Verification  
 

All teacher candidates will be required to possess a valid teaching credential with an appropriate 
authorization for their assignment. All credential documents will be verified with the California 
Commission on Teacher Credentialing (CCTC) by the Operation Associate. The applicant’s 
credential subject authorization must meet state and federal (NCLB/ESSA) requirements to teach 
the subject that he/she is being hired to teach. Since Aurum Prep supports the employment of 
university intern eligible candidates, we will work very closely with the university in question to 
ensure that the candidate is eligible for an internship permit, that the subject authorization meets 
state and federal (NCLB) requirements, and that the applicant is able to complete the teaching 
credential program within two years. Teachers will also be required to possess an English Learner 
Authorization, which is either embedded in their credential or an added authorization. 
 

Work Agreements 
 

Employees’ job duties and work basis will be negotiated in individual agreements. General job 
descriptions have been developed for all positions, including certificated and classified staff. 
Salaries are competitive with those of OUSD. All employees are considered to be “at-will” 
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employees. 
 
2. Organization’s Capacity and Experience with Facilities   
Aurum Prep’s founding team also possesses experience with facilities management and 
acquisition. Specifically, Joey Weinstein-Carnes was  the former Director of Facilities for the 
California Charter Schools Association. In this role, he successfully worked with several charter 
schools in the Bay Area to meet their facility needs, and he will work closely with the Executive 
Director to advise him on the facility process. As a Building Excellent Schools Fellow, proposed 
Executive Director David Hardin will receive support on facility management and acquisition 
through Mike Ronan, Senior Advisor of Strategy and System with BES and who has helped over 
20 charters schools acquire and renovate their facilities.  
 

In addition to the founding team, Aurum Prep is working with proven charter school partners 
Abacus Education Partners to provide back-office support and financial oversight. As part of the 
Building Excellent Schools Fellowship, Lead Founder and proposed Executive Director David 
Hardin has received 40+ hours of financial training with Abacus Education Partners, formerly 
Abacus Charter School Consulting, LLC152, on best practices in charter financial management and 
operational efficiency. He and the Aurum Prep Finance Committee have extensive experience in 
the fields of accounting and finance. Members on the finance team have directly worked with 
charter school budgets in the past.  
 

At Aurum Prep we believe that parents have a right to choose to send their children to excellent, 
high-performing schools and have a right and responsibility of ensuring the success of their 
children. Aurum Prep understands the importance of active community, family, and parent 
engagement and therefore our Founding Board has worked closely with our Family Advisory 
Council to ensure that we not only have the support of the community but also their input. Our 
listening tour has engaged with over 200 community members and our Family Advisory Council 
is actively working alongside of our Board in our outreach efforts with the community.   
 

Employee Positions and Qualifications   
 
1. List of All Staff and Organizational Chart  
 
Figure 5.03: Aurum Preparatory Academy Staffing Model 
 

Aurum Preparatory Academy Staffing Model (6-year plan) 
Year Year 0 Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 
Student Enrollment 0 132  264  396  396  396  396  
Reading - 1.0  2.0  3.0  3.0  3.0  3.0  
Writing - 1.0  2.0  3.0  3.0  3.0  3.0  
Math - 2.0  4.0  6.0  6.0  6.0  6.0  
Social Studies - 1.0  2.0  3.0  3.0  3.0  3.0  
Science - 1.0  2.0  3.0  3.0  3.0  3.0  
Design Thinking -   1.0  1.0  1.0  1.0  1.0  
SPED -  1.0  2.0  3.0  3.0  3.0  3.0  

                                                           
152 An organization specializing in providing back-office financial for charter schools.  
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Total Faculty 0.00 7.00 15.00 22.00 22.00 22.00 22.00 
Executive Director 0.92  1.0  1.0  1.0  1.0  1.0  1.0  
Principal -  -  -  1.0  1.0  1.0  1.0  
Dean of Curriculum and Instruction -  -  1.0  1.0  1.0  1.0  1.0  
Director of Finance and Operations  -  -  -  1.0  1.0  1.0  1.0  
Student Support Coordinator -  1.0  1.0  1.0  1.0  1.0  1.0  
Dean of Students -  1.0  1.0  1.0  1.0  1.0  1.0  
Operations Manager 0.83  1.0  1.0  1.0  1.0  1.0  1.0  
Dean of Placement and Alumni Success -  - -  1.0  1.0  1.0  1.0  
Dean of Recruitment - - - 1.0  1.0  1.0  1.0  
Operations Associate -  1.0  1.0  1.0  1.0  1.0  1.0  
Total Administrative Staff 1.75  5.00  6.00  10.00  10.00  10.00  10.00  
Total Staff 1.75 12.00 21.00 32.00 32.00 32.00 32.00 
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Figure 5.04: Staffing Organizational Chart  

 
 
 

2. Employee Positions, Job Descriptions, and Qualifications 
 

Job Requirements: All staff must possess a firm belief in our mission and core instructional 
beliefs, exemplary personal character, and critical professional qualifications. Ideal candidates for 
employment at Aurum Prep, regardless of their position, will consistently demonstrate: 
 

x Unwavering belief in and commitment to fulfill Aurum Prep’s mission 
x Embodiment of our FIRST character values— Focus, Integrity, Respect, Self-

determination, and Team 
x Unwavering belief that closing the achievement gap in education requires great teachers 

implementing data-driven instruction, creating lessons that require hard work, and keeping 
laser focus on results 

x Ability to prioritize and manage multiple tasks 

Mission

Executive Director (1)

Dean of Students 
(1)

Grade Level Chairs 
(3)

Dean of Curriculum 
and Instruction (1) 

Master Teachers 
(TBD)

Teachers (TBD)
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(TBD)
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Coordinator (1)

Special Education 
Teachers (3)

Operations Manager 

(1)

Operations Associate 

(1)

Dean of Placement 
and Alumni Success 

(1)

Dean of 
Recruitment (1) 

Principal (1) Director of Finance 
and Operations (1)

Board of Directors

Parents and Families 
of Aurum Prep
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x Ability to effectively handle challenging situations with students, parents, and faculty 
x Desire to work as a member of a collaborative team 
x Willingness to have frequent and honest dialogue about job performance feedback 
x Modeling lifelong learning by engaging in individual professional development 
x Commitment to academic excellence and high standards – for themselves, their students, 

and their colleagues 
x Experience working with urban populations 
x Strong oral and written communication skills 
x Proficiency in basic Microsoft Office Applications 
x Regular, punctual attendance and professional appearance 
x Appropriate California credentials and qualifications as required by state and federal law 
x Knowledge of Common Core State Standards, literacy testing/programming, cross-

curricular instruction (preferable)   
 

Compensation: We are confident that teachers will choose to work at Aurum Prep based on our 
ambitious and urgent mission, professional and team-driven work environment, and the continuous 
opportunity for professional growth.  We will also offer salaries competitive with the district and 
other charter schools. Due to our high expectations, longer hours, and the high quality teachers we 
intend to employ, all beginning teachers at Aurum Prep will earn a higher salary than that provided 
to beginning teachers in the Oakland Unified School District (OUSD) as determined by the 2014 
– 2017 contract and salary schedule between the OUSD and the Oakland Education Association. 
On average, teachers will earn more than their district counterparts. For the purposes of our budget, 
we assume that the average teacher will make approximately $47,000. In addition to these salaries, 
we will offer competitive health, vision, dental, and short term/long term disability insurance.  
 

Career Growth Opportunities: Because we will be growing each year, there will be frequent 
opportunities for professional growth. At the beginning of each school year, each staff member 
and his/her coach will create a professional growth plan and set out benchmarks by which to 
measure progress. Each year there will be opportunities for growth into leadership as a Master 
Teacher or Department Chair in the middle school. In Year 1, the administrative team (Leadership 
Team) will consist of the Executive Director, Student Support Coordinator, and Operations 
Manager. Outlined below are the qualifications and responsibilities of each administrative team 
member.  
 

Executive Director: The Executive Director is responsible for managing the day-to-day 
operations of Aurum Prep and is overseen by the Board. The Executive Director is charged with 
setting the vision and direction of the organization in partnership with the Board of Directors, and 
holds the responsibility to hire, supervise, grow, and evaluate all members of the staff, and as the 
staff grows over time, to delegate supervision of individual roles appropriately. Each year the 
Executive Director receives an annual evaluation from the Board of Directors based on the 
academic and organizational success of the school and the degree to which the school has met the 
goals and metrics outlined in the school’s accountability plan and any additional goals agreed upon 
by the Board of Directors. The Executive Director reports directly to the Board and is the only 
staff member to do so. 
 

Executive Director Qualifications:  
x Strong commitment to, belief in, and alignment with school’s mission and vision.  
x Experience in leadership and management of both adults and students.  
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x Minimum of Bachelor’s Degree; Master’s or Advanced Degree preferred.  
x Ability to assess data, find trends, and use information to make strategic decisions.  
x Knowledge of or experience in education, finance, governance, management, or law.  
x Experience in budgetary planning, accounting, and effective allocation of school resources.  
x Exceptional verbal and written communication skills.  
x Strong organizational skills and ability to multi-task.  
x Ability to approach situations with optimism and perseverance, willingness to take 

personal responsibility, open to and interested in feedback on performance, eagerness to 
continue to improve in effectiveness, and steady determination to pursue excellence 
regardless of the situation.  

 

Executive Director Responsibilities: 
x Create, monitor, and sustain school culture of academic excellence through consistent 

implementation of systems, rituals, and structures to maximize student learning.  
x Manage and work closely with the Dean of Curriculum and Instruction and Principal(s) as 

hired on all job responsibilities associated with the positions.  
x Manage the Dean of Curriculum and Instruction, Student Support Coordinator, Dean of 

Students, Operations Manager as well the relationship with Abacus Education Partners as 
the back-office support.  

x Lead all student Community Circles in coordination with the Dean of Students.  
x Lead all staff development and administrative meetings in coordination with the Dean of 

Curriculum and Instruction and Principal(s) as hired.  
x Manage and direct recruitment, hiring, and retention of all staff members, including salary, 

contract, and benefit orientations.  
x Draft and provide evaluations of all staff members.  
x Coordinate lottery, admissions, enrollment, and waitlist procedures for the school.  
x Lead orientation, training and evaluation of all staff members.  
x Implement all student discipline, code of conduct, and behavior standards in conjunction 

with other administrative and teaching staff.  
x Review all student report cards before disbursement to families, or delegate to appropriate 

staff upon school growth.  
x Serve as primary spokesperson for school to both internal and external constituents 

including media, community members, parents, political leaders and representatives, and 
visitors.  

x Support and work with all Board committees as well as provide information, data, reports, 
and context necessary to assist in effective governance of the school.  

x Manage and allocate school resources, including financial resources, in alignment with 
values of school; work with Abacus Education Partners and Operations Manager to 
evaluate the accuracy of all financial documents.  

x Overseeing the implementation of all fiscal policies and procedures including segregation 
of duties.  

x Establishing annual budget and ensuring a healthy cash flow for each year of school 
operation. 
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x Supervise and monitor daily inputs and outputs of school including accounts payable and 
receivable, cash receipts and disbursements, payroll/benefits, taxes, staff, and school 
supplies.  

x Work with Operations Manager and Dean of Curriculum and Instruction to prepare or 
oversee and submit required reports, evaluations, and data to all external and funding 
sources.  

x Continue to develop a financial plan for school’s capital needs in order to secure permanent 
facility for school.  

x Develop and execute fund development strategy as it relates to raising funds in the 
community.  

 

Dean of Curriculum and Instruction (“DCI”): Under the direct supervision of the Executive 
Director, the DCI is accountable for implementing and supporting the educational program, 
including all curriculum and assessments, as outlined is executed with fidelity each day. The DCI 
serves as the direct supervisor for all general education teachers in the school and informs their 
annual evaluation process. The DCI reports directly to the Executive Director and to the Principal 
as hired. 
 

DCI Qualifications: 
x Strong commitment to, belief in, and alignment with mission and vision of school.  
x Minimum of three years working in urban education with history of significant gains in 

student performance and/or growth.  
x Bachelor’s Degree Required, Master’s Degree preferred.  
x California state teacher credential and Highly Qualified status.  
x Experience in leadership and management of both adults and students.  
x Ability to assess data, find trends, and use information to make strategic decisions.  
x Strong knowledge of Common Core and California Standards in relevant grades/subjects.  
x Knowledge of national content standards.  
x Exceptional verbal and written communication skills.  
x Strong organizational skills and ability to multi-task.  
x Ability to approach situations with optimism and perseverance, willingness to take 

personal responsibility, open to and interested in feedback on performance, eagerness to 
continue to improve in effectiveness, and steady determination to pursue excellence 
regardless of the situation.  

 

DCI Responsibilities: 
x Embody mission, vision, core beliefs and strategic direction of the school.  
x In consultation with Executive Director and Principal as hired, help to develop and monitor 

curriculum (scope and sequence, planning, etc.) that maximizes and enhances student 
learning in all core subjects and is aligned to national and state standards as required and 
aligned to our mission.  

x Plan and implement staff professional development sessions as needed, and coordinate 
professional development sessions from outside resources.  

x Serve as instructional coach for the faculty through regular observations, feedback, 
meetings, and additional metrics of support in order to provide a quality instructional 
program to students within the context of a disciplined school culture.  

x Research and develop best practices to be implemented and supported in school.  
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x Analyze student achievement data as well as teacher performance data on variety of 
metrics, both quantitative and qualitative, and use information to collaborate with 
Executive Director and Principal as hired on strategic plan and short- and long-term vision 
for school.  

x Coordinate and manage administration of all standardized student assessments and 
evaluations, including state assessments, interim assessments, and nationally normed 
assessments.  

x Review report cards for every student and provide feedback to teachers before review by 
Executive Director and Principal as hired.  

x Co-manage assigned aspects of school-wide routines such as lunch procedures, bus 
timetables, and before and after-school plans.  
 

Dean of Placement and Alumni Success (“DOPS”): The DOPS is responsible for ensuring that 
all Aurum Prep students find a high school that provides them with the best opportunities for 
success in college and career. The DOPS works with the Executive Director to find and secure 
grants and scholarships for our students. The DOPS will build relationships with the local and 
national high performing high schools that are in alignment with the mission and vision of Aurum 
Preparatory Academy. The DOPS will work to align our college preparatory curriculum in a way 
that will drive long term success for our students. The DOPS reports directly to the Principal in 
Y3.  
 

Dean of Placement and Alumni Success Qualifications: 
x Strong commitment to the mission and vision of Aurum Preparatory  Academy 
x Experienced public speaker 
x Well-developed technical and persuasive writer 
x Personal and professional integrity 
x Ability to write and speak in Spanish preferred 
x Strong attention to detail 
x Energy and entrepreneurial spirit for a start-up charter school 

Dean of Placement and Alumni Success Responsibilities: 
x Support all students and families through the high school application and placement 

process starting when the student is in sixth grade 
x Provide tutoring to students as a resource to the Student Supports Coordinator 
x Organize high school visits for students, communicate with admissions liaisons for local 

scholarship programs, public, charter, and independent schools, lead high school placement 
test prep and administration, and facilitate all high school and scholarship applications. 

x Communicate with and support alumni through high school experience 
x Report to Executive Director to give feedback on alumni performance 

 
Dean of Students (“DOS”): The DOS is responsible for ensuring that the highly structured culture 
of joy and urgency is maintained at all times. The DOS works with the Executive Director to issue 
positive and negative consequences across the school campus. The DOS works to support the 
teachers in creating an environment that eliminates off-task behaviors, and encourages students to 
maximize their learning time with positive incentives. The DOS works to engage families in the 
mission and vision of Aurum Preparatory Academy. The DOS reports directly to the Executive 
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Director until a middle school principal is named. At that point, the DOS would report to the 
principal.  
 

Dean of Students Qualifications: 
x Strong commitment to, belief in, and alignment with mission and vision of the school.  
x California state teacher credential or certification eligibility.  
x Minimum of a Bachelor’s degree.  
x At least one year of experience managing student needs as a counselor or similar role.  
x Ability to approach situations with optimism and perseverance, willingness to take 

personal responsibility, open to and interested in feedback on performance, eagerness to 
continue to improve in effectiveness, and steady determination to pursue excellence 
regardless of the situation.  

 

Dean of Students Job Responsibilities: 
x Provide leadership to all staff and students in establishing a positive, structured, 

achievement-oriented, and joyful school culture.  
x Lead the school's efforts to cultivate joy in the school.   
x Coach teachers to improve their instructional practice, especially as it relates to issues of 

preparing middle school students for high school.  
x Ensure that ALL students have excellent attendance and come to school on time; keeping 

extremely accurate attendance records and working aggressively with students and parents 
to ensure excellent attendance.  

x Be highly present and visible during school hours, relentlessly ensuring the school has an 
amazing school culture.  
 

Dean of Recruitment (“DOR”): The DOR is responsible for ensuring that we maintain our target 
enrollment goals and that we are continually filling our teacher pipeline with high capacity talent. 
The DOR works with the Operations Manager and Operations Associate to refine and execute both 
our student and staff recruitment process. The DOR works to engage families and potential staff 
in the mission and vision of Aurum Preparatory Academy. The DOR reports directly to the 
Executive Director until a Director of Finance and Operations is named. At that point, the DOR 
would report to the Director of Finance and Operations.  
 

Dean of Recruitment Qualifications: 
x Strong commitment to, belief in, and alignment with mission and vision of the school.  
x Minimum of a Bachelor’s degree.  
x At least one year of experience in community outreach or human resources.  
x Ability to approach situations with optimism and perseverance, willingness to take 

personal responsibility, open to and interested in feedback on performance, eagerness to 
continue to improve in effectiveness, and steady determination to pursue excellence 
regardless of the situation.  

 

Dean of Recruitment Responsibilities: 
x Provide a timetable with detailed benchmarks, goals, and strategies for Aurum Prep’s 

student and staff recruitment process.  
x Lead the school's efforts to reach out to community partners.   
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x Ensure that ALL students and staff have excellent retention and work to align expectations 
with staff and students during the recruitment and onboarding process.  

x Facilitate and manage the onboarding process for students and staff throughout the year.  
 

Director of Finance and Operations: The Director of Finance and Operations (“DFO”) is 
responsible for ensuring the fiscal and operation integrity of the school. The Director of Finance 
and Operations manages all non-instructional staff with the goal of increasing efficiency and 
maximizing instructional capabilities and capacity. The (“DFO”) will ultimately manage and 
oversee the financial, compliance, and regulatory aspects of Aurum Preparatory. The DFO will 
report directly to the Executive Director.  
 

The Director of Finance and Operations Qualifications: 
x Strong commitment to, belief in, and alignment with mission and vision of school.  
x Possession of, at minimum, a Bachelor’s degree (Master’s Degree Preferred).  
x Minimum of five years of experience in operations and finance preferred.  
x Proficiency or advanced knowledge in Microsoft Excel and Access, Quick Books and other 

financial management and human resources software (required).  
x Knowledge of school finance, budgetary planning, and accounting principles (required).  
x Excellent data management and reporting abilities.  
x Demonstrated ability to refine systems and think holistically.  
x Prior leadership roles with demonstrated strong results.  
x Ability to approach situations with optimism and perseverance, willingness to take 

personal responsibility, open to and interested in feedback on performance, eagerness to 
continue to improve in effectiveness, and steady determination to pursue excellence 
regardless of the situation.  

 

Director of Finance and Operations Responsibilities: 
x Create and maintain high standards of financial management and oversight with regard to 

budgets, cash flow statements, expenditures and revenues.  
x Ensure compliance with generally accepted accounting principles as well as all other 

requirements (federal, state, local, and suggested).  
x Prepare all financial reports to the Board of Directors for review.  
x Provide bookkeeping services to school using provided financial and accounting software.  
x Provide regular feedback to Executive Director on tools and resources that may 

strategically improve financial management.  
x Supervise all non-instructional staff on both operational and financial matters.  
x Research and apply to grants in accordance with general school guidelines, and manage 

disbursement and reporting of activities in collaboration with Executive Director.  
x Prepare and submit all relevant reports, evaluations, and data to both internal and external 

agencies, funding sources, and parties.  
x Report to and collaborate with Executive Director and interface with external back office 

support throughout budgetary process including establishment of priorities and 
maintenance of financial outputs on daily and/or weekly basis. 

x Coordinate food service bids and contract for all student meals and snacks in conjunction 
with vendor selected and with Executive Director.  
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x Coordinate and implement strategy for teacher and student recruitment in collaboration 
with Executive Director.  

x Oversee operational and financial audits both internally and externally to ensure the school 
is operating at a high caliber. 

x Provide verbal and written financial report at all Board of Directors Finance Committee 
meetings, in coordination with Executive Director.  

x Serve as the liaison to the school’s parent organization.  
 
Operations Associate: The Operations Associate is hired by the Executive Director and reports 
directly to the Operations Manager. He/she assists the Operations Manager in implementing the 
systems and structures in place for the day-to-day running of the school. The Operations Associate 
provides support to the Operations Manager, overseeing the day-to-day school office activities, 
monitoring assigned activities, and providing information, recommendations and/or directions as 
may be requested. 
 
Operations Associate Qualifications  

x High school diploma required; some college credits preferred  
x Commitment to upholding and implement Aurum Prep’s mission  
x Steadfast belief that all students deserve access to a rigorous, college-preparatory 

curriculum and ultimately, access to a college of their choice  
x Initiative and strong work ethic  
x Professional demeanor and strong interpersonal skills  
x Detail-orientation  
x Fluent written and spoken Spanish required  

 
Operation Associate Job Responsibilities  

x Support Operations Manager in maintaining an organized, highly detailed account of all 
invoices, receipts, and transactions  

x Maintain non-instructional supplies  
x Assist in student recruitment and enrollment  
x Create a welcoming front office environment for students and families  
x Monitor petty cash receipts and documentation  
x Coordinate the food services for the school  
x Monitor the front desk and main school phone line  
x Manage student file system  
x Complete other tasks and duties as required by the Operations Manager and Executive 

Director  
x Assist the Operations Manager in maintaining school’s student information system  
x Assist with school-wide projects  

 
Operations Manager: The Operations Manager is responsible for ensuring the school’s systems 
and routines are executed at a high level each day. The Operations Manager walks the facility each 
day to ensure all technology and facilities issues are addressed efficiently. The Operations 
Manager handles external partnerships, including but not limited to, (1) food service, (2) mail, (3) 
back-office coordination, and (4) technology. The Operations Manager and back office provider 
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report directly to the Executive Director. Once a Director of Finance and Operations is selected, 
the Operations Manager will report to the DFO. At this time, Aurum Prep is working with Abacus 
Partners on all financial documents prepared in this application.   
 

Operations Manager Qualifications: 
x Strong commitment to, belief in, and alignment with mission and vision of school.  
x Possession of, at minimum, a Bachelor’s degree.  
x Minimum of three years of experience in operations and finance preferred.  
x Proficiency or advanced knowledge in Microsoft Excel and Access, Quick Books and other 

financial management and human resources software (required).  
x Knowledge of school finance, budgetary planning, and accounting principles (required).  
x Excellent data management and reporting abilities.  
x Demonstrated ability to multitask effectively and prioritize strategically.  
x Prior leadership roles with demonstrated strong results.  
x Ability to approach situations with optimism and perseverance, willingness to take 

personal responsibility, open to and interested in feedback on performance, eagerness to 
continue to improve in effectiveness, and steady determination to pursue excellence 
regardless of the situation.  

 

Operations Manager Job Responsibilities: 
x Create and maintain high standards of financial management and oversight with regard to 

budgets, cash flow statements, expenditures and revenues.  
x Ensure compliance with generally accepted accounting principles as well as all other 

requirements (federal, state, local, and suggested).  
x Provide bookkeeping services to school using provided financial and accounting software.  
x Provide regular feedback to Executive Director on tools and resources that may 

strategically improve financial management.  
x Supervise daily accounting of school including accounts payable and receivable, cash 

receipts, payroll and benefits, general ledger, taxes, and allocation of non-financial 
resources.  

x Research and apply to grants in accordance with general school guidelines, and manage 
disbursement and reporting of activities in collaboration with Executive Director.  

x Prepare and submit all relevant reports, evaluations, and data to both internal and external 
agencies, funding sources, and parties.  

x Report to and collaborate with Executive Director and interface with external back office 
support throughout budgetary process including establishment of priorities and 
maintenance of financial outputs on daily and/or weekly basis. 

x Coordinate food service bids and contract for all student meals and snacks in conjunction 
with vendor selected and with Executive Director.  

x Coordinate and implement strategy for teacher and student recruitment in collaboration 
with Executive Director.  

x Oversee resources provided to all staff, including classroom resources, copy machines, 
phones, computers and technology.  

x Provide verbal and written financial report at all Board of Directors Finance Committee 
meetings, in coordination with Executive Director.  

x Serve as the liaison to the school’s parent organization.  
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Student Support Coordinator (“SSC”): The SSC is responsible for ensuring that all student 
subgroups (EL, SPED, academically struggling) are reaching their goals within the least restrictive 
environment and in accordance with their IEPs as applicable. The SSC works with the DCI and 
Principal as hired to create individualized remediation plans for all students that are not achieving 
their academic goals. This includes, but is not limited to: (1) creating small group instruction 
opportunities, (2) facilitating Saturday School, (3) conducting home visits, and (4) presenting 
weekly reports to the faculty about our at-risk students. The SSC reports directly to the Executive 
Director. 
 

SSC Qualifications: 
x Strong commitment to, belief in, and alignment with mission and vision of the school.  
x California state teacher credential or certification eligibility.  
x Minimum of a Bachelor’s degree.  
x California certification in special education.  
x Minimum of one year working in urban education with a history of significant gains in 

student performance and/or growth.  
x Experience in writing excellent Individual Education Plans (IEPs) and communicating the 

contents in an accessible way to multiple audiences.  
x Experience compiling and managing special education reporting data.  
x Excellent verbal and written skills.  
x Experience or familiarity analyzing data and using data to inform decisions and/or 

instruction.  
x Strong organizational skills.  
x Openness to feedback, desire to continue development as professional, and willingness to 

take responsibility for student outcomes and achievement.  
x Ability to approach situations with optimism and perseverance, willingness to take 

personal responsibility, open to and interested in feedback on performance, eagerness to 
continue to improve in effectiveness, and steady determination to pursue excellence 
regardless of the situation.  

 

SSC Responsibilities: 
x Draft and revise IEPs as necessary to ensure needs of special education students are being 

served.  
x Deliver instruction using variety of targeted learning modalities in order to develop 

necessary skills (motor, language, cognitive, memory) using methods to enhance student 
achievement.  

x Maintain detailed student IEP and 504 records according to state and federal guidelines.  
x Provide daily tutoring to special education and other students, in individual or small group 

settings.  
x Work with contracted service providers to ensure all IEP requirement are met and that all 

students are being effectively support to reach their goals.  
x Embody mission and vision of school.  
x Create standards-aligned curriculum including scope and sequence, annual plan, unit plans, 

and lesson plans; develop interim, midterm, and final assessments as needed.  
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x Develop and implement ambitious, and standards-aligned lesson plans targeted with end 
goal of student performance at or above grade level expectations.  

x Teach and enforce school-wide systems, rules and consequences, disciplinary codes, and 
rewards at all times.  

x Provide engaging, motivating, and rigorous instruction in whole-class and individual 
settings.  

x Provide academic support and tutoring to small groups or individual students as 
needed/scheduled.  

x Analyze student achievement data in collaboration with Dean of Curriculum and 
Instruction, Principal as hired, and Executive Director.  

x Implement data tracking system and use data to inform instructional development and 
delivery.  

x Communicate regularly and proactively with students and families.  
x Draft student report cards and revise as required.  
x Collaborate with other staff members and actively participate in all professional 

development and learning activities.  
x Work to continuously improve effectiveness on in all instructional practices, using school’s 

teacher performance rubric as a guide.  
 
 

Principal: The Principal will be hired in year 3 and will be responsible for providing instructional 
leadership to teachers and support staff within the middle school academy to ensure the ultimate 
academic success of the school. The Principal is responsible for overseeing and supporting 
teachers, will take over the supervision and evaluation of teachers, and reports directly to the 
Executive Director. An ideal candidate will have at least 5 years of instructional knowledge and 
success.  
 
Principal Qualifications: 

x CA teaching credential, highly qualified according to NCLB, and demonstrated expertise  
x Administrative credential favorably considered  
x Knowledge regarding California State Standards including Common Core  
x Experience in education, strategic planning, and staff development  
x Marked success with quantifiable and objective student performance gains that surpass 

state and local district averages  
x Experience having led teachers preferred  
x Experience having developed and led professional development preferred  
x Detail-oriented, organized professional with ability to manage multiple priorities  
x Bachelor’s Degree required; Master’s or advanced degree preferred  

 

Principal Responsibilities: 
x Commit to the mission and vision of the school.  
x Mediate and manage conflicting demands of the teaching staff.  
x Be highly organized and self-sufficient.  
x Differentiate training and action plans for teachers with varying degrees of expertise and 

performance.  
x Set and monitor the teaching schedule for the core faculty.  
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x Develop school systems and structures that maximize student learning.  
x Create, monitor, and sustain a disciplined culture of high academic and behavioral 

standards.  
x Evaluate academic achievement through detailed data analysis and present that information 

to faculty and administrators through an academic achievement dashboard.  
x Monitor the grading policy.  
x Design the school’s academic standards, benchmark assessments, and curriculum.  
x Coordinate the administration of the CAASPP, ELPAC (both Initial Identification 

Assessment and Summative Assessment), and other state and national norm-referenced 
tests.  

x Implement and run professional development for teachers.  
x Make weekly reports to the Executive Director regarding academic and school culture data, 

as well as the professional development progress of staff. 
x Supervise, provide feedback to, train, and evaluate teachers.  

 
Teachers: Teachers are the most critical lever that Aurum Prep has to ensure the success of the 
academic program and student achievement. Teachers will report to the Executive Director; once 
Principal is in place, they will report directly to the Principal. 
 

Teacher Qualifications:  
x Bachelor’s Degree  
x NCLB Highly Qualified  
x CA teaching credential highly qualified according to NCLB  
x Two years of urban teaching experience preferred  
x Highly professional  
x Willingness to engage in frequent dialogue and to be self-reflective with regard to 

teaching practices  
x Commitment to analyzing student data to push student achievement forward  
x Ability to work with a variety of learning abilities and differentiate for those students 

with special needs and English Learners  
x Successful classroom manager who firmly believes that a structured environment and 

high behavioral expectations for all students lead to student achievement  
 

Teacher Responsibilities: 
x Teach at least four classes daily  
x Plan, implement, and execute engaging and rigorous daily standards-based lessons to 

ensure that all students master the required content  
x Assess students frequently through formal and informal measures  
x Create comprehensive chapter and/or unit tests  
x Reinforce school-wide rules and expectations  
x Complete other tasks as directed by the Executive Director and Principal as hired  
x Identify students who are academically at risk and initiate effective intervention strategies  
x Communicate frequently with parents  

 

Teacher Leadership Roles 
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We anticipate hiring highly skilled teachers who are leaders inside and outside of the classroom. 
Our teacher leadership roles create a hybrid leadership model in which strong teachers stay in the 
classroom and are given opportunities to contribute as leaders to the school culture and the school 
curriculum. We reserve the right to restructure these positions as the school grows to scale in line 
with the organization’s development to afford increased autonomy and commensurate 
compensation.  
 

Grade Level Leaders  
The Grade Level Leaders will function as managers of the culture and academics of their grade 
level team. Each grade will have a Grade Level Leader resulting in seven Grade Level Leaders 
when the school grows to capacity. As classroom teachers, Grade Level Leaders will receive an 
annual stipend for their additional responsibilities. 
 

Grade Level Job Responsibilities  
x Analyze grade level culture and academic data  
x Develop action plans, in concert with the grade level team, to address culture and 

academic trends at the grade level  
x Facilitate interdisciplinary planning and horizontal articulation of grade-level curriculum  
x Meet weekly with grade-level teachers to provide support  

 

Department Chairs  
The Department Chairs will provide content expertise and oversee the development of their subject 
area across the grade span. Department chairs for each subject will be established once there are 
at least three teachers in place for that subject. As classroom teachers, Department Chairs will 
receive an annual stipend for their additional responsibilities 
 

Job Qualifications 
x Review and support the development and refinement of unit plans  
x Ensure sound vertical alignment across the grade levels within the department  
x Ensure that unit plans align with scope and sequence  
x Lead content level meetings and content planning sessions  
x Analyze content data across the school from diagnostics and interim assessments  
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Element 6: Health and Safety Procedures  

HEALTH, SAFETY AND EMERGENCY PLAN 
 
Charter School shall have a comprehensive site-specific Health, Safety and Emergency Plan, 
including but not limited to the acquisition and maintenance of adequate onsite emergency 
supplies, in place prior to beginning operation of Charter School each school year.  
 
Charter School shall ensure that all staff members receive annual training on Charter School’s 
health, safety, and emergency procedures, including but not limited to training on blood borne 
pathogens, and shall maintain a calendar for, and conduct, emergency response drills for 
students and staff.  
 
Charter School shall provide all employees, and other persons working on behalf of Charter 
School who are mandated reporters, with annual training on child abuse detection and 
reporting, which shall occur within the first six weeks of each school year, or within the first six 
weeks of a person’s employment if employed after the beginning of the school year, in 
accordance with the requirements of AB 1432 (2014). 
 
Charter School shall stock and maintain the required number and type of emergency epinephrine 
auto-injectors onsite and provide training to employee volunteers in the storage and use of the 
epinephrine auto-injector as required by SB 1266 (2014).  
Charter School shall comply with the requirements of Education Code section 49475 regarding 
concussions/head injuries with respect to any athletic program (as defined in Education Code § 
49475) offered by or on behalf of Charter School.  
 
Charter School shall periodically review, and update and/or modify as necessary, its Health, 
Safety and Emergency Plan, and keep it readily available for use and review upon CSD request. 
 
FAMILY EDUCATIONAL RIGHTS AND PRIVACY ACT (FERPA) 
 
Charter School, including its employees and officers, shall comply with the Family Educational 
Rights and Privacy Act (FERPA) and Education Code section 49060 et seq. at all times. 
 
CRIMINAL BACKGROUND CLEARANCES AND FINGERPRINTING 
 
Charter School shall comply with all requirements of Education Code sections 44237 and 
45125.1. Charter School shall designate and maintain at all times at least one Custodian of 
Records duly authorized by the California Department of Justice.   
 
Charter School shall maintain on file and available for inspection evidence that (1) Charter 
School has performed criminal background checks and cleared for employment all employees 
prior to employment; (2) Charter School has obtained certification from each of its contracting 
entities/independent contractors that the entity/contractor has conducted required criminal 
background clearances for its employees prior to provision of school site services and/or any 
contact with students and has requested subsequent arrest notification service; and (3) Charter 
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School has performed criminal background checks and cleared for service all volunteers not 
directly supervised by staff and who may have contact with students. Charter School shall also 
ensure that it requests and receives subsequent arrest notifications from the California 
Department of Justice for all employees and volunteers not directly supervised by staff. Upon 
request, Charter School shall provide a copy of Department of Justice confirmation of Custodian 
of Records status for each Custodian of Records.  
 
Charter School shall comply with the requirements set forth in Education Code section 44939.5 
regarding the reporting of egregious misconduct committed by certificated employees.  
 
IMMUNIZATION AND HEALTH SCREENING REQUIREMENTS 
 
Charter School shall require all employees, and any volunteer or vendor/contracting entity 
employee who may have frequent or prolonged contact with students, to undergo a risk 
assessment and/or be examined and determined to be free of active tuberculosis (TB) within the 
period of 60 days prior to employment/service, in accordance with Education Code section 
49406. Charter School shall maintain TB clearance records and certifications on file.   
 
Charter School shall comply with all federal and state legal requirements related to student 
immunization, health examination, and health screening, including but not limited to screening 
for vision, hearing, and scoliosis, to the same extent as would be required if the students were 
attending a non-charter public school. Charter School shall maintain student immunization, 
health examination, and health screening records on file.   
 
SAFE PLACE TO LEARN ACT 
Charter School shall comply with all applicable requirements of the Safe Place to Learn Act, 
Education Code section 234 et seq. 
 
GUN-FREE SCHOOLS ACT 
Charter School shall comply with the federal Gun-Free Schools Act. 
 
TOBACCO USE PREVENTION 

Charter School shall enact policies to prohibit the use of Tobacco near its school site in 
accordance with the provisions of California Health and Safety Code section 104495. 

1. Health and Wellness  
 

Aurum Prep will implement a comprehensive set of health, safety, and risk management policies 
reviewed regularly with the staff, students, parents, and governing board. These will also be 
reviewed and discussed with the school's insurance carriers and include the following items:  
 

x Policies and procedures for response to natural disasters and emergencies, including fires 
and earthquakes.  

x A policy ensuring that all staff members will be screened for Tuberculosis prior to starting 
their work at Aurum Prep as required by Education Code Section 49406. 
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x A policy requiring comprehensive insurance coverage ensuring that losses incurred by the 
school are insured.  

x A policy requiring that instructional and administrative staff receive training in emergency 
response, including appropriate “first responder” training or its equivalent.  

x Policies relating to the administration of prescription drugs and other medicines.  
x A policy which adheres to all law related to legally required immunizations for entering 

students and staff pursuant to Health and Safety Code Sections 120325–120375 and Title 
17, California Code of Regulations Sections 6000–6075.  

x A policy establishing that the school functions as a drug, alcohol, and tobacco free 
workplace.  

x A policy for reporting child abuse, acts of violence, and other improprieties as mandated 
by federal, state, and local agencies. Child abuse will be reported immediately by the 
individual discovering or being informed of the alleged child abuse/neglect. In accordance 
with the requirements of AB 1432, annual reporter training will be provided within the first 
six weeks of school or the first six weeks of that person’s employment, and proof of that 
training will be provided to the president of the school’s governing board.  

x Compliance with all health and safety laws and regulations that apply to non-charter public 
schools, including those regarding auxiliary services (food services, transportation, 
custodial services, hazardous materials, pest management, etc.) and those required by 
CAL/OSHA, the California Health and Safety Code, and EPA.  
 

Aurum Preparatory Academy does not and shall not discriminate on the basis of race, color, 
religion (creed), gender, gender expression, age, national origin (ancestry), disability, marital 
status, sexual orientation, or military status, in any of its activities or operations. 
 
Sexual Harassment Policy 
 
It is the policy of Aurum Preparatory Academy that all employees are responsible for ensuring that 
the workplace is free from sexual harassment. Because of Aurum Preparatory Academy’s strong 
disapproval of offensive or inappropriate sexual behavior at work, all employees must avoid any 
action or conduct which could be viewed as sexual harassment.  
 
Sexual harassment includes unwelcome sexual advances, requests for sexual favors, and other 
verbal or physical conduct of a sexually harassing nature, when: (1) submission to the harassment 
is made either explicitly or implicitly a term or condition of employment; (2) submission to or 
rejection of the harassment is used as the basis for employment decisions affecting the individual; 
or (3) the harassment has the purpose or effect of unreasonably interfering with an individual’s 
work performance or creating an intimidating, hostile, or offensive working environment.  
 
Any employee who has a complaint of sexual harassment at work by anyone, including teachers, 
deans, principals, directors, co-workers or visitors, should first clearly inform the harasser that 
his/her behavior is offensive or unwelcome and request that the behavior stop. If the behavior 
continues, the employee must immediately bring the matter to the attention of the Executive 
Director. If the Executive Director is involved in the harassing activity, the violation should be 
reported to Board of Directors. If the Executive Director or Board of Directors knows of an 
incident of sexual harassment, they shall take appropriate remedial action immediately. If the 
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alleged harassment involves any types of threats of physical harm to the victim, the alleged 
harasser may be suspended with pay. During such suspension, an investigation will be conducted 
by Aurum Preparatory Academy. If the investigation supports charges of sexual harassment, 
disciplinary action against the alleged harasser will take place and may include termination. If the 
investigation reveals that the charges were brought falsely and with malicious intent, the charging 
party may be subject to disciplinary action, including termination. If an employee is dissatisfied 
with management’s response to his/her complaint, he/she may contact Board of Directors and 
ultimately the California Department of Social Services.  
 
2. Safety and Facilities  
 

Aurum Prep is committed to the health and safety of all its students and staff and will establish 
policies in accordance with Education Code Section 32001. We will develop a set of policies that 
are in accordance with Education Code Section 47610. With this is mind Aurum Prep will:  
 

x Secure a facility that has been approved by the Fire Marshall.  
x Have the facility evaluated by a structural engineer to ensure it presents no significant 

threats. 
x Secure a certificate of occupancy before the school is operational pursuant to Education 

Code Section 47610. 
x Conduct annual fire alarm, fire extinguisher, and sprinkle tests to ensure they are 

operational and valid.    
x Secure facilities that are in keeping with the Asbestos requirement as cited in the Asbestos 

Hazard Emergency Response Act (AHERA), 40CFR part 763. AHERA requires that any 
building leased or acquired that is to be used as a school or administrative building shall 
maintain an asbestos management plan. 

x Conduct regular emergency training on earthquake, fire, and emergency drills in keeping 
with Education Code Section 32001. 

 
3. Custodian of Records 
 

The Operations Associate will serve as Custodian of Records per DOJ Requirements that the 
Charter School supports and promotes the health and wellness of students through physical 
education, nutrition, and health courses. Physical education is a course requirement from 6th to 
12th grade at Aurum Prep, educating all students on the benefits of physical fitness and 
encouraging the value of a better quality of life due to healthy living. Aurum Prep participates in 
the National School Lunch Program (NSLP), a federally assisted meal program operating in public 
and nonprofit private schools and residential child care institutions. NSLP provides nutritionally 
balanced, low-cost or free lunches to children each school day. Aurum Prep and its food vendors 
will comply with all federal and state regulations of the program, including, but not limited to, the 
nutritional requirements of food served that promote a healthy growth in physique and the 
stimulation of the mind. Additionally, food of little nutritional value, or “junk food,” will not be 
served or distributed on campus, and students will be further discouraged from obtaining and 
bringing such items onto campus. 
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Element 7: Means to Achieve Racial and Ethnic Balance  

Assurances 
“The means by which the school will achieve a racial and ethnic balance among its pupils that is 
reflective of the general population residing with the territorial jurisdiction of the school district 
to which the charter petition is submitted.” CA Ed. Code § 47605(b)(5)(G). 
 
1. Enrollment and Recruitment 
 
Figure 7.01: Surrounding School Racial & Ethnic Demographics 
 

 

2. Ensuring Enrollment Reflects Local Demographics   
In anticipation of charter authorization, Aurum Prep has created a recruitment plan, meant to 
inform families in the area of the enrollment process at Aurum Prep. If authorized, we will 
implement this plan to ensure we are fully enrolled with 132 students in grade six prior to our 
proposed August 2018 opening.  
 

Planned outreach activities include, but are not limited to:  
 

x Notification of enrollment opportunities at Aurum Prep through publicity flyers and 
brochures, the Aurum Prep website and social media, notices to school administrators 
about available openings, and local media  

x Development of all marketing materials (including flyers, posters, brochures, and websites) 
in English and Spanish  

x Door-to-door outreach to families within a three-mile radius of our future facility location  

DISTRICT & SURROUNDING SCHOOL RACIAL & ETHNIC DEMOGRAPHICS 

 
Total # of 
Students 

2014 

% 
American 
Indian or 
Alaska 
Native 

% 
Asian 

% 
Black of 
African 

American 

% 
Filipino 

% 
Hispanic 
or Latino 

% 
Multiple/ 

No 
Response 

% 
Native 

Hawaiian 
or Pacific 
Islander 

% 
None 

Reported 

% 
Two or 
More 
Races 

% 
White 

Comparison 
School: 

 
Elmhurst 

Community Prep 
Middle School 

365 n/a 1.4% 36.4% .3% 57.3% n/a 2.2% n/a .8% .5% 

Castlemont High 
School 564 n/a 1.2% 38.4% .2% 52.7% n/a 6.1% n/a .2% .6% 

District-wide: 
 

OUSD 
 

49,052 
(District 

and 
Charter
)/37,075 
(District

) 

.3% 14.4% 27.4% n/a 41.1% n/a 1.1% 1.4% 3.5% 10.8% 

Data Source(s): "Academic Accountability Report Card." CCSA Snapshot Reports. N.p., n.d. Web. 
<http://snapshots.ccsa.org/aarc/>. 
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x Information sessions and flyer distribution at local community meetings and events 
x In-person translation services at information sessions and events which include local 

churches such as Acts Full Gospel and Allen Temple, after school programs such as 
Oakland Leaf, Youth Uprising, and Love Learn Success 

x Information booths and flyer distribution at local businesses, laundromats, grocery stories, 
WIC centers, libraries, restaurants, community events, fairs, carnivals, shopping centers, 
social services agencies, housing projects, faith-based organizations, medical centers, and 
apartment complexes  

 
As outlined in our community description in Element 1, and in our recruitment plan described 
above, Aurum Prep seeks to serve the families in the target communities of Cox, Webster, 
Ivywood, Foothill Square, Castlemont, and Elmhurst, with a specific emphasis on the zip codes of 
94603, 94605, and 94621.  
 
Our recruitment strategy is specifically tailored to ensure that we are able to serve a demographic 
that is representative of the population in the target community. We are also firmly committed to 
serving students that have been traditionally underserved. Given the trends and rates of subgroups 
of surrounding schools Aurum Prep anticipates that we will serve an EL population of 30% and a 
population of students with disabilities at a rate of 11%. We anticipate that we will serve a higher 
proportion of African American students given that populations underrepresentation within the 
charter landscape. We are firmly committed to ensuring that we serve students who have had a 
history of academic underperformance through the recruitment practices. Aurum Prep will not 
discriminate on the basis of the characteristics listed in Section 220 (actual or perceived disability, 
gender, gender expression, gender identity, nationality, race or ethnicity, religion, sexual 
orientation, or any other characteristic that is contained in the definition of hate crimes set forth in 
Section 422.55 of the Penal Code. 
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Element 8: Admission Requirements  

DOCUMENTATION OF ADMISSIONS AND ENROLLMENT PROCESSES 
 
Charter School shall maintain complete and accurate records of its annual admissions and 
enrollment processes, including but not limited to documentation of implementation of lottery 
and waitlist criteria and procedures in accordance with the terms of the Charter. These records 
shall be made available to the District upon request. 
 
HOMELESS AND FOSTER YOUTH 
 
Charter School shall adhere to the provisions of the McKinney-Vento Homeless Assistance Act 
and ensure that each child of a homeless individual and each homeless youth has equal access to 
the same free, appropriate public education as provided to other children and youths. Charter 
School shall provide specific information, in its outreach materials, websites, at community 
meetings, open forums, and regional center meetings, that notifies parents that Charter School is 
open to enroll and provide services for all students, and provides a standard District contact 
number for access to additional information regarding enrollment. Charter School shall comply 
with all applicable provisions of Education Code sections 48850 – 48859. 
 
NON-DISCRIMINATION  
 
Charter School shall not require a parent/legal guardian/student to provide information 
regarding a student’s disability, gender, gender identity, gender expression, nationality, legal or 
economic status, primary language or English Learner status, race or ethnicity, religion, sexual 
orientation, or any other characteristic that is contained in the definition of hate crimes set forth 
in section 422.55 of the Penal Code, or any other information that would violate federal or state 
law, prior to admission, participation in any admissions or attendance lottery, or pre-enrollment 
event or process, or as a condition of admission or enrollment. Charter School may request, at 
the time of, and as part of, conducting its lottery process, the provision of information necessary 
to apply specific admissions preferences set forth in this Charter.   
 
Charter School shall not request or require submission of a student’s IEP, 504 Plan, or any 
other record or related information prior to admission, participation in any admissions or 
attendance lottery, or pre-enrollment event or process, or as a condition of admission or 
enrollment. 
 
PARENT ENGAGEMENT 
 
Charter School shall not require a parent or legal guardian of a prospective or enrolled student 
to perform volunteer service hours, or make payment of fees or other monies, goods, or services 
in lieu of performing volunteer service, as a condition of his/her child’s admission, continued 
enrollment, attendance, or participation in the school’s educational activities, or otherwise 
discriminate against a student in any manner because his/her parent cannot, has not, or will not 
provide volunteer service to Charter School. 
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Admission Requirements  
 

Aurum Prep is an open enrollment, tuition-free public school available to all students residing in 
the state of California who wish to attend the school, as outlined in Education Code, Section 
47605(d)(2)(A). To be included in the admissions process, families must submit a Lottery Form, 
which will include the student’s name, grade, birthdate, and contact information. We will actively 
recruit a diverse student population within the target community.  
 

The student application deadline will be the second Friday in March; in order to ensure adequate 
notice to stakeholders, the annual deadline will be set no later than August 1 of the previous year. 
In accordance with California Education Code 47605(d)(2)(B), Aurum Prep will hold a random 
public drawing should the number of students applying for school admission by the posted 
application deadline exceed the number of spaces available in any given grade. Enrollment is 
determined by a public random drawing of all applications submitted for seats available and to 
establish the order of students on a waiting list. Should the applications received at the time of the 
deadline not exceed space available, all applicants are accepted for enrollment. All current students 
will be exempt from this process. 
 

Lottery Procedures and Preferences 
 

We enroll students via a lottery in the spring of each academic year in accordance with Education 
Code section 47605(d)(2)(B). Once all available seats are assigned, we will compile a waiting list 
for students to enroll if a previously enrolled student is unable to attend.  
 

Parents and guardians must submit all required paperwork by mid-March to secure a seat for their 
child. After the founding year, this finalized date for the applications will be available on August 
1st. All parents and guardians failing to comply with this policy forfeit their seat. The next family 
on the waiting-list will then be offered the available seat.  
 

1. Admission Preferences with Rationale   
At Aurum Prep, we value the community and families we serve. We will offer a continuum of 
services to families that is understanding of their needs and contributions. We deeply value 
working in partnership with the families we serve and seek to make our partnership as strong as 
possible. Therefore, we will have two preferences at Aurum Prep: Sibling Preference and Founding 
Parent Preference. No other preferences shall be given in the lottery or admissions process. 
 

Sibling Preference: If a child gains admission, any siblings who are also applying will 
automatically be given the next enrollment slot, if available for their grade. Eligibility for Sibling 
Preference is determined by the biological proof of a currently enrolled Aurum Prep student and 
their sibling. Families will have to demonstrate biological proof of siblinghood to the Executive 
Director.  
 

Founding Parent Preference: Eligibility for Founding Parents is determined by contribution of 
40 hours of personal time starting in January, 2017 through to the first day of instruction. There 
will be no contribution of funds as part of the Founding Family Advisory Council commitment. 
Aurum Prep will comply with all oversight requirements and will submit required documentation 
to the Office of Charter Schools. Volunteer hours will be monitored and kept by the Executive 
Director. 
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2. Conducting a Public Random Drawing  
Aurum Preparatory Academy will inform the public commencing in October of each school year 
that it is accepting applications for admission for the following school year and publicize the 
deadline for applications through direct mail announcements, flyer distribution, community 
meetings, local newspaper announcements, and public information sessions. The student 
application deadline will be the second Friday of March. Any family interested in submitting an 
application to Aurum Preparatory Academy will be informed of Aurum Preparatory Academy’s 
admissions policies and information about when the applications must be submitted in order to be 
included in the public lottery.  
 

In the event that Aurum Prep receives more applications than there are spaces available for any 
particular grade, enrollment will be determined by random public lottery in accordance with 
Education Code section 47605(d)(2)(B). The lottery will be held within two weeks after the last 
day that applications can be submitted to be included in the public lottery. All applicants will be 
informed of the date, time, and place of the drawing via mailed letter in both English and Spanish, 
and told that they are welcome to attend if they choose to do so, but that their presence is not 
required to secure a spot at the school. Notice will also be provided at the school and on the 
school’s website. To ensure that interested parties may attend, the drawing will be held on a 
weekday evening and conducted in both English and Spanish at the school site. All students whose 
applications have been timely submitted will be included in the lottery, with preference given as 
stated above.  
 

Prior to the start of the lottery, the rules will be explained in both English and Spanish. The rules 
of the lottery, including any preferences that will be given, will be distributed in writing in both 
English and Spanish. The lottery will begin by identifying students given preference under the 
terms of California Law and the Aurum Prep charter petition: in order of priority, district residents, 
siblings of current students, and children of Founding Parents, teachers, and staff (up to and not 
exceeding 10% of available seats).  
 

A third party other than parents, students, or school staff, selected by the Executive Director, will 
then pull lottery spaces in order of grade level. To ensure that the lottery is conducted fairly and 
accurately, a multi-step process is followed. The process is outlined below.  
 

x Student names will be printed on slips of paper and placed into a box.  
x Each student’s name, as drawn, will be read out loud twice.  
x When each lottery form is pulled, the chronological order in which it was pulled is 

recorded. A final check of the lottery’s results will be conducted by a second third-party 
individual before the final results are announced. (Both third-party individuals will be 
selected by the Executive Director.) 

 

Slips will be pulled until all opening are filled, all remaining slips will be used to create the waiting 
list in the order they are selected. Within two weeks of the lottery, families will be notified via 
mailed letter by the Executive Director of their enrollment status (offered enrollment or placement 
on waiting list). Each student offered a space in the following year will be required to complete an 
enrollment packet within four weeks of receiving the letter indicating that a spot is available for 
the student. The school will hold a Pre-Enrollment session after the lottery and before the 
Confirmation Deadline to supply additional information and to assist families in filling out forms. 
Attendance at this session is not mandatory and will have no bearing on a student’s admission to 
Aurum Prep.  
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The wait list will include contact information of the families wanting to still be considered for 
admission should a position open. If a position opens during the course of the year, the Operations 
Associate will contact the family of the student on the top of the waiting list by phone, email and/or 
mail to offer their student admission to the school. Up until two weeks prior to the start of the 
upcoming school year, the family has ten (10) business days to confirm enrollment and return a 
completed enrollment packet in person. If a student is notified of an open position during the 
current school year, they will have 72 hours to confirm intent to enroll (via phone or email) and to 
submit a complete enrollment packet in person. Should the family decline the position, the next 
family on the list will be contacted until the open position is filled. In no circumstance will a 
waitlist carry over to the following school year, and students who remain on the waitlist must apply 
for enrollment in the following year. 
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Element 9: Annual Financial Audits  

In order to ensure the necessary oversight and review of mandated reports for which the 
authorizer must determine fiscal health and sustainability, the following schedule of reporting 
deadline to the District will apply each year of the term of this charter; 
 
o September 1 – Final Unaudited Financial Report for Prior Year 
o December 1 – Final Audited Financial Report for Prior Year 
o December 1 – First Interim Financial Report for Current Year 
o March 1 – Second Interim Financial Report for Current Year 
o June 15 – Preliminary Budget for Subsequent Year 
 
The manner in which annual, independent financial audits shall be conducted, which shall 
employ generally accepted accounting principles, and the manner in which audit exceptions and 
deficiencies shall be resolved to the satisfaction of the chartering authority. CA Ed. Code § 
47605(b)(5)(I) 
 
 
Annual Audit Procedures  
 
1/2/3. Contracting with, Working with, and Ensuring Approved Auditor  
An ad hoc Audit Committee consisting of the Board Treasurer and at least one other Director 
selected by a majority of the Board will be responsible for selecting and contracting with an auditor 
chosen from the California state list of auditors approved to conduct charter school audits 
(available at CPADS.SCO.CA.GOV) to conduct the required annual financial audit, and work with 
the auditor to complete the audit. Any findings will be reported to the Executive Director and 
Board of Directors to provide an improvement strategy. The Audit Committee will ensure that the 
auditor sends the completed audit to the required agencies by the statutory deadline (or the current 
back office business support provider) and the Executive Director will work in concert to ensure 
the auditor has full access to the school’s financial statements, attendance and enrollment 
accounting practices, and internal controls. The Board and Executive Director will ensure that we 
have allocated sufficient costs each year to conduct the annual audit.  
 

The audit may include, but is not limited to, the following areas:  
 

x Compliance with terms and conditions prescribed in the Charter agreement  
x Internal controls, both financial and operational in nature  
x The accuracy, recording and/or reporting of the Charter School’s financial information  
x The Charter School’s debt structure  
x Governance policies, procedures and history  
x The recording and reporting of attendance data  
x The Charter School’s enrollment process  
x Compliance with safety plans and procedures  
x Compliance with applicable grant requirements  

 

The Charter School shall cooperate fully with such audits and shall make available any and all 
records necessary for the performance of the audit. The independent auditor and Aurum Prep 
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will prepare a financial report to be submitted to the district, the county office of education, the 
State Controller’s Office, and CDE 
 

4/5. Addressing and Resolving Any Deficiencies, and Ensuring Completion, Compliance, and 
Transparency   
At the conclusion of the annual audit, the auditor will report directly to the Audit Committee who 
will review the audit. The Executive Director, along with the Finance Committee and Abacus 
Education Partners, will then review any audit exceptions or deficiencies, and resolve them in 
conference with the auditor to the satisfaction of the auditor prior to the completion of the auditor’s 
final report. Audit findings and exceptions will be reported to the Aurum Preparatory Academy 
Charter School Board, with any relevant explanations and the Executive Director’s plan to resolve 
these issues. The Board will approve the plan, and at the next regular Board meeting, the Executive 
Director will present each of the issues or findings and if or how it was resolved. Audit exceptions 
and deficiencies will be resolved to the satisfaction of ACOE within four weeks of notice from the 
auditor unless otherwise agreed upon with ACOE.  
 

The annual audit will be completed in accordance with all required deadlines, and a copy of the 
auditor’s findings will be forwarded to ACOE, the County Superintendent of Schools, the State 
Controller, the California Department of Education, and any other required agencies by the 15th 
of December. The Audit Committee will ensure timely submission of all documents. The 
independent fiscal audit of Aurum Preparatory Academy Charter School is public record, and a 
copy of each year’s audit will be maintained in the school’s office and provided to the public upon 
request. 
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Element 10: Suspension and Expulsion Procedures 

Assurances  
This Pupil Suspension and Expulsion Policy has been established in order to promote learning and 
protect the safety and well being of all students at the Charter School. When the Policy is violated, 
it may be necessary to suspend or expel a student from regular classroom instruction. This policy 
shall serve as the Charter School’s policy and procedures for student suspension and expulsion 
and it may be amended from time to time without the need to amend the charter so long as the 
amendments comport with legal requirements. The Charter School staff shall enforce disciplinary 
rules and procedures fairly and consistently among all students.  
 

x Policy and its Procedures will be distributed as part of the Student Handbook and will clearly 
describe discipline expectations, including a description on how it will be updated and 
maintained. 

x Corporal punishment shall not be used as a disciplinary measure against any student. For 
purposes of the Policy, corporal punishment does not include an employee’s use of force that 
is reasonable and necessary to protect the employee, students, staff or other persons or to 
prevent damage to school property. 

Discipline Philosophy and Overview   

 
“Restorative Justice is a process and a set of values to involve those who have a stake in 
a specific offense and to collectively identify and address harms, needs, and obligations, 
in order to heal and put things as right as possible.” – Howard Zerh153 

Aurum Prep is in full alignment with OUSD’s discipline policy and we embrace and adhere to the 
3-tiered Restorative Justice model, the foundations of which were established in Oakland. At 
Aurum Prep we will incorporate a school wide model which incorporates the steps of 
community/relationship building, restorative discipline, and re-entry or reintegration.154 We 
believe that we can provide a safe and nurturing environment through creating structures that 
students and families are familiar with and have helped to construct. Thus, our fiercely positive 
school culture, both academically and behaviorally, relies on setting high expectations while 
offering supports, continually sending the message to students that we believe in them and want 
them to succeed. We understand that restorative justice is more than just a process but rather a 
philosophy to be internalized at every level in the school.  
 
 

1. Key Elements   
 
The goal of our discipline policy is both to maintain a physically, emotionally, and intellectually 
safe learning environment for our students and to help students develop into positive, engaged 

                                                           
153 Zehr, Howard. "The Little Book of Restorative Justice." THE LITTLE BOOK OF Restorative Justice (n.d.): n. page. Web. 
<http://www.unicef.org/tdad/littlebookrjpakaf.pdf>. 
154 Yusem, David, and Barbara McClung. "Restorative Justice in Oakland Schools." AN EFFECTIVE STRATEGY TO REDUCE 
RACIALLY DISPROPORTIONATE DISCIPLINE, SUSPENSIONS AND IMPROVE ACADEMIC OUTCOMES (n.d.): n. 
pag. OUSD. Web. 
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members of their communities who embody our FIRST value (Focus, Integrity, Respect, Self-
Determination, and Team). As students grow from 6th grade to 8th grade, we must support their 
character development and independence as they develop their own moral code, helping students 
move from mere compliance to the development of their personal ethical code. 
 

Schoolwide Positive Behavior Support  
 

At Aurum Prep, we are firmly committed to creating a positive school culture that incentivizes 
positive behaviors and mitigates negative behaviors in manner that allows for reconciliation. Our 
school wide positive behavior supports are multifaceted and preemptive and include: building 
relationships, clarifying expectations, our Positive Behavioral Intervention System, and 
personalized learning/goal setting.  
 

Building Relationships: Our approach to positive behavior support begins before the start of the 
school year with our Family Advisory Council, annual family orientation, and post-enrollment 
Home Visits. Each of these are opportunities for our leadership and staff to build authentic and 
genuine relationships with students and families. Our culture committee, which is comprised of 
the Executive Director, the Dean of Students, and the Operations Manager in conjunction with our 
Family Advisory Council will develop a set of relational best practices for each of these 
encounters. We will provide ongoing opportunities to build strong and positive relationships with 
families through our ongoing monthly Cafecitos.  
    

Clarifying Expectations: In order to ensure clarity around expectations for student behavior and 
the consequences for misconduct, this approach allows families to ask questions and take 
preventative measures before students begin the school year, establishing a collaborative problem-
solving approach with families. Each family is also provided with a copy of our Student & Family 
Handbook in their home language, which thoroughly outlines the details of our discipline policy 
and consequences for misbehavior. All students begin the year with an orientation week, where 
Aurum Prep culture and behavioral expectations are introduced, explained, and practiced in a 
supportive environment. We believe that before a consequence is given, students must first be 
supported in learning the skills necessary to enhance a positive school climate and avoid a negative 
behavior. 
 

Positive Behavioral Intervention System: At Aurum Prep, we have an extensive and robust PBIS 
to foster a strong and joyful culture that supports the behavioral and social emotional needs of 
students. Major components of our PBIS are: Character Development, Mindfulness, FIRST Points 
and incentives, and our culturally responsive projects. To supplement this individual character 
development and embrace the community-oriented mindset of Restorative Justice, students will 
also participate in weekly Community Circles, where we will both celebrate student 
accomplishments and accept the public apologies of students who have transgressed the values of 
the school community and would like to take the opportunity to acknowledge the consequences of 
their actions so that they can be reintegrated positively (public apologies are not required). Students 
who make the right choices will be celebrated in a variety of ways, including but not limited to:  
 

x Receiving a FIRST aligned merit 
x Receiving a “shout-out” during a community meeting  
x Being selected to help lead and/or plan a community circle  
x Parent/guardian phone call or letter home  
x Receiving the student of the Month award  



  

227  
 

x Special individual privileges (dress-down day for consistent uniform, etc.)  
x Special advisory-level privileges (special breakfast for punctuality, etc.)  

 

Personalized Learning: Every day, students will start their Focus period with a teacher-guided 
self-evaluation of their character development, completing a written reflection on their mastery of 
each value, including acknowledgment of any consequences they received that day. This reflection 
will go home to be signed by a parent/guardian and returned the following day. At the close of 
each week, students will do a more comprehensive reflection and set goals for the following week, 
to be signed by a parent/guardian and reviewed the following Monday morning. Through this 
practice, students will build self-discipline and take ownership of their actions to become active 
participants in the development of their character. 
 

We will continually monitor and evaluate the effectiveness of our school-wide behavioral 
approach and use data to target areas of concern and adjust professional development and/or 
procedures accordingly.  
 

2. Classroom Implementation and Teaching Strategies   
Teachers will receive annual training during four weeks of summer professional development and 
the first two months of the school year on high-leverage classroom management techniques, 
including those outlined in Teach Like A Champion. Teachers will spend time practicing 
prevention strategies and quick behavioral corrections that will allow students to maximize 
distraction-free instructional time. Teachers will also be trained on Restorative Justice Practices, 
our PBIS, and Mindfulness during the summer.  
 
Invariably, we are aware that there will be times in which students deviate from our expectations 
as they grow and learn how to navigate the world. When an unacceptable action is taken we will 
provide students with an appropriate consequence and help them to resume their education as soon 
as possible through restorative justice practices. Our tiered restorative justice and consequence 
system includes but is not limited to155:  
 

x Demerit 
x Detention (served during lunch) 
x Loss of privileges 
x Referral to Dean of Students or ED 
x Parent phone call or letter home 
x Parent conference 
x Community service 
x In-class suspension 
x In-school suspension 
x Out-of-school suspension 
x Expulsion 

 
 

                                                           
155 Yusem, David, and Barbara McClung. "Restorative Justice in Oakland Schools." AN EFFECTIVE STRATEGY TO REDUCE 
RACIALLY DISPROPORTIONATE DISCIPLINE, SUSPENSIONS AND IMPROVE ACADEMIC OUTCOMES (n.d.): n. 
pag. OUSD. Web. 

x Make a list of what is needed to 
be done to ensure it does not 
happen again 

x Spend time with the person in 
conflict 

x Apologize 
x Inform friends of the new 

changed positive relationship 
x Become friends or at least 

neutral 
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Aurum Prep seeks to address conflict in a manner that connects student choices to our core values 
and the effect they have on our learning community. Students who repeatedly struggle to make the 
right choices will have a meeting with the Dean of Students or Executive Director and a 
parent/guardian to develop a behavior plan with personal goals, a timeline for achieving them, and 
appropriate consequences for continued misconduct. The Aurum Prep approach seeks to support 
the individual growth and development of each child while preserving a safe and supportive 
learning environment for the school community. 
 

3. Ensuring Minority Students and Those with Disabilities Are Not Overrepresented 
 

Aurum Prep is firmly committed to meeting the needs of all the diverse students it will serve. We 
also are committed to ensuring that we do not have an overrepresentation of minority students and 
students with disabilities in disciplinary procedures. Therefore, we have designated two teams - 
our Risk Team and Student Success Team - to track, discuss, strategize and provide preventative 
solutions to this issue. These teams will track the number and percentage of minority students and 
students with disabilities who are struggling, academically, behaviorally, and/ or social-
emotionally on a monthly basis in relation to our general student population.   Moreover, the Board 
of Directors, Leadership, and instructional staff at Aurum Prep will take the implicit bias quiz and 
hold an annual discussion on what this means in relation to our disciplinary data.     
 
4. Periodic Review and Modification of Suspension and Expulsion Policies and Procedures 
 

Aurum Prep has dedicated a Risk Team, consisting of the Executive Director, Dean of Students, 
Operations Associate, and Student Supports Coordinator, to ensuring that all students, especially 
those who are having difficulty at Aurum Prep, find success. The Risk Team meets weekly and 
evaluates monthly trends using data to make changes that will better accommodate students having 
difficulty at Aurum Prep. The Risk Team will review and modify the list of offenses for which 
students are subject to suspension and expulsion in accordance with the following:  
 

x The Risk Team will evaluate policies and procedures regarding suspension and expulsion 
twice a year, at the end of the 1st and 3rd trimesters.  

x If a change is decided upon at the end of the 1st trimester, then it will become effective 
after winter break in January of that respective school year.  

x If a change is decided upon at the end of the 3rd trimester, then it will become effective 
after the summer break in August of the next school year.  

x Any change or modification to the list of offenses for expulsion or suspension will be 
communicated to parents and families via a letter, phone call, Parent Teacher conference, 
and/or Parent Orientation.  

 

 
Grounds for Suspension and Expulsion 
 

1. Suspension and Expulsion Offenses, and Safety 
 

A student may be suspended or expelled for any of the acts enumerated in California Education 
Code 48900 related to school activity or school attendance that occur at any time including, but 
not limited to:  
 

x While on school grounds  
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x While going to or leaving from school  
x During the lunch period whether on or off the campus  
x During, or while going to or coming from, a school-sponsored activity  

 

As specified in California Education Code Section 48900, a student may be recommended for 
suspension if he or she:  
 

x Harassed, threatened, or intimidated a student who is a complaining witness or a witness 
in a school disciplinary proceeding for the purpose of either preventing that student from 
being a witness or retaliating against that student for being a witness, or both.  

x Engaged in, or attempted to engage in, hazing, as defined in Section 32050.  
x Engaged in an act of bullying, as defined in Section 32050 and including, but not limited 

to, bullying committed by means of an electronic act, as defined in subdivisions (f) and (g) 
of Section 32261, directed specifically toward a pupil or school personnel.  

x Aided or abetted, as defined in Section 31 of the Penal Code, the infliction or attempted 
infliction of physical injury to another person (suspension only). 

x Committed sexual harassment.  
x Caused, attempted to cause, threatened to cause, or participated in an act of hate violence; 

any such violence resulting in serious physical injury requires expulsion.  
x Engaged in harassment, threats, or intimidation directed against school District personnel 

or students, that is sufficiently severe or pervasive to have the actual and reasonably 
expected effect of materially disrupting class work, creating substantial disorder, and 
invading the rights of either school personnel or students by creating an intimidating or 
hostile education environment.  

x Made terroristic threats against school officials, school property, or both, as defined in 
Section 48900.7.  

 

In the case of a first offense, a student will only be suspended out of school when other means of 
correction fail to bring about proper conduct.  
 

As specified in California Education Code Section 48900, a student may be recommended for 
suspension or expulsion if he or she:  
 

x Caused, attempted to cause, or threatened to cause physical injury to another person 
[48900(a)].  

x Possessed, used, or sold dangerous objects [48900(b)]  
x Possessed, used, or sold drugs or alcohol [48900(c)]  
x Offered, arranged, or negotiated to sell drugs or alcohol [48900(d)]  
x Committed or attempted to commit robbery or extortion [48900(e)]  

 

In these cases, expulsion would only be recommended if either of the following are true:  
 

1. Other means of correction are not feasible or have repeatedly failed to bring proper conduct  
2. Due to nature of the act, the presence of the pupil causes continuing danger  

 

In the case of a first offense, a student will only be suspended out of school if his or her presence 
causes a danger to persons, property, or threatens to disrupt the instructional process. Otherwise, 
alternative discipline will be imposed.  
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Additionally, a student may be recommended for suspension or expulsion if he or she:  
 

x Caused or attempted to damage school or private property [48900(f)]  
x Stole or attempted to steal school or private property [48900(g)]  
x Possessed or used tobacco, or products containing tobacco or nicotine products [48900(h)]  
x Committed an obscene act or engaged in habitual profanity [48900(i)]  
x Unlawfully possessed, offered, arranged or negotiated to sell drug paraphernalia [48900(j)]  
x Knowingly received stolen school or private property [48900(l)]  
x Possessed an imitation firearm [48900(m)]  

 

In these cases, a student would be recommended for expulsion only if either of the  
1. Other means of correction are not feasible or have repeatedly failed to bring proper conduct.  
2. Due to the nature of the violation, the presence of the pupil causes continuing danger.  

 

The school will update discipline policies regularly to reflect any changes in the relevant sections 
of the Ed. Code. The Executive Director may use his or her discretion to provide age-appropriate 
alternatives to suspension or expulsion for the above infractions that are designed to address and 
correct the student’s specific misbehavior.  
 

Students will receive an expulsion recommendation on a case-by-case basis if it is determined that 
the student committed one of the following acts at school or at a school activity off school grounds, 
as specified in Education Code Section 48915(a), (b):  
 

x Causing serious physical injury, except in self-defense  
x Possession of a knife or other dangerous object  
x Possession and/or use of a controlled substance  
x Robbery or extortion  
x Assault or battery on a school employee  

 

Students will receive a mandatory recommendation for expulsion for any of the following reasons, 
as specified in Education Code Section 48915(c), (d):  
 

x Possessing, selling, or furnishing a firearm  
x Brandishing a knife at another person  
x Selling a controlled substance  
x Committing or attempting to commit a sexual assault or sexual battery as defined in Section 

48900 of the Education Code  
x Possession of an explosive  

 

Students are subject to mandatory expulsion from Aurum Prep for any of the reasons as specified 
in the Education Code Section 48915(c) and the Federal Gun-Free Schools Act of 1994. It is a 
federal mandate that a school expel, for a period of not less than one year (except on a case-by-
case basis), any student who is determined to have brought a firearm to school.  
 

At the discretion of the Executive Director and Dean of Students, Aurum Prep will also authorize 
and implement in-class and in-school suspension for infractions that demand a severe consequence 
up to and including a suspension, but do not require the student to be removed from the learning 
environment. In-class and in-school suspension will never be considered as an alternative to 
expulsion. 
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Suspension Procedures 
 

As detailed at the beginning of this Element, Aurum Preparatory Academy Charter School   is 
committed to maintaining a physically, emotionally, and intellectually safe learning environment. 
We believe that learning time is sacred and that many misbehaviors can be corrected in class. 
However, those behaviors detailed above may warrant suspension or expulsion, which will occur 
through the following steps.  
 

1. School Rules and Procedures 
 

The suspension of a student will be at the discretion of the Dean of Students or the Executive 
Director ’s designee (Principal or Dean of Students). Parents will be notified in advance prior to 
enactment of the suspension or expulsion and can appeal a student’s suspension or expulsion. In 
order to ensure that in the case of suspension both the student and the parent/guardian receive 
adequate notice and meaningful opportunity to be heard prior to suspension, Aurum Preparatory 
Academy   will implement the following three-step protocol:  
 

Step 1 – Informal Family Conference: Suspension shall be preceded by an in-person conference 
conducted with in two days of the incident by the Executive Director with the student and the 
student’s parent or guardian. The conference may be omitted if the Executive Director determines 
that an emergency situation exists. Students also maintain the right to waive their participation if 
they cannot or do not want to participate.  Moreover, no penalty will be imposed for failure of the 
student’s parents to attend the in-person conference. An “emergency situation” involves a clear 
and present danger to the lives, safety, or health of students or school personnel. If the student is 
suspended without a conference, the parents will be notified of the suspension and a conference 
will be conducted as soon as possible. 
 

Step 2 – Determination of Length and Placement of Suspension: The length and placement of 
the student’s suspension will be determined by the Executive Director, based on the severity of the 
offense(s), as evidence by witness statements, physical evidence, and other relevant factors.  At 
Aurum Prep we are determined to have systems to prevent suspension to the greatest extent 
possible while maintaining the integrity of the learning environment. We believe that a student 
should not be removed from the general class environment unless his or her presence is a continual 
distraction to others or the student is at risk of harming themselves or others. A student who has 
exhibited such behavior will first earn In-Class Suspension, a set of suspension-preventative 
consequences and behavioral supports that will require the student to reflect and reset before 
reentering the school community. During In-Class Suspension, a student will lose all social 
privileges for the day. In-class suspension will allow students to receive access to the curriculum 
in the classroom environment while being separated from the school community. A student 
assigned to In-Class Suspension will sit at a designated desk in the classroom, physically separated 
from his or her peers. Clear norms will be set to protect the social-emotional well-being of students 
in In-Class Suspension and ensure they are treated with respect by their peers. In addition, a student 
assigned to In-Class Suspension must: 
 

x Check in with the Dean of Students prior to the start of each day and at strategic points 
throughout the day  

x Attend all classes, receive academic instruction, and complete all classwork and 
homework  
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x Not communicate with any other students throughout the day, including during breaks 
and lunch where the student will be supervised by school staff  

x Not participate in class activities  
x Not attend field trips, dances, or other school activities if these occur during the 

suspension period  
 

If a student fails to meet the expectations of In-Class Suspension, the student will be removed from 
the classroom and will serve an In-School Suspension for the remainder of their assigned 
suspension. In In-School Suspension, the student receives all of the consequences and supports as 
s/he would in In-Class Suspension but is removed from the classroom environment.  
 

If a student is a continual distraction to others or poses a risk to self or others, that student would 
likely not benefit from In-Class Suspension and may instead be assigned either an In-School or 
Out-of-School Suspension. An Out-of-School suspension is recognized as an absence from school.
  

Step 3 – Notice to Parents: Parents and students have due process rights with regards to 
suspensions and expulsions. At the time of the student’s suspension, the Dean of Students shall 
make a reasonable effort to contact the student’s parents by telephone or in person. Initial contact 
will be followed by a written notice, which will state the specific offense(s) committed by the 
student, as well as the date and time the student may return to school.  
 

2. Maximum Number of Days 
 

The number of days a student must serve In-School Suspension will be aligned with the severity 
of the behavior, but will not exceed ten days. The length of suspension for students may not exceed 
a period of five consecutive days unless a recommendation has been made by the Executive 
Director and agreed to by the student’s parent/guardian. If a student is recommended for a period 
of suspension exceeding five consecutive days, a second conference will be scheduled between 
the parent/guardian and the Executive Director or the Executive Director ’s designee (Principal or 
Dean of Students) to discuss the progress of the suspension upon the completion of the tenth day 
of suspension.  
 

3. Providing Access to Education During Suspension 
 

Instructional materials will be provided for all suspended students by their regular classroom 
teachers. Students serving In-School Suspension will be provided materials at the start of the 
school day and expected to complete all academic work in order to continue to access their 
education during the term of the In-School Suspension. 
 

In the case of Out-of-School Suspension, arrangements shall be made to provide the student with 
classroom material and current assignments to be completed at home during the length of the 
suspension. Classroom teachers will provide instructional materials to the Dean of Students, who 
will make them available to the student and/or his/her family. In extreme cases of a long-term 
suspension exceeding five consecutive days of Out-of-School Suspension, the school may provide 
a tutor or other aide to support the student’s continued education during their required absence 
from school.  
 

4. Rules and Procedures for Suspension Pending Outcome of Expulsion Process 
 

A student may be suspended from school for not more than twenty school days in any school year; 
however, this restriction on the number of days of suspension does not apply when the suspension 
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is extended pending an expulsion. Aurum Prep   shall be responsible for the appropriate interim 
placement of students during and pending the completion of the student expulsion process. In that 
case, an expulsion hearing must be held no later than thirty days after the expulsion 
recommendation. 
 

In keeping with the principles of Restorative Justice and the understanding that “when a person 
does harm, it affects the persons they hurt, the community, and themselves,”156 students receiving 
an In-School Suspension or Out-of-School Suspension will have the opportunity to re-enter the 
school community by making a public apology at the next community circle, acknowledging the 
harm that they caused and renewing their commitment to their fellow students. Students who 
choose not to take advantage of this opportunity will collaborate with the Dean of Students to 
select an alternate means of making amends and re-entering the school community. 
 
5. Students with Disabilities 
 

Aurum Prep is committed to ensuring that the rights of all its students, especially those with 
disabilities, are protected when concerning a suspension or expulsion. Therefore, Aurum Prep has 
dedicated the Risk Team to ensuring that all students, especially those with disabilities, are given 
the proper supports, interventions, accommodations, and opportunities to succeed. Any student in 
consideration for suspension or expulsion with an IEP will have their specific disability taken into 
account. Specifically, we will evaluate:  
 

x Whether or not the student’s specific disability is affecting the consideration for 
suspension or expulsion 

x Whether or not our disciplinary policies take into account a student with disabilities 
specific situation   

x If the action or behavior is disruptive to the educational process or poses a threat or 
danger to others 

 
We will conduct a manifestation hearing for any student receiving special education services who 
is at risk for long-term suspension of 10 or more days or at risk for expulsion to determine if the 
behavior is a manifestation of the disability and if the student is receiving the appropriate services 
for the disability.  If the behavior is a manifestation of the disability or if the student is not receiving 
the appropriate services as outlined in the student’s IEP, the school will not move forward with 
the suspension or expulsion.  If the behavior is seen not to be a manifestation of the disability and 
the student has been receiving all appropriate services as outlined in the student’s IEP, then all 
procedural processes will be followed as with a regular education student. 
 
 

Expulsion Procedures 
 

1. Rules and Procedures 
Step 4 – Recommendation for Expulsion: If the Executive Director recommends a student for 
expulsion, the student and the student’s parents will be invited to a conference to determine if the 
suspension for the student should be extended pending an expulsion hearing. This determination 
will be made by the Executive Director upon either of the following findings:  
                                                           
156 Zehr, Howard. "The Little Book of Restorative Justice." THE LITTLE BOOK OF Restorative Justice (n.d.): n. page. Web. 
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x The student’s presence will likely be disruptive to the educational process  
x The student poses a threat or danger to others  
x Upon this determination, the student’s suspension will be extended pending the results of 

an expulsion hearing. Students will be recommended for expulsion if the Executive 
Director finds that at least one of the below findings may be substantiated:  

x Other means of correction are not feasible, or have repeatedly failed to bring about proper 
student conduct  

x Due to the nature of the violation, the presence of the student causes a continuing danger 
to the physical safety of the student or others  

 

Step 5 – Expulsion Hearing: Students recommended for expulsion are entitled to a hearing if 
requested to determine whether the student should be expelled. The hearing will be held within 30 
days after the Executive Director makes a recommendation for expulsion. The hearing will be 
presided over by the Board of Directors. The Board may also appoint an impartial administrative 
panel of three or more certificated persons, none of whom is a member of the Board or employed 
on the Aurum Prep staff. Unless the pupil requests otherwise, the expulsion hearing will be 
conducted in closed session. Written notice of the hearing will be mailed to the student and the 
student’s parents at least 10 calendar days before the date of the hearing by the Executive Director. 
This notice will include: 
  

x Date and place of the hearing  
x Statement of specific facts, charges and offense upon which proposed expulsion is based 
x Copy of the disciplinary rules that relate to the alleged violation  
x Opportunity for the student or the student’s parents to appear in person at the hearing.  
x Opportunity for the student to be represented by counsel  
x Right to examine and acquire copies of all documents to be used at the hearing  
x Opportunity to cross-examine all witnesses that testify at the hearing  
x Opportunity to present evidence and witnesses on behalf of the student  

 

In a hearing in which a pupil is alleged to have committed or attempted to commit a sexual assault 
as specified in subdivision (n) of Section 48900 or to have committed a sexual battery as defined 
in subdivision (n) of Section 48900, a complaining witness shall be given five days' notice before 
being called to testify, and shall be entitled to have up to two adult support persons, including, but 
not limited to, a parent, guardian, or legal counsel, present during his or her testimony.  If the 
hearing is to be conducted at a public meeting, and there is a charge of committing or attempting 
to commit a sexual assault as defined in subdivision (n) of Section 48900 or to commit a sexual 
battery as defined in subdivision (n) of Section 48900, a complaining witness shall have the right 
to have his or her testimony heard in a session closed to the public when testifying at a public 
meeting would threaten serious psychological harm to the complaining witness and there are no 
alternative procedures to avoid the threatened harm, including, but not limited to, videotaped 
deposition or contemporaneous examination in another place communicated to the hearing room 
by means of closed-circuit television.  
 

In hearings that include an allegation of committing or attempting to commit a sexual assault as 
defined in subdivision (n) of Section 48900 or to commit a sexual battery as defined in subdivision 
(n) of Section 48900, evidence of specific instances, of a complaining witness' prior sexual conduct 
is to be presumed inadmissible and shall not be heard absent a determination by the Board that 
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extraordinary circumstances exist requiring the evidence be heard. Before the Board makes the 
determination on whether extraordinary circumstances exist requiring that specific instances of a 
complaining witness' prior sexual conduct be heard, the complaining witness shall be provided 
notice and an opportunity to present opposition to the introduction of the evidence. In the hearing 
on the admissibility of the evidence, the complaining witness shall be entitled to be represented by 
a parent, guardian, legal counsel, or other support person. Reputation or opinion evidence 
regarding the sexual behavior of the complaining witness is not admissible for any purpose.  
 

If the student is found to have committed an act listed in California Education Code, section 
48915(c), the Board shall order that student expelled. If the student is found to have committed an 
act listed in California Education Code, section 48915 (a), (b), or (e), the Board may only order a 
student expelled if one or both of the following are true:  
 

1. Other means of correction are not feasible or have repeatedly failed to bring about proper 
conduct.  

2. Due to the nature of the act or violation, the presence of the pupil causes continuing danger.  
 

2. Policies and Procedures Regarding Rehabilitation, Reinstatement, and Readmission 
In the case of an expulsion decision, the Board shall order a student expelled pursuant to California 
Education Code, section 48915 (b) or (c), and shall refer that pupil to a program of study that meets 
all of the following criteria:  
 

x Is appropriately prepared to accommodate students who exhibit discipline problems.  
x Is not provided at a comprehensive middle, junior, or senior high school, or at any 

elementary school.  
x Is not housed at the school site attended by the student at the time of suspension.  

 

If an expulsion decision is made by the Board, written notice will be sent by the Executive Director 
to the parents/guardians of any student who is expelled. This notice will be sent within 24 hours 
of the hearing through certified over-night postal delivery, and will include:  
 

x The specific offense(s) committed by the student for any of the acts listed in “Reasons for 
Suspension and/or Expulsion”  

x The reinstatement eligibility review date  
x The type of educational placement during the period of expulsion  
x Notice of appeal rights/procedures.  

 

Notice of the student or parent/guardian obligation to inform any new district in which the student 
seeks to enroll of the student’s status with Aurum Prep. In the event of a decision to expel a student, 
the school will work cooperatively with the district of residence, county and/or private schools to 
assist with the appropriate educational placement of the student who has been expelled. Any 
incident of violent and/or serious student behavior shall be communicated to the district/school to 
which the student matriculates.  
 

If the decision is not to expel, the expulsion proceedings shall be terminated and the pupil 
immediately shall be reinstated and permitted to return to classes at Aurum Prep, unless the parent, 
guardian, or responsible adult of the pupil requests another school placement in writing. Before 
the placement decision is made by the parent, guardian, or responsible adult, the Executive 
Director shall consult with the pupil's teachers, and the parent, guardian, or responsible adult 
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regarding any other school placement options for the pupil in addition to the option to return to his 
or her classroom instructional program from which the expulsion referral was made.  
 

Appeal of Suspension or Expulsion: Parents will be notified in advance to enactment of the 
suspension or expulsion and can appeal a student’s suspension or expulsion.  
 
The suspension of a student will be at the discretion of the Dean of Students or the Executive 
Director’s designee (Principal or Dean of Students). Parents will be notified in advance of the 
enactment of the suspension and can appeal a student’s suspension. A suspension appeal will be 
heard if requested within five (5) days of notification of suspension by the student’s Executive 
Director or designee (Principal or Dean of Students), and upon consideration, the Executive 
Director or designee’s decision will be final. The student will be considered suspended until a 
meeting is convened to hear the appeal. The decision to rule on the appeal will be made within one 
business day of the appeal hearing. Parents/guardians will be notified of the decision in writing 
within three (3) days. For students who are recommended for expulsion, any appeal of the 
suspension will be considered concurrently with the expulsion process.  
 

An expulsion decision may be appealed within 30 calendar days of the date of the written decision 
to expel. The parent/guardian must submit the appeal in writing to the Executive Director. An 
Expulsion Appeal Panel shall be convened within 30 school days of receipt of the written appeal, 
at which time the student’s parent/guardian must attend to present their appeal either verbally or 
in writing. The Expulsion Appeal Panel shall have three (3) certificated members, none of whom 
is a member of the Board or employed on the Aurum Prep staff. Panel members shall know nothing 
of the incident or student, and shall not be the same individuals who participated in the original 
expulsion decision. The panel will be chosen by the School Board Chair. The scope of review of 
the panel shall be limited to whether there is relevant and material evidence which, in the exercise 
of reasonable diligence, could not have been produced or which was improperly excluded at the 
expulsion hearing. The decision of the Expulsion Appeal Panel will be final. Parents will be 
notified of the Expulsion Appeal Panel’s decision, in writing, within two business days of the 
hearing. In the event that Expulsion Appeal Panel reverses the expulsion, the student shall be 
immediately reinstated. For a student who is not reinstated upon appeal, the family will be sent 
written notification of such within business three days of the hearing, including specific reasons 
why reinstatement was denied. 
 

The decision of the panel of representatives of the Board of Directors will be final. 
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Element 11: Employee Retirement Systems 

Reference ed code: The manner by which staff members of the charter schools will be covered 
by the State Teachers' Retirement System, the Public Employees' Retirement System, or 
federal social security. CA Ed. Code § 47605(b)(5)(K)” 
 
Benefits  
 

Aurum Preparatory Academy Charter School (“Aurum Prep”) will participate in Social Security 
and a 403b plan. Aurum Prep will not participate in STRS or PERS.  
 
1/2. Positions Covered and Staff Responsible 
 

Positions to be covered by Social Security and the 403b plan include all full-time certificated 
teaching and non-certificated positions. The Executive Director will be responsible for ensuring 
that appropriate and timely arrangements for coverage have been made. Aurum Preparatory 
Academy accepts and understands its obligations to comply with specific sections of the Education 
Code, Section 47611. All full-time certificated and non-certificated staff members will be covered 
by Social Security and the 403b plan described above. Any part-time employee of Aurum Prep 
who is .5 FTE will have the opportunity to enroll in health, dental and vision insurance, with a 
higher level of employee contribution based on their FTE. The Executive Director will be 
responsible for ensuring these arrangements.  
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Element 12: Public School Attendance Alternatives  

Pupils who choose not to attend the Charter School may choose to attend other public schools in 
their district of residence or pursue inter-district transfers in accordance with existing 
enrollment and transfer policies of the District.  Parents or guardians of each pupil enrolled in 
the Charter School shall be informed that the pupil has no right to admission in a particular 
school of any local educational agency (LEA) (or program of any LEA) as a consequence of 
enrollment in the charter school, except to the extent that such a right is extended by the LEA. 
 
1. Informing Parents and Students 

Parents and students will be informed both in writing and in person of their public school 
attendance alternatives at the time of the Aurum Preparatory Academy Charter School enrollment 
process, whenever confusion about attendance alternatives arises, and at any time upon request. 
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Element 13: Rights of District Employees  

Employees of the District who choose to leave the employment of the District to work at Charter 
School shall have no automatic rights of return to the District after employment at Charter School 
unless specifically granted by the District through a leave of absence or other agreement or policy 
of the District as aligned with the collective bargaining agreements of the District. Leave and return 
rights for District union-represented employees and former employees who accept employment 
with Charter School will be administered in accordance with applicable collective bargaining 
agreements and any applicable judicial rulings. 
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Element 14: Mandatory Dispute Resolution 

Charter School will establish complaint procedures that address both complaints alleging 
discrimination or violations of law and complaints regarding other areas.  Charter School will 
not, at any time, refer complaints to the District.   
 
The complaint procedures will include the clear information with respect to the response 
timeline of the school, whether the school’s response will be in writing, the party identified to 
respond to complaints, the party identified and charged with making final decisions regarding 
complaints, and whether the final decision will be issued in writing.  The procedures will also 
identify an ombudsperson for situations in which the school leader is the subject of the 
complaint.  The complaint procedures will be clearly articulated in the school’s student and 
family handbook or distributed widely. 
 
Charter School will designate at least one employee to coordinate its efforts to comply with and 
carry out its responsibilities under Title IX of the Education Amendments of 1972 (Title IX) and 
Section 504 of the Rehabilitation Act of 1973 (Section 504) including any investigation of any 
complaint filed with Charter School alleging its noncompliance with these laws or alleging any 
actions which would be prohibited by these laws. Charter School will notify all its students and 
employees of the name, office address, and telephone number of the designated employee or 
employees. 
 
Charter School will adopt and publish grievance procedures providing for prompt and equitable 
resolution of student and employee complaints alleging any action, which would be prohibited by 
Title IX, or Section 504. 
 

Charter School will implement specific and continuing steps to notify applicants for admission and 
employment, students and parents of elementary and secondary school students, employees, 
sources of referral of applicants for admission and employment, and all unions or professional 
organizations holding collective bargaining or professional agreements with the recipient, that it 
does not discriminate on the basis of sex or mental or physical disability in the educational 
program or activity which it operates, and that it is required by Title IX and Section 504 not to 
discriminate in such a manner. 

1. District Required Language with Specific Address 
 

The staff and governing board members of Charter School agree to resolve any claim, controversy 
or dispute arising out of or relating to the Charter agreement between the District and Charter 
School, except any controversy or claim that is in any way related to revocation of this Charter 
(“Dispute”), pursuant to the terms of this Element 14.  
 

Any Dispute between the District and Charter School shall be resolved in accordance with the 
procedures set forth below:  
 

1. Any Dispute shall be communicated in writing (“Written Notification”). The Written 
Notification must identify the nature of the Dispute and any supporting facts. The Written 
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Notification shall be tendered to the other party by personal delivery, by facsimile, or by 
certified mail. The Written Notification shall be deemed received (a) if personally 
delivered, upon date of delivery to the address of the person to receive such notice if 
delivered by 5:00 p.m., or otherwise on the business day following personal delivery; (b) 
if by facsimile, upon electronic confirmation of receipt; or (c) if by mail, two (2) business 
days after deposit in the U.S. Mail.  

 
All Written Notifications to the District and Charter School shall be addressed respectively 
as follows: 
Aurum Preparatory Academy Charter School  
c/o Executive Director  
600 Williams Street 133, 
Oakland, CA, 94612 

 
Coordinator, Office of Charter Schools: Office of Charter Schools   
Alameda Office of Education  

313 W Winton Ave, Hayward, CA, 94544 
2. A written response (“Written Response”) shall be tendered to the other party within twenty 

(20) business days from the date of receipt of the Written Notification. The parties agree 
to schedule a conference to discuss the Dispute identified in the Written Notice (“Issue 
Conference”). The Issue Conference shall take place within fifteen (15) business days from 
the date the Written Response is received by the other party. The Written Response may 
be tendered by personal delivery, by facsimile, or by certified mail. The Written Response 
shall be deemed received (a) if personally delivered, upon date of delivery to the address 
of the person to receive such notice if delivered by 5:00p.m., or otherwise on the business 
day following personal delivery; (b) if by facsimile, upon electronic confirmation of 
receipt; or (c) if by mail, two (2) business days after deposit in the U.S. Mail. 

  
3. If the Dispute cannot be resolved by mutual agreement at the Issue Conference, either party 

may then request that the Dispute be resolved by mediation. Each party shall bear its own 
attorneys’ fees, costs and expenses associated with the mediation. The mediator’s fees and 
the administrative fees of the mediation shall be shared equally among the parties. 
Mediation proceedings shall commence within 120 days from the date of either party’s 
request for mediation following the Issue Conference. The parties shall mutually agree 
upon the selection of a mediator to resolve the Dispute. The mediator may be selected from 
the approved list of mediators prepared by the American Arbitration Association. Unless 
the parties mutually agree otherwise, mediation proceedings shall be administered in 
accordance with the commercial mediation procedures of the American Arbitration 
Association.  

 

4. If the mediation is not successful, then the parties agree to resolve the Dispute by binding 
arbitration conducted by a single arbitrator. Unless the parties mutually agree otherwise, 
arbitration proceedings shall be administered in accordance with the commercial 
arbitration rules of the American Arbitration Association. The arbitrator must be an active 
member of the State Bar of California or a retired judge of the state or federal judiciary of 
California. Each party shall bear its own attorney’s fees, costs and expenses associated with 
the arbitration. The arbitrator’s fees and the administrative fees of the arbitration shall be 
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shared equally among the parties. However, any party who fails or refuses to submit to 
arbitration as set forth herein shall bear all attorney’s fees, costs and expenses incurred by 
such other party in compelling arbitration of any controversy or claim.  
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Element 15: Exclusive Public Employer  
Charter School is deemed the exclusive public school employer of all employees of Charter 
School for collective bargaining purposes. As such, Charter School shall comply with all 
provisions of the Educational Employment Relations Act (“EERA”), and shall act independently 
from OUSD for collective bargaining purposes. In accordance with the EERA, employees may 
join and be represented by an organization of their choice for collective bargaining purposes. 
 
The staff and Governing Board members of Aurum Preparatory Academy  agree to attempt to 
resolve all disputes between the District and Aurum Preparatory Academy  regarding this 
charter pursuant to the terms of this section. Both will refrain from public commentary 
regarding any disputes until the matter has progressed through the dispute resolution process. 
 
Any controversy or claim arising out of or relating to the charter agreement between the District 
and Aurum Preparatory Academy  except any controversy or claim that in any way related to 
revocation of this charter, shall be handled first through an informal process in accordance with 
the procedures set forth below. 
 
(1) Any controversy or claim arising out of or relating to the charter agreement, except any 
controversy or claim that in any way related to revocation of this charter, must be put in writing 
(“Written Notification”) by the party asserting the existence of such dispute. If the substance of a 
dispute is a matter that could result in the taking of appropriate action, including, but not limited 
to, revocation of the charter in accordance with Education Code section 47607(c), the matter 
will be addressed at the District's discretion in accordance with that provision of law and any 
regulations pertaining thereto. The Written Notification must identify the nature of the dispute 
and all supporting facts known to the party giving the Written Notification.  The Written 
Notification may be tendered by personal delivery, by facsimile, or by certified mail.  The 
Written Notification shall be deemed received (a) if personally delivered, upon date of delivery 
to the address of the person to receive such notice if delivered by 5:00 PM or otherwise on the 
business day following personal delivery; (b) if by facsimile, upon electronic confirmation of 
receipt; or (c) if by mail, two (2) business days after deposit in the U.S. Mail.  All written notices 
shall be addressed as follows: 
 
To Charter School, c/o School Director: 
Aurum Preparatory Academy  
 
                         Oakland, CA  
 
 
To Coordinator, Office of Charter Schools:     
1000 Broadway, 6th Floor, Suite 639  
Oakland, CA 94607 
 
(2) A written response (“Written Response”) shall be tendered to the party providing the Written 
Notification within twenty (20) business days from the date of receipt of the Written Notification.  
The Written Response shall state the responding party’s position on all issues stated in the 
Written Notification and set forth all facts which the responding party believes supports its 
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position.  The Written Response may be tendered by personal delivery, by facsimile, or by 
certified mail.  The Written Response shall be deemed received (a) if personally delivered, upon 
date of delivery to the address of the person to receive such notice if delivered by 5:00p.m., or 
otherwise on the business day following personal delivery; (b) if by facsimile, upon electronic 
confirmation of receipt; or (c) if by mail, two (2) business days after deposit in the U.S. Mail.  
The parties agree to schedule a conference to discuss the claim or controversy (“Issue 
Conference”).  The Issue Conference shall take place within fifteen (15) business days from the 
date the Written Response is received by the other party.  
 
(3) If the controversy, claim, or dispute is not resolved by mutual agreement at the Issue 
Conference, then either party may request that the matter be resolved by mediation.  Each party 
shall bear its own costs and expenses associated with the mediation.  The mediator’s fees and the 
administrative fees of the mediation shall be shared equally among the parties.  Mediation 
proceedings shall commence within 60 days from the date of the Issue Conference.  The parties 
shall mutually agree upon the selection of a mediator to resolve the controversy or claim at 
dispute.  If no agreement on a mediator is reached within 30 days after a request to mediate, the 
parties will use the processes and procedures of the American Arbitration Association (“AAA”) 
to have an arbitrator appointed... 
 
(4) If the mediation is not successful, the parties agree that each party has exhausted its 
administrative remedies and shall have any such recourse available by law  
Aurum Preparatory Academy  shall notify, within 30 days, the superintendent of the school 
district of any pupil who is expelled or leaves Aurum Preparatory Academy without graduating 
or completing the school year for any reason.  The school district notified shall be determined by 
the pupil’s last known address. Aurum Preparatory Academy shall, upon request, provide that 
school district with a copy of the cumulative record of the pupil, including a transcript of grades 
or report card and health information, pursuant to Education Code Section 47605(d)(3).” 
 
Aurum Preparatory Academy shall define any student dismissal under the Charter School’s 
disciplinary procedure, or termination of a student’s right to attend the Aurum Preparatory 
Academy  under its disciplinary procedure, as an “expulsion” under the Education Code. 
 
In the case of a special education student, or a student who receives 504 accommodations, 
Aurum Preparatory Academy will ensure that it makes the necessary adjustments to comply with 
the mandates of State and federal laws, including the IDEA and Section 504 of the Rehabilitation 
Plan of 1973, regarding the discipline of students with disabilities. Prior to recommending 
expulsion for a Section 504 student or special education student, the charter administrator will 
convene a review committee to determine 1) if the conduct in question was caused by, or had a 
direct and substantial relationship to the child’s disability; or 2) if the conduct in question was 
the direct result of the LEA’s failure to implement the 504 plan or IEP. If it is determined that the 
student’s misconduct was not caused by or had direct and substantial relationship to the child’s 
disability or the conduct in question was not a direct result of the LEA’s failure to implement the 
504 plan or IEP, the student may be expelled. 
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Element 16: Charter School Closure Procedures  
 
REVOCATION OF THE CHARTER 
 
The District may revoke the Charter if Charter School commits a breach of any provision set 
forth in a policy related to charter schools adopted by the District Board of Education and/or 
any provisions set forth in the Charter Schools Act of 1992. The District may revoke the charter 
of  Charter School if the District finds, through a showing of substantial evidence, that Charter 
School did any of the following:  
• Charter School committed a material violation of any of the conditions, standards, or 

procedures set forth in the Charter. 
• Charter School failed to meet or pursue any of the pupil outcomes identified in the 

Charter. 
• Charter School failed to meet generally accepted accounting principles, or engaged in 

fiscal mismanagement. 
• Charter School violated any provision of law. 
 
Prior to revocation, and in accordance with Education Code section 47607(d) and state 
regulations, the ACOE Board of Education will notify Charter School in writing of the specific 
violation, and give Charter School a reasonable opportunity to cure the violation, unless the 
ACOE Board of Education determines, in writing, that the violation constitutes a severe and 
imminent threat to the health or safety of the pupils. Revocation proceedings are not subject to 
the dispute resolution clause set forth in this Charter.     
 
Pursuant to AB 97, charter schools may be identified for assistance based on state evaluation 
rubrics and be subject to revocation pursuant to Education Code section 47607.3.  
 
CLOSURE ACTION 
 
The decision to close Charter School, either by the governing board of Charter School or by the 
ACOE Board of Education, must be documented in a “Closure Action”. A Closure Action shall 
be deemed to have been automatically taken when any of the following occur: the Charter is 
revoked (subject to the provisions of Education Code section 47607(i)) or non-renewed by the 
ACOE Board of Education; the governing board of Charter School votes to close Charter 
School; or the Charter lapses.  
 
CLOSURE PROCEDURES 
 
The procedures for charter school closure set forth below are guided by Education Code 
sections 47604.32, 47605, and 47607 as well as California Code of Regulations, title 5, sections 
11962 and 11962.1, and are based on “Charter School Closure Requirements and 
Recommendations (Revised 08/2009)” posted on the California Department of Education 
website. All references to “Charter School” apply to Charter School, including its nonprofit 
corporation and governing board. 
 
Designation of Responsible Person(s) and Funding of Closure 
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Prior to or at the time of the taking of a Closure Action by either the governing board of Charter 
School or the ACOE Board of Education, the governing board of Charter School shall designate 
a person or persons responsible for conducting and overseeing all closure-related procedures 
and activities, and allocate sufficient funding for, or otherwise determine how Charter School 
will fund, these activities.   
 
Notification of Closure Action 
 
Upon the taking of a Closure Action, Charter School shall send written notice of its closure to: 
 
1. The ACOE. Charter School shall provide the ACOE with written notice of the person(s) 
designated to be responsible for conducting and overseeing all closure activities and the funding 
for such activities.  If the Closure Action is an act of Charter School, Charter School shall 
provide the ACOE with a copy of the governing board resolution or minutes that documents its 
Closure Action.  
2. Parents/guardians of all students, and all majority age and emancipated minor students, 
currently enrolled in Charter School within 72 hours of the Closure Action. Charter School shall 
simultaneously provide a copy of the written parent notification to the ACOE.  
3. Alameda  County Office of Education (ACOE). Charter School shall send written 
notification of the Closure Action to ACOE  by registered mail within 72 hours of the Closure 
Action. Charter School shall simultaneously provide a copy of this notification to the ACOE. 
4. The Special Education Local Plan Area (SELPA) in which Charter School participates. 
Charter School shall send written notification of the Closure Action to the SELPA in which 
Charter School participates by registered mail within 72 hours of the Closure Action. Charter 
School shall simultaneously provide a copy of this notification to the ACOE.   
5. The retirement systems in which Charter School’s employees participate. Within fourteen 
(14) calendar days of the Closure Action, Charter School shall notify, as applicable, the State 
Teachers Retirement System (STRS), Public Employees Retirement System (PERS), the Social 
Security Administration, and the Alameda County Office of Education of the Closure Action, and 
follow their respective procedures for dissolving contracts and reporting. Charter School shall 
provide a copy of this notification and correspondence to the ACOE. 
6. The California Department of Education (CDE). Charter School shall send written 
notification of the Closure Action to the CDE by registered mail within 72 hours of the Closure 
Action. Charter School shall provide a copy of this notification to the ACOE. 
7. Any school district that may be responsible for providing education services to the former 
students of Charter School. Charter School shall send written notification of the Closure Action 
within 72 hours of the Closure Action. This notice must include a list of potentially returning 
students and their home schools based on student residence. Charter School shall provide a copy 
of these notifications, if any, to the ACOE. 
8. All Charter School employees and vendors within 72 hours of the Closure Action. 
Charter School shall simultaneously provide a copy of the written employee and vendor 
notification to the ACOE.  
 
Notification of all the parties above, with the exception of employees and vendors, must include 
but is not limited to the following information: 
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1. The effective date of the closure of Charter School  
2. The name(s) and contact information for the person(s) handling inquiries regarding the 
closure  
3. The students’ school districts of residence  
4. How parents/guardians of all students, and all majority age and emancipated minor 
students, may obtain copies of student records and transcripts, including specific information on 
completed courses and credits that meet graduation requirements  
 
In addition to the four required items above, notification of the CDE shall also include: 
1. A description of the circumstances of the closure  
2. The location of student and personnel records  
 
In addition to the four required items above, notification of parents/guardians of all students, 
and all majority age and emancipated minor students, shall also include:  
 
1. Information on how to enroll or transfer the student to an appropriate school  
2. A certified packet of student information that includes closure notice, a copy of the 
student’s cumulative record, which will include grade reports, discipline records, immunization 
records, completed coursework, credits that meet graduation requirements, a transcript, and 
state testing results 
3. Information on student completion of college entrance requirements, for all high school 
students affected by the closure  
 
Notification of employees and vendors shall include: 
1. The effective date of the closure of Charter School  
2. The name(s) and contact information for the person(s) handling inquiries regarding the 
closure  
3. The date and manner, which shall be no later than 30 days from the effective date of the 
closure of Charter School, by which Charter School shall provide employees with written 
verification of employment 
 
Within 30 days of the effective date of closure, Charter School shall provide all employees with 
written verification of employment. Charter School shall send copies of such letters to the ACOE. 
 
Records Retention and Transfer 
 
Charter School shall comply with all applicable laws as well as District policies and procedures, 
as they may change from time to time, regarding the transfer and maintenance of Charter School 
records, including student records. These requirements include: 
 
1. Charter School shall provide the District with original student cumulative files and 
behavior records, pursuant to District policy and applicable District handbook(s) regarding 
cumulative records for secondary and elementary schools, for all students, both active and 
inactive, of Charter School. Transfer of the complete and organized original student records to 
the District, in accordance with District procedures applicable at the time of closure, shall occur 
within seven (7) calendar days of the effective date of closure.   
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2. Charter School’s process for transferring student records to receiving schools shall be in 
accordance with ACOE procedures for students moving from one school to another.  
 
3. Charter School shall prepare and provide an electronic master list of all students to the 
Charter Schools Division in accordance with the District procedures applicable at the time of 
closure. This list shall include the student’s identification number, Statewide Student Identifier 
(SSID), birthdate, grade, full name, address, home school/school district, enrollment date, exit 
code, exit date, parent/guardian name(s), and phone number(s). If the Charter School closure 
occurs before the end of the school year, the list also shall indicate the name of the school to 
which each student is transferring, if known. This electronic master list shall be delivered to the 
ACOE in the form of a CD or otherwise in accordance with District procedures. 
 
4. Charter School must organize the original cumulative files for delivery to the District in 
two categories: active students and inactive students. Charter School will coordinate with the 
ACOE for the delivery and/or pickup of student records.   
 
5. Charter School must update all student records in the California Longitudinal Pupil 
Achievement Data System (CALPADS) prior to closing.    
 
6. Charter School must provide to the ACOE a copy of student attendance records, teacher 
gradebooks, Charter School payroll and personnel records, and Title I records (if applicable). 
Personnel records must include any and all employee records including, but not limited to, 
records related to performance and grievance.  
 
7. Charter School shall ensure that all records are boxed and clearly labeled by 
classification of documents and the required duration of storage in accordance with District 
procedures. 
 
8. Charter School shall provide to the responsible person(s) designated by the governing 
board of Charter School to conduct all closure-related activities a list of students in each grade 
level and, for each student, a list of classes completed and the student’s district of residence.  
 
Financial Close-Out  
 
After receiving notification of closure, the CDE will notify Charter School and the authorizing 
entity of any liabilities Charter School owes the state, which may include overpayment of 
apportionments, unpaid revolving fund loans or grants, and/or similar liabilities. The CDE may 
ask the County Office of Education to conduct an audit of the charter school if it has reason to 
believe that the school received state funding for which it was not eligible. 
 
Charter School shall ensure completion of an independent final audit within six months after the 
closure of Charter School that includes: 
 
1. An accounting of all financial assets. These may include cash and accounts receivable 
and an inventory of property, equipment, and other items of material value.  
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2. An accounting of all liabilities. These may include accounts payable or reduction in 
apportionments due to loans, unpaid staff compensation, audit findings, or other investigations.  
3. An assessment of the disposition of any restricted funds received by or due to Charter 
School.  
 
This audit may serve as Charter School’s annual audit.  
 
Charter School shall pay for the financial closeout audit of Charter School. This audit will be 
conducted by a neutral, independent licensed CPA who will employ generally accepted 
accounting principles. Any liability or debt incurred by Charter School will be the responsibility 
of Charter School and not ACOE. Charter School understands and acknowledges that Charter 
School will cover the outstanding debts or liabilities of Charter School. Any unused monies at 
the time of the audit will be returned to the appropriate funding source. Charter School 
understands and acknowledges that only unrestricted funds will be used to pay creditors. Any 
unused AB 602 funds or other special education funding  will be returned to the District SELPA 
or the SELPA in which Charter School participates, and other categorical funds will be returned 
to the source of funds. 
 
Charter School shall ensure the completion and filing of any annual reports required. These 
reports include but are not necessarily limited to: 
 
1. Preliminary budgets  
2. Interim financial reports  
3. Second interim financial reports  
4. Final unaudited reports  
 
These reports must be submitted to the CDE and the authorizing entity in the form required. If 
Charter School chooses to submit this information before the forms and software are available 
for the fiscal year, alternative forms can be used if they are approved in advance by the CDE. 
These reports should be submitted as soon as possible after the Closure Action, but no later than 
the required deadline for reporting for the fiscal year. 
 
For apportionment of categorical programs, the CDE will count the prior year average daily 
attendance (ADA) or enrollment data of the closed Charter School with the data of the 
authorizing entity. This practice will occur in the first year after the closure and will continue 
until CDE data collection processes reflect ADA or enrollment adjustments for all affected LEAs 
due to the charter closure.  
 
Disposition of Liabilities and Assets  
 
The closeout audit must identify the disposition of all liabilities of Charter School. Charter 
School closure procedures must also ensure appropriate disposal, in accordance with Charter 
School’s governing board bylaws, fiscal procedures, and any other applicable laws and 
regulations, of any net assets remaining after all liabilities of Charter School have been paid or 
otherwise addressed. Such disposal includes, but is not limited to: 
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1. Charter School, at its cost and expense, shall return to the District any and all property, 
furniture, equipment, supplies, and other assets provided to Charter School by or on behalf of 
the District.  The District discloses that the California Education Code sets forth the 
requirements for the disposition of the District’s personal property and Charter School shall 
bear responsibility and liability for any disposition in violation of statutory requirements.  
2. The return of any donated materials and property in accordance with any terms and 
conditions set when the donations were accepted.  
3. The return of any grant and restricted categorical funds to their sources according to the 
terms of the grant or state and federal law.  
4. The submission of final expenditure reports for any entitlement grants and the filing of 
Final Expenditure Reports and Final Performance Reports, as appropriate.  
 
If Charter School is operated by a nonprofit corporation, and if the corporation does not have 
any functions other than operation of Charter School, the corporation shall be dissolved 
according to its bylaws.   
 
Charter School shall retain sufficient staff, as deemed appropriate by the Charter School 
governing board to complete all necessary tasks and procedures required to close the school and 
transfer records in accordance with these closure procedures.    
 
Charter School’s governing board shall adopt a plan for wind-up of Charter School and, if 
necessary, the corporation, in accordance with the requirements of the Corporations Code.  
 
Charter School shall provide ACOE within fourteen (14) calendar days of the Closure Action 
with written notice of any outstanding payments due to staff and the time frame and method by 
which Charter School will make the payments. 
 
Prior to final close-out, Charter School shall complete all actions required by applicable law, 
including but not limited to the following:  
 
a. File all final federal, state, and local employer payroll tax returns and issue final W-2s 
and Form 1099s by the statutory deadlines. 
b. File a Federal Notice of Discontinuance with the Department of Treasury (Treasury 
Form 63). 
c. Make final federal tax payments (employee taxes, etc.) 
d. File its final withholding tax return (Treasury Form 165). 
e. File its final return with the IRS (Form 990 and Schedule). 
 
This Element 16 shall survive the revocation, expiration, termination, cancellation of this 
Charter, or any other act or event that would end Charter School’s authorization to operate as a 
charter school or cause Charter School to cease operation. Charter School  agrees that, due to 
the nature of the property and activities that are the subject of this Charter, the District and 
public shall suffer irreparable harm should Charter School breach any obligation under this 
Element 16. The District therefore reserves the right to seek equitable relief to enforce any right 
arising under this Element 16 or any provision of this Element 16 or to prevent or cure any 
breach of any obligation undertaken, without in any way prejudicing any other legal remedy 
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available to the District. Such legal relief shall include, without limitation, the seeking of a 
temporary or permanent injunction, restraining order, or order for specific performance, and 
may be sought in any appropriate court.” 
 
FACILITIES 
 
 
DRL:  “If Charter School is using District facilities as of the date of the submittal of this charter 
petition, renewal petition, or request for material revision, or takes occupancy of District 
facilities prior to the approval of this charter petition, Charter School shall execute an 
agreement provided by the District for the use of the District facilities as a condition of the 
approval of the charter petition. If at any time after the approval of this charter petition, renewal 
petition, or request for material revision, Charter School will occupy and use any District  
facilities, Charter School shall execute an agreement provided by the District for the use of  the 
District facilities prior to occupancy and commencing use.  Charter School shall implement and 
otherwise comply with the terms of any and all applicable facilities use agreements between 
Charter School and the District. 
 
Notwithstanding any provision of any existing agreement for the use of District facilities, no 
agreement for the use of District facilities shall automatically renew or extend its term with the 
renewal of the charter petition. The circumstances of Charter School’s occupancy of District 
facilities may change over time such as, but not limited to, enrollment, programs, and the 
conditions of facilities, and the District has a vested interest in having an agreement that is 
appropriate for the situation.   
 
Prop. 39 Single Year Co-Location Use Agreement shall be limited to one (1) school year and 
expire on the date stated in said instrument, unless otherwise agreed to by the District. There is 
no automatic renewal. 
 
For any other use agreement, the term shall not exceed five (5) years or shall be co-terminus 
with the charter petition, whichever is shorter, and may be one (1) school year in duration, at the 
option of the District. Charter School and the District shall negotiate any modifications of the 
agreement with the goal of such amendment or new agreement being considered by the ACOE 
Board of Education with the renewal of the charter petition. If Charter School and the District 
cannot execute an agreement in time for such to be considered by the Board of Education with 
the renewal of the charter petition, the approval of the renewal of the charter petition shall be 
conditioned upon Charter School and the District executing an amendment to the existing use 
agreement or a new agreement no later than May 1st or within nine (9) months of the date of the 
Board of Education’s approval of the renewal of the charter petition.  During such time period 
Charter School shall be permitted to remain in occupancy of the District facilities under the 
terms and conditions of the immediately preceding, executed use agreement; provided, that if 
Charter School and the District cannot agree upon and execute an amendment or new use 
agreement by said deadline, Charter School shall vacate the District facilities on or before June 
30th of said school year. 
 
Charter School agrees that occupancy and use of District facilities shall be in compliance with 
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applicable laws and District policies for the operation and maintenance of District facilities and 
furnishings and equipment. All District facilities (i.e. schools) will remain subject to those laws 
applicable to public schools.   
 
In the event of an emergency, all District facilities (i.e. schools) are available for use by the 
American Red Cross and public agencies as emergency locations, which may disrupt or prevent 
Charter School from conducting its educational programs. If Charter School will share the use 
of District facilities with other District user groups, Charter School agrees it will participate in 
and observe all District safety policies (e.g., emergency chain of information and participation in 
safety drills).   
 
The use agreements provided by the District for District facilities shall contain terms and 
conditions addressing issues such as, but not limited to, the following: 
 
• Use: Charter School will be restricted to using the District facilities for the 

operation of a public school providing educational instruction to public school 
students consistent with the terms of the Charter and incidental related uses. The 
District shall have the right to inspect District facilities upon reasonable notice to 
Charter School. 

 
• Furnishings and Equipment: The District shall retain ownership of any 

furnishings and equipment, including technology, (“F&E”) that it provides to 
Charter School for use. Charter School, at its sole cost and expense, shall provide 
maintenance and other services for the good and safe operation of the F&E. 

 
• Leasing; Licensing: Use of the District facilities by any person or entity other 

than Charter School shall be administered by the District. The parties may agree 
to an alternative arrangement in the use agreement. 

 
• Programs, Services, and Activities Outside Instructional Program; Third Party Vendors 
 
(i) Any program, service, or activity provided outside the instructional program shall be 
subject to the terms and provisions of the use agreement, and, additionally, may require a 
license, permit, or additional agreement issued by the District. The term “instructional 
program” is defined, per Education Code section 47612 and 5 CCR section 11960, as those 
required educational activities that generate funding based on “average daily attendance” and 
includes those extracurricular programs, services, and/or activities that students are required to 
participate in and do not require the payment of any consideration or fee. 
(ii) Any program, service, or activity requiring the payment of any consideration or fee or 
provided by a third party vendor (defined as any person or entity other than Charter School), 
whether paid or volunteer and regardless of whether such may be within the instructional 
program, shall be subject to the terms and provisions of the use agreement and such third party 
vendor shall be required to obtain a license, permit, or additional agreement from the District. 
 
• Minimum Payments or Charges to be Paid to District Arising From the Facilities: 
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(i) Pro Rata Share:  The District shall collect and Charter School shall pay a Pro Rata 
Share for facilities costs as provided in the Charter Schools Act of 1992 and its regulations. The 
parties may agree to an alternative arrangement regarding facilities costs in the use agreement; 
and 
 
(ii) Taxes; Assessments: Generally, Charter School shall pay any assessment or fee imposed 
upon or levied on the ACOE facilities that it is occupying or Charter School’s legal or equitable 
interest created by the use agreement.  
 
• Maintenance & Operations Services: In the event the District agrees to allow Charter 
School to perform any of the operation and maintenance services, the District shall have the 
right to inspect the District facilities, and the costs incurred in such inspection shall be paid by 
Charter School. 
 
(i) Co-Location: If Charter School is co-locating or sharing the District facilities with 
another user, the District shall provide the operations and maintenance services for the District 
facilities and Charter School shall pay the Pro Rata Share. The parties may agree to an 
alternative arrangement regarding performance of the operations and maintenance services and 
payment for such in the use agreement.   
 
(ii) Sole Occupant: If Charter School is a sole occupant of District facilities, the District 
shall allow Charter School, at its sole cost and expense, to provide some operations and 
maintenance services for the District facilities in accordance with applicable laws and ACOE’s 
policies on operations and maintenance services for facilities and F&E. NOTWITHSTANDING 
THE FOREGOING, the District shall provide all services for regulatory inspections which as 
the owner of the real property it is required to submit, and deferred maintenance, and Charter 
School shall pay ACOE for the cost and expense of providing those services. The parties may 
agree to an alternative arrangement regarding performance of the operations and maintenance 
services and payment for such services in the use agreement.  
 
• Real Property Insurance: Prior to occupancy, Charter School shall satisfy requirements 
to participate in ACOE’s property insurance or, if Charter School is the sole occupant of ACOE 
facilities, obtain and maintain separate property insurance for the ACOE facilities. Charter 
School shall not have the option of obtaining and maintaining separate property insurance for 
the ACOE facility IF Charter School is co-locating or sharing the ACOE facility with another 
user.  
 
Non-District-Owned Facilities 
Occupancy and Use of the Site: Prior to occupancy or use of any school site or facility, Charter 
School shall provide the ACOE with a current Certificate of Occupancy or equivalent document 
issued by the applicable permitting agency that allows Charter School to use and occupy the site 
as a charter school.  Charter School shall not exceed the operating capacity of the site and shall 
operate within any limitations or requirements provided by the Certificate of Occupancy and any 
applicable permit. Charter School may not open or operate without providing a copy of an 
appropriate Certificate of Occupancy to the ACOE.  If Charter School intends to move or expand 
to another facility during the term of this Charter, Charter School shall adhere to any and all 
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District policies and procedures regarding charter material revision and non-material 
amendment. Prior to occupancy or use of any such additional or changed school site, Charter 
School shall provide an appropriate Certificate of Occupancy to the ACOE for such facility. 
Notwithstanding any language to the contrary in this Charter, the interpretation, application, 
and enforcement of this provision are not subject to the Dispute Resolution Process outlined in 
Element 14. 
 
Facility Compliance:  Prior to occupancy or use of any school site or facility, Charter School 
shall provide adequate documentation to the ACOE that the facility complies with all applicable 
building codes, standards and regulations adopted by the city and/or county agencies 
responsible for building and safety standards for the city in which Charter School is to be 
located, federal and state accessibility requirements (including the Americans with Disabilities 
Act (ADA) and Section 504), and all other applicable fire, health, and structural safety and 
access requirements. This requirement shall also apply to the construction, reconstruction, 
alteration of or addition to the facility.  Charter School shall resolve in a timely manner any and 
all corrective actions, orders to comply, or notices issued by the authorized building and safety 
agency or the District. Charter School cannot exempt itself from applicable building and zoning 
codes, ordinances, and ADA/Section 504 requirements. Charter School shall maintain on file 
readily accessible records that document facilities compliance and provide such documentation 
to the ACOE upon request. 
 
Pest Management: Charter School shall comply with the Healthy Schools Act, Education Code 
section 17608, which details pest management requirements for schools.  
 
Asbestos Management: Charter School shall comply with the asbestos requirement as cited in 
the Asbestos Hazard Emergency Response Act (AHERA), 40 C.F.R. part 763.  AHERA requires 
that any building leased or acquired that is to be used as a school or administrative building 
shall maintain an asbestos management plan. 
If Charter School] fails to submit a certificate of occupancy or other valid documentation to the 
District verifying that the intended facility in which the school will operate complies with 
Education Code Section 47610, not less than 30 days before the school is scheduled to begin 
operation pursuant to the first year of this renewal term, it may not commence operations unless 
an exception is made by the ACOE and/or the local planning department or equivalent 
agency.  If Charter Schoolmoves or expands to another facility during the term of this charter, 
Charter School]shall provide a certificate of occupancy or other valid documentation to the 
District verifying that the intended facility in which the school will operate complies with 
Education Code Section 47610, to the District for each facility at least 30 days before school is 
scheduled to begin operations in the facility or facilities.  Charter School shall not begin 
operation in any location for which it has failed to timely provide a certificate of occupancy to 
the District, unless an exception is made by the ACOEand/or the local planning department or 
equivalent agency.  
 
ADMINISTRATIVE SERVICES 

Notwithstanding any language to the contrary in this charter, the interpretation, application, and 
enforcement of this provision are not subject to the Dispute Resolution Process. Charter School is 
deemed the exclusive public school employer of all employees of the charter school for collective 
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bargaining purposes. As such, Charter School shall comply with all provisions of the Educational 
Employment Relations Act (“EERA”), and shall act independently from ACOE for collective 
bargaining purposes. In accordance with the EERA, employees may join and be represented by an 
organization of their choice for collective bargaining purposes. 

DISTRICT IMPACT STATEMENT/CIVIL LIABILITY EFFECTS 

The District may charge for the actual costs of supervisorial oversight of Aurum Preparatory 
Academy not to exceed 1% of the charter school’s revenue, or the District may charge for the 
actual costs of supervisorial oversight of the Charter School not to exceed 3% if Aurum 
Preparatory Academy is able to obtain substantially rent free facilities from the District.  
Notwithstanding the foregoing, the District may charge the maximum supervisorial oversight fee 
allowed under the law as it may change from time to time. 

Aurum Preparatory Academy  must submit its renewal petition to the Office of Charter Schools 
no earlier than 270 days before the charter is due to expire unless otherwise agreed by the Office 
of Charter Schools... 
 
The District may revoke the charter of Aurum Preparatory Academy in accordance with 
Education Code Section 47607, any successor provisions to section 47607, or other statutory 
provisions, if enacted after the date of the charter, regarding the revocation of charters. 
 
Aurum Preparatory Academy  agrees to observe and abide by the following terms and conditions 
as a requirement for receiving and maintaining their charter authorization: 
 

x Aurum Preparatory Academy  is subject to District oversight. 
 

x The District’s statutory oversight responsibility continues throughout the life of the 
charter and requires that it, among other things, monitor the fiscal condition of Aurum 
Preparatory Academy .   

 
x The District is authorized to revoke this charter for, among other reasons, the failure of 

Aurum Preparatory Academy  to meet generally accepted accounting principles or if it 
engages in fiscal mismanagement in accordance with Education Code Section 47607. 

 
Accordingly, the District hereby reserves the right, at District cost, pursuant to its oversight 
responsibility, to audit Aurum Preparatory Academy  books, records, data, processes and 
procedures through the Office of Charter Schools or other means.  The audit may include, but is 
not limited to, the following areas: 
 

x Compliance with terms and conditions prescribed in the charter, 
x Internal controls, both financial and operational in nature, 
x The accuracy, recording and/or reporting of school financial information, 
x The school’s debt structure, 
x Governance policies, procedures and history, 
x The recording and reporting of attendance data, 
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x The school’s enrollment process, suspension and expulsion procedures, and parent 
involvement practices, 

x Compliance with safety plans and procedures, and  
x Compliance with applicable grant requirements. 

 
Aurum Preparatory Academy  shall cooperate fully with such audits and to make available any 
and all records necessary for the performance of the audit upon 30 day’s notice to Aurum 
Preparatory Academy .  When 30 days notice may defeat the purpose of the audit, the District 
may conduct the audit upon 24 hour’s notice. 
 
In addition, if an allegation of waste, fraud or abuse related to Aurum Preparatory Academy  
operations is received by the District, Aurum Preparatory Academy  shall be expected to cooperate 
with any investigation undertaken by the Office of Charter Schools, at District cost.  This 
obligation for the District to pay for an audit only applies if the audit requested is specifically 
requested by the District and is not otherwise required to be completed by Aurum Preparatory 
Academy  by law or charter provisions. 
 
FISCAL MATTERS 
 
Cash Reserves 
 
Charter School acknowledges that the recommended cash reserve is 5% of expenditures, as 
provided in section 15450, title 5 of the California Code of Regulations.   
 
Third Party Contracts 
 
Charter School shall ensure that all third party contracts, whether oral or written, for supplies, 
equipment, goods and/or services, for the direct or indirect benefit of, or otherwise related to 
the operation of, Charter School, require compliance with and otherwise conform to all 
applicable local, state, and federal policies, regulations, laws, and guidelines, including but not 
limited to licensing and permit requirements as well as requirements related to protection of 
health and safety. 
 
Special Education Revenue Adjustment/Payment for Services 
 
In the event that Charter School owes funds to the District for the provision of agreed upon or 
fee for service or special education services or as a result of the State’s adjustment to allocation 
of special education revenues from Charter School, Charter School authorizes the District to 
deduct any and all of the in lieu property taxes that Charter School otherwise would be eligible 
to receive under section 47635 of the Education Code to cover such owed amounts. Charter 
School further understands and agrees that the District shall make appropriate deductions from 
the in lieu property tax amounts otherwise owed to Charter School.  Should this revenue stream 
be insufficient in any fiscal year to cover any such costs, Charter School agrees that it will 
reimburse the District for the additional costs within forty-five (45) business days of being 
notified of the amounts owed. 
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Audit and Inspection of Records 
 
Charter School agrees to observe and abide by the following terms and conditions as a 
requirement for receiving and maintaining its charter authorization: 
 
• Charter School is subject to District oversight. 
 
• The District’s statutory oversight responsibility continues throughout the life of the 
Charter and requires that the District, among other things, monitors the fiscal condition of 
Charter School.   
 
• The District is authorized to revoke this Charter for, among other reasons, the failure of 
Charter School to meet generally accepted accounting principles or if Charter School engages 
in fiscal mismanagement. 
 
Accordingly, the District hereby reserves the right, pursuant to its oversight responsibility, to 
audit Charter School books, records, data, processes and procedures through the District Office 
of the Inspector General or other means.  The audit may include, but is not limited to, the 
following areas: 
 
• Compliance with terms and conditions prescribed in the Charter agreement, 
• Internal controls, both financial and operational in nature, 
• The accuracy, recording and/or reporting of Charter School’s financial information, 
• Charter School’s debt structure, 
• Governance policies, procedures and history, 
• The recording and reporting of attendance data, 
• Charter School’s enrollment process, 
• Compliance with safety plans and procedures, and  
• Compliance with applicable grant requirements. 
 
Charter School shall cooperate fully with such audits and shall make available any and all 
records necessary for the performance of the audit upon 30 days notice to Charter School. When 
30 days notice may defeat the purpose of the audit, the District may conduct the audit upon 24- 
hours notice. 
 
Internal Fiscal Controls 
 
Charter School will develop and maintain sound internal fiscal control policies governing all 
financial activities.   
 
Apportionment Eligibility for Students Over 19 Years of Age   
 
Charter School acknowledges that, in order for a pupil over nineteen (19) years of age to remain 
eligible for generating charter school apportionment, the pupil shall be continuously enrolled in 
public school and make satisfactory progress toward award of a high school diploma. (Ed. Code 
§ 47612(b).) 
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Local Control and Accountability Plan 
 
In accordance with California Education Code sections 47604.33 and 47606.5, Charter School 
shall include in its annual update a “listing and description of the expenditures for the fiscal 
year implementing the specific actions included in the charter as a result of the reviews and 
assessment required by paragraph (1)” of section 47606.5(a). These expenditures shall be 
“classified using the California School Accounting Manual pursuant to Section 41010.” (Ed. 
Code § 47606.5(b).) 
 
 
Revocation of the Charter  
 

The District may revoke the Charter if Charter School commits a breach of any provision set forth 
in a policy related to charter schools adopted by the District Board of Education and/or any 
provisions set forth in the Charter Schools Act of 1992. The District may revoke the charter of 
Charter School if the District finds, through a showing of substantial evidence, that Charter School 
did any of the following: 
 

Charter School committed a material violation of any of the conditions, standards, or procedures 
set forth in the Charter.  
 

x Charter School failed to meet or pursue any of the pupil outcomes identified in the Charter.  
x Charter School failed to meet generally accepted accounting principles, or engaged in fiscal 

mismanagement.  
x Charter School violated any provision of law.  

 

Prior to revocation, and in accordance with Ed. Code section 47607(d) and state regulations, the 
Alameda Board of Education will notify Charter School in writing of the specific violation, and 
give Charter School a reasonable opportunity to cure the violation, unless the Alameda Board of 
Education determines, in writing, that the violation constitutes a severe and imminent threat to the 
health or safety of the pupils. Revocation proceedings are not subject to the dispute resolution 
clause set forth in this Charter.  
 

Pursuant to AB 97, charter schools may be identified for assistance based on state evaluation 
rubrics and be subject to revocation pursuant to Ed. Code section 47607.3.  
 

Closure Action  
 

The decision to close Charter School, either by the governing board of Charter School or by the 
Alameda Board of Education, must be documented in a “Closure Action.” A Closure Action shall 
be deemed to have been automatically taken when any of the following occur: The Charter is 
revoked or non-renewed by the Alameda Board of Education; the governing board of Charter 
School votes to close Charter School; or the Charter lapses.  
 

Closure Procedures 
 

The procedures for charter school closure set forth below are guided by Ed. Code sections 
47604.32, 47605, and 47607 as well as California Code of Regulations, title 5, sections 11962 and 
11962.1, and are based on “Charter School Closure Requirements and Recommendations (Revised 
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08/2009)” posted on the California Department of Education website. All references to “Charter 
School” apply to Charter School, including its nonprofit corporation and governing board.  
 

Designation of Responsible Person(s) and Funding of Closure 
 

Upon the taking of a Closure Action by either the governing board of Charter School or the 
Alameda Board of Education, the governing board of Charter School shall immediately designate 
a person or persons responsible for conducting all closure-related procedures and activities, and 
determine how Charter School will fund these activities.  
 
Notification of Closure Action  
 

Upon the taking of a Closure Action, Charter School shall send written notice of its closure to: 
 

1. The Alameda Office of Charter Schools (OCS), if the Closing Action is an act of Charter 
School. Charter School shall provide OCS with a copy of the governing board resolution 
or minutes that documents its Closure Action. Note: If the Closure Action is a revocation 
or nonrenewal by the Alameda Board of Education, the charter school does not need to 
send separate written notice of its closure to the OCS.  

2. Parents/guardians of all students, and all majority age and emancipated minor students, 
currently enrolled in Charter School within 72 hours of the Closure Action. Charter School 
shall simultaneously provide a copy of the written parent notification to the OCS.  

3. Charter School shall send written notification of the Closure Action to the Oakland Office 
of Charter Schools by registered mail within 72 hours of the Closure Action. Charter 
School shall simultaneously provide a copy of this notification to the OCS.  

4. The Special Education Local Plan Area (SELPA) in which the school participates. Charter 
School shall send written notification of the Closure Action to the SELPA in which Charter 
School participates by registered mail within 72 hours of the Closure Action. Charter 
School shall simultaneously provide a copy of this notification to the OCS.  

5. The retirement systems in which the school’s employees participate. Within fourteen (14) 
calendar days of the Closure Action, Charter School shall notify, as applicable, the State 
Teachers Retirement System (STRS), Public Employees Retirement System (PERS), the 
Social Security.  

6. Administration, and the Oakland County Office of Education of the Closure Action, and 
follow their respective procedures for dissolving contracts and reporting. Charter School 
shall provide a copy of this notification and correspondence to the OCS.  

7. The California Department of Education (CDE). Charter School shall send written 
notification of the Closure Action to the CDE by registered mail within 72 hours of the 
Closure Action. Charter School shall provide a copy of this notification to the OCS.  

8. Any school district that may be responsible for providing education services to the former 
students of Charter School. Charter School shall send written notification of the Closure 
Action within 72 hours of the Closure Action. This notice must include a list of potentially 
returning students and their home schools based on student residence. Charter School shall 
provide a copy of these notifications, if any, to the OCS.  

9. All school employees and vendors within 72 hours.  
10. of the Closure Action. Charter School shall simultaneously provide a copy of the written 

employee and vendor notification to the OCS.  
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Notification of all the parties above, with the exception of employees and vendors, must include 
but is not limited to the following information: 
 

1. The effective date of the school closure  
2. The name(s) and contact information for the person(s) handling inquiries regarding the 

closure  
3. The students’ school districts of residence  
4. How parents/guardians of all students, and all majority age and emancipated minor 

students, may obtain copies of student records and transcripts, including specific 
information on completed courses and credits that meet graduation requirements  

 
In addition to the four required items above, notification of the CDE shall also include: 
 

1. A description of the circumstances of the closure  
2. The location of student and personnel records  

 

In addition to the four required items above, notification of parents/guardians of all students, and 
all majority age and emancipated minor students, shall also include: 
 

In addition to the four required items above, notification of parents/guardians of all students, and 
all majority age and emancipated minor students, shall also include: 
 

1. Information on how to enroll or transfer the student to an appropriate school  
2. A certified packet of student information that includes closure notice, a copy of the 

student’s cumulative record, which will include grade reports, discipline records, 
immunization records, completed coursework, credits that meet graduation requirements, 
a transcript, and state testing results  

3. Information on student completion of college entrance requirements, for all high school 
students affected by the closure  

 

Notification of employees and vendors shall include:  
 

1. The effective date of the school closure  
2. The name(s) and contact information for the person(s) handling inquiries regarding the 

closure  
3. The date and manner, which shall be no later than 30 days from the effective date of school 

closure, by which Charter School shall provide employees with written verification of 
employment  
Within 30 days of the effective date of closure, Charter School shall provide all employees 
with written verification of employment. Charter School shall send copies of such letters 
to the OCS. 

  

School and Student Records Retention and Transfer  
 

Charter School shall adhere to the following requirements regarding the transfer and maintenance 
of school and student records:  
 

1. Charter School shall provide the District with original student cumulative files and 
behavior records pursuant to District policy and applicable handbook(s) regarding 
cumulative records for secondary and elementary schools for all students both active and 
inactive, of Charter School.  
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2. Transfer of the complete and organized original student records to the District, in 
accordance with District procedures applicable at the time of closure, shall occur within 
seven (7) calendar days of the effective date of closure.  

3. Charter School’s process for transferring student records to the receiving schools shall be 
in accordance with ACOE procedures for students moving from one school to another.  

4. Charter School shall prepare and provide an electronic master list of all students to the 
Charter Schools Division in accordance with the District procedures applicable at the time 
of closure. This list shall include the student’s identification number, Statewide Student 
Identifier (SSID), birthdate, grade, full name, address, home school/school district, 
enrollment date, exit code, exit date, parent/guardian name(s), and phone number(s). If the 
Charter School closure occurs before the end of the school year, the list also shall indicate 
the name of the school to which each student is transferring, if known. This electronic 
master list shall be delivered to the OCS in the form of a CD or otherwise in accordance 
with District procedures.  

5. Charter School must organize the original cumulative files for delivery to the District in 
two categories: active students and inactive students. Charter School will coordinate with 
the OCS for the delivery and/or pickup of the student records.  

6. Charter School must update all student records in the California Longitudinal Pupil 
Achievement Data System (CALPADS) prior to closing.  

7. Charter School must provide to the OCS a copy of student attendance records, teacher 
gradebooks, school payroll and personnel records, and Title I records (if applicable). 
Personnel records must include any and all employee records including, but not limited to, 
records related to performance and grievance.  

8. Charter School shall ensure that all records are boxed and clearly labeled by classification 
of documents and the required duration of storage in accordance with District procedures.  

9. Charter School shall provide to the responsible person(s) designated by the governing 
board of Charter School to conduct all closure-related activities a list of students in each 
grade level and, for each student, a list of classes completed and the student’s district of 
residence.  

 

Financial Close-Out  
 

After receiving notification of closure, the CDE will notify the charter school and the authorizing 
entity of any liabilities the charter school owes the state, which may include overpayment of 
apportionments, unpaid revolving fund loans or grants, and/or similar liabilities. The CDE may 
ask the county office of education to conduct an audit of the charter school if it has reason to 
believe that the school received state funding for which it was not eligible.  
 

Charter School shall ensure completion of an independent final audit within six months after the 
closure of the school that includes:  
 

1. An accounting of all financial assets. These may include cash and accounts receivable and 
an inventory of property, equipment, and other items of material value.  

2. An accounting of all liabilities. These may include accounts payable or reduction in 
apportionments due to loans, unpaid staff compensation, audit findings, or other 
investigations.  

3. An assessment of the disposition of any restricted funds received by or due to the charter 
school.  
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4. This audit may serve as the school’s annual audit.  
 

Charter School shall pay for the financial closeout audit of Charter School. This audit will be 
conducted by a neutral, independent licensed CPA who will employ generally accepted accounting 
principles. Any liability or debt incurred by Charter School will be the responsibility of Charter 
School and not OUSD. Charter School understands and acknowledges that Charter School will 
cover the outstanding debts or liabilities of Charter School. Any unused monies at the time of the 
audit will be returned to the appropriate funding source. Charter School understands and 
acknowledges that only unrestricted funds will be used to pay creditors. Any unused AB 602 funds 
will be returned to the District SELPA or the SELPA in which Charter School participates, and 
other categorical funds will be returned to the source of funds.  
Charter School shall ensure the completion and filing of any annual reports required. These reports 
include but are not necessarily limited to:  
 

1. Preliminary budgets  
2. Interim financial reports  
3. Second interim financial reports  
4. Final unaudited reports  

 

These reports must be submitted to the CDE and the authorizing entity in the form required. If 
Charter School chooses to submit this information before the forms and software are available for 
the fiscal year, alternative forms can be used if they are approved in advance by the CDE. These 
reports should be submitted as soon as possible after the Closure Action, but no later than the 
required deadline for reporting for the fiscal year.  
 

For apportionment of categorical programs, the CDE will count the prior year average daily 
attendance (ADA) or enrollment data of the closed charter school with the data of the authorizing 
entity. This practice will occur in the first year after the closure and will continue until CDE data 
collection processes reflect ADA or enrollment adjustments for all affected LEAs due to the charter 
closure.  
 

Disposition of Liabilities and Assets  
 

The closeout audit must identify the disposition of all liabilities of the charter school. Charter 
school closure procedures must also ensure appropriate disposal, in accordance with Charter 
School’s bylaws, fiscal procedures, and any other applicable laws and regulations, of any net assets 
remaining after all liabilities of the charter school have been paid or otherwise addressed. Such 
disposal includes, but is not limited to:  
 

1. Charter School, at its cost and expense, shall return to the District any and all property, 
furniture, equipment, supplies, and other assets provided to Charter School by or on behalf 
of the District.  

2. The District discloses that the California Education Code sets forth the requirements for 
the disposition of the District’s personal property and Charter School shall bear 
responsibility and liability for any disposition in violation of statutory requirements.  

3. The return of any donated materials and property in accordance with any terms and 
conditions set when the donations were accepted.  

4. The return of any grant and restricted categorical funds to their sources according to the 
terms of the grant or state and federal law.  



  

263  
 

5. The submission of final expenditure reports for any entitlement grants and the filing of 
Final Expenditure Reports and Final Performance Reports, as appropriate.  

6. If Charter School is operated by a nonprofit corporation, and if the corporation does not 
have any functions other than operation of Charter School, the corporation shall be 
dissolved according to its bylaws.  

 

Charter School shall retain sufficient staff, as deemed appropriate by the Charter School governing 
board to complete all necessary tasks and procedures required to close the school and transfer 
records in accordance with these closure procedures.  
 
Charter School’s governing board shall adopt a plan for wind-up of the school and, if necessary, 
the corporation, in accordance with the requirements of the Corporations Code.  
 

Charter School shall provide ACOE within fourteen (14) calendar days of the Closure Action with 
written notice of any outstanding payments due to staff and the time frame and method by which 
the school will make the payments.  
 

Prior to final close-out, Charter School shall complete all actions required by applicable law, 
including but not limited to the following:  
 

a. File all final federal, state, and local employer payroll tax returns and issue final W-2s and 
Form 1099s by the statutory deadlines.  

b. File a Federal Notice of Discontinuance with the Department of Treasury (Treasury Form 
63).  

c. Make final federal tax payments (employee taxes, etc.)  
d. File its final withholding tax return (Treasury Form 165).  
e. File its final return with the IRS (Form 990 and Schedule).  

 

This Element 16 shall survive the revocation, expiration, termination, cancellation of this Charter, 
or any other act or event that would end Charter School’s authorization to operate as a charter 
school or cause Charter School to cease operation. Charter School agrees that, due to the nature of 
the property and activities that are the subject of this Charter, the District and public shall suffer 
irreparable harm should Charter School breach any obligation under this Element 16. The District 
therefore reserves the right to seek equitable relief to enforce any right arising under this Element 
16 or any provision of this Element 16 or to prevent or cure any breach of any obligation 
undertaken, without in any way prejudicing any other legal remedy available to the District. Such 
legal relief shall include, without limitation, the seeking of a temporary or permanent injunction, 
restraining order, or order for specific performance, and may be sought in any appropriate court. 
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Appendices157 
Appendix A - Letter of Intent 

 



  

265  
 

  
 

 

                                                           
157 Since submission of the Letter of Intent, and through discussion across the community, we have focused our efforts solely on the proposal for 
a charter middle school, grades 6-8. 
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Appendix B - OUSD’s 5 Pillars of Quality School Development 

OUSD’s 5 Pillars of Quality School Development Aspects of petition that align to Pillars.  
(Bulleted format only) 

1.     Educator Development and Pipelines –  
Successful schools will be led by effective leaders who work 
collaboratively to develop and nurture a cross-functional 
leadership team.  The school will help educators develop through 
effective professional learning and recognize effective educators for 
their success. 

● Element 1B: Philosophy and 
Approach to Instruction. 
Instructional Methods and Strategies 
(pages 41 - 62) 

● Element 1C: Instructional Design. 
Academic Calendars and Schedules 
(pages 72 - 76) 

● Element 1C: Instructional Design. 
Staffing and Professional 
Development (pages 76 - 82) 

● Element 1G: Instructional Design. 
Special Education (pages 97 - 112) 

2.     Strong School Culture –  
The school will have a mission, vision, and values that are focused 
on high academic achievement for students while preparing them for 
college, career, and community success.  The school will stress the 
importance of education as well as the social and emotional well-
being of students.  This feature must permeate all other components 
of the school and should include restorative practices as a part of the 
approach to strengthening culture. 
 

● Element 1B: Philosophy and 
Approach to Instruction. 
Instructional Methods and Strategies 
(pages 41 - 62) 

● Element 1D: Instructional Design. 
School Culture (pages 82 -91)   

● Element 1F: Instructional Design. 
Student Engagement and Satisfaction 
(pages 93 - 95) 

● Element 1G: Instructional Design. 
Community School: Ongoing Family 
Involvement and Satisfaction (pages 
95 - 97) 

3.     Increased Time on Task –  
Successful schools will intentionally use time to maximize student 
learning.  Extended school days, weeks, and years are integral 
components.  Additionally, the school must prioritize providing 
teachers’ time for planning, collaboration, and professional learning. 
 

● Element 1B: Philosophy and 
Approach to Instruction. 
Instructional Methods and Strategies 
(pages 41 - 62) 

● Element 1C: Instructional Design. 
(pages 40 - 44) 

● Element 1C: Instructional Design. 
Academic Calendars and Schedules 
(pages 72 - 76) 

● Element 1C: Instructional Design. 
School Systems and Procedures 
(pages 97 – 101) 

4.     Rigorous Academics –  
Effective schools ensure teachers have access to foundational 
documents and instructional materials needed to help students 
achieve high growth.  This includes data-driven inquiry cycles that 
support regularly assessing student progress, analyzing student 
progress, and re-teaching skills with the expectation that students 
master standards. 
 

● Element 1B: Philosophy and 
Approach to Instruction. 
Instructional Methods and Strategies 
(pages 41 - 62) 

● Element 1C: Instructional Design. 
(pages 38 - 62) 

● Element 1C: Instructional Design. 
Middle Curriculum (pages 66 - 67) 
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● Element 1C: Instructional Design. 
Staffing and Professional 
Development (pages 76 - 82) 

5.     Linked/Personalized Learning –  
Students will be exposed throughout a K-12 program to different 
educational options that go beyond the “four walls” of the school in 
effective schools.   This will include bringing relevance to students’ 
lives and the world of real world of work through the curriculum, 
allowing students to innovate and create, having them concurrently 
enrolled in college classes, engaging them in internships, using 
online learning, and providing students access to career pathways in 
our secondary schools.   
 

● Element 1A: Community Need. 
Community Involvement and 
Feedback (page 13 - 20) 

● Element 1B: Philosophy and 
Approach to Instruction. 
Instructional Methods and Strategies 
(pages 41 - 62) 

● Element 1C: Instructional Design. 
School Characteristics (pages 68 -72) 

● Element 1D: Instructional Design. 
School Culture (pages 82 - 91)   
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Appendix C - Certification Statement  
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Appendix D – Charter School Roster of Key Contacts 
 
NONPROFIT BOARD OF DIRECTORS 
 
Position: Board Chair 
Name: Kimberly Nerpouni  
Mailing 
Address: 

283 Beauforest Drive 
Oakland, CA 94611 

Phone:                   415-341-5736 Email: kimberly.nerpouni@gmail.com 
 
Position: Board Vice-Chair  
Name: Vanessa Sifuentes-Dimaano  
Mailing 
Address: 

872 York Street 
Oakland, CA 94610 

Phone:                   510-325-5534 Email: vanessa.sifuentes@outlook.com 
 
Position: 

 
Board Treasurer  

Name: James Jordan  
Mailing 
Address: 

350 Perkins Street, Apt. #101 
Oakland, CA 94610 

Phone:                   510-459-2241 Email: jjordan93@gmail.com 
 
Position: Board Secretary 
Name: Swati Samanth 
Mailing 
Address: 

391 Fairmount Ave #102 
Oakland, CA 94611 

Phone:                   415-756-0546 Email: swatisamanth@gmail.com 
  

 
Position: Board Member  
Name: Toyna Chin 
Mailing 
Address: 

1740 Sacramento Street #4 
San Francisco, CA 94109 

Phone:                   415-902-3807 Email: toynachin@gmail.com 
 
Position: Board Member  
Name: Parren James 
Mailing 
Address: 

7308 Outlook Ave  
Oakland, CA, 94605 

Phone:                   415-964-1906 Email: parrenj@gmail.com 
 
 
 
Position: Board Member  
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Name: John Morada  
Mailing 
Address: 

3017 Vittoria Loop 
Dublin, CA 94568 

Phone:                   415-819-8310 Email: john.morada@gmail.com 
 
Position: Board Member  
Name: Joseph Weinstein-Carnes 
Mailing 
Address: 

3019 Hillegass Avenue, Apt. #3 
Berkeley, 94705 

Phone:                   951-491-9702 Email: jweinstein27@gmail.com 
 
 
SCHOOL PERSONNEL  
 
Position: Lead Founder and Executive Director 
Name: David Hardin 
Mailing 
Address: 

600 William Street apt 133 
Oakland, CA, 94612 

Phone:                   415-763-8974 Email: dhardin@buildingexcellentschools.org 
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Appendix E – Statement of Assurances 
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Appendix F – Surrounding Schools & Demographics and Performance Data 
 

Surrounding Schools Demographic and Performance Data 
Address: The intersection of 96th Avenue and Bancroft Avenue 
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Acorn 
Woodland   

K - 5 
165 87.2% 10.9% 64.4% 86.9% 

Latino 

9.7% 
African 

American 

1.9% 
Asian 798 N Y 829 5 3 5 

Brookfield K 
- 5 223 70.9% 20.2% 58% 64.3% 

Latino 

25.3% 
African 

American 

3.5% 
Asian 687 N N 728 1 1 3 

East 
Oakland 

Pride 
K - 5 

283 100% 16.3% 60.6% 69.1% 
Latino 

26.1% 
African 

American 

1.5% 
Pacific 
Islander 

668 Y Y 660 1 1 2 

Encompass 
K - 5 199 100% 13.1% 59% 72.8% 

Latino 

20.2% 
African 

American 

1.3% 
Asian 746 N N 764 2 3 5 

Esperanza   
K - 5 202 99.1% 11.4% 84.7% 98.1% 

Latino 

1.6% 
African 

American 

.3% 
Asian 778 Yes Yes 766 4 4 5 

Fred T. 
Korematsu 

K – 5 
243 100% 7.4% 64.8% 75% 

Latino 

17% 
African 

American 

2.8% 
White 743 Y N 753 2 2 4 

Howard     
K – 5 130 87.4% 22.3% 11.7% 

73.2% 
African 

American 
16.1 Latino 4.4% 

Asian 777 N N 790 4 8 7 

New 
Highland    

K – 5 
181 92.9% 7.2% 70.1% 81.9% 

Latino 

15.1% 
African 

American 

1.7% 
White 676 N N 712 1 1 2 

Markham 
Elementary 

TK – 5 
194 93.8% 13.9% 43.8% 56.2% 

Latino 

36% 
African 

American 

2.8% 
Pacific 
Islander 

749 N N 759 3 4 5 

Reach       
TK – 5 179 86.3% 11.7% 36% 

46.6% 
African 

American 

40.7% 
Latino 

5.9% 
Asian 

 
628 N N 617 1 1 1 

Rise        
K – 5 194 100% 8.2% 56.3% 66.5% 

Latino 

29.2% 
African 

American 

1.2% 
Asian 555 N N 651 1 1 1 
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Alliance 
Academy    

6 - 8 
319 100% 7.2% 41.6% Latino 

70.3% 

20.7% 
African 

American 

4.5% 
Pacific 
Islander 

627 N N 667 1 1 1 

Elmhurst    
6 - 8 333 90.25 15.3% 28.8% Latino 

57.3% 

36.4% 

African 

American 

2.2% 
Pacific 
Islander 

686 N N 683 1 3 3 

Castlemont 
9 – 12 375 83.6% 14.9% 24.5% 52.7% 

Latino 

38.4% 
African 

American 

6.1% 
Pacific 
Islander 

509 N/
A N/A N/A 1 1 2 

Charter 
Schools               

Cox         
K – 5 368 100% 6.8% 56.5% 69.1% 

Latino 

19.6% 
African 

American 

4.6% 
Pacific 
Islander 

743 N N N/A 2 7 6 

Monarch    
K - 5 250 95.3% 10% 72.2% 94.1% 

Latino 

4.1% 
African 

American 
.5% 761 N N 774 3 6 6 

Leadership 
R&D        
6 – 12 

157 100% 5.7% 37.5% 85.2% 
Latino 

12.5% 
African 

American 

1.1% 
Pacific 
Islander 

734 N/
A N/A N/A 4 9 7 
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Appendix G – Instructional Minutes and Days Calculator 
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Appendix H – State Priorities under LCFF  
 
Figure 2/3.01: State Priorities Under LCFF 
 

TEACHER ASSIGNMENTS AND CREDENTIALING 
STATE PRIORITY #1: BASIC SERVICES 

ANNUAL GOALS 
(Identify schoolwide 

and subgroup goals as 
applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: Annual Review  

Year 1 Year 2 Year 3 Year 4 Year 5 
2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

Each year, 100% 
of teachers 
required to hold a 
credential will 
hold a valid CA 
Teaching 
Credential with 
appropriate 
English learner 
authorization as 
defined by the CA 
Commission on 
Teaching 
Credentialing and 
will be 
appropriately 
assigned.  

 

 
1. All core teacher candidates 
screened for employment 
will be required to provide 
documentation of valid CA 
Teaching Credential with 
appropriate English learner 
authorization during the 
hiring process.  
 
2. School will conduct an 
annual review of credential 
status as reported by the CA 
Commission on Teacher 
Credentialing, CALPADS, 
ESSA Core Course 
Compliance and SARC. 
(Executive Director)  
 
3. School will conduct an 
annual review of master 
schedule/teacher assignments 
to ensure compliance. 
(Executive Director)  
 

100% 100% 100% 100% 100% 

ACCESS TO INSTRUCTIONAL MATERIALS 
STATE PRIORITY #1: BASIC SERVICES 

ANNUAL GOALS 
(Identify schoolwide 

and subgroup goals as 
applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Annual Inventory and Review  
  

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

Every student will 
have access to 
standards-aligned 
materials and 
additional 
instructional 

1. Annual inventory of 
instructional materials and 
corresponding purchase of 

materials as necessary. 
(Executive Director) 

 

Schoolwid
e: 

100% 
 

ELs: 
100% 

Schoolwid
e: 

100% 
 

ELs: 
100% 

Schoolwid
e: 

100% 
 

ELs: 
100% 

Schoolwid
e: 

100% 
 

ELs: 
100% 

Schoolwid
e: 

100% 
 

ELs: 
100% 
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materials as 
outlined in our 
charter petition.  
Each EL student 
will have full 
access to 
instructional 
materials and 
services necessary 
to provide the 
student with 
access to core 
instruction and 
mastery of ELD 
standards.  
Each student with 
an IEP will have 
full access to all 
instructional 
materials 
necessary to 
participate fully in 
the program set 
forth in the IEP.   
 

2. Annual review of EL and 
special education programs 

to identify and obtain all 
instructional materials and 

services needed. (Executive 
Director) 

 
3. Annual professional 

development on California 
Standards-aligned curriculum 

and instruction. (Executive 
Director) 

 
4. Weekly review of teacher 

lessons and materials to 
ensure alignment with 
standards. (Executive 

Director) 

Students 
with IEPs: 

100% 

Students 
with IEPs: 

100% 

Students 
with IEPs: 

100% 

Students 
with IEPs: 

100% 

Students 
with IEPs: 

100% 

FACILITIES MAINTENANCE 
STATE PRIORITY #1: BASIC SERVICES  

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Monthly Review  
 

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

School facilities 
will be maintained 
in good repair.  
 

 
1. Monthly review/inventory 

of facility conditions and 
need for repair. (Operations 

Manager; Executive Director 
in Y1) 

 
2. Monthly review of 

ongoing maintenance and 
repair log. (Operations 

Manager; Executive Director 
in Y1) 

 
3. Daily cleaning of facility 

by contracted custodians 
(Operations Manager) 

Monthly 
site 

inspection: 
90%+ in 

compliance 
Required 

corrections 
made in 3 
months: 
100% 

Monthly 
site 

inspection: 
90%+ in 

compliance 
Required 

corrections 
made in 3 
months: 
100% 

Monthly 
site 

inspection: 
90%+ in 

compliance 
Required 

corrections 
made in 3 
months: 
100% 

Monthly 
site 

inspection: 
90%+ in 

compliance 
Required 

corrections 
made in 3 
months: 
100% 

Monthly 
site 

inspection: 
90%+ in 

compliance 
Required 

corrections 
made in 3 
months: 
100% 

IMPLEMENTATION OF STATE CONTENT AND PERFORMANCE STANDARDS 
STATE PRIORITY #2 
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ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Annual and Ongoing Review  
  

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

100% of lesson 
plans and 
assessments will 
be aligned to the 
CA California 
Standards and/or 
NGSS.  
95% of students, 
including EL 
students and 
students with IEPs, 
will show at least 
1 year of growth 
on California 
Standards-aligned 
NWEA MAP 
results in ELA and 
math.  

 
1. Annual professional 
development for teachers on 
developing California 
Standards and NGSS-aligned 
curriculum and assessments. 
(Executive Director)    
 
2. Annual and ongoing 
review of standards-based 
curriculum and academic 
achievement data to improve 
and refine instructional 
program for all students. 
(Executive Director)   
  
3. Weekly review of lessons 
to ensure alignment to 
standards. (Executive 
Director)    
 
4. Weekly professional 
development for teachers on 
California Standards 
implementation and 
instructional  
strategies.  
 

California 
Standards 

Curriculum 
Alignment: 

100% 
Students 

showing at 
least 1 year 
of growth 
on NWEA 

MAP: 
95% or 
more 

California 
Standards 

Curriculum 
Alignment: 

100% 
Students 

showing at 
least 1 year 
of growth 
on NWEA 

MAP: 
95% or 
more 

California 
Standards 

Curriculum 
Alignment: 

100% 
Students 

showing at 
least 1 year 
of growth 
on NWEA 

MAP: 
95% or 
more 

California 
Standards 

Curriculum 
Alignment: 

100% 
Students 

showing at 
least 1 year 
of growth 
on NWEA 

MAP: 
95% or 
more 

California 
Standards 

Curriculum 
Alignment: 

100% 
Students 

showing at 
least 1 year 
of growth 
on NWEA 

MAP: 
95% or 
more 

PARENT INVOLVEMENT 
STATE PRIORITY #3  

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Annual Review and Surveys  
   

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

At least 3 parents 
will be represented 
annually on the 
School Site 
Council.  
80% of parents 
will attend family 
orientation and at 
least two 
additional family 
events annually.  

1. Annual SSC elections and 
monthly meetings will be 

communicated to parents on 
a monthly basis. (Executive 

Director) 
 

2. Monthly family events will 
be hosted by the school 

during morning and evening 
hours. (Executive Director) 

 

SSC Parent 
Representa

tives: 
3 

Parent 
attendance 

at 
orientation 

and 2+ 
family 
events: 

SSC Parent 
Representa

tives: 
3 

Parent 
attendance 

at 
orientation 

and 2+ 
family 
events: 

SSC Parent 
Representa

tives: 
3 

Parent 
attendance 

at 
orientation 

and 2+ 
family 
events: 

SSC Parent 
Representa

tives: 
3 

Parent 
attendance 

at 
orientation 

and 2+ 
family 
events: 

SSC Parent 
Representa

tives: 
3 

Parent 
attendance 

at 
orientation 

and 2+ 
family 
events: 
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80% of families 
will indicate 
satisfaction with 
involvement in 
school decision-
making and school 
life as measured 
by annual surveys, 
with at least 50% 
family 
participation.  

3. Annual home visits will be 
conducted for every newly 

enrolled student. (Executive 
Director) 

 
4. Annual family satisfaction 

surveys will be conducted 
and evaluated. (Executive 

Director) 

80% or 
more 

Parent 
satisfaction

: 
80% or 
more 

80% or 
more 

Parent 
satisfaction

: 
80% or 
more 

80% or 
more 

Parent 
satisfaction

: 
80% or 
more 

80% or 
more 

Parent 
satisfaction

: 
80% or 
more 

80% or 
more 

Parent 
satisfaction

: 
80% or 
more 

STATEWIDE ASSESSMENTS 
STATE PRIORITY #4: STUDENT ACHIEVEMENT  

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  
CAASPP score reports  

  
2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

Students at every 
applicable grade 
level, including 
subgroups, will 
score at a higher 
proficiency rate by 
at least 5% than 
local schools and 
5% above 
CAASPP 
benchmark on the 
CAASPP 
statewide 
assessment in the 
areas of 
ELA/Literacy and  
 

 
1. Monthly and ongoing 
review of curriculum and 

assessment results to 
determine student academic 

progress and necessary 
interventions. (Executive 

Director, Principals as hired, 
Teachers) 

 
2. Weekly review of lessons 

and instruction to ensure 
California Standards 

alignment and effective 
implementation. (Executive 
Director, Principals as hired) 

Differentia
l in 

proficiency 
rate for all 
subgroups 
over local 
schools: 
5% or 
more 

Increase 
over 

CAASPP 
benchmark

: 5% or 
more 

Differentia
l in 

proficiency 
rate for all 
subgroups 
over local 
schools: 
5% or 
more 

Increase 
over 

CAASPP 
benchmark

: 5% or 
more 

Differentia
l in 

proficiency 
rate for all 
subgroups 
over local 
schools: 
5% or 
more 

Increase 
over 

CAASPP 
benchmark

: 5% or 
more 

Differentia
l in 

proficiency 
rate for all 
subgroups 
over local 
schools: 
5% or 
more 

Increase 
over 

CAASPP 
benchmark

: 5% or 
more 

Differentia
l in 

proficiency 
rate for all 
subgroups 
over local 
schools: 
5% or 
more 

Increase 
over 

CAASPP 
benchmark

: 5% or 
more 

ACADEMIC PERFORMANCE INDEX (API) 
STATE PRIORITY #4: STUDENT ACHIEVEMENT 

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: 

API (CDE)  
  

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

School will meet 
the annual API 
Growth Target, or 
equivalent, both 
schoolwide and for 
all numerically 
significant 

 
1. Monthly and ongoing 
review of curriculum and 
assessment results to 
determine student academic 
progress and necessary 
interventions. (Executive 

Meet or 
exceed 

API 
growth 

target(s) 
schoolwide 
and for all 

Meet or 
exceed 

API 
growth 

target(s) 
schoolwide 
and for all 

Meet or 
exceed 

API 
growth 

target(s) 
schoolwide 
and for all 

Meet or 
exceed 

API 
growth 

target(s) 
schoolwide 
and for all 

Meet or 
exceed 

API 
growth 

target(s) 
schoolwide 
and for all 
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subgroups as 
mandated by the 
CA State Board of 
Education, with a 
goal of reaching 
and/or maintaining 
a Growth API of at 
least 800 or 
equivalent within 
the five-year term 
of this charter.  
 

Director, Principals as hired, 
Teachers)  
 
2. Weekly review of lessons 
and instruction to ensure 
California Standards 
alignment and effective 
implementation. (Executive 
Director, Principals as hired)    
 
3. Weekly professional 
development for teachers to 
improve instructional 
practice. (Executive Director, 
Principals as hired)   

numericall
y 

significant 
subgroups 

numericall
y 

significant 
subgroups 

numericall
y 

significant 
subgroups 

numericall
y 

significant 
subgroups 

numericall
y 

significant 
subgroups 
Achieve 

800+ API 

ENGLISH LEARNER ADEQUATE PROGRESS RATE 
STATE PRIORITY #4: STUDENT ACHIEVEMENT  

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

CELDT/ELPAC results  
   

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

100% of EL 
students will 
advance at least 
one performance 
level on the 
CELDT/ELPAC 
each academic 
year.  

1. Annual and ongoing 
training for teachers in 

SDAIE strategies. (Executive 
Director) 

 
2. Daily small group 

instruction and targeted 
support for EL students. 

(Teachers) 
 

3. Ongoing monitoring of EL 
assessment results to guide 

instruction and interventions. 
(Teachers, Student Support 
Coordinator, and Executive 

Director) 

100% 100% 100% 100% 100% 

ENGLISH LEARNER RECLASSIFICATION RATE 
STATE PRIORITY #4: STUDENT ACHIEVEMENT  

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

CELDT/ELPAC reports, reclassification documents  
  

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 
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EL student 
reclassification 
rates will exceed 
District’s 
reclassification 
rates.  
 
80% of EL 
students will 
reclassify as RFEP 
within 3 years of 
entering Aurum 
Preparatory 
Academy 100% of 
newcomers will 
reclassify as RFEP 
within 4 years of 
entering Aurum 
Preparatory 
Academy 
100% of LTELs 
will reclassify as 
RFEP within 2 
years of entering 
Aurum 
Preparatory 
Academy 

1. Annual and ongoing 
training for teachers in 

SDAIE strategies. (Executive 
Director) 

 
2. Daily small group 

instruction and targeted 
support for EL students. 

(Teachers) 
 

3. Ongoing monitoring of EL 
assessment results to guide 

instruction and interventions. 
(Teachers, Executive 

Director) 

Improveme
nt over 
District 

reclassifica
tion rate: 

5% or 
more 

Improveme
nt over 
District 

reclassifica
tion rate: 

5% or 
more 

LTELs 
reclassified 

as 
proficient 

after 2 
years at 
Aurum 

Preparator
y 

Academy: 
100% 

Improveme
nt over 
District 

reclassifica
tion rate: 

5% or 
more 
EL 

students 
reclassified 

after 3 
years at 
Aurum 

Preparator
y 

Academy: 
80% or 
more 

LTELs 
reclassified 

as 
proficient 

after 2 
years at 
Aurum 

Preparator
y 

Academy: 
100% 

Improveme
nt over 
District 

reclassifica
tion rate: 

5% or 
more 
EL 

students 
reclassified 

after 3 
years at 
Aurum 

Preparator
y 

Academy: 
80% or 
more 

Newcomer
s 

reclassified 
after 4 

years at 
Aurum 

Preparator
y 

Academy: 
100% 
LTELs 

reclassified 
as 

proficient 
after 2 

years at 
Aurum 

Preparator
y 

Academy: 
100% 

Improveme
nt over 
District 

reclassifica
tion rate: 

5% or 
more 
EL 

students 
reclassified 

after 3 
years at 
Aurum 

Preparator
y 

Academy: 
80% or 
more 

Newcomer
s 

reclassified 
after 4 
years at 
Aurum 

Preparator
y 

Academy: 
100% 

LTELs 
reclassified 

as 
proficient 

after 2 
years at 
Aurum 

Preparator
y 

Academy: 
100% 

SCHOOL ATTENDANCE RATE 
STATE PRIORITY #5: STUDENT ENGAGEMENT  

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Average Daily Attendance Rates  
   

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

Annual Average 
Daily Attendance 
will be at least 
95%. 

 
1. Daily calls home to parents 
of absent students. (Dean of 

Students) 
 

2. Parent conference and 
individual attendance plan 

95% or 
more 

95% or 
more 

95% or 
more 

95% or 
more 

95% or 
more 
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after 3 student absences. 
(Dean of Students) 

 
3. Monthly positive 

incentives for students with 
100% attendance. (Dean of 

Students) 

CHRONIC ABSENTEEISM RATE 
STATE PRIORITY #5: STUDENT ENGAGEMENT  

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Attendance Rates  
 

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

90% of students 
will maintain an 
attendance rate of 
95% or higher.  
Fewer than 3% of 
students will be 
“chronically 
absent” (miss 10% 
or more of the 
schoolyear).  

1. Daily calls home to parents 
of absent students. (Dean of 
Students)  
 
2. Parent conference and 
individual attendance plan 
after 3 student absences. 
(Dean of Students)  
 
3. Monthly positive 
incentives for students with 
100% attendance. (Dean of 
Students)  

Students 
with 95+% 
attendance: 

90% or 
more 

“Chronical
ly absent” 
students: 

3% or less 

Students 
with 95+% 
attendance: 

90% or 
more 

“Chronical
ly absent” 
students: 

3% or less 

Students 
with 95+% 
attendance: 

90% or 
more 

“Chronical
ly absent” 
students: 

3% or less 

Students 
with 95+% 
attendance: 

90% or 
more 

“Chronical
ly absent” 
students: 

3% or less 

Students 
with 95+% 
attendance: 

90% or 
more 

“Chronical
ly absent” 
students: 

3% or less 

DROPOUT RATE [Middle and High Schools Only] 
STATE PRIORITY #5: STUDENT ENGAGEMENT 

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

MiSIS  
  

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

100% of 6-8 
students will 
matriculate to high 
school (grades 9-
12).  
 
 

1. School will offer an 
academically engaging and 

supportive learning 
community, with 

individualized support 
throughout the day. 
(Executive Director, 

Teachers) 
 

2. Annual summer recovery 
program to allow students to 
make up credits. (Executive 

Director) 
 

3. Ensure that students 
transferring out of Aurum 

Middle 
school 

dropout 
rate: 0% 

Middle 
school 

dropout 
rate: 0% 

6-8 
students 

matriculati
ng to high 

school: 
100% 

6-8 
students 

matriculati
ng to high 

school: 
100% 

 
 

6-8 
students 

matriculati
ng to high 

school: 
100% 
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Prep   are immediately 
enrolled in another school. 

(Executive Director) 

STUDENT SUSPENSION RATE 
STATE PRIORITY #6: SCHOOL CLIMATE 

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Suspension Rates  
  

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

Annual suspension 
rate will be 5% or 
lower.  

 
1. Annual and ongoing 

professional development for 
teachers on classroom 

management techniques and 
positive behavior support 

plans. (Executive Director, 
Dean of Students) 

 
2. Engage in collaborative 

problem-solving with parents 
when initial misbehaviors 
occur. (Dean of Students) 

 
3. Conduct weekly 

community circle and 
provide positive incentives 

for student behavior. 
(Executive Director, Dean of 

Students) 
 

4. Students struggling with 
misbehavior will be put on an 

individualize behavior 
support plan. (Dean of 

Students) 

5% or less 5% or less 5% or less 5% or less 5% or less 

STUDENT EXPULSION RATE 
STATE PRIORITY #6: SCHOOL CLIMATE 

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Expulsion Rates  
   

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 
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Annual suspension 
rate will be 5% or 
lower.  

1. Annual and ongoing 
professional development for 

teachers on classroom 
management techniques and 

positive behavior support 
plans. (Executive Director, 

Dean of Students) 
 

2. Engage in collaborative 
problem-solving with parents 

when initial misbehaviors 
occur. (Dean of Students) 

 
3. Conduct weekly 

community circle and 
provide positive incentives 

for student behavior. 
(Executive Director, Dean of 

Students) 
 

4. Students struggling with 
misbehavior will be put on an 

individualize behavior 
support plan. (Dean of 

Students) 

5% or less 5% or less 5% or less 5% or less 5% or less 

[OTHER LOCAL MEASURE(S) OF SCHOOL CLIMATE] 
STATE PRIORITY #6: SCHOOL CLIMATE 

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Student/family/teacher satisfaction surveys  
 

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

Annually, 1% or 
fewer of students 
will be expelled.  

1. Annual and ongoing 
professional development for 

teachers on classroom 
management techniques and 

positive behavior support 
plans. (Executive Director, 

Dean of Students) 
 

2. Engage in collaborative 
problem-solving with parents 

when initial misbehaviors 
occur. (Dean of Students) 

 
3. Conduct weekly 

community circle and 
provide positive incentives 

for student behavior. 
(Executive Director, Dean of 

Students) 
 

1% or less 1% or less 1% or less 1% or less 1% or less 
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4. Students struggling with 
misbehavior will be put on an 

individualize behavior 
support plan. (Dean of 

Students) 

[OTHER LOCAL MEASURE(S) OF SCHOOL CLIMATE]  
STATE PRIORITY #6: SCHOOL CLIMATE  

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: Student/family/teacher satisfaction 

surveys  
2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

Annually, an 
approval rating of 
90% or higher on 
student, family, 
and teacher 
surveys.  

1. Daily student advisory 
sessions and weekly 

community circles promote a 
sense of connectedness. 

(Teachers) 
 

2. Monthly family events, 
biweekly calls home, and 

weekly character reflections 
to parents. (Executive 
Director, Teachers) 

Approval 
rating: 
90% or 
higher 

Participatio
n rates: 

100% of 
teachers 
90%+ of 
students 
50%+ of 
parents 

Approval 
rating: 
90% or 
higher 

Participatio
n rates: 

100% of 
teachers 
90%+ of 
students 
50%+ of 
parents 

Approval 
rating: 
90% or 
higher 

Participatio
n rates: 

100% of 
teachers 
90%+ of 
students 
50%+ of 
parents 

Approval 
rating: 
90% or 
higher 

Participatio
n rates: 

100% of 
teachers 
90%+ of 
students 
50%+ of 
parents 

Approval 
rating: 
90% or 
higher 

Participatio
n rates: 

100% of 
teachers 
90%+ of 
students 

BROAD COURSE OF STUDY 
STATE PRIORITY #7 

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Student schedules/transcripts  
2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

Annually, 100% of 
students, including 
all subgroups, will 
have access to and 
enroll in a course 
of study in ELA, 
mathematics, 
social 
science/history, 
science, physical 
education, and 
elective courses in 
visual and 
performing arts, 
and/or an 
academic content 

1. Annually, school follows a 
daily and weekly schedule 

that allows students from all 
subgroups to access a broad 
course of study. (Executive 

Director, Principal) 

100% 100% 100% 100% 100% 
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area (see course 
descriptions). 

[OTHER STUDENT OUTCOMES] 
STATE PRIORITY #8 

ANNUAL GOALS 
(Identify 

schoolwide and 
subgroup goals 
as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  

Internal assessment data  
  

2018-
2019 

2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

85% of students, 
including 
subgroups will 
achieve growth 
between each 
interim assessment 
and 
comprehensive 
assessment.  

1. School will conduct data 
analysis days following each 

interim assessment to set 
goals and guide instruction 

and intervention. (Executive 
Director) 

 
2. Weekly professional 

development will analyze 
student data and track 
progress in academic 

achievement. (Executive 
Director) 

85% or 
more 

85% or 
more 

85% or 
more 

85% or 
more 

85% or 
more 

 
 
 
 
 
 
 
Appendix I – District Surrounding School Racial & Ethnic Demographics  
 

DISTRICT & SURROUNDING SCHOOL RACIAL & ETHNIC DEMOGRAPHICS 

 
Total # of 
Students 

2014 

% 
American 
Indian or 
Alaska 
Native 

% 
Asian 

% 
Black of 
African 

American 

% 
Filipino 

% 
Hispanic 
or Latino 

% 
Multiple/ 

No 
Response 

% 
Native 

Hawaiian 
or Pacific 
Islander 

% 
None 

Reported 

% 
Two or 
More 
Races 

% 
White 

Comparison 
School: 

 
Elmhurst 

Community Prep 
Middle School 

365 n/a 1.4% 36.4% .3% 57.3% n/a 2.2% n/a .8% .5% 

Castlemont High 
School 564 n/a 1.2% 38.4% .2% 52.7% n/a 6.1% n/a .2% .6% 
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District-wide: 
 

OUSD 
 

49,052 
(District 

and 
Charter
)/37,075 
(District

) 

.3% 14.4% 27.4% n/a 41.1% n/a 1.1% 1.4% 3.5% 10.8% 

Data Source(s): "Academic Accountability Report Card." CCSA Snapshot Reports. N.p., n.d. Web. 
<http://snapshots.ccsa.org/aarc/>. 
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Appendix J – Meaningfully Interested Parent Signature Forms 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



























































































































































































































































































































































































Scanned by CamScanner



















  

290  
 

Appendix K – Meaningfully Interested Teacher Signature Forms   
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Appendix L – Due Diligence Questionnaire 

 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 





Oakland Unified School District
Due Diligence Questionnaire

Charter Petition Applicant Information
Name of Applicant (First/Middle/Last): Parren M. James
Other Names Used (i.e. Maiden):
Date of Birth: June 26, 1979
Current address: 7308 Outlook Avenue
City: Oakland State: CA ZIP: 94605
How long at current address? 2 years
Prior Addresses (Past five years): 210 S. Desplaines Street, Unit 1210, Chicago, IL 60661

Background Information
(Please Attach Separate Sheets if Necessary)

Criminal History (Date(s) of Arrest(s) or detentions leading to conviction/ Date(s) of Conviction(s)): None

Education History: BS (Mathematics) Hampton University; MBA (Real Estate & Finance) The University of 
Michigan
Employment History: Sprint (2002-2006), International Airport Centers LLC (2009-2014), GreenHawk Consulting 
(2014-Present)
All Professional Licenses / Credentials Held: LEED AP, CCIM

Professional Affiliations (Corporate Positions, Board Positions, etc.): Prior Board Director for Erasing the Distance 
(Chicago)
Fictitious Business Name Affiliations:

Professional References: Ray Young (Managing Director) International Airport Centers, LLC (IAC), Alex 
Kurrelmeier (President) IAC, Dr. Bill Pickard (Adjunct Professor) University of Michigan, Jennifer Hammock 
(Prospective Franchisee) Nothing Budnt Cake, Bakari Adams (Vice President) MacFarlane Partners

Proposed Charter School
Charter School name: Aurum Preparatory Charter School
Address (if available):
City: Oakland State: CA ZIP:
Legal Entity Behind Charter School (if available):
Other Charter Schools with which Affiliated (prior and current):

Location of Other Charter Schools:

Authorization to Release Information
My signature affirms that all information on this application is true to the best of my knowledge. Further, I authorize all employers,
institutions, government agencies and persons named as references to release information for use in establishing my qualifications and 
credentials for this position.  This authorization:

• Removes all liability from those who provide information and verification in response to any information I have stated in applying 
on behalf of the above referenced Charter School.

• Releases the Oakland Unified School District and any agent acting on its behalf from any and all liability of whatever nature in
requesting or using such information to assess my candidacy on behalf of the above referenced Charter School.

• Is valid during my entire candidacy and during any resulting period of employment or governing board membership with the
above-referenced Charter School.

• Is an indication of my knowledge and understanding that the information provided in this application will be used to investigate my
background and my knowing and voluntary agreement to the background information being publicly disclosed as part of the
charter petition review process.

• Is an indication of my understanding that any reports generated by the Office of Charter Schools will not be confidential and my
knowing and voluntary waiver of any such confidentiality.

Signature

Date: Title:
FOR OFFICE USE ONLY

%JSFDUPS�������



Charter School Application Processed by:
Phone: Fax: E-mail:
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Appendix M – OUSD New Charter School Petition Evaluation  
 
Rating Characteristics 
Meets or Exceeds the 
Standard: 

The response reflects a thorough understanding of key issues. It 
addresses the topic with specific and accurate information that 
shows thorough preparation; presents a clear, realistic picture 
of how the school expects to operate; and inspires confidence 
in the applicant’s capacity to carry out the plan effectively. 

Partially Meets the 
Standard: 

The response meets the criteria in some respects, but lacks 
detail and/or requires additional information in one or more 
areas. 

Does Not Meet the 
Standard: 

The response is wholly undeveloped or significantly 
incomplete; demonstrates lacking preparation/capacity; or 
otherwise raises substantial concerns about the viability of the 
plan or the applicant’s ability to carry it out. 

Domain 1: Educational Program (Element 1) 
Statutory References: E.C. § 47605(b)(1) 
E.C. § 47605(b)(5)(A)-(C) 
 
The education program should tell you who the school expects to serve; what the students will 
achieve; how they will achieve it; and how the school will evaluate performance. It should give 
you a clear picture of what a student who attends the school will experience in terms of 
educational climate, structure, materials, schedule, assessment and outcomes. 
A. Target Population & Community Need (Element 1) 
In addition to containing all District Required Language, a petition sufficiently meets this standard if it: 

1. Includes a coherent description of the students the school expects to serve (including 
demographics, educational and social-emotional needs) based on a thorough understanding of the 
district population and the location in which the school expects to operate. 

2. Includes Surrounding Schools Demographics & Performance Data (see Appendix F) and 
demonstrates sufficient understanding of the educational needs of the target population and 
explains how the proposed school will meet those needs in conjunction with the schools in the 
surrounding area. 

3. Describes meaningful, diverse outreach efforts and involvement with parents/guardians and 
community members in creating the charter petition as well as representation on the school's 
board and/or founding team. 

4. Includes Meaningfully Interested Signatures (see Appendix J) and provides evidence of 
support from prospective parents, teachers, and/or students and community partners.  

5.  Includes a description of the manner in which community feedback impacted the contents of the 
charter petition. 

 
Target Population & Community Need 

Meets or Exceeds Partially Meets Does Not Meet 
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Strengths  Weaknesses 
  

Questions 
 

 
 
B. Philosophy & Approach to Instruction (Element 1) 
In addition to containing all District Required Language, a petition sufficiently meets this standard if it:  

1. Specifies a clear, concise school vision and mission statements, which align with all elements and 
programs of the school and meet the needs of the targeted population.  

2. Provides a persuasive explanation of why the philosophy and approach, grounded in research-
based educational practices and high standards for student learning, are appropriate for and likely 
to result in improved educational performance for the target population, including any available 
performance data from use of the same educational philosophy and approach to instruction with 
similar populations. 

 
 

Philosophy & Approach to Instruction 
Meets or Exceeds Partially Meets Does Not Meet 

   

 
Strengths  Weaknesses 
  

Questions 
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C. Instructional Design (Element 1) 
In addition to containing all District Required Language, a petition sufficiently meets this standard if it:  

1. Includes a framework for instructional methods and strategies aligned with the needs of the pupils 
that the charter school has identified as its target student population. 

2.  Indicates how the curriculum is research-based, addresses CA Common Core State Standards, 
and meets target population needs. 

3.  Includes the curriculum/textbooks or other instructional resources to be used.  
4.  For curriculum yet to be developed, includes a thorough, persuasive plan for development 

including the research base to be considered. Includes a realistic, time-specific development 
schedule and clear objectives to be, as well as the identification of the foundational materials and 
individuals responsible for the curriculum development and evidence that they are well- qualified 
for the task. 

5. Describes how the instructional program will provide and support student development of 
technology-related skills and how the school will ensure that students will be prepared to take 
computer-based state standardized assessments. 

6. For secondary schools (departmentalized middle schools and high schools), provides a 
comprehensive course list or table that shows all course offerings for all grades to be served. 
For High Schools only:  

7. Specifies how the instructional program will meet graduation and A-G requirements. 
8.  Describes the timeline that the charter school will follow for obtaining WASC accreditation. 
9.  Describes how charter school will inform parents about transferability of courses to other public 

high schools and eligibility of courses to meet college entrance requirements. (Courses that are 
accredited by WASC may be considered transferable, and courses meeting the A-G admissions 
criteria may be considered to meet college entrance requirements.)  

10. For schools offering International Baccalaureate, or any other complex instructional 
framework that must be phased in over time, describes the school’s plan and timeline for 
implementing the various phases or components of the program. 

11. For schools offering Transitional Kindergarten, includes a description of the school’s 
Transitional Kindergarten program. 

12. For schools offering summer school, describes the summer school program with details 
including how many students are expected to attend, how they will be selected for participation, 
how many hours and weeks will be provided, and how it will be funded, as well as what specific 
student needs the summer school will address. 

Academic Calendar & Schedules  
1. Includes the school’s academic calendar and schedules that are internally consistent.  
2. Includes Instructional Days and Minutes Calculator Chart (see Appendix G) and a 

comprehensive set of sample daily schedules (regular, early dismissal, minimum day), 
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which explain the rationale for allocation of instructional time to different subject matter 
areas.  
 

Staffing & Professional Development  
1.  Describes how teachers will be recruited and developed to successfully deliver the 

proposed educational program. 
2. Describes how the school will provide ongoing professional, specifying a list of topics, 

for the first year of the charter term. 
 
 

Instructional Design 
Meets or Exceeds Partially Meets Does Not Meet 

   
 
Strengths  Weaknesses 
 
 
 
 

 

Questions 
 
 
 
 

 
 
 
D. School Culture (Element 1) 
In addition to containing all District Required Language, a petition sufficiently meets this standard if it:  

1. Describes school cultural values that are inclusive of all students and promote a positive 
academic environment and reinforces student intellectual and social development.  

2.  Describes sound systems and practices to foster this culture, starting from the first day of 
school.  

3. Includes a description of the extracurricular activities or programming the school will 
offer, how often they will occur, who will manage or oversee the activities, and how will 
they be funded. Activities are aligned with and support the school's mission and culture.  

 
School Culture 

Meets or Exceeds Partially Meets Does Not Meet 
   

 
 
Strengths  Weaknesses 
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Questions 
 
 
 
 

 
E. Student Recruitment & Enrollment (Element 1) 
In addition to containing all District Required Language, a petition sufficiently meets this standard if it:  

1. Specifies that enrollment is available to all students and includes a sound enrollment and 
recruitment plan, including admission requirements or priorities, or lottery policies, as 
well as systems for student recruitment, including activities and events.   

2. Indicates that the school has conducted targeted outreach to families in poverty, 
academically low-achieving students, students with disabilities, linguistically diverse 
families and other youth at risk of academic failure, and that the enrollment system will 
provide equitable access.  

3.  Includes an ambitious target re-enrollment rate. 
4.  Includes sufficient plans for ongoing student enrollment once the school is open. 

 
Student Recruitment & Enrollment 

Meets or Exceeds Partially Meets Does Not Meet 
   

 
 
 
Strengths  Weaknesses 
 
 
 
 

 
 
 
 

Questions 
 
 
 
 

 
F. Student Engagement & Satisfaction (Element 1) 
In addition to containing all District Required Language, a petition sufficiently meets this standard if it: 

1. Describes a goal for student attendance (including tardiness and truancy) that can be expected to 
ensure high rates of student attendance.  
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2.  Identifies an individual or position responsible for collecting and monitoring attendance data and 
describes what will be done in the event the school does not reach its attendance goals. 

3.  For high schools, describes a plan for drop-out recovery and persistence plans for students at-
risk of dropping out. 

 
Student Engagement & Satisfaction 

Meets or Exceeds Partially Meets Does Not Meet 
   

 
Strengths  Weaknesses 
 
 
 
 

 
 
 
 

Questions 
 
 
 
 

 
G. Community School: Ongoing Family Involvement & Satisfaction (Element 1) 
In addition to containing all District Required Language, a petition sufficiently meets this 
standard if it:  
 

1. Describes the partnerships the school will have with community organizations, 
businesses, or other educational institutions, including the nature, purposes, terms, and 
scope of services of any such partnerships. 

2.  Describes how the school will specifically engage families in the school’s culture. 
 

Community School: Ongoing Family Involvement & Satisfaction 
 

Meets or Exceeds Partially Meets Does Not Meet 
   

 
Strengths  Weaknesses 
 
 
 
 

 
 
 
 

Questions 
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H. Special Populations: Identification, Remediation, & Acceleration (Element 1) 
In addition to containing all District Required Language, a petition sufficiently meets this 
standard if it:  
 
Special Education  

1. Explains how the school will use bodies of evidence to identify students with disabilities 
and special needs. 

2.  Provides a sound plan -- including lead contact, funding, service and intervention 
arrangements -- for identifying and meeting the needs of students identified with 
disabilities. 

3. Includes evidence of high expectations for students with special needs. 
4. Identifies which staff will be responsible for identification and the process used to 

identify students, as well as ways in which the school will avoid misidentification. 
5. Provides a clear statement regarding what petitioners expect will be the school’s 

anticipated LEA status for purposes of special education and the implications of that 
status determination. 

6.  Describes how and when the school will provide school wide professional development 
to special education and general education teachers to serve the needs of special needs 
students. 

 
Response to Intervention 

1. Describes how the school will implement Response to Intervention (RTI) in a manner 
that meets the state’s requirements and that includes specific research-based strategies to 
support students in Tiers I, II, and III, including both academic and behavioral 
interventions. 

2. Describes specific interventions to be employed to help close achievement gaps. 
 
Gifted/ Talented Students & Academically Advanced Students  

1.  Identifies which staff will be responsible for identification and explains the process used 
to identify gifted/talented and academically advanced students as well as the criteria that 
will be used to determine exceptional ability or potential. 

2. Describes the research-based instructional programs and strategies the school will use to 
appropriately address the educational needs of gifted students and any additional 
instructional materials to be employed. 

 
Special Populations: Identification, Remediation, & Acceleration 

Meets or Exceeds Partially Meets Does Not Meet 
   

 
Strengths  Weaknesses 
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Questions 
 
 
 
 

 
I. Special Populations: English Learners (Element 1) 
In addition to containing all District Required Language, a petition sufficiently meets this standard if it: 

1. Describes the school's philosophy and approach to language instruction and the 
components of this approach, and a sufficient research base to support it. 

2. Describes how the school will ensure content-area curriculum and instruction is 
accessible to English Learners (ELs) of all proficiency levels and typologies, including 
newcomers, Students with Interrupted Formal Education (SIFE), and Long-term ELs. 

3. Describes how the school will structure English Language Development and the 
curriculum and instructional resources to be used. 

4.  Describes systems of professional development and collaboration to be put in place to 
support teachers to meet the needs of ELs. 

5. Includes an instructional schedule that addresses the needs of diverse language learners.  
6.  For high schools, describes a plan to ensure that ELs, including newcomers, receive the 

required A-G courses to keep them on track to graduation? 
7.  Includes a plan for identifying and assessing the language and literacy needs of the 

school's ELs and a plan for ELs who are not demonstrating adequate progress, including 
specialized instruction or courses to accelerate language, literacy and academic skills for 
these students. 

8.  Includes a plan for how the school will communicate to families EL students' progress. 
9. Includes a plan for leveraging community partners to provide programs and services to 

meet the needs of newcomers/ELs and their families.  
10. Explains how staff will integrate the ELs into the greater school community.  
11.  Includes plans to ensure adequate translation services during all school meetings.  

 
 
 
 

Special Populations: English Learners 
Meets or Exceeds Partially Meets Does Not Meet 

   

 
Strengths  Weaknesses 
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Questions 
 
 
 
 

 

DOMAIN 2: Student Performance & Assessments (Elements 2 & 3) 
 
Pupil outcomes are central to the school’s existence. They represent the school’s definition of success and 
should drive all aspects of the program and operation.    
In addition to containing all District Required Language, a petition sufficiently meets this 
standard if it: 
 

1. Includes OUSD's Collective Measureable Pupil Outcomes (MPOs) available on 
OUSD’s website www.ousdcharters.net. 

2.  Includes State Priorities Under LCFF (see Appendix H), as well as a description of 
the school's annual goals and a description of the specific annual actions the school will 
take to achieve each of the state's identified annual goals.   

3. Identifies formative assessments to be used by the school to assess student progress on an 
ongoing basis and how frequently the assessments will be administered. 

4.  Outlines a plan for collecting, analyzing, and reporting data on pupil achievement to 
school staff and to pupils’ parents and guardians, and for utilizing the data continuously 
to monitor and improve the charter school’s educational program. 

5. Describes how assessment data will be used to inform instruction and professional 
development on an ongoing basis. 

6.  Describes clear and fair grading, promotion/retention policies and procedures. 
 

Student Performance & Assessments  
Meets or Exceeds Partially Meets Does Not Meet 

   

 
 
Strengths  Weaknesses 
 
 
 
 

 
 
 
 

Questions 
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DOMAIN 3: Governance Structure (Element 4)  
 
The Charter Schools Act requires the authorizer to determine whether the petitioners are 
“demonstrably unlikely to successfully implement the program.” Experience with new school 
development demonstrates that unless petitioners have sound plans and capacity for governance, 
management, employment and financial operation, they are unlikely to successfully implement 
the program. This section should provide a clear, convincing picture of the petitioners’ capacity 
to operate the school successfully. 
 
In addition to containing all District Required Language, a petition sufficiently meets this 
standard if it: 
 

A. Governance Structure (Element 4)  
1. Provides an organizational chart which indicates how the charter school will become and 

remains a viable enterprise and shows the relationship of the governing board to the 
leadership of the school, as well as any relevant site committees.   

2.  Indicates qualifications and the selection process for governing board members, 
including the length/rotation of service terms.  

3. Specifies how often and where the governing board will meet 
4. Provides by-laws for the nonprofit public benefit corporation, including a description of 

the decision making process, and states the manner for setting the annual calendar, 
posting meeting notices, distributing agendas, and recording governing board actions. 

5. Includes evidence that the organizational and technical designs of the governance 
structure reflect a seriousness of purpose necessary to ensure that there will be active and 
effective representation of interested parties, including, but not limited to all staff and 
parents/guardians. 

6. Presents a clear and fair dispute resolution process.  
7. Includes evidence of the charter school’s incorporation as a non-profit public benefit 

corporation 
 

Governance Structure  
Meets or Exceeds Partially Meets Does Not Meet 

   

 
Strengths  Weaknesses 
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Questions 
 
 
 
 

 

B. Operating Plans & Procedures (Element 4) 
In addition to containing all District Required Language, a petition sufficiently meets this 
standard if it: 
 

1. Provides a detailed start-up plan for the school, specifying tasks, timelines, and 
responsible individuals.  

2.  Includes a completed School Staffing Model and Rollout Table outlining the school 
staffing rollout plan.  

3. If the school will provide transportation, describes the transportation arrangements for 
prospective students and how the school plans to meet transportation needs for field trips 
and athletic events. 

4. Describes how the school will ensure students' nutritional needs are met during the school 
day and includes a list of prospective vendors.  

5. Includes a list of the types of insurance coverage the school will secure, including a 
description of the levels of coverage. Types of insurance should include workers’ 
compensation, liability, property, indemnity, directors and officers, and automobile. 

 
Operating Plans & Procedures 

Meets or Exceeds Partially Meets Does Not Meet 
   

 
Strengths  Weaknesses 
 
 
 
 

 
 
 
 

Questions 
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A. Budget/Financial Plan (Element 4) 
In addition to containing all District Required Language, a petition sufficiently meets this 
standard if it: 
 

1.  Includes all completed budget spreadsheets, consisting of: 
x Multi-Year Budget Projection Excel Sheet, including the projected budget for the 

school's start-up year and the first three years of the proposed school's operation. All tabs 
must be completed.  

x FCMAT LCFF Calculator 
x Three-Year Cash Flows Excel Sheet  

2. Presents a detailed budget narrative including all assumptions and revenue estimates as 
well as the basis for revenue projections, staffing levels, and costs, as well as the degree 
to which the school budget will rely on variable income. 

3.  Discusses the school’s contingency plan to meet financial needs if anticipated revenues 
are not received or are lower than estimated.  

4. Provides a compensation plan based on sound budget assumptions that reflects 
understanding of the prevailing market and supports the proposed educational program. 

5. Describes the systems, policies and processes the school will use for financial planning, 
accounting, purchasing, and payroll, including a description of how it will establish and 
maintain strong internal controls and ensure compliance with all financial reporting 
requirements.  

6. Describes the roles and responsibilities of the school’s administration and governing 
board for school finances and distinguish between each.  

7. Describes any services to be contracted, such as business services, payroll, and auditing 
services, including the anticipated costs and criteria for selecting such services.   

 
 

Budget/Financial Plan 
Meets or Exceeds Partially Meets Does Not Meet 

   
 
Strengths  Weaknesses 
 
 
 
 

 
 
 
 

Questions 
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DOMAIN 4: Equity, Access & Diversity (Elements 7, 8 & 10) 
 
NOTE: Elements 5, 6, and 9 are addressed in Domain 5. 
Racial & Ethnic Balance (Element 7) 
In addition to containing all District Required Language, a petition sufficiently meets this 
standard if it: 
 
1. Includes a completed District & Surrounding School Racial & Ethnic Demographics 
Table (see Appendix I). 
2. Describes how leaders will ensure that the proposed school enrolls children of diverse racial 
and ethnic backgrounds that reflect the demographics of Oakland and/or the region of the 
proposed school, including a thorough description of annual outreach efforts, describing what 
methods the school will use to advertise and recruit students, what geographic areas will be 
targeted in the outreach effort, and what languages will be used to do the outreach.  
3. Describes how the school will recruit and reach out to students with a history of low academic 
performance, socio-economically disadvantaged students, ELs, and students with disabilities. 
 

Racial & Ethnic Balance  
Meets or Exceeds Partially Meets Does Not Meet 

   

 
Strengths  Weaknesses 
 
 
 
 

 
 
 
 

Questions 
 
 
 
 

 
Admission Requirements (Element 8) 
In addition to containing all District Required Language, a petition sufficiently meets this 
standard if it: 
 
1. Describes the specific admissions and enrollment process, including admission preferences of 
the proposed school. 
2. Describes the manner in which the school will implement a public random drawing in the 
event that applications for enrollment exceed school capacity.  This description should address: 

x The method the school will use to communicate to all interested parties the rules to be 
followed during the open enrollment and lottery processes.  

x The method the school will use to verify lottery procedures are fairly executed. 
x The timelines under which the open enrollment period and lottery will occur. 
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x The location where the lottery will occur and the efforts the school will undertake to 
ensure all interested parties may observe the lottery.  

x The date and time the lotteries will occur so interested parties will be able to attend. 
x The procedures the school will follow to determine waiting list priorities based upon 

lottery results. 
x The means by which the school will contact the parents/guardians of students who have 

been promoted off the waiting list and timelines under which parents/guardians must 
respond in order to secure admission. 

x The records the school shall keep on file documenting the fair execution of lottery 
procedures. 

 
Admission Requirements  

Meets or Exceeds Partially Meets Does Not Meet 
   

 
Strengths  Weaknesses 
 
 
 
 

 
 
 
 

Questions 
 
 
 
 

Suspension & Expulsion Procedures (Element 10) 
In addition to containing all District Required Language, a petition sufficiently meets this 
standard if it: 
 

1. Describes the key elements of the school discipline policy and how it will support a 
positive school culture, including school-wide positive behavior support and restorative 
practices, alternatives to suspension, and professional development. 

2. Describes how the discipline strategy will be implemented in the classroom, including 
what teaching strategies will be used to ensure students are on task and focused on 
learning. 

3. Describes a plan to ensure minority students and students with disabilities are not 
disproportionately represented in disciplinary procedures such as suspensions and 
expulsions. Includes a plan to track this data. 

4. Outlines how detailed policies and procedures regarding suspension and expulsion will 
be developed and periodically reviewed, including, but not limited to, periodic review 
and (as necessary) modification of the lists of offenses for which students are subject to 
suspension or expulsion. 

 
Grounds for Suspension and Expulsion 
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1. Identifies a preliminary list of the offenses for which students in the charter school must 
(where non-discretionary) and may (where discretionary) be suspended and, separately, 
the offenses for which students in the charter school must (where non-discretionary) or 
may (where discretionary) be expelled, providing evidence that the petitioners reviewed 
the offenses for which students must or may be suspended or expelled set forth in the 
Education Code for non-charter public schools. 

2.  Identifies the procedures by which pupils can be suspended or expelled. 
3.  Identifies the procedures by which parents, guardians, and pupils will be informed about 

reasons for suspension or expulsion, their due process rights, and how they may appeal 
the suspension. 

 
Suspension Procedures 
 

1. Identifies the maximum number of days a student may be suspended for any single 
offense and the maximum total number of days a student may be suspended within one 
academic year.  

2.  Describes how students will access education during the suspension or expulsion.  
3. Provides evidence that in preparing the lists of offenses specified and procedures 

specified above), the petitioners reviewed the lists of offenses and procedures that apply 
to students attending non-charter public schools, and provides evidence that the charter 
petitioners believe their proposed lists of offenses and procedures provide adequate safety 
for students, staff, and visitors to the school and serve the best interests of the school’s 
pupils and their families 

4. Provides for due process for all pupils and demonstrates an understanding of the rights of 
pupils with disabilities in regard to suspension and expulsion. 
 

Expulsion Procedures 
 

1. Describes the school’s specific rules and procedures for student expulsion and 
specifically addresses: 

x How the school will provide to the student and parent adequate notice of the reason for potential 
disciplinary action and a meaningful opportunity to be heard prior to making an expulsion 
recommendation 

x Who has the authority, and what process must be followed, to make  expulsion recommendations 
x Who has the authority to make expulsion decisions 
x How and when the school will hear and decide expulsion recommendations, including the 

provision of an impartial decision-making panel, adequate notice and meaningful opportunity to 
be heard, reasonable timeline, reasonable accommodations and language support, special rules 
and procedures for incidents involving sexual assault, right to be represented by counsel or other 
advocate, and other due process protections and rights 

x How the school will create and maintain records of the proceedings, and make records available 
to students/parents 

x How students/parents may appeal an expulsion decision, including provision of an impartial 
appeals panel, adequate notice and meaningful opportunity to be heard, reasonable timeline, 
reasonable accommodations and language support, and other due process protections and rights 

x How the school will provide post-expulsion support to facilitate access to education for expelled 
students/families 
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2. States the procedures for rehabilitation, readmission and interim placement. 

 
Suspension & Expulsion Procedures  

Meets or Exceeds Partially Meets Does Not Meet 
   

 
Strengths  Weaknesses 
 
 
 
 

 
 
 
 

Questions 
 
 
 
 

Addendum for Existing Providers (if applicable) 
 
A petition sufficiently meets this standard if it: 
 
A. Curriculum & Instructional Design Supplement  

1. Includes a clear and compelling description of the organization’s approach to replicating 
and implementing the school model, including curriculum and instructional design 
among multiple schools. 

2. Provides sensible rationale and identifies resources for any key educational features that 
would differ from the organization’s current model. 

 
Curriculum & Instructional Design Supplement 

Meets or Exceeds Partially Meets Does Not Meet 
   

 
Strengths  Weaknesses 
  

Questions 
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B. Network Vision, Growth Plan, & Capacity  
 

1. Includes a well-defined, thoughtful strategic vision and five-year growth plan for 
developing new schools locally and elsewhere, if applicable. This should include: years 
of opening; number and types of schools; any pending applications; all currently targeted 
markets/communities and criteria for selecting them; and projected numbers of students. 

2. Demonstrates organizational and management capacity to execute the school replication 
plan successfully – and to support and ensure the quality and long-term success of all 
proposed schools – as evidenced by: 

x The organization’s annual report for the last two years; 
x A sound, well-developed business plan; 
x Sound description of tasks and timelines for building or deploying organizational 

capacity to support the proposed schools; and  
x Successful school development, management, and replication experience.  

3. Demonstrates the ability to learn from past school management/replication challenges, 
including thoughtful discussion of specific challenges and mitigation strategies.  

4. Demonstrates consideration of risks and challenges to achieving desired outcomes in 
OUSD over the next five years and realistic, effective strategies for addressing them.  

 
Network Management 
 

1. Includes evidence of a capable network leadership team with sensibly defined roles and 
responsibilities and demonstrated capacity to lead the short- and long-term success of the 
school(s) as part of the growing network. 

2.  Includes a sound plan and structure for any shared or centralized support services, 
including a description of the services, network staffing, costs (amount and allocation 
aligned with budget), specific service goals and how the organization will measure the 
successful delivery of these services.  

3. Demonstrates clear, effective assignment of school- and organization-level decision-
making responsibility for key functions such as curriculum, professional development, 
culture, staffing, etc. as evidenced by the table provided.  

4. Includes clear, sensible, complete organization charts depicting the governance and 
management structure for: 

x The network as a whole (including both network management and schools within 
the network) in Years 1, 3, and 5;  

x  The school model (one school) in Year 1 and at full expansion.  
 

The charts should delineate sound assignment of roles and responsibilities – and clear 
lines of authority among – (as applicable) the board, all management staff, any related 
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bodies or councils, and any external organizations that will play a management role. The 
charts should also present clear lines of authority and reporting within the school. 

 
Network Governance & Legal Status 
 

1. Includes a clear description of an effective governance structure at both the network and 
individual school levels, including an explanation of whether each school/campus will 
have an independent governing board, whether there will be a single network-level board 
governing multiple schools, or both a network-level board and boards at individual 
schools. 

2. Presents a clear description of the organizational relationship between the network-level 
board and boards at each school, including the legal status of each board, and the scope of 
authority of each. 

3. Presents a clear description of an effective governance structure in the absence of a 
network-level board. 

4. Describes governing bylaws, policies, and procedures that support the charter school 
expansion/replication plan. 

5. Includes a sound, timely plan for increasing the capacity of  the governing board to 
govern multiple schools, including a sound plan and timeline for board recruitment, 
expansion, orientation of new members, and ongoing training for members. Plan should 
include a thoughtful identification of desired experience and capacities beyond what the 
board already possesses and necessary for the governance of multiple schools. 

6. Includes a plan for clear identification and plan for addressing board development needs 
relative to growth. 

7. Explains how the interests of individual schools will be balanced with network interests 
and how key stakeholders will be represented. 

8. Provides evidence that the proposed governing board members will contribute the wide 
range of knowledge, skills, and commitment needed to oversee a successful charter 
school including educational, financial, legal, and community experience and expertise. 

9. Presents clear, appropriate plans for the board(s) to evaluate the success of the school(s) 
and school leader(s). 

 
Network Leadership Pipeline 

1. Includes a sound plan for sourcing and training potential leaders for future campuses and 
for developing a pipeline of potential leaders for the network. 

 
Network-wide Staffing 

1. Includes table outlining plans for sensible five-year network staffing that will support 
high-quality replication at the scale proposed, while continuing success in existing 
schools. 
 

Network Performance Management 
 

1. Describes meaningful mission-specific educational and organizational goals and targets, 
which are measurable or demonstrable by externally credible measures or assessments. 
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2. Includes effective plan (including qualified personnel) and system for measuring and 
evaluating academic progress – of individual students, student cohorts, each school, and 
the network as a whole – throughout the school year, at the end of each academic year, 
and for the charter term. 

3. Describes thoughtful, appropriate corrective actions the school and network will take if 
they fall short of the authorizer’s (or the operator’s) goals at any level, including 
explanation of what would trigger such actions and who would implement them. 

4. Includes a sound plan for monitoring performance of the portfolio as a whole and 
thoughtfully considering portfolio performance in decisions regarding continued growth 
and replication. 

 
 

Network Vision, Growth Plan, & Capacity 
Meets or Exceeds Partially Meets Does Not Meet 

   

 
Strengths  Weaknesses 
  

Questions 
 

C. Performance Evaluation Information 
 

1. Includes thoughtful discussion of a high-performing school in the network, including the 
evidence basis for judging the school as high-performing; causes for success; challenges 
overcome; and how the school’s effective practices have been implemented elsewhere in 
the network 

2. Includes thoughtful discussion one of the lowest performing schools in the network, 
including the evidence basis for judging the school unsatisfactory; causes of 
underperformance; and specific strategies and expectations (performance levels and 
timeframe) for improvement 

3. Includes three years of independent financial audit reports and management letters; and 
the most recent internal financial statements, including balance sheets and income 
statements, with distinct representation of the CMO level and the overall operations.  

4. Provides satisfactory performance records and demonstrated capacity to learn from past 
challenges/mistakes, as evidenced by a thoughtful, well reasoned, and evidence-based 
discussion of any of the following experiences: record of any charter revocations or non-
renewals; shortened or conditional renewals; withdrawals or non-openings; performance 
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deficiencies or violations that have led to formal authorizer intervention; current or past 
litigation involving the organization or any of its schools 

 
Performance Evaluation Information 

Meets or Exceeds Partially Meets Does Not Meet 
   

 
 
Strengths  Weaknesses 
  

Questions 
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Appendix N – Letters of Support from Local Educators  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



July 19, 2016 
 
Dear Oakland Unified School District Board: 
 

My name is Ronald Towns and I am currently a teacher and school leader at Leadership 
Public Schools in Oakland, CA.  I teach ninth grade mathematics and serve as one of the 
school’s Academic Deans.  It is my pleasure to give my support for the approval of Aurum 
Preparatory Academy and David Hardin’s leadership as the lead founder. 
There is a huge need in Oakland for sound public schools, and I am more than confident that 
David and his team are equipped to meet the challenge.  David’s record of leadership both 
within the classroom, as an award winning teacher, and as a successful education consultant 
that coached teachers gives me confidence in their ability.  

I firmly believe in the mission of Aurum Preparatory Academy because students deserve 
equitable access to a school with a culture oriented to academic achievement and character 
development. Their team’s Fellowships with Building Excellent Schools and Educate 78 provide 
them the opportunity to be uniquely prepared to deliver an excellent school to our students.  

I believe that the record of leadership, character, and success that David along with the 
rest of Aurum Preparatory Academy’s founding team possess will give them the foundational 
skills they need to develop an excellent college preparatory school for the families of Oakland. 

Sincerely Yours, 

Ronald Towns 
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Anwar Abdul-Rahman 
3080 Richmond Blvd, Oakland, CA, 94611 

anwar360@gmail.com / 510 418 1114 

 

May 5, 2016  

Dear Oakland Unified School District Board:  

I am currently teaching 7th grade ELA at KIPP Bridge Charter School and after meeting and speaking with 
David Hardin, I enthusiastically recommend and support the approval of Aurum Prepatory Academy and 
David’s leadership as the lead founder. 

A colleague of mine introduced me to David and I was immediately interested in his work. In speaking 
with him and learning about his vision and the team of community members and parents involved in the 
process, I became impressed not only by their commitment to listen and learn, but also by their 
compelling vision for what is possible for middle and high school students in East Oakland. Moreover, I 
believe David and the founding team of parents and families have the experience and know how to start 
a successful and needed school option for the Oakland community. David’s record of leadership, both 
within the classroom, as an award winning teacher, and as a successful education consultant that 
coached teachers gives me confidence in their ability.  

I firmly believe in the mission of Aurum Preparatory Academy because students deserve equitable 
access to a school with a culture oriented to academic achievement and character development. Their 
team’s Fellowships with Building Excellent Schools and Educate 78 provide them the opportunity to be 
uniquely prepared to deliver an excellent school to our students.  

I believe that the record of leadership, character, and success that David along with the rest of Aurum 
Preparatory Academy’s founding team possess will give them the foundational skills they need to 
develop an excellent college preparatory school for the families of Oakland.  

Sincerely,  

 

Anwar Abdul-Rahman 
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REBECCA HASKELL 

381 Adams St., Apt. B, Oakland, CA 94610 | Email: bhaskell@gmail.com | Phone: 202-617-0465

April 3, 2016 

Dear Oakland Unified School District Board: 

I am currently an education consultant working with schools and education organizations across the 
Bay Area, where I have the privilege to work with teachers, administrators, and education 
entrepreneurs. It is my pleasure to give my support for the approval of Aurum Preparatory Academy
and David Hardin’s leadership as the lead founder.

In meeting with David and learning about him and the team of community members and parents 
involved in the founding process, I have been impressed not only by their commitment to listen and
learn but also by their compelling vision for what is possible for middle and high school students in
East Oakland. Moreover, I believe David and the founding team of parents and families have the 
experience and know how to start a successful and needed school option for the Oakland community. 
David’s record of leadership both within the classroom, as an award winning teacher, and as a
successful education consultant that coached teachers gives me confidence in their ability.  

I firmly believe in the mission of Aurum Preparatory Academy because students deserve equitable 
access to a school with a culture oriented to academic achievement and character development. Their
team’s Fellowships with Building Excellent Schools and Educate 78 provide them the opportunity to 
be uniquely prepared to deliver an excellent school to our students. 

I believe that the record of leadership, character, and success that David along with the rest of Aurum
Preparatory Academy’s founding team possess will give them the foundational skills they need to
develop an excellent college preparatory school for the families of Oakland.  

Sincerely,  

 

Rebecca Haskell
Clear Multiple Subject Teaching Credential  
150226281 (valid through 7/1/2020)
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Appendix O– Letters of Support from Local Community Leaders  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

             ACTS FULL GOSPEL CHURCH OF GOD IN CHRIST 
                                                 1034 66th Avenue • Oakland • CA 94621 
                                                   510 567-1300 • 510 568-4125 FAX • www.actsfullgospel.org 

                                                           BISHOP BOB JACKSON, SENIOR PASTOR 
                                                                            
June 9, 2016 

To the Oakland Unified Schools Board of Education, 

I am writing this letter in strong support of Aurum Preparatory Academy, a proposed 6-12 college preparatory 
Middle-High School for the East Oakland community. 

I have served as the Bishop of Acts Full Gospel for the last several decades. During that time, I have seen dramatic 
shifts in the demographics and economics of the area. Our congregation serves much of the East Oakland 
community and we have had an impact in the spiritual, economic, and educational development of this community. 
While we have done much to address the needs of this community, we recognize the realities of a trans-generational 
culture of poverty, and equipped me with an awareness of the challenges as well as the possibilities faced by 
children and families growing up in the area. It has also given me a clear vision into the educational gaps in the 
community – gaps that a program such as Aurum Preparatory Academy seems ideally suited to fill.  

The mission of Aurum Preparatory Academy is to equip all students in grades six through twelve with the academic 
skills, content knowledge, and ethical character required for college graduation and life success. I strongly believe 
that we need Aurum Preparatory Academy to bring these opportunities to the families and to the students of the East 
Oakland community. Again, my vision and alignment with Aurum Preparatory Academy’s is not solely in that it will 
help students to access college but that it will also help our students to learn the foundations of entrepreneurship and 
financial literacy. These are skills that our community need, and I am confident that David and his team can 
successfully accommodate.  

Aurum Preparatory Academy promises to provide the long needed continuum between that promise seen in Head 
Start students and rediscovered by the current generation of community college students.  

I support the leadership of proposed Executive Director David Hardin. Recognized as one of the best and brightest 
of his generation, he was recruited upon his graduation to serve as a participant in the Teach for America program. 
Since that time, he has repeatedly risen to the top, demonstrating his abilities as educator, entrepreneur and leader. 
His commitment to creating and sustaining an exceptional college preparatory middle-high school for the community 
is evident. He shared with me the vision for the school, and I am impressed by both his passion and his experience 
in urban education, as well as his reputation in the community as an emerging leader.  

Again, I would like to extend my support and recommendation for Aurum Preparatory Academy. The East Oakland 
Community is in need of a school that brings both rigorous academic standards and extensive levels of support to 
allow our students to achieve at high levels. It is my great hope and desire that the school should be granted a 
charter and be opened as soon as possible. If you have any questions or concerns, do not hesitate to contact me. 

Sincerely, 

 

Bishop Bob Jackson 

 

Sincerely,y,y,,,,,,,,,yyyyyyy

BBBBBBBBiBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB shop Bob Jackson



 

2148 Broadway, Oakland, CA 94612 
T 310-909-9159     www.lpfi.org  

 

lJuly 15, 2016 
 
To the Oakland Unified Schools Board of Education, 

I am writing this letter in strong support of Aurum Preparatory Academy, a proposed 6-12 college 
preparatory Middle-High School for the East Oakland community. 

I am a long time resident of the Bay Area who’s mother taught in OUSD for over 35 years. I also am the 
Chief Executive Officer of the Level Playing Field Institute (LPFI) an Oakland based non-profit that has 
prepared hundreds of students to enter college and succeed in Science Technology Engineering and Math 
(STEM) Disciplines. LPFI has been integrated in the Oakland community for years and has been a leader in 
providing high quality STEM education for OUSD students and has built strong relationships with OUSD 
schools and families. While we have done much to address the needs of this community we recognize the 
realities of a trans-generational culture of poverty, and equipped me with an awareness of the challenges 
as well as the possibilities faced by children and families growing up in the area. It has also given me a 
clear vision into the educational gaps in the community – gaps that a program like Aurum Preparatory 
Academy seems ideally suited to fill.  

The mission of Aurum Preparatory Academy is to equip all students in grades six through twelve with the 
academic skills, content knowledge, and ethical character required for college graduation and life success. 
I strongly believe that we need Aurum Preparatory Academy to bring these opportunities to the families 
and to the students of the East Oakland community. Again, my vision and alignment with Aurum 
Preparatory Academy’s is not solely in that it will help students to access college but that it will also help 
our students to learn the foundations of entrepreneurship and financial literacy. These are skills that our 
community need and one that David and his team can deliver on.  

Aurum Preparatory Academy promises to provide students with a quality education at the middle and 
high school level. We believe this is key as study show that strong performance in these grade levels 
correlate with income and social mobility later on in life.  

I also support the leadership of proposed Executive Director David Hardin. Recognized as one of the best 
and brightest of his generation, he was recruited upon his graduation to serve as a teacher and leader in 
the classroom receiving multiple awards. Since that time, he has repeatedly risen to the top, 
demonstrating his abilities as educator, entrepreneur and leader. His commitment to creating and 
sustaining an exceptional college preparatory middle-high school for the community is evident. He shared 
with me the vision for the school, and I am impressed by both his passion and his experience in urban 
education, as well as his reputation in the community as an emerging leader.  

 



 

2148 Broadway, Oakland, CA 94612 
T 310-909-9159     www.lpfi.org  

 

Again, I would like to extend my support and recommendation for Aurum Preparatory Academy. The East 
Oakland Community is in need of a school that brings both rigorous academic standards and extensive 
levels of support to allow our students to achieve at high levels. It is my great hope and desire that the 
school should be granted a charter and be opened as soon as possible. If you have any questions or 
concerns, please do not hesitate to contact me. 

Sincerely, 

 

Eli Kennedy 
Chief Executive Officer 
Level Playing Field Institute 
 

 









 

 

Wednesday, February 26, 2016 

To the Oakland Unified Schools Board of Education, 

I am writing this letter in strong support of Aurum Preparatory Academy, a proposed 6-12 college preparatory 
Middle-High School for the East Oakland community. 

I am a faculty member in the English Department of Diablo Valley College (DVC). DVC is one of four 
colleges that make up the Contra Costa Community College District, which serves a number of students from 
the Oakland Unified School District.  I have eleven years of teaching experience at the college level and 
fourteen years total in teaching experience more widely. For the past four years, I have been teaching at DVC 
within the English department and have focused extensively on helping developmental students—those 
students who assess at below college level classes in English and Math.  I also work and teach in the Umoja 
Program on campus. Umoja serves African and African American students by providing community based 
classes and resources specific to the program.  Both my work with developmental students and my work within 
Umoja has taught me the value of connecting accessible, high quality educational opportunities with strong 
community practices.  I believe Aurum Preparatory Academy can provide a similar connective link in 6-12 
education and the wider Oakland community. 

The mission of Aurum Preparatory Academy is to equip all students in grades six through twelve with the 
academic skills, content knowledge, and ethical character required for college graduation and life success. I 
know that Aurum Preparatory Academy is committed to connecting these practices to the already existing 
community networks of East Oakland. Aurum Academy promises to provide important resources to the 
community and become a center for educational success.  

I also support the leadership of proposed Head of School David Hardin. Recognized as one of the best and 
brightest of his generation, he was recruited upon his graduation to serve as a participant in the Teach for 
America program. Since that time, he has repeatedly risen to the top, demonstrating his abilities as educator, 
entrepreneur and leader. His commitment to creating and sustaining an exceptional college preparatory middle-
high school for the community is evident. He shared with me the vision for the school, and I am impressed by 
both his passion and his experience in urban education, as well as his reputation in the community as an 
emerging leader.  

Again, I would like to extend my support and recommendation for Aurum Preparatory Academy. The East 
Oakland Community is in need of a school that brings both high academic standards and extensive community 
based practices. It is my great hope and desire that the school should be granted a charter and be opened as 
soon as possible. If you have any questions or concerns, please do not hesitate to contact me,  

 

Sincerely, 

Anne Kingsley, Ph.D.  

Associate Professor of English 

 



 
 

 
 
 
 
July 15, 2016 
 
To the Oakland Unified School Board, 
 
I am writing this letter in strong support of Aurum Preparatory Academy, a proposed 6-12 college 
preparatory Middle-High School for the East Oakland community. 
 
As a member of the Oakland community, local business owner, and early childhood educator I strongly 
endorse Aurum Preparatory Academy. The mission of Aurum Preparatory Academy is to equip all students 
in grades six through twelve with the academic skills, content knowledge, and moral character needed to 
be successful in college and in life.  
 
 
The Oakland community is in need of more schools that bring both rigorous academic standards and 
extensive levels of support to allow all students to reach their full potential. I strongly believe that we need 
Aurum Preparatory Academy to bring these opportunities to the families and to the students of Oakland. 
 
 
 
 
Sincerely, 
 
 
 
 
Vicky Braxton 
Owner/Director, Cultivating Kids 
 
phone: 510.891.1438 
email: vbraxton5@gmail.com 



 
 

 
 

41 Fairmount Ave., Oakland, CA 94611 • 510-338-6727 • contact@WarriorFilms.org 
www.WarriorFilms.org 

Warrior Films is a 501(c)(3) non-profit corporation. Contributions are tax-deductible to the full extent allowed by law. 

April 7, 2016 
 
To Whom It May Concern: 
 
I am writing this letter in strong support of Aurum Preparatory Academy, a proposed 6-12 college 
preparatory Middle-High School for the East Oakland community. 
 
As a filmmaker most known for the film HOOP DREAMS, I have actually been involved in nurturing 
the well-being of young people for about 20 years.  Research and experience have led me to understand 
that healthy rites of passage (initiation) and mentorship are both essential for young people to reach full 
maturity and fully assume their places of leadership in the world. I founded an organization called 
Youth Passageways to support all the youth mentoring and rite of passage organizations worldwide.  I 
have also commissioned curricula and toolkits on this subject matter for high schools and many other 
institutions.  We give them away from our company website, along with the short film RITES OF 
PASSAGE: MENTORING THE FUTURE articulating the depth of this need. I only hope that some of 
the work we have done will be of practical use to Aurum Preparatory Academy as they work to 
incorporate character and emotional development into their curriculum.  
 
To equip all students in grades six through twelve with the academic skills, content knowledge, and 
ethical character required for college graduation and life success is a necessity. I’m delighted that 
Aurum Preparatory Academy will bring these opportunities to the families and students of the East 
Oakland community.  We are in deep alignment with their mission.   
 
I also support the leadership of proposed Executive Director David Hardin. He shared with me his 
vision for the school, and I am impressed by both his passion and his experience in urban education, as 
well as his reputation in the community as an emerging leader.  
 
Again, I would like to extend my support and recommendation for Aurum Preparatory Academy. The 
East Oakland Community is in need of a school that brings both rigorous academic standards and 
extensive levels of support to allow all students to achieve at high levels. It is my great hope and desire 
that the school should be granted a charter and be opened as soon as possible. If you have any questions 
or concerns, please do not hesitate to contact me. 
 
 
Sincerely, 

 
Frederick Marx 
Director  





To the Oakland Unified School Board, 

As a 24 year Oakland resident, I whole heartedly endorse Aurum Preparatory Academy. 
The mission of Aurum Preparatory Academy is to equip all students in grades six 
through twelve with the academic skills, content knowledge, and moral character 
needed to be successful in college and in life.  

In my professional life as President of Ascension Insurance (the country’s 45th largest 
insurance brokerage), I see lots of potential opportunities that are available for our youth, 
but they are often ill-prepared to secure these opportunities. As the Board Chair of 
Flourish Agenda (formerly Leadership Excellence), I have also seen first-hand some of 
the significant issues that our youth struggle with. I firmly believe that this can be greatly 
improved by more schools that bring both rigorous academic standards and extensive 
levels of support to help all students reach their full potential. I strongly believe that 
Aurum Preparatory Academy can bring these opportunities to the families and students 
of Oakland. 

Please feel to contact me directly if I can answer questions or provide any further 
support or assistance. 

Sincerely, 

 

Edward Nathan Page 
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July 26, 2016 
 
 
 
To the Oakland Unified School Board, 
 
As a long time Oakland resident and parent of three school-aged girls, I strongly 
support the opening of Aurum Preparatory Academy. The mission of Aurum 
Preparatory Academy is to equip all students in grades six through twelve with the 
academic skills, content knowledge, and moral character needed to be successful in 
college and in life.  As graduates of California public schools, my wife and I are strong 
supporters of public education, and we lament the sad state of public and charter high 
school options for Oakland students.  The situation is so poor that we have elected to 
send our high schooler to a private school at great personal cost, which also denies 
her the opportunity for diversity and community awareness that a taxpayer supported 
Oakland school would provide. 
 
 
The Oakland community is in need of more schools that bring both rigorous 
academic standards and extensive levels of support to allow all students to reach their 
full potential. I have great confidence in the leadership of Aurum Preparatory 
Academy and hope that the school will become a leading beacon of educational 
potential in the East Bay.  In short, Oakland deserves a school like Aurum 
Preparatory Academy. 
 
For further endorsement or information, please do not hesitate to contact me at 
warren@mazergroup.com 
 
 
Sincerely, 
 
 
Warren Mazer 
SVP, Chief Financial Officer 
Aerion Corporation 
email:  warren@mazergroup.com 

Sinceeeeeerely,

Warren MMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaazzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzzer
SVP Chief Financial Officer
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Appendix P– Community Petition Signatures 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 





























































































6LJQDWXUHV�

���� 1DPH��5DFKHO�&DPSEHOO�8WKPDQ�����RQ��������������������
&RPPHQWV��9HU\�VXSSRUWLYH�RI�WKH�IUHVK�FRQFHSW�RI�WKLV�VFKRRO��,W�LV�QHHGHG�

���� 1DPH��(ULQ�%HUZLFN�����RQ��������������������
&RPPHQWV��

���� 1DPH��5DFKHO�:LOOLV�+HQU\������RQ��������������������
&RPPHQWV��,�VXSSRUW�$XUXP��

���� 1DPH��0DULMDQH�&DVWLOOR�����RQ��������������������
&RPPHQWV��,�VWDQG�EHKLQG�WKLV�VFKRRO�

���� 1DPH��2FWDYLD�&ROH�����RQ��������������������
&RPPHQWV��

���� 1DPH��6\OYLD�����RQ��������������������
&RPPHQWV��

���� 1DPH��$ULDQD�2FKRD������RQ��������������������
&RPPHQWV��

���� 1DPH��$QQH�6DXORYLFK�����RQ��������������������
&RPPHQWV��

���� 1DPH��VKDUGH�WD\ORU�����RQ��������������������
&RPPHQWV��

����� 1DPH��6XVDQ�*URII�����RQ��������������������
&RPPHQWV��

����� 1DPH��-DYLHU�����RQ��������������������
&RPPHQWV��

����� 1DPH��&ODLUH�3LULH�����RQ��������������������
&RPPHQWV��

����� 1DPH��&OLII�)ODPHU������RQ��������������������
&RPPHQWV��

����� 1DPH��0HLVKD�)RJOH�����RQ��������������������
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&RPPHQWV��,�VXSSRUW�$XUXP

����� 1DPH��7DURO\Q�%URZQ�����RQ��������������������
&RPPHQWV��

����� 1DPH��6DUDK�1RWFK�����RQ��������������������
&RPPHQWV��

����� 1DPH��.LPEHUO\�1HUSRXQL�����RQ��������������������
&RPPHQWV��

����� 1DPH��+DUROG�/�%DOGZLQ�����RQ��������������������
&RPPHQWV��

����� 1DPH��,DLQ�EDUFOD\�����RQ��������������������
&RPPHQWV��

����� 1DPH��*UHJ�1HUSRXQL�����RQ��������������������
&RPPHQWV��*UHDW�FKDUWHU���SOHDVH�OHW�PH�NQRZ�LI�\RX�QHHG�DQ\�KHOS�LQ�PDNLQJ�WKLV�D
VXFFHVV��

����� 1DPH��.DODK�(VSLQR]D�����RQ��������������������
&RPPHQWV��

����� 1DPH��'HORUHV�7KRPSVRQ�����RQ��������������������
&RPPHQWV��

����� 1DPH��-DPHV�:LOGHU�����RQ��������������������
&RPPHQWV��<HV��:H�QHHG�PRUH�JUDVV�URRWV�PRYHPHQWV�OLNH�WKLV�WKDW�DUH�WDNLQJ
RZQHUVKLS�RI�WKHLU�RZQ�VFKRROV��

����� 1DPH��KHGLHK�KDJKLJKL�����RQ��������������������
&RPPHQWV��

����� 1DPH��-HVVLFD�,QFH�����RQ��������������������
&RPPHQWV��

����� 1DPH��&KULVWLQD�0LWFKHOO�/HVVHU�����RQ��������������������
&RPPHQWV��

����� 1DPH��7RP�'UHZV�����RQ��������������������
&RPPHQWV��
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����� 1DPH��F�OXFLD�����RQ��������������������
&RPPHQWV��

����� 1DPH��-D\�+DUULV�����RQ��������������������
&RPPHQWV��

����� 1DPH��$QJHO�%D\DQJRV�����RQ��������������������
&RPPHQWV��

����� 1DPH��.LP�+D\HV�����RQ��������������������
&RPPHQWV��:D\�WR�JR�

����� 1DPH��6DQGRZ�%LUN�����RQ��������������������
&RPPHQWV��

����� 1DPH��5LFK�$UPVWURQJ�����RQ��������������������
&RPPHQWV��

����� 1DPH��7UDF\�6LPPRQV�����RQ��������������������
&RPPHQWV��

����� 1DPH��-XOLH�7D\ORU�����RQ��������������������
&RPPHQWV��6R�H[FLWHG�IRU�PRUH�TXDOLW\�HGXFDWLRQ�LQ�P\�EHORYHG�2DNODQG�

����� 1DPH��0RUWLFKH�:RQJ�����RQ��������������������
&RPPHQWV��,�FDQ
W�ORYH�WKLV�DQ\�PRUH��7KLV�LV�SUHFLVHO\�ZKDW�2DNODQG�\RXWK�QHHGV�

����� 1DPH��(ULQ�0F&DIIUH\�����RQ��������������������
&RPPHQWV��

����� 1DPH��3DWULFLD�2OLYHLUD�����RQ��������������������
&RPPHQWV��

����� 1DPH��-RVK�5XWEHUJ�����RQ��������������������
&RPPHQWV��

����� 1DPH��6FRWW�+LOO�����RQ��������������������
&RPPHQWV��

����� 1DPH��-())�6+$:�����RQ��������������������
&RPPHQWV��
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����� 1DPH��*DEULHOOD�6RODU�����RQ��������������������
&RPPHQWV��

����� 1DPH��0DWWKHZ�3DODPRXQWDLQ�����RQ��������������������
&RPPHQWV��

����� 1DPH��-HQQLIHU�/L9LJQL�����RQ��������������������
&RPPHQWV��

����� 1DPH��$PDQGD�8PKROW]�����RQ��������������������
&RPPHQWV��

����� 1DPH��.ULVW\�'XYDOO������RQ��������������������
&RPPHQWV��

����� 1DPH��1LFROH�&KDSPDQ�����RQ��������������������
&RPPHQWV��

����� 1DPH��1RUP�:X�����RQ��������������������
&RPPHQWV��

����� 1DPH��)UDQFHV�+RFKVFKLOG�����RQ��������������������
&RPPHQWV��

����� 1DPH��-XOLD�6DGOHU�����RQ��������������������
&RPPHQWV��

����� 1DPH��&DWK\�3DOPDWHHU�����RQ��������������������
&RPPHQWV��

����� 1DPH��7UDF\�3RZHOO�����RQ��������������������
&RPPHQWV��

����� 1DPH��(G�3DJH�����RQ��������������������
&RPPHQWV��

����� 1DPH��0RQLFD�����RQ��������������������
&RPPHQWV��

����� 1DPH��(ULFN�2GPDUN�����RQ��������������������
&RPPHQWV��
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����� 1DPH��0DUF�:DLGHOLFK�����RQ��������������������
&RPPHQWV��

����� 1DPH��-HQQLIHU�����RQ��������������������
&RPPHQWV��

����� 1DPH��.LPDOO\�6DPXHOV�����RQ��������������������
&RPPHQWV��

����� 1DPH��'HQLVH�:HOOV�����RQ��������������������
&RPPHQWV��

����� 1DPH��-RH�6LHGHO�����RQ��������������������
&RPPHQWV��

����� 1DPH��7R\QD�&KLQ�����RQ��������������������
&RPPHQWV��

����� 1DPH��0HOLVVD�)RUJDQ�����RQ��������������������
&RPPHQWV��

����� 1DPH��$P\�7KLERGHDX�����RQ��������������������
&RPPHQWV��

����� 1DPH��&KHRQJ�\RQJ�����RQ��������������������
&RPPHQWV��%HVW�ZLVKHV�IRU�VXFFHVV

����� 1DPH��.LVKL�$QGHUVRQ�����RQ��������������������
&RPPHQWV��

����� 1DPH��$QD�/D�&RUWH�����RQ��������������������
&RPPHQWV��

����� 1DPH��7UDF\�3RZHOO�����RQ��������������������
&RPPHQWV��

����� 1DPH��'HVUHQH�/HZLV�0DWWKHZV������RQ��������������������
&RPPHQWV��$ZHVRPH�FDXVH�������

����� 1DPH��VDQG\�ODWXVKNLQD�����RQ��������������������
&RPPHQWV��
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����� 1DPH��3DWULFLD�'UDSHU������RQ��������������������
&RPPHQWV��

����� 1DPH��$QWRLQH�'XRQJ�����RQ��������������������
&RPPHQWV��

����� 1DPH��0HULHP�%HNND�����RQ��������������������
&RPPHQWV��

����� 1DPH��0HOLVVD�5RWKH�����RQ��������������������
&RPPHQWV��

����� 1DPH��5DFKHO�&DPSEHOO�8WKPDQ������RQ��������������������
&RPPHQWV��

����� 1DPH��6ZDWL�6DPDQWK�����RQ��������������������
&RPPHQWV��

����� 1DPH��1DWDOLH�/RZH�����RQ��������������������
&RPPHQWV��

����� 1DPH��-D\�.LP�����RQ��������������������
&RPPHQWV��

����� 1DPH��<YHWWH�*UHHQZRRG�:KLWWDNHU�����RQ��������������������
&RPPHQWV��,�ORYH�WKLV��:H�QHHG�PRUH�DQG�PRUH�SHRSOH�ZKR�DUH�FDSDEOH�RI�GRLQJ�WKLV�
6FKRROV�OLNH�WKLV�KHOS�PRUH�WKDQ�MXVW�WKH�VWXGHQW��WKH\�KHOS�XV�DOO�

����� 1DPH��-RDQ�.RVPDFKXN�����RQ��������������������
&RPPHQWV��

����� 1DPH��-DQHHQ�3HUH]�����RQ��������������������
&RPPHQWV��$ZHVRPH�DQG�EHVW�RI�OXFN��

����� 1DPH��*HRUJH�)UDQNOLQ�����RQ��������������������
&RPPHQWV��$XUXP�3UHS�$FDGHP\�VRXQGV�OLNH�LW�LV�WDNLQJ�SXEOLF�VFKRROLQJ�WR�D�QHZ
VWDQGDUG��KRSHIXOO\�XVKHULQJ�LQ�D�QHZ�HUD�WR�LQQHU�FLW\�VFKRROLQJ�DQG�KLJKOLJKWLQJ�WKH
VFKRODVWLF�SURZHVV�LQ�LQQHU�FLW\�VFKRRO�FKLOGUHQ��RIWHQ�SDVVHG�RQ�E\�H[SHQVLYH�SULYDWH
KLJK�SUHS�VFKRROV��,Y\�/HDJXH�FROOHJHV��DQG�WRS�FRPSDQLHV�ZLWKLQ����PLOHV
QHLJKERUKRRGV�ZKHUH�WKHVH�FKLOGUHQ�JURZ�XS��
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����� 1DPH��$Q�7UDQ�����RQ��������������������
&RPPHQWV��

����� 1DPH��&KXQ�;X�����RQ��������������������
&RPPHQWV��

����� 1DPH��7DVKD�+HQQHPDQ�����RQ��������������������
&RPPHQWV��

����� 1DPH��)HOLFLD�0HDGRZV�����RQ��������������������
&RPPHQWV��

����� 1DPH��-DPLODK�:KLWHVLGH�����RQ��������������������
&RPPHQWV��

����� 1DPH��(ULFN�$OHPDQ�����RQ��������������������
&RPPHQWV��

����� 1DPH��0LFKDHO�6ZHHWPDQ�����RQ��������������������
&RPPHQWV��

����� 1DPH��.ULVWLQ�(NHMLXED������RQ��������������������
&RPPHQWV��

����� 1DPH��$QDDO�3DWHO�����RQ��������������������
&RPPHQWV��:H�QHHG�D�VFKRRO�OLNH�WKLV�LQ�RXU�FRPPXQLW\��,�VLQFHUHO\�KRSH�\RX�VXSSRUW�LW
DQG�WKH�FKLOGUHQ�LW�ZLOO�VHUYH�

����� 1DPH��6ZDWL�6DPDQWK�����RQ��������������������
&RPPHQWV��

����� 1DPH��&DUOD�)UDQNOLQ�����RQ��������������������
&RPPHQWV��,�VXSSRUW�WKLV�QHZ�VFKRRO������

����� 1DPH��'HHSD�����RQ��������������������
&RPPHQWV��

����� 1DPH��5DFKHO�6LPV�����RQ��������������������
&RPPHQWV��

����� 1DPH��9LMD\�7RNH�����RQ��������������������
&RPPHQWV��
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����� 1DPH��0DU\�2O\QLFN������RQ��������������������
&RPPHQWV��

����� 1DPH��&DPHOOD�:LOVRQ�����RQ��������������������
&RPPHQWV��

����� 1DPH��$QGUH�%HFNOHV�����RQ��������������������
&RPPHQWV��

����� 1DPH��$QJHO�%DXWLVWD�%RUJH�����RQ��������������������
&RPPHQWV��

������ 1DPH��7\UHOO�:KLWWDNHU�����RQ��������������������
&RPPHQWV��

������ 1DPH��9LQQLH�6DILQ�����RQ��������������������
&RPPHQWV��

������ 1DPH��&KDQGOHU�%ODNHPDQ�����RQ��������������������
&RPPHQWV��

������ 1DPH��7LPP\�+HIIHUQDQ�����RQ��������������������
&RPPHQWV��'R�LW�IRU�WKH�NLGV

������ 1DPH��-XVWLQ�%ULJJV�����RQ��������������������
&RPPHQWV��1RQH

������ 1DPH��6HEDVWLDQ�=HYDOORV�����RQ��������������������
&RPPHQWV��

������ 1DPH��/DZUHQFH�3HUH]������RQ��������������������
&RPPHQWV��'R�LW�IRU�WKH�NLGV���

������ 1DPH��<RKDQQD�%�:HOOHU�����RQ��������������������
&RPPHQWV��

������ 1DPH��1LNNLH�9H\VHK�����RQ��������������������
&RPPHQWV��

������ 1DPH��1DQF\�3HUH]������RQ��������������������
&RPPHQWV��
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������ 1DPH��%UHQGD�0DULQ�����RQ��������������������
&RPPHQWV��

������ 1DPH��3DWULFLD�3D\QH�����RQ��������������������
&RPPHQWV��

������ 1DPH��&DUORV�*DPH]�����RQ��������������������
&RPPHQWV��

������ 1DPH��-RQQ\�&DPDULOOR�����RQ��������������������
&RPPHQWV��6FKRROV�HYHU\ZKHUH�

������ 1DPH��'DYLG�0F*LOO�����RQ��������������������
&RPPHQWV��:H�KDYH�WR�SXW�PRUH�HPSKDVLV�RQ�HGXFDWLRQ�UDWKHU�WKDQ�SULVRQV�

������ 1DPH��&ODXGLD�%URGHXU�����RQ��������������������
&RPPHQWV��

������ 1DPH��5DRXO�+DUOH\������RQ��������������������
&RPPHQWV��

������ 1DPH��-HDQQLH�0FNHQ]LH�����RQ��������������������
&RPPHQWV��

������ 1DPH��0DUFHO�.RUQDFNHU�����RQ��������������������
&RPPHQWV��

������ 1DPH��6HWK�EHWKHO�����RQ��������������������
&RPPHQWV��

������ 1DPH��6HWK�EHWKHO�����RQ��������������������
&RPPHQWV��

������ 1DPH��)UDQFLVFR�*RQ]DOH]�����RQ��������������������
&RPPHQWV��

������ 1DPH��'DQLHO�&DUGHQDV�����RQ��������������������
&RPPHQWV��

������ 1DPH��9DQHVVD�0DHV������RQ��������������������
&RPPHQWV��
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������ 1DPH��5RQ�6PLWK�����RQ��������������������
&RPPHQWV��

������ 1DPH��$]OHQH�3RROH�����RQ��������������������
&RPPHQWV��

������ 1DPH��7DPDUUD�OHH�����RQ��������������������
&RPPHQWV��

������ 1DPH��'HUULFN�0RQWHORQJR������RQ��������������������
&RPPHQWV��

������ 1DPH��9HURQLFD�YDQ�/HHXZDDUGH�����RQ��������������������
&RPPHQWV��

������ 1DPH��*DEULHOOD�%ODQGLQR������RQ��������������������
&RPPHQWV��

������ 1DPH��:HVOH\�1LOG������RQ��������������������
&RPPHQWV��

������ 1DPH��7D\ORU�0LFKLHOL�����RQ��������������������
&RPPHQWV��

������ 1DPH��6WHSKDQLH�%HWKXQH�����RQ��������������������
&RPPHQWV��

������ 1DPH��/DWHMDK�:KLWWDNHU�����RQ��������������������
&RPPHQWV��

������ 1DPH��'\ODQ�2OLQJKRXVH�FKLDQJ�����RQ��������������������
&RPPHQWV��

������ 1DPH��$OHF�&RQZD\������RQ��������������������
&RPPHQWV��

������ 1DPH��&\QWKLD�7XUDQR�����RQ��������������������
&RPPHQWV��

������ 1DPH��-RKQ�'DQHN�����RQ��������������������
&RPPHQWV��
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������ 1DPH��$QWRLQH�&RDWHV�����RQ��������������������
&RPPHQWV��

������ 1DPH��=DFKDU\�/DQGPDQ�����RQ��������������������
&RPPHQWV��

������ 1DPH��&DPHURQ�3RUWHU�����RQ��������������������
&RPPHQWV��

������ 1DPH��*HUL�/DQGPDQ�����RQ��������������������
&RPPHQWV��

������ 1DPH��-DVPLQH�)RXQWDLQ�����RQ��������������������
&RPPHQWV��,�OLYH�LQ�2DNODQG�DQG�,�DP�ORRNLQJ�IRU�DQ�H[FHOOHQW�HGXFDWLRQ�IRU�P\�VRQ�DQG�,
EHOLHYH�WKLV�VFKRRO�ZLOO�SURYLGH�LW�

������ 1DPH��6HQDLW�PHQJVWDE�����RQ��������������������
&RPPHQWV��2DNODQG�UHVLGHQW�

������ 1DPH��$OLVVD�����RQ��������������������
&RPPHQWV��

������ 1DPH��*DLOHQ�5XQJH�����RQ��������������������
&RPPHQWV��0RUH�FKDUWHU�VFKRROV�PHDQV�PRUH�FKRLFH�WR�ILQG�WKH�SHUIHFW��KRPH��IRU�RXU
NLGV��

������ 1DPH��+DOH\�6WHSKHQVRQ�����RQ��������������������
&RPPHQWV��

������ 1DPH��1DQF\�-RQDWKDQV�����RQ��������������������
&RPPHQWV��

������ 1DPH��1LFROHWWH�/HZLV�����RQ��������������������
&RPPHQWV��$ZHVRPH�RSSRUWXQLW\�IRU�WKH�\RXWK�RI�2DNODQG��

������ 1DPH��%ULDQQD�:ROI�����RQ��������������������
&RPPHQWV��

������ 1DPH��-XO\VVD�����RQ��������������������
&RPPHQWV��
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������ 1DPH��(ULFN�0HMRUDGR�����RQ��������������������
&RPPHQWV��

������ 1DPH��-RVH�(VSLQR]D������RQ��������������������
&RPPHQWV��

������ 1DPH��6WHSKDQLH�+RZDUG�����RQ��������������������
&RPPHQWV��/RRNLQJ�IRUZDUG�WR�WKH�VFKRRO�RSHQLQJ�

������ 1DPH��&KULV�+RZDUG�����RQ��������������������
&RPPHQWV��

������ 1DPH��-HIIUH\�'�:LOVRQ�����RQ��������������������
&RPPHQWV��

������ 1DPH��6DL�%UDF\�����RQ��������������������
&RPPHQWV��

������ 1DPH��0LFKHOOH�:LOOLDPV�����RQ��������������������
&RPPHQWV��

������ 1DPH��5DFKHO�&KDSSOH�����RQ��������������������
&RPPHQWV��

������ 1DPH��)HOLFLD�&KDQJ�����RQ��������������������
&RPPHQWV��

������ 1DPH��3UDFKL�.DUQLN�����RQ��������������������
&RPPHQWV��

������ 1DPH��*LQD�%DOOHQJHU�����RQ��������������������
&RPPHQWV��

������ 1DPH��.LUD������RQ��������������������
&RPPHQWV��

������ 1DPH��$OH[DQGUD�&DUDEDOOR�����RQ��������������������
&RPPHQWV��,�VXSSRUW�

������ 1DPH��.DWKU\Q�%URZQ�����RQ��������������������
&RPPHQWV��
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������ 1DPH��6LPRQH�7KRPDV�����RQ��������������������
&RPPHQWV��

������ 1DPH��1RXUD�/LEHQ�����RQ��������������������
&RPPHQWV��

������ 1DPH��0LFKDHO�3DFH�����RQ��������������������
&RPPHQWV��

������ 1DPH��$OH[DQGULD�/DIFL�����RQ��������������������
&RPPHQWV��

������ 1DPH��&OHRQ�5LFH�����RQ��������������������
&RPPHQWV��7KH�VWUXFWXUH�RI�WKLV�VFKRRO�ZLOO�SURYLGH�ZRQGHUIXO�RSSRUWXQLWLHV�IRU�RXU
FKLOGUHQ�

������ 1DPH��=DFKDU\�$GG\�����RQ��������������������
&RPPHQWV��

������ 1DPH��(OL]DEHWK�7KRPDV�����RQ��������������������
&RPPHQWV��

������ 1DPH��6KDQWH�)UD]LHU�����RQ��������������������
&RPPHQWV��

������ 1DPH��:DOWHU�*ULIILQ�����RQ��������������������
&RPPHQWV��

������ 1DPH��-HVVH�&DOGHURQ�����RQ��������������������
&RPPHQWV��

������ 1DPH��=LJQDW�$EGLVXEKDQ�����RQ��������������������
&RPPHQWV��

������ 1DPH��0D[�$JJUH\�����RQ��������������������
&RPPHQWV��&RQJUDWV�%UR��'DYLG��:LOO�IRUZDUG�WR�IULHQGV��

������ 1DPH��'D]HOO�:DVKLQJWRQ�����RQ��������������������
&RPPHQWV��

������ 1DPH��%LDQFD�����RQ��������������������
&RPPHQWV��
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������ 1DPH��9DQHVVD�6LIXHQWHV�����RQ��������������������
&RPPHQWV��

������ 1DPH��9LFNL�����RQ��������������������
&RPPHQWV��2XU�FKLOGUHQ�GHVHUYH�WKH�ULJKW�WR�DQ��H[FHSWLRQDO�HGXFDWLRQ��:H�QHHG�IRU
VFKRROV��WHDFKHUV��DQG�SDUHQWV�WR��WHDP�XS�DQG�VHH�WR�LW�WKDW�RXU�FKLOGUHQ�JHW�WKH�EHVW
HGXFDWLRQ�SRVVLEOH��,
P�KHUH�WR�VXSSRUW�LQ�ZKDWHYHU�FDSDFLW\�,�FDQ�

������ 1DPH��3DUUHQ�-DPHV�����RQ��������������������
&RPPHQWV��

������ 1DPH��7DURO\Q�%URZQ�����RQ��������������������
&RPPHQWV��
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Appendix Q– Facility Profile 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

1 
 

Tenant Profile: Aurum Preparatory Academy  
Our mission is clear: Through rigorous instruction and positive character education, Aurum 
Preparatory Charter School educates all of its students in grades 6 – 8 to succeed in high school, 
college, and life and serve as the next generation of moral leaders. 

Beginning in August 2017, we will open our doors to 132 sixth grade students, resulting in four 
classes of 33 students each. Within an achievement-oriented culture supported by a highly 
structured environment, Aurum Preparatory Academy Charter School (“Aurum Prep”) will ensure 
that all students build the skills, knowledge, and character required for college and professional 
success. By the fall of 2020, our students will be equipped with the knowledge to compete with 
their more affluent peers from communities and to achieve at high levels in high school in the 
bay area and nationally. Our graduates will carry with them the character traits informed by our 
FIRST values of Focus, Integrity, Respect, Self- Determination, and Team, and they will be 
equipped with the scholarly habits necessary to navigate their personal lives while attending 
college and in their careers. Our students will be prepared to capitalize on all that life has to 
offer. 

 
Aurum Preparatory Academy is a member of the Building Excellent Schools network:  
www.buildingexcellentschools.org.  
 
Contact Information 
David Hardin 
Lead Founder, Aurum Preparatory Academy  
tel:415.763.8974 
dhardin@buildingexcellentschools.org.  
 
Proposed Geographic Area 
 
Students in deep East Oakland, specifically zip codes 94603, 94605, and 94621 will be actively recruited. 
Aurum Prep will serve students who reside in Oakland. 
  



 

2 
 

 
Facility Requirements  
The facility must meet all local and state codes for a public school.  Minimum space requirements are as 
follows: 
 
  

Years Sq. Ft. Students 
Year 1 11,220 132 
Year 2 22,440 264 
Year 3 33,660 396 
Year 4 33,660 396 
Year 5 33,660 396 

 
 
General space requirements  
� Classrooms are 750 square feet 
� A multiple purpose room with 2,000 square feet 
� Offices of 600 square feet 
� Additional classrooms for art, music and special education 
 
Other Requirements 
 

9 ADA accessible 
9 Standard commercial power and sewer water service  
9 Parking spaces for 25 cars 
9 Drop off area for buses and passenger vehicles 
9 Outdoor play space 
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Appendix R– Resumes of Board and Executive Director 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



W�ZZ�E�D͘�:�D�^
ϳϯϬϴ�KƵƚůŽŽŬ��ǀĞ��ͻ��KĂŬůĂŶĚ͕����ϵϰϲϬϱͲϮϵϮϬ

ƉĂƌƌĞŶũΛŐŵĂŝů͘ĐŽŵ��ͻ��;ϰϭϱͿ�ϵϲϰͲϭϵϬϲ

�yW�Z/�E��
ϮϬϬϲͲWƌĞƐĞŶƚ

�KE^h>d/E'�Θ����/d/KE�>��yW�Z/�E�� DƵůƚŝƉůĞ͕�h^
ZĞĂů��ƐƚĂƚĞ�Θ��ƵƐŝŶĞƐƐ��ĞǀĞůŽƉŵĞŶƚ
ͻ DĂĐ&ĂƌůĂŶĞ�WĂƌƚŶĞƌƐ�;^ĂŶ�&ƌĂŶĐŝƐĐŽ͕���Ϳ�Ͳ�/ŶǀĞƐƚŵĞŶƚ�Θ�WŽƌƚĨŽůŝŽ�ĐŽŶƐƵůƚĂŶƚ�;ϮϬϭϲͿ
ͻ EŽƚŚŝŶŐ��ƵŶĚƚ��ĂŬĞƐ�;�ŵĞƌǇǀŝůůĞ͕���Ϳ�Ͳ��ŽŶƐƵůƚĂŶƚ͗�ĨƌĂŶĐŚŝƐĞ�ĂĐƋƵŝƐŝƚŝŽŶ͕�ƌĞůŽĐĂƚŝŽŶ�ĂŶĚ
ůĞĂƐŝŶŐ�ĂƐƐŝƐƚĂŶĐĞ�;ϮϬϭϲͿ

ͻ /ŶƚĞƌŶĂƚŝŽŶĂů��ŝƌƉŽƌƚ��ĞŶƚĞƌƐ͕�>͘>͘�͘�;,ŝŐŚůĂŶĚ�WĂƌŬ͕�/>Ϳ�Ͳ��ŽŶƐƵůƚĂŶƚ͗�ϮϬϭϰͲϮϬϭϱ͘
ͻ sŝĐĞ��ŝƐƚƌŝĐƚ��ƌĞǁĞƌǇ�;�ŚŝĐĂŐŽ͕�/>Ϳ�Ͳ��ƵƐŝŶĞƐƐ�ƉůĂŶ�ĚĞǀĞůŽƉŵĞŶƚ͕�ƐŝƚĞ�ƐĞůĞĐƚŝŽŶ�ĂŶĚ
ĚĞŵŽŐƌĂƉŚŝĐ�ƚƌĞŶĚ�ĂŶĂůǇƐŝƐ͕�ĨŝŶĂŶĐŝĂů�ŵŽĚĞůŝŶŐ͕�ĂŶĚ�ƉƌŽƐƉĞĐƚƵƐ�ĚĞǀĞůŽƉŵĞŶƚ͘�WĂƌƚŶĞƌƐ
ƌĂŝƐĞĚ�ΨϰϬϬ<�ĚĞďƚͬĞƋƵŝƚǇ�ϮϬϭϯͲϮϬϭϰ͖�WƌŽĚƵĐƚŝŽŶ�ĨĂĐŝůŝƚǇ�Ͳ�ϮϬϭϱ͘

ͻ �ĞzƵ��ĂĨĞΖ�;�ƵƌŚĂŵ͕�E�Ϳ�Ͳ�^ŝƚĞ�ƐĞůĞĐƚŝŽŶ�ĂƐƐŝƐƚĂŶĐĞ�ĂŶĚ�d/�ĐŽƐƚ�ƉƌŽũĞĐƚŝŽŶƐ͘�ϮϬϬϴ
ͻ &ŽƌĞƐƚ��ŝƚǇ��ŶƚĞƌƉƌŝƐĞƐ�;�ůĞǀĞůĂŶĚ͕�K,Ϳ�Ͳ�ZĞƚĂŝů��ĞǀĞůŽƉŵĞŶƚ�/ŶƚĞƌŶ͘��ƐƐŝƐƚĞĚ�ůĞĂƐŝŶŐ�ƚĞĂŵ͖
ĞǆĞĐƵƚŝŶŐ�>K/Ɛ�Θ�ŝĚĞŶƚŝĨǇŝŶŐ�ŝĚĞĂů�ƚĞŶĂŶƚ�ŵŝǆ͘�;ϮϬϬϳͿ

ϮϬϬϵͲϮϬϭϰ /Ed�ZE�d/KE�>��/ZWKZd���Ed�Z^�>͘>͘�͘ �ŚŝĐĂŐŽ͕�/>
sŝĐĞ�WƌĞƐŝĚĞŶƚ�Ͳ�KƉĞƌĂƚŝŽŶƐ�Θ�WŽƌƚĨŽůŝŽ�DĂŶĂŐĞŵĞŶƚ
ͻ DĂŶĂŐĞĚ�ĂŶĚ�ŐƌĞǁ�Ă�ƌĞĂů�ĞƐƚĂƚĞ�ƉŽƌƚĨŽůŝŽ�ŽĨ�ϯϱ�ĂƐƐĞƚƐ�ǀĂůƵĞĚ�Ăƚ�Ψϭ�͘�;ΨϴϬϬDD�ŝŶ
ĐŽŵƉůĞƚĞĚ��hDͬ�ΨϮϬϬDD�ŝŶ�ĚĞǀĞůŽƉŵĞŶƚͿ͘

ͻ WƌĞƉĂƌĞĚ�ŝŶǀĞƐƚŵĞŶƚ�ĂŶĚ�ƉŽƌƚĨŽůŝŽ�ƌĞƉŽƌƚƐ�Θ�ŵĞŵŽƐ�ĨŽƌ�ŝŶƐƚŝƚƵƚŝŽŶĂů�ƉĂƌƚŶĞƌƐ͘
ͻ tŽƌŬĞĚ�ǁŝƚŚ�ŝŶƚĞƌŶĂů�ƚĞĂŵƐ�ƚŽ�ĞƐƚĂďůŝƐŚ�ĂŶŶƵĂů�ƉƌŽƉĞƌƚǇ�ďƵĚŐĞƚƐ͕�ƐƚƌĂƚĞŐŝĐ�ĂŶĚ�ĂŶŶƵĂů
ďƵƐŝŶĞƐƐ�ƉůĂŶƐ͕�ƌĞͲĨŽƌĞĐĂƐƚƐ͕�ĐĂƉŝƚĂů�ĞǆƉĞŶƐĞ�ƉůĂŶŶŝŶŐ͖�ŝŶĚŝƌĞĐƚ�WD�ƐƵƉĞƌǀŝƐŝŽŶ͘

ͻ WĞƌĨŽƌŵĞĚ�ƋƵĂƌƚĞƌůǇ�ĂŶĚ�ǇĞĂƌ�ĞŶĚ�ƉƌŽƉĞƌƚǇ�ǀĂůƵĂƚŝŽŶƐ�ĨŽƌ�ƉŽƌƚĨŽůŝŽ�ǁŝƚŚ��ǆĐĞů�Θ��ƌŐƵƐ͘
ͻ �ƌĞĂƚĞĚ�ŝŶƚĞƌĂĐƚŝǀĞ�ĂŶĚ�ĨůĞǆŝďůĞ�ƉŽƌƚĨŽůŝŽ�ŝŶǀĞƐƚŵĞŶƚ�ŵŽĚĞů�ĐŽŵďŝŶŝŶŐ�ĐĂƐŚ�ĨůŽǁƐ�ĨƌŽŵ�Ϯϵ
ĚŝƌĞĐƚ�ŽǁŶĞĚ�ƉƌŽƉĞƌƚŝĞƐ͕�ϯ�ĞǆĞĐƵƚĞĚ�ĚĞǀĞůŽƉŵĞŶƚƐ͕�Ϯ�ƐŝƚĞƐ�ĨŽƌ�ĨƵƚƵƌĞ�ĚĞǀĞůŽƉŵĞŶƚ͕�ϭ�ũŽŝŶƚ
ǀĞŶƚƵƌĞ͕�ĂŶĚ�ƉƌŽũĞĐƚŝŽŶƐ�ĨŽƌ�ŐƌŽǁƚŚ�ǀŝĂ�ƵŶŝĚĞŶƚŝĨŝĞĚ�ĂĐƋƵŝƐŝƚŝŽŶƐ�ĂŶĚ�ŶĞǁ�ĚĞǀĞůŽƉŵĞŶƚƐ͘
dŚĞ�ŵŽĚĞů�ŝŶĐůƵĚĞƐ�ĚŝƐƉŽƐŝƚŝŽŶ�ĂĐƚŝǀŝƚŝĞƐ͕�ƌĞĨŝŶĂŶĐŝŶŐ�ƉƌŽĐĞĞĚƐ͕�ŽǀĞƌŚĞĂĚ�ĞǆƉĞŶƐĞƐ͕
ǁĂƚĞƌĨĂůů�ĚŝƐƚƌŝďƵƚŝŽŶƐ͕�ĂŶĚ�ĐŽŵƉĂŶǇ�ůĞǀĞů�ĐĂƐŚ�ďĂůĂŶĐĞ�ƉƌŽũĞĐƚŝŽŶƐ͘

ͻ �ŶĂůǇƐƚ�ĂŶĚ�ƵŶĚĞƌǁƌŝƚĞƌ�ĨŽƌ�ĂĐƋƵŝƐŝƚŝŽŶƐ�ƚĞĂŵ�ĂĐƋƵŝƌŝŶŐ�ŵŽƌĞ�ƚŚĂŶ�ϭϬ�ĂƐƐĞƚƐ�ǁŝƚŚ�Ă�ƚŽƚĂů
ŐƌŽƐƐ�ǀĂůƵĞ�ĞǆĐĞĞĚŝŶŐ�ΨϮϱϬDD͘��ŽŵƉůĞƚĞĚ�ĚƵĞ�ĚŝůŝŐĞŶĐĞ�ŽŶ�Ăůů�ƚƌĂŶƐĂĐƚŝŽŶƐ�ŝŶĐůƵĚŝŶŐ͕
ŵĂƌŬĞƚ�ƌĞƐĞĂƌĐŚ͕�ůĞĂƐĞ�ĂďƐƚƌĂĐƚƐ͕�ƚĞŶĂŶƚ�ƌĞǀŝĞǁƐ͕�ƉƌŽƉĞƌƚǇ�ĂŶĚ�ĞŶǀŝƌŽŶŵĞŶƚĂů�ŝŶƐƉĞĐƚŝŽŶƐ͕
ĂŶĚ�ŚŝƐƚŽƌŝĐĂů�ĨŝŶĂŶĐŝĂů�ƉĞƌĨŽƌŵĂŶĐĞͬĂŶĂůǇƐŝƐ͘

ͻ >ĞĚ�ĂĐƋƵŝƐŝƚŝŽŶ�ŽĨ�ŽǀĞƌ�ΨϯϬϬDD�ŝŶ�ƚŚŝƌĚ�ƉĂƌƚǇ�ĚĞďƚ�ĚƵƌŝŶŐ�ĚŽǁŶƚƵƌŶ͘
ͻ >ĞĚ�ƉŽƌƚĨŽůŝŽ�ĚŝƐƉŽƐŝƚŝŽŶƐ�ƚŽ�ŵĂǆŝŵŝǌĞ�ǀĂůƵĞƐ͖�ϳ�ƉƌŽƉĞƌƚŝĞƐ͘
ͻ ZĞǀŝĞǁĞĚ�ŶĞǁ�ůĞĂƐĞƐ�Θ�ƚĞŶĂŶƚ�ĨŝŶĂŶĐŝĂůƐ͖�ƉƌŽǀŝĚŝŶŐ�ůĞĂƐŝŶŐ�ƌĞĐŽŵŵĞŶĚĂƚŝŽŶƐ�ďĂƐĞĚ�ŽŶ
ƉĞƌĨŽƌŵĂŶĐĞ�ŵĞƚƌŝĐƐ͘

ͻ �ŽŶƐƵůƚĞĚ�ǁŝƚŚ�ďƌŽŬĞƌƐ͕�ƌĞƐĞĂƌĐŚ�ĂŶĂůǇƐƚƐ͕�ĂŶĚ�ϯƌĚ�ƉĂƌƚŝĞƐ�ĨŽƌ�ŵĂƌŬĞƚ�ŝŶƚĞůůŝŐĞŶĐĞ͘
ͻ >ĞĚ�tĞƐƚ��ŽĂƐƚ�ĂĐƋƵŝƐŝƚŝŽŶƐ�ƵŶĚĞƌǁƌŝƚŝŶŐ�ĂŶĚ�ƐŽƵƌĐĞĚ�ƌĞŐŝŽŶĂů�ŝŶǀĞƐƚŵĞŶƚ�ŽƉƉŽƌƚƵŶŝƚŝĞƐ͘

ϮϬϬϮͲϮϬϬϲ ^WZ/Ed�>d��ͲE�dtKZ<��E'/E��Z/E'��E��
KW�Z�d/KE^

tĂŬĞ�&ŽƌĞƐƚ�ͬ�ZŽĐŬǇ�DŽƵŶƚ͕�E�

�ǆ�Ğů�>ĞĂĚĞƌƐŚŝƉ��ĞǀĞůŽƉŵĞŶƚ�ZŽƚĂƚŝŽŶ�WƌŽŐƌĂŵ
ͻ WƌŽǀŝĚĞĚ�ŽƉĞƌĂƚŝŽŶƐ�ƐƵƉƉŽƌƚ�ĨŽƌ�Ăůů�ĚŝƐƚƌŝĐƚƐ�ŝŶ�ƚŚĞ�^ƚĂƚĞ�ŽĨ�&ůŽƌŝĚĂ͕�ŵĂŶĂŐĞĚ�ƚĞĂŵ�ŽĨ�ϭϴ
ĂŶĂůǇƐƚƐ�ƚŚĂƚ�ĚŝƐƉĂƚĐŚĞĚ�ŽǀĞƌ�ϭ͕ϬϬϬ�ƚĞĐŚŶŝĐŝĂŶƐ�ĂŶĚ�ϰ͕ϬϬϬ�ƚĂƐŬƐ�ĚĂŝůǇ͘

ͻ WƌŽũĞĐƚͲŵĂŶĂŐĞĚ�ϱ�ŽĨ�ϭϵ�ƐŝƚĞƐ�ĨŽƌ�ΨϭϮ͘ϱ�DD�'ŝŐĂŚĞƌƚǌ��ƚŚĞƌŶĞƚ�ƉƌŽũĞĐƚ�ƚŚĂƚ�ƉƌŽǀŝĚĞĚ�ŚŝŐŚ
ƐƉĞĞĚ�ŝŶƚĞƌŶĞƚ�ĐĂƉĂďŝůŝƚŝĞƐ�ĨŽƌ�ƚǁŽ�ŚŽƐƉŝƚĂůƐ�ĂŶĚ�ƚǁŽ�ĐŽůůĞŐĞƐ�ŝŶ�EŽƌƚŚ��ĂƌŽůŝŶĂ͘
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JAMES THOMAS JORDAN 
350 Perkins Street, Apt 101. ▪ Oakland, CA 94610 ▪ (510) 893-2306 home ▪ (510) 459-2241 mobile 

jjordan93@stanfordalumni.org ▪  www.linkedin.com/in/JamesThomasJordan 
 

EDUCATION 
 
 DARDEN GRADUATE SCHOOL OF BUSINESS ADMINISTRATION 
 UNIVERSITY OF VIRGINIA CHARLOTTESVILLE, VA 
 Master of Business Administration, May 2004 
 
 STANFORD UNIVERSITY STANFORD, CA  
 Bachelor of Arts, American Studies.  Specialization in Race and Ethnicity, June 1993 

 
EXPERIENCE  
 
9/06-present STANFORD UNIVERSITY STANFORD, CA 

Senior Manager, Regional & Diversity Outreach, Stanford Alumni Association  
The Regional Managers serve as a liaison, resource and evangelist for the Stanford Alumni Association with 
individual alumni and students. 
● Supervise the regional manager team responsible for approximately 130,000 alumni living internationally 

and all domestic areas outside of California, assist in their professional development, and coach them to 
success in meeting their individual goals. 

● Member of the Alumni Communities department management team, assisting in strategic planning and 
promoting an integrated approach to alumni relations across the University. 

● Serve as primary contact for alumni and Stanford clubs in Washington, DC, Maryland, Virginia, and the 
Southeastern United States.  

● Cultivate goodwill and promote volunteerism among regional alumni leaders. 
● Represent Alumni Communities department in strategic partnerships with campus departments 

(Undergraduate Admissions, ethnic community centers, and professional schools) to provide and promote 
opportunities for alumni of color engagement and participation. 

 
12/06-8/10 STANFORD UNIVERSITY STANFORD, CA 
 Alumni Relations Officer/Manager, Diversity Outreach, Stanford Alumni Association 

● Responsible for the planning and implementing for activities and events for Stanford alumni living in the 
New York, Washington, DC, and Chicago regions.  

● Managed the outreach activities designed to foster a sense of Stanford community within specific alumni 
groups affiliated by ethnicity (African-American, Chicano/Latino, Native American, and Asian-American) or 
sexual orientation (Lesbian, Gay, Bisexual, Transgendered) and for fully integrating members of these 
groups into all facets of the University's alumni body.  

● Developed the engagement strategy to be implemented by the Stanford Alumni Association to create events, 
volunteer opportunities, and programs in order to increase the number of minority alumni volunteers. 

● Guided a communication strategy for all diversity groups, including e-mail newsletters, web pages, and 
distribution lists determining messages that appeal to segmented target audiences. 

● Designed, managed, and funded over 30 campus and regional Stanford events across the country involving 
over 500 alumni and students. 

 
1/06-12/06 KIPP SUMMIT ACADEMY SAN LORENZO, CA 
 Chief Operating Officer 

KIPP Summit Academy is a college preparatory, Title I, 320 student charter middle school (grades 5-8) that 
develops in its students the academic skills, intellectual habits, and character qualities necessary to succeed in 
high school, college, and the competitive world beyond. 
● Administered a $2.4M budget. 
● Responsible for forecasting, budget management and reporting for the school. 
● Developed internal controls and audit procedures to increase overall operational efficiency and maintain the 

fiscal health of the school. 
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with our Digital team, establishing revenue goals, hiring experienced consultants and instilling Practice operations. 
At the end of the year, we met 80% of our target in Sales and Service Cloud focus. We celebrated anyway because it 
was still an herculean effort delivered under high pressure. Following years’ impact goal was geo expansion. 

Salesforce.com, San Francisco, CA September 2008 - February 2012 
Manager | Strategic Alliance Development 

Leveraging my consulting background, I played the reverse role of an in-house management consultant to global 
consultancies such as: Accenture, Deloitte, Cognizant, Capgemini, Appirio, Bluewolf and PwC. Most exciting was 
building collaboratively the Sales Cloud go-to market with their senior executives. This meant listening to their 
business objectives (as well as mine) to create sales plans, marketing strategy, and enablement. Internally, I advocated 
and coordinated with sales, marketing, engineering and product management to create buzz around my partnerships. 
Authored and published numerous thought leadership, best practices documents, pre-sales collateral, post-sales 
enablement, product release webinars and conference tracks. One of the original writers of the Sales Cloud exam. 

Deloitte Consulting USA LLP, Chicago, IL March 2007 - September 2008 
Manager | Technology Consulting 

Within six months, I became the primary on $500k and a secondary on $1 million in sales because of my ability to 
translate business needs to technical requirements easily, and vice-versa. Honed my consultative presentation skills 
being in front of C-suite buyers. 

Accenture, Chicago, IL February 2001 – March 2007 
Manager | Technology Consulting 

Managed the design, development and testing of large Oracle deployments for Fortune 1000 clients. Operationally, 
my strengths were in delivery leadership, program management and client relations. 
Total revenue under management was $92 million. Sales target of $2 million annually which I met for all years except 
one where I was managing a $75 million project. 

 

Additional Leadership 
x The American University Alumni Board, Washington, DC 
x Aurum Preparatory Academy, Oakland, CA 
x Exegraph, Seattle, WA 
x Authentise, Moffett Field, CA 
x Elastic Beam 
x Blendspace, San Francisco, CA 

 

currently Director 
future Director 

currently engaged 
currently engaged 

in stealth 
2013 

 
Education 

x Masters in Business Administration, Lake Forest Graduate School, Lake Forest, IL 
x Bachelor of Science in Computer Science, The American University, Washington, DC 

 
Honors and Achievements 

x Summa Cum Laude graduate 
x Alumnae of Phi Theta Kappa International Honor Society 
x Former Steering Committee Board member of DC Internet Society chapter 
x Former Public Relations Chairman of NIH Asian Pacific Islander American Organization 
x Picked to be a Visiting Technologist to the Georgetown Alumni Association to drive their technology strategy 
x Appointed to the Accenture Corporate Ethics Committee 
x National Council member for Diversity and Inclusion initiative at Deloitte 
x Lecturer on responsive design for Capgemini's TechnoVision 2014 thought leadership 
x Youngest VP of Business Development in WSO2 history 



ANGELA LE 
 

828 Franklin St #609, San Francisco 94102 |(408) 839-2967| angela.w.le@gmail.com 
 

Experience Autodesk               San Francisco, California 
06/16 – Present Pricing Strategy  

x Responsible for all pricing analytics for Autodesk’s business model transformation from a perpetual pricing 
model to a subscription software model. Recognized for three awards in relation to this work 

x Thought partner with product teams and go-to-market strategy managers to strategically new price 
Autodesk offerings and present them for internal pricing committee approval 

x Provide insights and reports to sales, promotions, and marketing teams on high level deal discounting 
across products and recommend adjustments to increase price realization  

 
New Relic               San Francisco, California 

01/16 – 04/16 Enterprise Sales Development  
x Generated new business opportunities to drive top of the funnel pipeline, analyzed target accounts and 

annual recurring revenue in current sales pipeline in enterprise level accounts 
 

KIPP Bay Area Schools                 Oakland, California 
08/12 – 12/15 Assistant Director of Growth, promoted from Growth and Technology Manager 

x Managed the go-to-market and implementation strategy for the opening of new schools for KIPP Bay 
Area; responsible for the region’s growth from 7 to 12 schools in a 2-year period  

x Led the research and evaluation of need, demand, and political dynamics across the Bay Area to provide 
recommendations for future regional growth 

x Worked cross-functionally across multiple teams (legal, academics, finance) to execute the petition process 
for obtaining new charters and managed the project timeline to meet aggressive completion deadlines  

x Managed two full-time direct reports and oversaw $150K growth department budget 
 

 Mercer Consulting San Francisco, California 
07/08 - 06/12 Associate Consultant, promoted from Consulting Analyst 

x Managed $1 million in revenue across clients in the technology, healthcare, and energy sectors 
x Diagnosed client issues and developed innovative programs, strategies, and philosophies to address clients’ 

strategic human capital and talent challenges 
x Executed on projects and client deliverables and supported senior consultants to build and enhance 

relationships with new and existing clients 
 

Volunteering KIPP Business Leadership Collaborative San Lorenzo, California 
01/13 – 06/16 Co-Founder and Mentor 

x Founded program that provides students with the problem solving, critical thinking, and communications 
skills to succeed in college and in life 

x Pitched at a national conference and was awarded a grant for $50,000 to scale and expand program to other 
high schools in the national KIPP network 
 

Education University of California, Berkeley   
Walter A. Haas School of Business, B.S. in Business Administration  
College of Letters and Science, B.A. in Political Economy 

  
Skills  Advanced Microsoft Excel, Tableau, PowerPoint, Salesforce.com, querying SQL databases 
 
Interests  Certified USA Weightlifting Coach, my dogs, Star Trek and Lord of the Rings enthusiast 



 

Kimberly Pignolet Nerpouni, SPHR 
415.341.5736 | kimberly.nerpouni@gmail.com 
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SUMMARY 

Human Capital manager with over 15 years of experience in hiring, developing, and managing high-performing teams. 
Exceptional interpersonal skills, able to effectively communicate and influence across all levels. Dynamic innovator known 
for driving initiatives that deliver meaningful change and improvement. Core competencies include: 
 

� one-on-one career coaching  � professional development � employee relations 
� program management � onboarding and offboarding  � HR metrics & analysis  

 
EXPERIENCE 

GCA SAVVIAN, INC.  SAN FRANCISCO, CA | 2015 - PRESENT 
GCA Savvian is a premier independent investment bank serving technology and other growth companies through its merger & 
acquisitions advisory, capital market financing, and strategic advisory services.  
Vice President of Talent Management 
Oversee Recruiting, HR, Professional Development, Training, Benefits, and Compensation, including:   

� Recruiting process for investment banking Vice Presidents, Associates, Analysts, and interns for both the San Francisco 
and New York offices. 

� Implementing first ever Applicant Tracking System (ATS) for the firm. 
� Improving new hire training, orientation, and onboarding.  
� Managing performance evaluation and promotion processes to be best practice. 
� Oversee the planning of team-building and other firm social events to increase employee engagement and attrition. 

 
BAIN & COMPANY, INC.  SAN FRANCISCO, CA | 2002 - 2015 
Senior Manager, Alumni Relations (May 2011-present); Alumni Program Manager (April 2006-April 2011) 
Conceptualized, implemented, and managed the West Coast alumni program including career development support, 
customized outreach, event management, and relationship building. Provided career guidance for alums, outplacement 
support for departing employees, and candidate sourcing for hiring managers/recruiters. Supervising two alumni 
coordinators; reporting to the Alumni Partner; managing multiple budgets. 

� Personally selected by the west coast office heads to create a best-in-class alumni program. 
� Developed and managed a network of 1000+ Bain alums, professionals, recruiters, and hiring managers. 
� Sourced high potential candidates for 100+ positions across levels and industries.  
� Created a comprehensive career management toolkit comprised of best practices for job searches, resume writing, 

interviewing, and offer negotiations; incorporated into all North America offices’ departure packets. 
� Developed best practices for departure process and alumni program adopted across North America. 
� Worked one-on-one with nearly 500 individuals on their career transition across various industries and levels from 

analyst to executive, facilitating a direct match for 100+. 
� Trusted advisor to Bain executive clients with hiring needs; crafted job descriptions and vetted candidates.  
� Provided one-on-one career development to departing staff, alums, as well as executive clients in transition. 
� Conceived and hosted 8-11 client development events annually on the West Coast; collaborating with practice area 

Managers and Partners, including Los Angeles and Seattle. 
� Conducted exit interviews of departing consulting staff; analysis and presented feedback with suggested action items to 

the leadership team. 
 
Recruiter (2005- 2006)  
Developed, managed, and executed recruiting programs, events, and processes at the MBA and PhD level, including Bain’s 
marketing strategy on campus and Diversity Recruitment. Coordinated campus representatives, scheduled formal and 
informal presentations, receptions, and dinners.  Established relationships with Placement Office Directors at each school 
and acted as a key contact for candidates on-campus. Reported to the Recruiting Partner. 

� Reviewed and screened candidate resumes with consulting staff selection teams. 
� Set up interview schedules, selected interviewers, ran debriefing meetings, developed next step decisions, and 

managed all communications to candidates. 
� Successfully created and managed the Summer Associate program including program agenda, logistics, and social 

calendar; over 90% accept rate of fulltime offers.  
� Prepared strategic analysis including win/loss ratios, historical application numbers and rates, etc. 

 
Human Resources Manager/Professional Development (2002- 2005) 
Provided leadership and support for employee programs including compensation, performance management, global 
transfers, and upward feedback.  Successfully managed HR processes by analyzing data, leveraging metrics, and 
communicating effectively with Program Managers and Partners.     

� Executive Assistant and Manager Assistant Program Manager 
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� Oversight of Office Services, including mailroom, facilities, and break rooms. 
� Administration of the bi-annual performance review cycle (including case end performance reviews). 
� Real-time management of the weekly staffing model and utilization reports.  
� Implemented bi-monthly Case Team Surveys to monitor employee satisfaction, aggregated survey results into 

meaningful data to improve the case team experience.  
� Managed overall logistics for the West Coast Regional Meeting, an annual retreat for the 250+ employees of the three 

west coast offices; including accommodations, transportation, meals, and entertainment. 
 
MACROMEDIA  SAN FRANCISCO, CA | 1999- 2001 
Macromedia was a graphics, multimedia, and web development software company acquired by Adobe in 2005. 
Manager   
Hired, developed, and managed an IT team of 35 consisting of the Helpdesk, Quality Assurance, Fulfillment, and Customer 
Support for business unit. Worked closely with customers, staff, peers, and senior management to improve services and 
processes. Created quarterly business plans to meet company objectives.   

� Re-engineered and/or crafted 10+  IT job descriptions with corresponding screening/selection criteria. 
� Developed comprehensive Helpdesk Training Program consisting of 4 levels of training documentation.  
� By developing hardware and software standards based on the business needs of the customer and  

streamlining processes, improved cycle time for desktop fulfillment from five weeks to five days. 
� Reduced mean time to restore on trouble tickets for Tier 1 and Tier 2 by over 50 hours. 
� Designed and implemented a web-based asset inventory database and process that improved efficiency and customer 

satisfaction, and eliminated excess hardware and software purchases; estimated annual savings of $150,000+ a year. 
� Created and implemented a customer satisfaction program and database that reported the climate of the end-user 

community on a weekly, monthly, and quarterly basis. 
 
WELLS FARGO BANK  SAN FRANCISCO, CA | 1997-1999 
Senior Analyst (1998-1999) 
Managed a team of 15 analysts providing Tier 2 technical support of electronic mail bank-wide for over 23,000 users nation-
wide (MS Mail and Outlook 97/Exchange) and Windows NT 4.0 desktops. Directed production support and operations of over 
100 MS Mail Post Offices and 25 Exchange servers. Responsible for customer service escalations. 

� Successfully managed a $2 million cost center 6% under budget. 
� Increased customer satisfaction and reduced average resolution time of tickets from three days to twelve hours by 

performance analysis and process re-engineering. 
� Reduced average ticket count from 70 per analyst down to 10, by implementing a training program and re-engineering 

processes. 
 

Analyst (1997-1998) 
Designed, analyzed, and published Management Information Systems documentation and reports. Benchmarked and 
developed trend analysis of trouble ticket management of a 3-tier technical support environment. Established performance 
indicators for quality improvement. Conducted workflow performance and financial analyses, including total-cost-of-
ownership (TCO). 

 
PACIFIC BELL  SAN RAMON, CA & SAN FRANCISCO, CA | 1994-1997      
Advisor (1995-1997)        
Developed and produced weekly and monthly network reliability reports for telephony and analog video services for the 
Advanced Communications Network (ACN). The ACN was the first commercial deployment of a system to deliver telephony, 
interactive entertainment, cable television, and high speed data over one network using fiber optic technology. 
 
Analyst (1994-1995)   
Trained customer representatives, included creating technical manuals.  
 
 

EDUCATION AND CERTIFICATIONS 
SAN FRANCISCO STATE UNIVERSITY  SAN FRANCISCO, CA | 1995 
Bachelor of Arts | Organizational Communications 
Minor: Business Administration 
 
HR CERTIFICATION INSTITUTE, SENIOR PROFESSIONAL IN HUMAN RESOURCES (SPHR) 2012 
 
MYERS-BRIGGS® CERTIFIED FACILITATOR 2011 
 



Swati Samanth 
swatisamanth@gmail.com 

 
EDUCATION 

University of California, Hastings College of the Law May 2002  
Juris Doctor; Admitted to the State Bar of California, December 5, 2002. 

x Hastings Constitutional Law Quarterly, Member, 2000-2001; Symposium Co-Chair, 2002. 
x South Asian Law Students Association, President 2001-2002. 

 
University of Southern California May 1996 
Bachelor of Arts, Political Science         
Bachelor of Arts, Philosophy with Ethics Concentration       

x Washington D.C. Unruh Institute of Politics: Intern: White House; Intern: Office of U.S. Attorney 
General Janet Reno; Intern: Democratic National Committee. 

x Researched and wrote thesis on environmental racism and equity. 
 

PROFESSIONAL EXPERIENCE 
Law Office of Swati Samanth: Juvenile Dependency Attorney January 2002-present  

x Advocate for foster children in court proceedings, mediations, and as an educational surrogate.  
x Research, prepare for, and argue dependency motions and trials.  
x Manage and train new dependency attorneys. 
x Oversee network of key service providers including social workers, teachers, school administrators, 

therapists, and families to ensure client’s best interest. 
x Train mandated reporters on requirements for California Child Abuse Reporting Law.  

 
Level Playing Field Institute: Residential Director and Consultant for SMASH (Summer, Math & 
Science Honors) Academy  2013-2015  

x Interviewed, hired and supervised Residential Assistants and oversee 70 students during a 6-week 
residential program at UC Berkeley. 

x Conducted routine meetings with residential staff to assess goals achieved, implement performance 
improvement plans as needed and ensure academic success for students. 

x Created and oversaw curriculum, managed residential budget, organized staff schedule and student 
activities. 

x Planned, chaperoned and transported students to field trips and campus tours.  
 
College Track, SF: Case Manager, English Teacher, Legal Studies Teacher, History Tutor 2011-2013 

x Designed curriculum and instruct 9-10th grade English and 9-12th grade Legal Studies classes. 
x Provided weekly support for students with academic and behavior challenges through 

comprehensive, individual assessment, academic planning, test preparation, improvement plan 
implementation and instruction of study skills and learning strategies.  

x Tutored High School level History and English and ACT exam preparation. 
 
CBRE: Property Manager January 2011-present 

x Remedied all tenant concerns including complaints, service requests and dispatching of vendors 
while assessing related costs to ensure owner budget compliance.  

x Served as a liaison between tenants and property owners. 
x Managed turnover of all units including showing, move-in, lease terms, and evictions. 

 
Oral Lee Brown Foundation: Board Member and Event Co-Chair 2011-2012 

x Secured donor support for student college tuition through fundraising.  
x Oversaw planning, fundraising, and budget for 500 guest, annual Foundation gala.  



 
Alameda County Family Facilitators Office: Facilitator and Mediator Extern 2000-2001 

x Taught paternity, dissolution, child support, spousal support and child custody workshops for 
litigants appearing in propria persona. 

x Mediated child custody and visitation cases and prepared resulting orders. 
x Counseled victims of domestic violence, filed necessary restraining orders. 

  
Living Way Academy/Martin Luther King Jr. Elementary: Teacher and Dean of Students 1995-1999 

x Director: District Speech Meet, National Leadership Conference and District Science Fair.  
x Dean of Student Discipline for grades 6-8. 
x Designed and implemented English writing and literature curriculum and seminars. 
x Instructed students in History, Algebra, Life Science, Language, Reading, and Spanish. 

 
PROFESSIONAL ORGANIZATIONS AND ACTIVITIES 

x Guest Lecturer: Biotech Partners, San Francisco State University 
x State Bar of California 
x National Association of Counsel for Children 
x San Francisco Counsel for Families and Children 
x San Francisco Bar Association 

 
 

 



VIJAY K. TOKE 
2240 Lombard St., #302 • San Francisco, CA 94123 • 415.810.9653 • vijayktoke@gmail.com 

 
PRACTICE EXPERIENCE 

 
Trademarks  Maintain and enforce international trademark portfolios; trademark litigation; prepare 

appellate briefs before federal circuit Courts of Appeals and U.S. Supreme Court. 
 

Copyrights/Patents Represent clients in copyright infringement litigation and counseling capacity. 
 
Licensing Draft licensing agreements, including author/publisher agreements, talent agreements, 

and software licensing agreements. 
 

 Associations/Boards/ Member - International Trademark Association (2004 to present); Member - U.C. 
Education Hastings Board of Governors (2012 to present); Moot Court coach for UC Hastings 
 student moot court teams (2000 to present); faculty of Mind The Bridge startup 
 incubator (2011 to present).  

 
 Awards  Named to WTR1000 ranking as one of top 1000 trademark practitioners in the world 

(2015 to present); Super Lawyer in IP Litigation (2015 to present); Super Lawyer Rising 
Star in IP Litigation from 2010-2014. 

   
PROFESSIONAL EXPERIENCE 

 
Cobalt, LLP Berkeley, CA 
Partner May 2014-Present 
 
Hiaring + Smith, LLP San Rafael, CA 
Co-Managing Partner March 2010-May 2014 
 
Cooper, White & Cooper LLP San Francisco, CA 
Partner, Intellectual Property Department Oct. 2004-Feb. 2010 
 
Lynch, Gilardi & Grummer San Francisco, CA 
Associate Jan. 2004-Sept. 2004 

 
Bullivant Houser Bailey PC San Francisco, CA 
Associate Aug. 2001-Dec. 2003 
 

EDUCATION 
 
University of California, Hastings College of the Law San Francisco, CA 
Juris Doctor  May 2001 
 
California State University, Hayward (now East Bay) Hayward, CA 
Masters in Public Administration, Summa Cum Laude December 1997 
   
Swarthmore College Swarthmore, PA 
Bachelor of Arts, Biology May 1996 
 
Bar Admissions:  California, Ninth Circuit Court of Appeals, and United States Supreme Court. 
 
Interests:  Golf, tennis, cooking, travel, and Italian language. 



JOSEPH D. WEINSTEIN-CARNES 
3019 Hillegass Ave. Apt. #3 | Berkeley, CA, 94705 | (951) 491-9702 | jweinstein27@gmail.com 

 
 

EDUCATION 
University of California, Los Angeles                                         August 2006—June 2010 
Bachelor of Arts in English (Emphasis: American Literature/Culture), Minor in Theater (3.89 cumulative GPA)  
Honors: Summa Cum Laude, Dean’s List 
 

Loyola Marymount University, Los Angeles, CA                                    August 2010—May 2012 
Master of Arts in Urban Education Policy and Administration (3.90 cumulative GPA)             
Thesis: Rethinking Cultural Pedagogy: Understanding the Importance of Community Culture in the Classroom 
Honors: AmeriCorps Segal Award for Outstanding Service in Urban Education  
                      

TEACHING AND LEADERSHIP EXPERIENCE 
California Charter Schools Association, Bay Area, CA                 
Director, Bay Area Facilities                    October 2015-Present 

x Execute an annual Proposition 39 campaign aimed at increasing the number of Bay Area charter schools requesting school 
district facilities, the number of charter schools receiving high quality final offers, and the number of charter schools negotiating 
long-term facilities agreements with Bay Area districts  

x Assist Regional Directors and charter school leaders on facilities issues that arise across the Bay Area, including facilities 
acquisition, maintenance, operations, local zoning, permitting and occupancy requirements 

 
Manager, Teacher Engagement          August 2014—October 2015 

x Built relationships with over 110 Bay Area teachers, 30 school leaders, and several district and county school board members to 
develop teams of teacher-leaders who advocate for charter facilities, funding, professional development and curriculum needs 

x Led CCSA’s Richmond Promise Campaign which organized over 120 students, parents, and educators over a 6 month span to 
attend rallies, City Council Meetings, and community workshops to advocate for inclusion in the Richmond Promise Scholarship  

x Designed, recruited for, and launched CCSA’s second Teacher Policy and Advocacy Fellowship cohort in San Jose with 14 
teachers from 10 schools in Santa Clara County 

 
Da Vinci Science High School, Hawthorne, CA             August 2012—June 2014 
Teacher: 11th Grade English, 12th Grade College Writing, and Drama Seminar     

x Transitioned from English 11 to College Writing with the class of 2014 while teaching a real-world, project-based curriculum 
that emphasized depth over breadth, strong habits of mind, and 21st century skills  

x Designed and implemented a 12th grade College Writing curriculum that focused on personal statement construction, college 
readiness skills, and financial literacy to assist the class of 2014 with the college application and transition processes; resulted in 
a 77 percent acceptance rate to four-year universities 

x Conceptualized and coordinated a number of inaugural programs including Da Vinci Schools’ multi-campus Senior Showcase 
(now an annual Da Vinci best practice) and Da Vinci’s first Drama program, which produced two plays that were directed, acted, 
financed, and crewed by the members of the Da Vinci Drama Seminar  

 
Cindy and Bill Simon Technology Academy High School / Teach For America, Watts, CA            June 2010—June 2012 
9th Grade English Teacher 

x Designed and implemented a 9th grade English blended-learning curriculum with personalized digital content that contributed to 
a 24% increase in Proficient/Advanced scores on the CSTs compared to surrounding schools in the 2010-2011 academic year 

x Created original, rigorous, and engaging lessons that were culturally relevant to a diverse group of low-income students which 
resulted in a classroom of 21st century learners that reached 76% mastery on charter network benchmark exams 

 
Teach For America, Los Angeles, CA                    June 2010—May 2012 
Corps Member, Summer Institute Transition Team Leader 

x Selected as one of 4,400 out of 46,000 applicants to deliver data-driven, engaging curriculum in under-resourced public schools 
via Teach For America, an organization that develops life-long leaders pursuing expanded educational equity for all children 

x Mentored 20 incoming Los Angeles TFA corps members and supported the regional Program Team in developing a strong culture 
rooted in Teach for America’s core values: transformational change, leadership, diversity, respect and humility 

 

ADDITIONAL LEADERSHIP EXPERIENCE 

Police Activity League, Watts, CA               August 2011—June 2012 
Board Member  

x Participated in bi-monthly meetings to manage the allocation of funds towards afterschool programs in five Watts public schools 
 
UCLA Office of Residential Life, Los Angeles, CA                                 September 2008—June 2010  
Resident Assistant  

x Coordinated 10 programs per quarter for 150 residents that promoted academic achievement, safety, and responsible citizenship 
 

SKILLS AND INTERESTS 
Personal Skills: Guitar, Improv Comedy, Theater Arts, Songwriting, Singing, and PADI Scuba Certified  
Interests: Education Reform, Social Justice, Advocacy and Organizing, Public Speaking, Hiking, Camping, Literature, and Travel 



David Dexter Hardin 
600 William Street Apt 133,                                                                                                         dhardin@buildingexcellentschools.org 
Oakland, CA, 94612 (415)-763-8974 

 
 

EDUCATION 
Morehouse College, Atlanta, Georgia May 2010 
Bachelors of Arts Degree, double major: Political Science and Spanish 
Universidad de Guanajuato, Guanajuato, Mexico (Study Abroad) May 2008 - July 2008 
Pontificia Universidad, Santiago, Dominican Republic (Study Abroad) May 2009 - July 2009 

x G.P.A: 3.54 - Morehouse College Honor Roll and Scholar 
x Graduated Magna Cum Laude and Phi Beta Kappa May 2010 

The Galloway School August 2010 - July 2011 
Certificate of Teaching 

 
 

PROFESSIONAL EXPERIENCE 
Building Excellent Schools June 2015- Present 
Lead Founder and Fellow  

x Galvanizing the robust support and input of over 100 community leaders and organizations 
x Recruiting and developing a high capacity founding board of directors from the community 
x Developing a unique, high quality school option and charter application submission   

Teach For America June 2013 - July 2015 
Manager, Teacher Leadership and Development 

x Consulted a cohort of 30 TFA teachers to strategically improve their pedagogical practice 
x Collaborated with various Principals and administrations on refining their schools 
x Developed a national staff mentoring programming structure with over 100 members 

McMaster-Carr Supply Company July 2012 – June 2013 
Accounts Receivable Supervisor  

x Managed the direction of collectors and oversaw the quality of their collection phone calls 
x Led the “Portals in Exception” project and reduced the balance aging on national accounts 
x Conducted audits that influenced the issuing of transportation and entry credits 

Atlanta Public Schools 
Social Studies Chair at South Atlanta High School June 2010 - June 2012 

x Assisted 96% of students tested in passing the U.S. History Exam 
x Recognized for excellence in instruction by APS 
x Managed fellow teachers and the direction of the Social Studies Department 

Reclamation of Southern Assets Program (R.O.S.A.) 
Legal Research Intern June 2009 - August 2009 

x Conducted extensive legal research    
x Created a strategic plan for R.O.S.A. Farms 
x Formed a partnership with AmeriCorps in order to house a homeless individual 

 
 

LEADERSHIP 
Talented Tenth Program October 2008 - Present 

x Determined the vision and direction for the Executive Board 
x Refined the programmatic structure to sustainably mentor more than 30 students annually 

The Emerging 100 Black Men of Atlanta (Member) August 2013 - Present 
x Served and mentored the students of B.E.S.T. Academy 
x Participated in financial literacy training for the Atlanta community 

Morehouse Model United Nations Team (Senior Delegate) October 2008 - May 2010 
x Represented Morehouse College internationally (Netherlands) 
x Composed position papers on various political topics 

Morehouse College Student Government Association (Class Senator Appropriations Committee) April 2008 - May 2010 
x Managed and appropriated a budget of $25,000 to various organizations on campus 
x Represented the junior class of over 600 students in the Student Government Association 

Alpha Phi Alpha Fraternity Incorporated (Executive Council) April 2008 - May 2010 
x Executive Director of Education/National Programs 
x Served as a liaison with several community organizations to coordinate programs 
 

 

SKILLS AND AWARDS 
x National Sue Lehmann Award Recipient (out of 5,000 Teachers) 
x Proficient in the use of the Spanish language. 
x Phi Alpha Delta (Pre-Law society) 
x Golden Key International Honor Society (Vice-President) 
x Bonner Scholarship to Morehouse College 
x Morehouse College Dean’s List 
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Work Hard | Help Others | Take Risks

AURUM PREPARATORY 
ACADEMY

A proposed 6 - 12 Public Charter School 
for the children of Oakland

FOUNDING BOARD RETREAT
April 30 2016

Aurum Prep: Agenda

2

Time Focus
11:00 – 11:20 Welcome, Overview and Whip Around

11:20 – 11:45 Introduction and Context
11:45 – 12:20 Mission, Vision, and Core Principles
12:20 – 1:20 School Operations

1:20-1:30 Break
1:30 – 2:30 Governance vs Management (Working Lunch)
2:30 – 3:30 Practice Interview
3:30 – 4:15 By-Laws, COI, and Committees 

4:15 – 4:25 Break

4:25 – 5:05 Finances and Facilities
5:05 – 5:35 Community Outreach
5:35 – 5:45 Work Ahead
5:45 – 6:00 Questions and Closing
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APA: RETREAT OBJECTIVES

Founding Board will:

�Continue to internalize Aurum Prep’s mission and vision

� Practice answering key questions with one voice

�Understand the foundational design elements of Aurum Prep

� Internalize our Board’s operating procedures 

3

Aurum Prep Founding Team

4

JAMES THOMAS JORDAN
Senior Manager, Regional & 
Diversity Outreach
Stanford Alumni Association

TOYNA CHIN
Senior Marketing Manager,
VMWare 

KIMBERLY PIGNOLET NERPOUNI
Vice President of Talent Management
GCA Savvian, Inc.

VANESSA SIFUENTES-DIMAANO
School Improvement Partner 
Oakland Unified School District 

JOHN VILLARROEL MORADA
Director of Business Development
Wipro Inc.

JOSEPH D. WEINSTEIN-CARNES 
Director, Bay Area Facilities 
California Charter Schools Association

SWATI SAMANTH
Juvenile Dependency Attorney
Law Office of Swati Samanth

DAVID DEXTER HARDIN
Lead Founder, Proposed Executive Director 
Aurum Preparatory Academy
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Whip Around

• Describe Aurum Prep 
in one word

• Send a message to: 
37607

• In the text box type: 
Aurum and then your 
response 

37607

(Aurum) <your 
response> 

Aurum Prep: Agenda

6

Time Focus
11:00 – 11:20 Welcome, Overview, & Whip Around

11:20 – 11:45 Introduction and Context
11:45 – 12:20 Mission, Vision, and Core Principles
12:20 – 1:20 School Operations

1:20-1:30 Break
1:30 – 2:30 Governance vs Management (Working Lunch)
2:30 – 3:30 Practice Interview
3:30 – 4:15 By-Laws, COI, and Committees 

4:15 – 4:25 Break

4:25 – 5:05 Finances and Facilities
5:05 – 5:35 Community Outreach
5:35 – 5:45 Work Ahead
5:45 – 6:00 Questions and Closing
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Aurum Prep Pitch 

7

�You bump into an old friend who has heard 
about your involvement with Aurum Prep.
�With a new partner, practice how you would 
communicate Aurum Prep’s mission to them. 

Our Target Community: 96th and Bancroft 

8
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Terms and Measures of Success

9

API

• Achievement 
Performance 
Index- rated on a 
scale from 200 –
1,000; a score of 
800 is 
considered on 
grade level.

SRI 

• Scholastic 
Reading 
Inventory-
Measures whether 
students are 
reading on grade 
level. 

A – G 
completion 

• Measures whether 
or not students 
have taken the 
necessary course 
work in high 
school to be 
admitted to a 
University of 
California school.

Our Target Community: Sample Feeder Pattern 

10

District 7 Feeder Pattern

School 2013 Growth API
3 Year 

Average 
API

2015 – 2016 
SRI Results

Chronic 
Absence

A – G 
Completion

Reach
Academy
Elementary
School

628 617 13.1% 23% N/A

Elmhurst
Community
Prep Middle 
School

627 666 21% 18.2% N/A

Castlemont
High School 509 N/A 23.2% 18.8% 16.7%
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Reality

For different results, you need a different school 

11

Norms

� Ask questions

� Leverage your own learning style

� Practice perfect

� Speak to the group

� Technology free (if possible)

� Leave today knowing more about Founding Board 
members and feeling part of a team 

12
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Aurum Prep: Agenda

13

Time Focus
11:00 – 11:20 Welcome, Overview, & Whip Around

11:20 – 11:45 Introduction and Context
11:45 – 12:20 Mission, Vision, and Core Principles
12:20 – 1:20 School Operations

1:20-1:30 Break
1:30 – 2:30 Governance vs Management (Working Lunch)
2:30 – 3:30 Practice Interview
3:30 – 4:15 By-Laws, COI, and Committees 

4:15 – 4:25 Break

4:25 – 5:05 Finances and Facilities
5:05 – 5:35 Community Outreach
5:35 – 5:45 Work Ahead
5:45 – 6:00 Questions and Closing

THROUGH RIGOROUS INSTRUCTION AND POSITIVE CHARACTER 
EDUCATION, AURUM PREPARATORY CHARTER SCHOOL EDUCATES ALL OF 
ITS STUDENTS, GRADES 6 – 12, TO SUCCEED IN COLLEGE AND LIFE AND 

TO SERVE AS THE NEXT GENERATION OF MORAL LEADERS.

Ambitious Learners | Responsible Leaders 149/13/2016
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THROUGH RIGOROUS INSTRUCTION AND POSITIVE CHARACTER 
EDUCATION, AURUM PREPARATORY CHARTER SCHOOL EDUCATES ALL OF 
ITS STUDENTS, GRADES 6 – 12, TO SUCCEED IN COLLEGE AND LIFE AND 

TO SERVE AS THE NEXT GENERATION OF MORAL LEADERS.

Ambitious Learners | Responsible Leaders 159/13/2016

Every Word Matters 

Strong Mission Statements are: 

�Concise 

�Specific 

�Ambitious and Measurable 

�Memorable 

16
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Vision and Core Principles

Take 5 minutes to review the executive summary 
for Aurum Prep. Then answer the reflection 

questions.

17

Aurum Prep: Agenda

18

Time Focus
11:00 – 11:20 Welcome, Overview, & Whip Around

11:20 – 11:45 Introduction and Context
11:45 – 12:20 Mission, Vision, and Core Principles
12:20 – 1:20 School Operations

1:20-1:30 Break
1:30 – 2:30 Governance vs Management (Working Lunch)
2:30 – 3:30 Practice Interview
3:30 – 4:15 By-Laws, COI, and Committees 

4:15 – 4:25 Break

4:25 – 5:05 Finances and Facilities
5:05 – 5:35 Community Outreach
5:35 – 5:45 Work Ahead
5:45 – 6:00 Questions and Closing
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Sample Daily Schedule

19

Aurum Preparatory Academy Sample Schedule for Grade 6 – Monday, Tuesday, Thursday, and Friday
Block Time Berkley 6 Stanford 6 Morehouse 6 Harvard 6 

7:10 – 7:20 Staff Morning Huddle
7:25 Doors Open, Breakfast Available (Last Breakfast served at 7:45)
7:50 Official start to school day
7:50 – 8:20 Morning Advisory / DEAR / Homework Collection
8:20 – 8:30 Mindfulness/Technological Literacy
8:30 – 9:10 Morning Focus 

1 9:10 – 10:00 Reading Math Procedures Writing Science
2 10:00 – 11:00 Science Reading Problem Solving Math Procedures

11:00 – 11:10 Break / Snack / DEAR
3 11:10 – 12:00 Math Procedures Science Math Procedures Writing

12:00 – 12:40 Lunch
4 12:40 – 1:30 Writing Problem Solving Science Reading
5 1:30 – 2:40 Problem Solving Writing Reading Problem Solving

2:40 – 2:50 Break 
2:50 – 3:30 Design Thinking/Physical Education
3:30 – 4:30 Afternoon Focus / Academic Support
4:30 Dismissal
4:30 – 5:00 Detention / Homework Club / Academic Support

Daily Schedule: College Prep

LITERACY 
� 30 Minutes of DEAR
� 100 Minutes of 

Reading/Writing 
� 50 Minutes of Social 

Studies/Science
� 60 Minutes of Afternoon Focus

MATH
� 100 Minutes of Math (Math 

Procedures and Math Problem 
Solving) 
� 40 Minutes of Morning Focus 

College Going Culture
� Homerooms named after local and 

prestigious colleges

� College banners and regalia 
through out the school

� Field trips to visit local colleges 
every year

20
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Daily Schedule: Character Development

Character Development
� Morning mindfulness 
� Learn the “7 Habits” 
� Build healthy relationships with 

peers and advisor
� Build empathy for others

21

Language
� Teachers provide feedback in with 

the FIRST values, i.e. ,“David is 
showing respect by holding the 
door for his team mates.”
� Students learn productive 

manners with which to agree and 
disagree through the habits of 
discussion. 

Student Supports and Personalized Learning 

�“There is nothing so unequal as the equal treatment of 
unequals.” –Aristotle 

�Focus - a time in the day where students are given targeted 
instruction.

�This structure ensures that every student gets the targeted 
and individualized support they need.

22
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Annual Calendar

With a NEW partner, take 
5 minutes to review our 

Sample School 
Calendar

23

July�2017 August�2017 � September�2017�

S M T W T F S S M T W T F S� S� M� T� W� T� F� S

1 1 2 3 4 5� � � � � � 1� 2

2 3 4 5 6 7 8 6 7 8 9 10 11 12� 3� 4� 5� 6� 7� 8� 9

9 10 11 12 13 14 15 13 14 15 16 17 18 19� 10� 11� 12� 13� 14� 15 16

16 17 18 19 20 11 22 20 21 22 23 24 25 26� 17� 18� 19� 20� 21� 22 23

23 24 25 26 27 28 29 27 28 29 30 31 � 24� �25� 26� 27� 28� 29 30

30 31 8�PD�Days/13�Instructional�Days � 2�PD�Days/18�Instructional�Days�

11�PD�Days� � �

October�2017 November�2017 � December�2017�

S M T W T F S S M T W T F S� � S� M� T� W� T� F� S

1 2 3 4 5 6 7 1 2 3 4� � � � � � � 1� 2

8 9 10 11 12 13 14 5 6 7 8 9 10 11� � 3� 4� 5� 6� � 7� 8� 9

15 16 17 18 19 20 21 12 13 14 15 16 17 18� � 10� 11� 12� 13� 14� 15 16

22 23 24 25 26 27 28 19 20 21 22 23 24 25� � 17� 18� 19� 20� 21� 22 23

29 30 31 26 27 28 29 30 � 24� 25� 26� 27� 28� 29 30

1�PD�Days/21�Instructional�Days 2�PD�Days/17�Instructional�Days � 31� � � � � �
� 1�PD�Day/15�Instructional�Days�

� �
January�2018 February�2018 � March�2018�

S M T W T F S S M T W T F S� � S� M� T� W� T� F� S

1 2 3 4 5 6 1 2 3� � � � � � 1� 2� 3

7 8 9 10 11 12 13 4 5 6 7 8 9 10� � 4� 5� 6� 7� 8� 9� 10

14 15 16 17 18 19 20 11 12 13 14 15 16 17� � 11� 12� 13� 14� 15� 16 17

21 22 23 24 25 26 27 18 19 20 21 22 23 24� � 18� 19� 20� 21� 22� 23 24

28 29 30 31 25 26 27 28 � 25� 26� 27� 28� 29� 30 31

1�PD�Day/20�Instructional�Days 1�PD�Day/19�Instructional�Days � 1�PD�Day/16�Instructional�Days�
� �

April�2018 May�2018 � June�2018�

S M T W T F S S M T W T F S� � S� M� T� W� T� F� S

1 2 3 4 5 6 7 1 2 3 4 5� � � � � � � 1� 2

8 9 10 11 12 13 14 6 7 8 9 10 11 12� � 3� 4� 5� 6� 7� 8� 9
�

15 16 17 18 19 20 21 13 14 15 16 17 18 19� � 10� 11� 12� 13� 14� 15 16
�

22 23 24 25 26 27 28 20 21 22 23 24 25 26� � 17� 18� 19� 20� 21� 22 23

29 30 27 28 29 30 31 � 24� 25� 26� 27� 28� 29 30

1�PD�Day/20�Instructional�Days 1�PD�Days/21�Instructional�Days � 3�PD�Day/5�Instructional�Days�

Calendar Key
Professional Development PD Day focused on Data Analysis 
New Trimester Begins Parent Teacher Conferences 
Nationally Normed ELA/Math Assessments (August Baseline, January – Midyear, May – End Year Summer Academy for students 
6 week report to families Parent Orientation 
First and last day of school for students Saturday School 
6 week Interim Assessment No School 

The Result 

24

Annual�and�Daily�Time�Comparison

Instructional�Days Avg.�Daily�Hours Total�Annual�Hours

National�Average 180 6.7 1,206

OUSD�as�of�2015�– 2016 180 6.6 1,188

Aurum�Prep 185 8.33 1,524.39

Annual�Difference�between�Aurum�
Prep�and�National�Average +5�Days +1.63 +318.39�(or�47�

school�days)

Annual�Difference�between�Aurum�
Prep�and�OUSD +5�days +1.7 +336.39�(or�50�

school�days)
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Org Chart: Year 1

25

Board of 
Directors

Executive 
Director

1

Manager of 
Operations

1

Operations 
Associate 

.5

Student 
Supports 

Coordinator
1

Teacher

5

Year: 2017-2018
Grades: 6-12
Enrollment: 120
Staff: 8.5 FTE

Org Chart: Y5

26

Board of Directors

Executive Director

1

Principal

3

Dean of 
Curriculum and 

Instruction
2

Master Teacher

3

Teacher

28

Sped Teacher

4

Dean of Students

2

Director of 
Technology

1

Technology Fellow

1

Enrichment

4

Director of 
Student Supports

1

Student Supports

3

Director of 
Development

1

Director of 
Operations

1

Operations 
Associate

2

Operation Fellow

1

Year: 2024-2025
Grades: 6-12
Enrollment: 600
Staff: 46 FTE and 2 
Fellows
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Aurum Prep: Agenda

27

Time Focus
11:00 – 11:20 Welcome, Overview, & Whip Around

11:20 – 11:45 Introduction and Context
11:45 – 12:20 Mission, Vision, and Core Principles
12:20 – 1:20 School Operations

1:20-1:30 Break
1:30 – 2:30 Governance vs Management (Working Lunch)
2:30 – 3:30 Practice Interview
3:30 – 4:15 By-Laws, COI, and Committees 

4:15 – 4:25 Break

4:25 – 5:05 Finances and Facilities
5:05 – 5:35 Community Outreach
5:35 – 5:45 Work Ahead
5:45 – 6:00 Questions and Closing

Aurum Prep: Agenda

28

Time Focus
11:00 – 11:20 Welcome, Overview, & Whip Around

11:20 – 11:45 Introduction and Context
11:45 – 12:20 Mission, Vision, & Core Principles
12:20 – 1:20 School Operations

1:20-1:30 Break
1:30 – 2:30 Governance vs Management (Working Lunch)
2:30 – 3:30 Practice Interview
3:30 – 4:15 By-Laws, COI, and Committees 

4:15 – 4:25 Break

4:25 – 5:05 Finances and Facilities
5:05 – 5:35 Community Outreach
5:35 – 5:45 Work Ahead
5:45 – 6:00 Questions and Closing



9/13/2016

15

Aurum Prep: Agenda

29

A Founding Board is assembled because:
• Charters are authorized to groups, not individuals
• Authorizer expects qualified, experienced, broadly representative 

body to support and present charter application, lending 
legitimacy to the process 

• Effective Founding Board helps move the work forward
• School leader is just one person with limited experience and skills 
• Founding Board seeds charter school’s governing Board of 

Directors

Governance vs Management  

30

Board
Members

Are…

Ambassadors

Governors

Sponsors

Consultants
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Governance vs Management  

31

32

Governance is Not Management.

How How Well 
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Authorizer Prep

33

The Oakland Unified School District (OUSD)  - a charter school 
authorizer established for the purpose of sponsoring charter schools 
in Oakland. 

The purpose is to:
� Review a proposal to establish a charter school
� Make a decision on the proposal as required
� Monitor charter schools sponsored by the charter board
� Publish guidelines concerning the review process

ƻǋ�OǼÞOs�ƻsǋ¯sOǼ�ĵÞĨs�ǢǼsƼÌ�NȖǋǋɴ��

� 2014 – 2015 MVP 

� 2014 – 2015 All Star 

�Most Three Pointers Made in a 
Game 

�Most Ankles Broken 



9/13/2016

18

Mock Interview 

� Sit next to your Primary and 
Secondary Owner 

� Take 5 minutes to prepare for the 
mock interview 

� Remember to lean in and help where 
necessary 

� Be conscious of body posture and 
language

35

Mock Interview Review

� Select the one question you need the most practice with and go over it with your primary and 
secondary responder

36

Board Member A

Ask the question.

Provide feedback according to the rubric 
(30 seconds).

Ask the question again.

Provide feedback according to the rubric 
(30 seconds).

Board Member B

Answer the question (2 minutes).

Do not respond to feedback verbally. 
Implement the feedback.

Answer the question utilizing feedback (2 
minutes). 

Respond to the feedback (30 seconds).
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Aurum Prep: Agenda

37

Time Focus
11:00 – 11:20 Welcome, Overview, & Whip Around

11:20 – 11:45 Introduction and Context
11:45 – 12:20 Mission, Vision, and Core Principles
12:20 – 1:20 School Operations

1:20-1:30 Break
1:30 – 2:30 Governance vs Management (Working Lunch)
2:30 – 3:30 Practice Interview
3:30 – 4:15 By-Laws, COI, and Committees 

4:15 – 4:25 Break

4:25 – 5:05 Finances and Facilities
5:05 – 5:35 Community Outreach
5:35 – 5:45 Work Ahead
5:45 – 6:00 Questions and Closing

By-Laws 

� Similar to the constitution in 
that it establishes how the 
organization works

� Legally binding document 

�What stood out to you or 
surprised you?

38
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Conflict of Interest Policy  

�Designed to set ethical 
boundaries for the Board 

�Addresses real or perceived 
conflict of interest 

�Make the conflict known and 
recuse yourself from the matter  

39

Committees

�Designed to get the actual work 
of the Board done 

� Increases the extent to which 
Board meetings can run 
effectively 

� Types: Academic Achievement, 
Finance, Governance, and 
Development

40
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The Brown Act

� Open Meeting Law

� Agendas and meeting minutes must be 
made public

� There must be a space for public 
comment

� Full Board and Committee Meetings

� Closed Meetings 

41

Aurum Prep: Agenda

42

Time Focus
11:00 – 11:20 Welcome, Overview, & Whip Around

11:20 – 11:45 Introduction and Context
11:45 – 12:20 Mission, Vision, and Core Principles
12:20 – 1:20 School Operations

1:20-1:30 Break
1:30 – 2:30 Governance vs Management (Working Lunch)
2:30 – 3:30 Practice Interview
3:30 – 4:15 By-Laws, COI, and Committees 

4:15 – 4:25 Break

4:25 – 5:05 Finances and Facilities
5:05 – 5:35 Community Outreach
5:35 – 5:45 Work Ahead
5:45 – 6:00 Questions and Closing
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Aurum Prep: Agenda

43

Time Focus
11:00 – 11:20 Welcome, Overview, & Whip Around

11:20 – 11:45 Introduction and Context
11:45 – 12:20 Mission, Vision, and Core Principles
12:20 – 1:20 School Operations

1:20-1:30 Break
1:30 – 2:30 Governance vs Management (Working Lunch)
2:30 – 3:30 Practice Interview
3:30 – 4:15 By-Laws, COI, and Committees 

4:15 – 4:25 Break

4:25 – 5:05 Finances and Facilities
5:05 – 5:35 Community Outreach
5:35 – 5:45 Work Ahead
5:45 – 6:00 Questions and Closing

Revenue

44

STATE
� Basic Grant – Approximately $8,795 per student 

� To be conservative we did not increase this annually on the budget, 
although an increase in per student allocation is likely

� Textbook Reimbursement (based on Free and Reduced 
Lunch %)

� Local Control Funding Formula (LCFF)
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Revenue

45

FEDERAL
� Individuals with Disabilities Education Improvement Act (IDEA)

� Title I – based on FRL%, provides extra academic support

� Title II – based on FRL%, supports teacher development

� Federal Lunch Program - $2.98 per FRL

� Federal Breakfast Reimbursement - $1.93 per FRL

� Erate – provides discounts to assist schools to obtain affordable 
telecommunications and internet access
� Unsure if this will continue

Revenue

46

OTHER
� Walton Family Foundation Grant - $325,000

� Fundraising
� Board commitment - $30,000
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Revenue

47

NOT IN BUDGET
� Examples of Grants we will pursue
� Public Charter Schools Program (PCSP) - $200,000
� Very competitive, national pool

� Silicon Schools Foundation - Personalized Learning

� Rogers Foundation- Personalized Learning 

� Line of Credit

Revenue

48

FUND DEVELOPMENT PRIORITIES
� Additional Teacher Y1 ($47,000)
� Bump up hiring timeline for Manager of Operations 

($20,000)
� Additional funds in rent/mortgage ($40,000)
� Marketing and student recruitment ($10,000)

FUND DEVELOPMENT COMMITTEE
� Form in July 2016
� Once authorized, start aggressive fund development 

efforts
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Back Office Provider

49

Abacus Education Partners
� State reporting and compliance systems
� Worked with several charters in the district, i.e. Kipp

Bridge

BRIAN ADAMS
� Charter school CPA
� Works for Abacus Education Partners 

Facilities

� Proposition 39- an act that 
stipulates that districts share unused 
facility space with charters

� Senate Bill 740- a bill that enacts a 
grant for new charter schools to 
rent/lease facility space 

� Potential Locations- EC Reams, 
Eastmont Mall, Co-Locating with 
Castlemont Community 
Transformation School

� Facilities Committee 
� Form in May 2016
� Work w/ Mike Ronan

50
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Aurum Prep: Agenda

51

Time Focus
11:00 – 11:20 Welcome, Overview, & Whip Around

11:20 – 11:45 Introduction and Context
11:45 – 12:20 Mission, Vision, and Core Principles
12:20 – 1:20 School Operations

1:20-1:30 Break
1:30 – 2:30 Governance vs Management (Working Lunch)
2:30 – 3:30 Practice Interview
3:30 – 4:15 By-Laws, COI, and Committees 

4:15 – 4:25 Break

4:25 – 5:05 Finances and Facilities
5:05 – 5:35 Community Outreach
5:35 – 5:45 Work Ahead
5:45 – 6:00 Questions and Closing

We Are All Ambassadors and Recruiters 

� Represent the school in a professional 
and competent manner 

� Attend at least one community meeting 
per month

� Speak on behalf of the school with 
Optimism, Clarity, and Determination

� Promote the school in online spaces via 
the online petition
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Enrollment

What can you do 
to make sure we all sleep? 

With a partner, chat about the Board’s role in recruitment. 
Brainstorm a list of 3 strategies that could positively impact 

our recruitment and enrollment efforts.
You have 5 minutes. 

53
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Time Focus
11:00 – 11:20 Welcome, Overview, & Whip Around

11:20 – 11:45 Introduction and Context
11:45 – 12:20 Mission, Vision, and Core Principles
12:20 – 1:20 School Operations

1:20-1:30 Break
1:30 – 2:30 Governance vs Management (Working Lunch)
2:30 – 3:30 Practice Interview
3:30 – 4:15 By-Laws, COI, and Committees 

4:15 – 4:25 Break

4:25 – 5:05 Finances and Facilities
5:05 – 5:35 Community Outreach
5:35 – 5:45 Work Ahead
5:45 – 6:00 Questions and Closing
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ŗsɮǼ�ǢǼsƼǣ
Community 
Outreach

Community Support Goals  Community Outreach 

Sign up to support
with the planning for 
our community 
canvassing

Gather at least 5 letters 
of support from 
Community Supporters. 
(This includes business 
leaders, non-profit 
leaders, political 
leaders etc.)

Over 2000 signatures by 
June 1st (Each Board 
member collects at least 
30)
At least 60 intent to enroll 
forms 
At least 30 community 
partnership letters (at 
least 5 per Board 
member)

Attend at least 1
community event and
share (formally or 
informally) the work 
we are doing to bring 
Aurum Prep to Deep 
East Oakland.  

Due: NNow Due: MMonday, May 15th Due: MMonday, May 30th Due: OOngoing Monthly
All:

• Choose at least one event from the Community Outreach list to attend with David
• Encourage friends, family, acquaintances etc. to attend April and May information sessions

Authorizer Prep

56

�Topic Assignments
�Ways to Prep
�Review list of possible questions and bullet 

points provided by DH
�HireVue assignments
� 1:1 phone and in-person coaching with DH
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Time Focus
11:00 – 11:20 Welcome, Overview, & Whip Around

11:20 – 11:45 Introduction and Context
11:45 – 12:20 Mission, Vision, and Core Principles
12:20 – 1:20 School Operations

1:20-1:30 Break
1:30 – 2:30 Governance vs Management (Working Lunch)
2:30 – 3:30 Practice Interview
3:30 – 4:15 By-Laws, COI, and Committees 

4:15 – 4:25 Break

4:25 – 5:05 Finances and Facilities
5:05 – 5:35 Community Outreach
5:35 – 5:45 Work Ahead
5:45 – 6:00 Questions and Closing

THROUGH RIGOROUS INSTRUCTION AND POSITIVE CHARACTER 
EDUCATION, AURUM PREPARATORY CHARTER SCHOOL EDUCATES ALL OF 
ITS STUDENTS, GRADES 6 – 12, TO SUCCEED IN COLLEGE AND LIFE AND 

TO SERVE AS THE NEXT GENERATION OF MORAL LEADERS.

Ambitious Learners | Responsible Leaders 589/13/2016
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Appendix T– Letter of Financial Support from Board of Directors  
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Appendix U– Letter of Financial Support from Building Excellent Schools 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

August 22, 2016 

Oakland Unified School District 
Trans Pacific Centre Building 
1000 Broadway #680 
Oakland, CA 94607 

 

Re: Commitment of Start-Up Funds to Aurum Preparatory Academy Charter School 

 

To Whom It May Concern: 

 

We are pleased to inform you that Building Excellent Schools Post Authorization Fund, infused through 
funding provided by the Walton Family Foundation to Building Excellent Schools, will make available 
$325,000 of start-up funds to Aurum Preparatory Academy Charter School for the start-up year (fiscal 
year 2016-2017) upon charter authorization.  These funds will be characterized as a $325,000 grant. 

 

The grant is given in support of the start-up needs of Aurum Preparatory Academy Charter School and 
will be contingent upon authorization of Aurum Preparatory Academy Charter School. 

 

Sincerely, 

 

Susan Walsh 
Chief Academic Officer 
Building Excellent Schools 
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Appendix V– Funding Levels from Educate78 
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Appendix W– Budget 
 

Multi-Year Budget Projection  
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FCMAT LCFF Calculator 
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Three-Year Cash Flows 
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Budget Narrative  
 

The following is our multi-year budget assumptions for all non-government revenue: 
 

Major Assumptions 
x Facility Size and Cost.  Assumes 85 square feet per student @ $5.88 per square foot. This 

is below market rate and reflects our estimate for prop 39.  
x Staff FTE. Assumes growth of staff per student enrollment and annual 3% COLA.  
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Operating Revenues 
 

x LCFF per ADA Funding as follows: 
 

 
 

x Grants – Federal. Assumes $447 as average per student (not including PCSGP and 
Federal Nutrition Program). $575,000 PCSGP funding (to be received from Year 0 through 
Year 2).  

x Grants – Private.  Assumes start-up funding of $325,000 from the Walton Family 
Foundation secured through partnership with Building Excellent Schools, $95,000 in Year 
0 planning from Educate78 and $396,000 over 5 years.  

x Nutrition Funding – State & Federal. Assumes 90% FRL. 
x Program Fees. Does not include. We anticipate serving a high poverty community. 
x Contributions, in kind. We will solicit contributions in kind but do not assume. 
x Contributions, in cash. Assumes conservatively Board contributions/fundraising @ 

$30,000 per year. 
x Investment Income. Assumes conservatively no investment income.  
x Transportation. Transportation will be provided by the local school district. 

 

Operating Expenditures - Administration 
 

Salaries – Admin (Professional)  
x Salaries below are pre-inflation base year 2018 - 2019 
x Pre-Operational Period (POP). Assumes .8 FTE (September – June) Executive Director 

at $90K pro-rated; .25 FTE Operations Manager (OM) @ $65K pro-rated 
x Y1. Assumes 1 ED @ $90K, 1 OM @ $65K, and 1 Students Supports Coordinator @ 

$55K, 1 Dean of Students @ 60K, and 1 Operations Associate @ 40K 
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x Y2. Assumes all admin positions returning w/3% COLA; and adding 1 Dean of Curriculum 
and Instruction @ $60K 

x Y3.  Assumes all admin positions returning w/3% COLA; 1 MS Principal @ $80K, 1 Dean 
of Recruitment @ $65K, and a Director of Finance and Operations  @ 85K, 1 Dean of 
Placement and Alumni Success @ 65K. 

x Y4.  Assumes all admin positions returning w/3% COLA;   
x Y5.  Assumes all admin positions returning w/3% COLA;  
x Accounting – Audit. Assumes $5K in POP, $10K in Y1, w/3% COLA each year thereafter 
x Legal. Assumes @ $5K in POP and Y1, $10K in Y2 with 3% COLA thereafter 
x Payroll. Assumes $200 per payroll period with 3% COLA after POP 
x Information Management and Technology. Assumes $20K in Y1, with additional $20K 

each year, as based on similar schools 
x Office Supplies and Materials. Assumes $1500 in POP, $50 per student in all years w/3% 

COLA after Y1 
x Other - Furniture.  Assumes $2,000 for a server, $8,000 for a phone system, $1,000 for 

VM Ware license, all to be spent in year 1. Approximately $3,000 in administrative desks, 
chairs, and filing cabinets to be spread out between years 0 through 3 

x Professional Development, Admin/Board. Assumes $5K in Y1, with $5K incremental 
growth for years 2 and 3 with 3% COLA thereafter, based upon costs of similar schools 

x Dues. Assumes $2K annually for CCSA membership and additionally assumes $1,800 per 
year for membership in other organizations 

x Fundraising. Assumes costs based upon growth needs, based on similar schools 
x Recruitment/Advertising. Assumes annual costs based upon growth needs, based on 

similar schools 
x Travel Expenses for Staff/Board. Assumes annual costs based on study of high 

performing schools and staff growth, based on similar schools 
x Bank Charges – Current (Short Term). Assumes $20 per month with 3% cola. 
x Other - Back Office Provider.  Assumes cost of Back-Office Provider   

 

Instructional Services\Salaries – Teachers 
x Salaries below are pre-inflation base year 2018 - 2019 
x Assumes 3% COLA for all returning positions each year 
x Y1.  Assumes 6 regular education teachers @ $47K and a 1 special education teacher @ 

$50K 
x Y2.  Assumes all regular and special education teaching positions returning; assumes 7 

additional regular education @$47K and 1 more special education teacher @$50K;  
x Y3.  Assumes all regular and special education teaching positions returning; assumes 6 

additional regular education @ $47K and 1 special education @ $50K 
x Y4.  Assumes all regular and special education teaching positions returning;  
x Y5.  Assumes all regular and special education teaching positions returning;  

 

x Contracted Services, Instructional.  Assumes Speech/Language, OT, Counseling needs 
as contracted, $134,350 in Y1, $231,700 in Y2, and increasing by inflation thereafter, based 
upon projected 11% special education population, estimated needs, and costs of similar 
schools 
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x Instructional Technology in Classrooms. Assumes $250 per student with 1/3 
replacement costs annually per year in regular education; assumes additional $500 per 15 
special education, with 1/3 replacement costs annually, based on similar schools 

x Instructional Supplies & Materials. Assumes $300 per student in regular education; 
assumes $300 per year in special education with 11% qualifying 

x Other - Furniture.  Assumes $110 in chairs and desk for each new student. Assumes 
$2,330 per new teacher for tables, desks, chairs, filing/storage cabinets, bookshelves, 
whiteboards, projectors, and other equipment.  

x Testing & Assessment. Assumes minimal costs in POP for preparation and resource 
materials; assumes costs of NWEA, and special education testing, and growth needs of 
school, based on costs of similar schools 

x Professional Development, Instructional. Assumes at least $750 per teacher per year 
with 3% cola. 

x Purchased Management Services.  Assumes no costs 
x Other - Classroom Libraries.  Assumes $2K per class per year 
x Other - Health/Wellness Programs.  Assumes the cost of such items as Bullying 

Prevention 
 

Other Student Services 
 

x Salaries.  Other Student Services.  Health Services. Assumes small health costs 
x Student Transportation. Assumes no cost 
x Food Services. Assumes at full cost of National School Lunch Program plus 10% 

additional as based upon similar schools 
x Athletic Services. Assumes small costs per growth each year 
x Purchased Management Services.  Assumes no costs 
x Other.  School Trips.  Assumes small costs per growth of school, $30 per student 

 

Operations and Maintenance of Plant 
 

x Salaries – Operation and Maintenance of Plant.  Assumes no costs 
x Utilities. Assumes costs based on similar and local schools @ $70 per student per year 
x Maintenance of Buildings & Grounds. Assumes costs based on contracted cleaning 

company, reflecting growth of school over time, based on similar schools 
x Maintenance of Equipment.  Assumes conservative costs, reflecting growth of school 

over time, based on similar schools 
x Rental/Lease of Equipment. Assumes $6,000 lease per copier, 2 in Y1, 2 in Y2, 3 in Y3, 

3 in Y4, 3 in Y5 
x Capital Debt Service.  Assumes no cost 
x Renovation/Construction.  Assumes cost embedded into lease costs 
x Acquisition of Capital Equipment. Assumes costs each year based on growth of school 

and costs of similar schools 
x Purchased Management Services.  Assumes no costs 
x Other.  Cafeteria Tables.  Assumes costs each year based on growth of school and costs 

of similar schools 
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 Modified Budget Assumptions (All assumptions are the same besides those below)  
x Pre-Operational Period (POP). Assumes .8 FTE (September – June) Executive Director 

at $90K pro-rated; .25 FTE Operations Manager (OM) @ $65K pro-rated 
x Y1. Assumes 1 ED @ $90K, 1 OM @ $65K, and 1 Students Supports Coordinator @ 

$55K, .5 Operations Associate @ 40K   
x Y2. Assumes all admin positions returning w/3% COLA; and adding 1 Dean of Curriculum 

and Instruction @ $65K and 1 Dean of Students @ $60K 
x Y3.  Assumes all admin positions returning w/3% COLA; 1 MS Principal @ $80K, 1 Dean 

of Recruitment @ $65K, and a Director of Finance and Operations @ 85K, 1 Dean of 
Placement and Alumni Success @ 65K. 

x Y4.  Assumes all admin positions returning w/3% COLA;   
x Y5.  Assumes all admin positions returning w/3% COLA;  

 
Instructional Services\Salaries – Teachers 

x Assumes 3% COLA for all returning positions each year 
x Y1.  Assumes 6 regular education teachers @ $47K  
x Y2.  Assumes all regular and special education teaching positions returning; assumes 6 

additional regular education @$47K or $48.5K and 2 special education teachers @$50K;  
 
Operating Revenues 

x LCFF per ADA Funding as follows: 
 

 
 

x Grants – Federal. Assumes $447 as average per student 
x Grants – Private.  Assumes start-up funding of $325,000 from the Walton Family 

Foundation secured through partnership with Building Excellent Schools, $95,000 in Year 
0 planning from Educate78 and $396,000 over 5 years.  

 
Operating Expenditures 

x Legal. Assumes @ $3,000 in Y1 
x Contracted Services, Instructional. Assumes $144,350 in services in Y1  
x Board and Admin Development. Assumes $3,000 in Y1 
x Staff Orientation. Assumes $14,000 in Y1 
x Professional Development, Admin/Board. Assumes $5K in Y1, with $5K incremental 

growth per year, based upon costs of similar schools 
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Appendix X – Impact Statement  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Impact Statement1 
 

Governing Law: The governing board of a school district shall require that the petitioner or 
petitioners provide information regarding the proposed operation and potential effects of the 
school, including, but not limited to, the facilities to be utilized by the school, the manner in 
which administrative services of the school are to be provided, and potential civil liability 

effects, if any, upon the school and upon the school district. (Education Code Section 47605(g)). 
 
Aurum Preparatory Academy agrees to permit the County to inspect and receive copies of all 
records relating to the operation of the school, including financial, personnel, and pupil records. 
Aurum Prep shall promptly comply with all such reasonable written requests. The records of the 
School are public records under shall comply with the California Public Records Act. 
 
Aurum Preparatory Academy shall be operated by a California nonprofit public benefit 
corporation, Aurum Preparatory Academy. This corporation is organized and operated 
exclusively for charitable purposes within the meaning of Section 501(c)(3) of the Internal 
Revenue Code and California Revenue and Taxation Code Section 23701d.  
 
Pursuant to Education Code Section 47604(c), an entity that grants a charter to a charter school 
operated by or as a nonprofit public benefit corporation shall not be liable for the debts or 
obligations of the School or for claims arising from the performance of acts, errors or omissions 
by the School if the authority has complied with all oversight responsibilities required by law. 
The School shall work diligently to assist the County in meeting any and all oversight 
obligations under the law, including monthly meetings, reporting, or other County-requested 
protocol to ensure the County shall not be liable for the operation of the School.  
 
The corporate bylaws of Aurum Preparatory Academy shall provide for indemnification of the 
School’s Board, officers, agents, and employees, and upon authorization Aurum Prep will 
purchase general liability insurance and Board Members and Officer’s insurance. Insurance 
amounts are determined by recommendation of Aurum Preparatory Academy’s insurance 
company for schools of similar size, location, and student population. The County shall be 
named an additional insured on the general liability insurance of Aurum Preparatory Academy.   
 
The Aurum Preparatory Academy Board will institute appropriate risk management practices as 
discussed herein, including screening of employees, establishing codes of conduct for students, 
and dispute resolution. 
 
Administrative Services  
 

Governing Law: The manner in which administrative services of the School are to be provided. 
—California Education Code Section 47605(g) 

 
With the exception of services performed by ACOE in providing supervisorial oversight to 
Aurum Preparatory Academy as defined by Education Code Section 47604.32, all charter-

                                                
1 This Appendix is an update and provides additional information as it pertains to our Impact Statement 
and our plan for resource utilization.   
 



requested services from ACOE are likely to be on a fee-for-service basis. Mutually agreed-upon 
fees must be in place prior to the charter-requested service. Aurum Preparatory Academy will 
establish a competitive bid process balancing quality and price to outsource many of the services 
not retained from ACOE.  
 
Aurum Preparatory Academy may contract with the county for some of its administrative 
services. The Aurum Preparatory Academy staff will cooperate fully with ACOE staff in the 
preparation and reporting of all required data and financial information. The county and the 
charter school may enter negotiations to provide services to the charter school. Such services will 
be mutually agreed upon. Neither party is obligated to provide or accept such services, but may 
do so by mutual agreement. The Superintendent of ACOE or the designee of the county is 
authorized to negotiate and enter into an agreement to provide services to the charter school.  
 
The County may charge for the actual costs of supervisorial oversight of Aurum Preparatory 
Academy not to exceed 1% of the charter school’s revenue, or the County may charge for the 
actual costs of supervisorial oversight of Aurum Preparatory Academy not to exceed 3% if 
Aurum Preparatory Academy is able to obtain substantially rent free facilities from the County.  
Notwithstanding the foregoing, the County may charge the maximum supervisorial oversight fee 
allowed under the law as it may change from time to time. 
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Appendix Y – School Wellness Plan  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



School Wellness Plan1  
 

Aurum Preparatory Academy is committed to the physical, mental, and emotional wellness of 
our students. As a result, we have constructed a school wellness plan that will establish healthy 
childhood habits that will help our students to counteract the rising illnesses related to physical 
inactivity, unhealthy eating habits, and obesity. Therefore, in accordance with the National 
Alliance for Nutrition and Activity, Aurum Preparatory Academy has established the following 
goals pertaining to its school wellness plan2:  

x Aurum Preparatory Academy will engage students, parents, teachers, food service 
professionals, health professionals, and other interested community members in 
developing, implementing, monitoring, and reviewing nutrition and physical activity 
policies. 

x All students in grades 6 – 8 will have opportunities, support, and encouragement to be 
physically active on a regular basis. Specifically, our students will engage in PE at least 
twice a week for a minimum of 100 minutes.  

x In accordance with the Child Nutrition Act and the Richard B. Russel National School 
Lunch Act, foods and beverages sold or served at school will meet the nutrition 
recommendations of the U.S. Dietary Guidelines for Americans3.  

x Qualified child nutrition professionals will provide students with access to a variety of 
affordable, nutritious, and appealing foods that meet the health and nutrition needs of 
students; and will provide clean, safe, and pleasant settings and adequate time for 
students to eat. 

x To the maximum extent practicable, Aurum Preparatory Academy will participate in 
available federal school meal programs (including the School Breakfast Program, 
National School Lunch Program [including after-school snacks], and Fruit and Vegetable 
Snack Program. 

x Aurum Preparatory Academy will provide nutrition education and physical education to 
foster lifelong habits of healthy eating and physical activity, and will establish linkages 
between health education and school meal programs, and with related community 
services. 

In order to achieve these goals, Aurum Preparatory Academy will establish a school health 
council to develop, implement, monitor, review, and, as necessary, revise school nutrition and 
physical activity policies. The council also will serve as resources to school sites for 
implementing those policies. The school health council will consist of a group of individuals 
representing the school and community, and includes parents, students, representatives of the 
school food vendor, and a school administrator. The school health council will meet at least once 
a trimester in order to determine progress towards goals and redirect appropriately. 

Nutritional Foods and Beverages Sold and Served at School 
 

                                                           
1 In alignment with ACOE’s request for supplemental information we have included a School Wellness Plan in our 
update.    
2 "Model Policies ~ Model School Wellness Policies." Model Policies ~ Model School Wellness Policies. National Alliance for 
Nutrition and Activity, n.d. Web. 
3 "2015–2020 Dietary Guidelines for Americans." 2015–2020 Dietary Guidelines for Americans. Dietary Guidelines for 
Americans, n.d. Web. 



Meals served at Aurum Prep and through the National School Lunch and Breakfast Programs 
will: 

x be appealing and attractive to children; 
x be served in clean and pleasant settings; 
x meet, at a minimum, nutrition requirements established by local, state, and federal 

statutes and regulations; 
x offer a variety of fruits and vegetables; 
x serve only low-fat (1%) and fat-free milk and nutritionally-equivalent non-dairy 

alternatives (to be defined by USDA); and 
x ensure that half of the served grains are whole grain 

Free and Reduced-priced Meals. Aurum Prep will make every effort to eliminate any social 
stigma attached to, and prevent the overt identification of, students who are eligible for free and 
reduced-price school meals. Toward this end, Aurum Prep may utilize electronic identification 
and payment systems. 

All Foods and Beverages Sold Individually. Outside the reimbursable school meal programs 
(including those sold through a la carte [snack] lines, vending machines, student stores, or 
fundraising activities) during the school day, or through programs for students after the school 
day, will meet the following nutrition and portion size standards: 

Beverages 

x Allowed: water or seltzer water without added caloric sweeteners; fruit and 
vegetable juices and fruit-based drinks that contain at least 50% fruit juice and that 
do not contain additional caloric sweeteners; unflavored or flavored low-fat or fat-
free fluid milk and nutritionally-equivalent nondairy beverages (to be defined by 
USDA); 

x Not allowed: soft drinks containing caloric sweeteners; sports drinks; iced teas; fruit-
based drinks that contain less than 50% real fruit juice or that contain additional 
caloric sweeteners; beverages containing caffeine, excluding low-fat or fat-free 
chocolate milk (which contain trivial amounts of caffeine). 

Foods. A food item sold individually: 

x will have no more than 35% of its calories from fat (excluding nuts, seeds, peanut 
butter, and other nut butters) and 10% of its calories from saturated and trans fat 
combined; 

x will have no more than 35% of its weight from added sugars;8 
x will contain no more than 230 mg of sodium per serving for chips, cereals, crackers, 

French fries, baked goods, and other snack items; will contain no more than 480 mg 
of sodium per serving for pastas, meats, and soups; and will contain no more than 600 
mg of sodium for pizza, sandwiches, and main dishes. 



Nutrition and Physical Activity Promotion 
 

Nutrition Education and Promotion. Aurum Preparatory Academy aims to teach, encourage, 
and support healthy eating by students. Aurum Prep will provide nutrition education and engage 
in nutrition promotion that: 

x is offered at each grade level as part of a sequential, comprehensive, standards-based 
program designed to provide students with the knowledge and skills necessary to promote 
and protect their health; 

x includes enjoyable, developmentally-appropriate, culturally-relevant, participatory 
activities, such as contests, promotions, taste testing, farm visits, and school gardens; 

x promotes fruits, vegetables, whole grain products, low-fat and fat-free dairy products, 
healthy food preparation methods, and health-enhancing nutrition practices; 

x emphasizes caloric balance between food intake and energy expenditure (physical 
activity/exercise); 

x links with school meal programs, other school foods, and nutrition-related community 
services; 

x teaches media literacy with an emphasis on food marketing; and 
x includes training for teachers and other staff. 

Integrating Physical Activity into the Classroom Setting. For students to receive the state-
recommended amount of physical activity (i.e. at least 100 minutes every week) and for students 
to fully embrace regular physical activity as a personal behavior, students need opportunities for 
physical activity beyond physical education class. Toward that end: 

x classroom health education will complement physical education by reinforcing the 
knowledge and self-management skills needed to maintain a physically-active lifestyle 
and to reduce time spent on sedentary activities, such as watching television; 

x opportunities for physical activity will be incorporated into other subject lessons; and 
x classroom teachers will provide short physical activity breaks between lessons or classes, 

as appropriate. 

Food Marketing in Schools. School-based marketing will be consistent with nutrition education 
and health promotion. As such, schools will limit food and beverage marketing to the promotion 
of foods and beverages that meet the nutrition standards for meals or for foods and beverages 
sold individually. School-based marketing of brands promoting predominantly low-nutrition 
foods and beverages is prohibited. The promotion of healthy foods, including fruits, vegetables, 
whole grains, and low-fat dairy products is encouraged. 

Weekly Physical Education (P.E.). All students in grades 6 -8, including students with 
disabilities, special health-care needs, and in alternative educational settings, will receive bi-
weekly physical education (or its equivalent of 100 minutes/week for Aurum Prep students). 

 

Monitoring and Review  
 



Monitoring. The Operations Manager, under the supervision of the Executive Director, will 
ensure compliance with established nutrition and physical activity wellness policies. In the 
school, the designee will ensure compliance with those policies in the school and will report on 
the school's compliance to the authorizer.  

Food service staff, at the school will ensure compliance with nutrition policies within report on 
this matter to the Operations Manager. In addition, the school will report on the most recent 
USDA School Meals Initiative (SMI) review findings and any resulting changes. The Operations 
Manager will develop a summary report every three years on district-wide compliance with the 
district's established nutrition and physical activity wellness policies. That report will be 
provided to the school board and also distributed to all school health councils, parent/teacher 
organizations, school principals, and school health services personnel in the health council. 

Policy Review. Assessments will be repeated every three years to help review policy 
compliance, assess progress, and determine areas in need of improvement. As part of that review, 
Aurum Prep will review our nutrition and physical activity policies; provision of an environment 
that supports healthy eating and physical activity; and nutrition and physical education policies 
and program elements. The health council will then revise the wellness policies and develop 
work plans to facilitate their implementation. 
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Appendix Z – Facilities Utilization  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Facility Plan1 
 

Aurum Preparatory Academy plans to locate, lease or renovate a facility in the 2017-2018 planning year 
which can house, at minimum, the first three years of our school’s growth.  The requirements for our initial 
facility are as follows. 

Grade Number of Students 

Level Year 1 Year 2 Year 3 

2018-2019 2019-2020 2020-2021 

6 132 132 132 

7 0 132 132 

8 0 0 132 

TOTAL 132 264 396 

MS Core Classrooms 

# of classrooms 5 9 14 

size (sf) 750 750 750 

Total space 3,750 6,750 10,500 

Specialty Classrooms- Community Space 

# of classrooms 1 1 1 

size (sf) 2,000 2000 2000 

Total space 2,000 2000 2000 

Total req'd class space  5,750 8,750 12,500 

Administration 

offices + 2 3 4 

size (sf) 500 500 500 

Total space 1,000 1,500 2,000 

Support Space 

Pull out classrooms, storage etc 2 2 3 

                                                           
1 In alignment with ACOE’s request for supplemental information we have included a Facility Plan in our 
supplemental information.    



size (sf) 1,000 1,000 1,000 

Total space 2,000 2,000 3,000 

Subtotal Space 8,750 12,250 17,500 

Total support space 2,000 2,000 3,000 

Hallways and Bathrooms etc *subtotal plus 30% 2,635 3,675 5,250 

Gross required SF 11.375 15,925 22,750 

 

Process for Identifying and Securing Facility ______________________________________________ 

Aurum Preparatory Academy is considering two potential options for their initial facility, each with a 
clear plan for identification, lease, or procurement. These potential options include a Prop39 request and 
leasing a private facility. Members of our founding team have experience working with a number of 
brokers and real estate consultants who may be identified as primary points of contact for the procurement 
of a facility.  Among these individuals are: 

x Parren James – Greenhawk Consulting  
o Mr. James has significant commercial real estate acquisitions and asset management 

experience and has worked with many well-capitalized property owners throughout the 
Bay Area. 

x Joseph Weinstein-Carnes – California Charter School Association  
o Mr. Weinstein-Carnes represented a large portfolio of charter schools in Oakland and the 

Bay Area. He has successfully assisted a wide range of schools in Oakland in finding 
suitable facility locations, engaging in the prop39 process, and determining the proper 
renovations and certifications for occupation. 

x Mike Ronan* Consultant – MB Ronan Consulting   
o Mr. Ronan has provided education services to public charter schools and school districts 

since 1997. Mr. Ronan founded three non-profits education service providers. He also 
served as an advisor to the Founder and CEO of Building Excellent Schools. The MB 
Ronan Consulting team has worked with over 100 schools in providing cost effective, 
timely and efficient solutions to today’s challenges. Their focus is in urban communities 
where complex problems require creative solutions that respect the culture of those we 
seek to serve.  

x Turner-Agassi 
o Aurum Preparatory Academy has negotiated the services of Turner-Agassi for renovation 

project management services. Turner-Agassi has developed a wide range of charter 
school facilities in the country with a portfolio of 70 high performing charter schools, 
serving 35,000 students throughout the US. Turner-Agassi mitigates client risks by 
providing funding and expertise to ensure projects are completed on-time and on budget. 
Turner-Agassi has a team of real estate professionals that manage every aspect of the real 
estate development process from site search and selection through design, permitting, and 
construction.   

Potential Prop39 Requests______________________________________________________________ 



Aurum Preparatory Academy’s founding team will submit a Prop39 request in the fall of 2017 for a 
suitable facility. Our founding team has been able to walk through and view the available Prop39 
facilities in our target community. We have crafted an extensive community engagement and recruitment 
plan mentioned in order to ensure that we are able to successfully attain a Prop39 offering.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
8601 Macarthur Blvd. Building 300 
Oakland, CA, 94605 
 
This former charter school facility is housed with enough classrooms and space to accommodate Aurum 
Preparatory Academy for its first two years of operation. There is a large multi-purpose room and enough 
restrooms for our needs. The building would require minor renovations and is currently unoccupied. 
Centered off of Macarthur Blvd. and right next to Youth Uprising, this location would be next to where we 
anticipate many of our families would live.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2455 Church Street. 
Oakland, CA, 94605 
 
This former adult school is in poor condition and would require extensive renovations for occupation. The 
building is completely vacant and the classroom sizes are appropriate. However, Aurum Preparatory would 
need to negotiate with the district on the terms of the lease terms as there are many capital improvements 
to be made including but not limited to: wiring, plumbing, and cleaning. This building is still well within 
range of our target community and is a viable option to suit our needs.  



 

Existing Facilities with Renovations 
_______________________________________________________ 

Aurum Preparatory Academy’s founding team has already begun the targeted search for facilities which 
could be utilized or renovated within the East Oakland area, primarily focused on those located within 
94603, 94605, and 94612.  Founding team members with real estate experience have inquired with the 
landlords of the facilities shown below, as well as several others in the proximal area, and have received a 
positive response regarding a potential lease negotiation with Aurum Preparatory Academy. 

  

EC Reems Academy  
8425 Macarthur Blvd. 
Oakland, CA 94605 
22,654 sqft between two free standing buildings / 0.18 Acres / 30,000 SF exterior with 20 parking stalls 
Negotiable NNN based on cost of tenant improvements  
 
The skeleton of the main facility is soundly built and able to be renovated per our school’s needs.  The 
smaller building (5,000 sf) with the addition of trailers could serve Aurum’s year one needs renovations are 
completed on the larger building. The building is completely vacant, making Aurum Preparatory Academy 
one of the only potential occupants, and the facility’s owner has expressed a desire to lease the facility to a 
tenant designed to serve the community.  The buildings sit on seven total acres of landlord-owned property, 
which Aurum Preparatory Academy would be able to take advantage of 30,000 square feet of exterior space 
for  activities and operations.  The facility is located in the heart of Macarthur Blvd in close proximity to 
many of our community partners including Youth Uprising and Cox Academy. This building is surrounded 
by the residential neighborhoods in which we anticipate many of our families to live.  Aurum prep has been 
working with owner’s brokerage representative to explore leasing, lease to own, and temporary lease 
options.   



 

 

 

 

 

 

 
 
 
 
6733 Foothill Blvd.  
Oakland, CA 94605 
35,045 sqft in one free standing building sitting on 1.57 total acres 
 
This former retail facility is in need of repair, but can be renovated easily due to its large contiguous space 
to meet our school’s needs. The building is in a prime location, directly within our target area. This facility 
option would be convenient for East Oakland families.  The facility is owned by a well-capitalized landlord 
experienced in creative build-outs and charter school construction.  The owner plans to lease to a charter 
school and develop residential units in a program that would serve the needs of our slow growth model. 
The large adjacent parking lot would serve our operational and transportation needs very well. If the  
landlord moves forward with another charter due to the timing of this application, the owner has offered to 
assist us in finding another option.   

Building Code and ADA Compliance Procedure 

Aurum Preparatory Academy will meet with code enforcement and architects at the outset of the process 
of building or renovation to ensure that all ADA and other requirements are met per the specified plan.  The 
architect employed by Aurum Preparatory will work under compliance of city codes when designing our 
building plan.  Currently, we are looking at several project management options; both Turner-Agassi and 
Pacific Charter School Development specialize in the charter school construction niche market and can 
provide invaluable insight on compliance during the planning and construction phases of our facility.  Our 
project manager will competitively bid qualified architects and contractors who have experience in similar 
developments. If a free-standing renovation option is chosen, lease negotiations will ensure that our 
landlord delivers the facility in compliance with all applicable building codes; from here, ADA code will 
become planning priority to facilitate the ease of eventual submittal of application for all necessary building 
permits, after signing the lease and architectural drawings are complete. 

Timeline for Private Facility Occupation 
________________________________________________________ 

x Site Location: +/- 30 days post-authorization 

Because we have begun our facility search and had initial conversations with property owners and real 
estate brokers, we believe this is a reasonable estimate for determining, with the continued help of our local 
partnership with the MB consulting and Turner-Agassi, the most optimal location for our facility 

x Lease Negotiation: +/- 60 days post-site location 



To negotiate rent, our landlord or property owner’s role in build-out, terms of insurance and other needs, 
we believe this timeline to be reasonable.  Also within this time period, we will engage a project manager 
to begin building conceptual plans with the services of an architect after an informed bidding process.  Lease 
terms which support our growth model should be agreed to within this time period. 

x Building Plan Finalization and Permitting: +/- 30 days after signing lease 

This time period allows our project manager to finalize building specification and apply for city permits.  
Our ADA and additional requirements will be present in any final building plans and permit applications. 

x Construction: +/- 140 days post-plan finalization and permit acquisition 

Once all permitting, compliance, and building designing is complete, we will break ground and begin the 
build-out of the facility under the oversight of our project manager. 

x Target Completion and Occupancy Date: June 1, 2017 

Based on common real estate timelines, this process could take from 45 to 60 days shorter than anticipated.  
We have built this timeline to reflect conservative estimates for proactive planning.  

Reasonable Budget Assumptions ________________________________________________________  

Reasonable budget assumptions for any initial facility option in the East Oakland submarket which we 
would pursue are as follows.  Each estimate is conservative based on the normal market rates for comparable 
facilities. 

x Rent: $5.88/NNN (industrial) - $12.00/NNN (retail).  Assumptions: Property owners have 
expressed that demand in this submarket is high, thus keeping rates to the above numbers. 

 
x Utilities: $1.00/psf - $2.25/psf.  Assumption: Pacific Gas and Electric keeps costs at a 

manageable rate based on other school utility budgets, which creates these figures. 
 

x Maintenance: $1.00/psf -$3.00/psf. Assumption:  CAM (common area maintenance) 
encompasses landscaping, building maintenance, HVAC maintenance, and janitorial services as 
needed. 

 
x Insurance:  $1.50/psf - $3.00/psf. Assumption:  This includes property and liability insurance. 

 
Aurum Preparatory Academy intends to complete a staged build-out of the facility it secures over a three 
year period.  We plan to negotiate 50% cost-sharing of improvements with the building landlord.  These 
strategies will allow us to offset expensive up-front facilities costs and will make the facility affordable for 
the charter school over the lifetime of the school’s occupancy.  
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Appendix AA – Community Engagement and Recruitment Plan  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Aurum Prep Community Engagement Strategy1 
 

Goal: Develop strategic partnerships with Oakland organizations to (1) create an education ecosystem in 
support of Aurum’s mission and encourage the development of the school’s programming and (2) further 
Aurum Prep’s ongoing student recruitment, especially as it pertains to recruiting a higher African American 
population given current underrepresentation in the Oakland charter school landscape.  
 
Engagement Strategy: using both grasstops and grassroots engagement, build a network of community 
partnerships with local schools, churches, nonprofits and businesses and their patrons  
 
Grasstops Approach 

1. 1:1s between partner organization leadership and Aurum Prep representative 
2. Host partner organization’s leadership at Aurum prep for tour/class observation 
3. Maintain relationships with partner organizations: 

a. Quarterly invitations to visit/volunteer at the school (opportunity to showcase student work and 
school events) 

b. Include partner organizations on monthly/quarterly community email updates and social media 
blasts 

c. Hold at least one in-person 1:1 with organization leadership per year 
4. As needed, request partner organization leadership’s public support in the form of Op-Eds, letters of 

support, or public speaking (ex: school board meetings) 
 
Grassroots  

1. Speaking engagements at churches, schools (ex: PTA meetings) or nonprofits 
2. Tabling at community/partner events (led by both Aurum staff and organized families) 
3. Ongoing parent organizing using the Snowflake Organizing Model to spearhead community engagement 

in the public sphere (board meetings, community events, etc.) 
Ladder of Engagement 
a. 1:1s between parent organizer and parents 
b. Host house party 
c. Appoint team leaders 
d. Attend regular meetings 
e. Publicly engage community 

 
Snowflake Organizing Model 

                                                        
1 This Appendix is an update and provides more information to our Student Recruitment and Enrollment Strategy on pages 91 – 93 of 
our original charter.  



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Source: http://www.cstreet.ca/organizing_snowflake_model_campaigns_in_nationbuilder 
 
 

 Sample Asset Map 
 

Our sample asset map is an example of the manner in which we approaching our recruitment strategy in order 
to ensure that we recruit the target student population as outlined in charter petition. This is by no means a 
comprehensive list of our plan and/or current relationships in the community but rather a guide into our 
strategy and approach into ensuring we recruit the target population. Please note that the each of the 
mentioned community partners below has a high proportion of African American students and have already 
agreed and allowed us to actively recruit from these sites.  
 

Key 
PC: Primary Contact(s) 
EG: Engagement Goal(s) 
 
Strong Supporter: actively supports Aurum’s recruitment/mission 
Medium Supporter: passively supports Aurum’s recruitment/mission 
No Relationship/Potential Relationship 
Non Supporter 

 
Schools Churches Nonprofits Social 

Services/Other 
Education for 
Change 
PC: Hae-Sin 
Thomas (Chief 
Executive Officer) 
and EFC’s Network 
Organizer 
EG: Access to 
elementary school 
network for 
recruitment 
 

Acts Full Gospel 
PC: Bishop Bob 
EG: Community 
support, tabling, 
recruitment 
 
 

East Oakland 
Youth 
Development 
Center 
PC: Regina 
Jackson (President 
and CEO) 
EG: Community 
support, physical 
space for 
recruitment, 
family 

Parks and Rec- 
Rainbow Center 
PC: Horace Huston 
EG: References/ 
flyering 
   
 



  connections, 
recruitment 
support 
 
 

 
Family Engagement Strategy: 

Aurum’s family engagement strategy takes a three pronged approach: High, Medium, and Passive touch. This 
together, these varying levels of touchpoints will keep families engaged over time without overwhelming the 
families or causing burnout from staff.  

 
High Touch: 

x Initial in-person 1:1 house visit 
x Quarterly check in phone calls  

Medium Touch: 
x Family Advisory Council: Parent leaders are invited, but also continue to invite other parents as they can 

make it. Identify secondary leaders who can lead a taskforce or an event 
x Education Nights: Geared towards parent education for the home (e.g., boosting literacy through the 

summer, Math Night!, etc) 
x Office Hours: Starting Winter 2017, hold office hours at a local community center (e.g., library) to 

answer questions and enroll students (can be 1-2x/week) 

Passive Touch: 
x Monthly Newsletters: Keep families in the loop about the progress of our school! Facilities updates, 

charter approval, spotlight on new hires, etc 
x Facebook Group: Weekly (or bi-weekly) posts to keep parents informed (can be about the school or 

events). Also posts that encourage parents to begin talking with each other  

2017 2018 
Winter Spring Summer Fall Winter Spring Summer Fall 

Students 
and 

Families

High Touch:
Phone Calls

House Meetings

Medium Touch:
Family Advisory 

Council
Education Nights

Office Hours
Passive Touch:

Newsletters
Facebook Group



        

Sample Family Experience:  
x Winter 2017 

o Current 4th grade family meets Recruitment Coordinator/Executive Director at a tabling event at 
the library Winter 2017 and signs up for more information 

o We follow-up to set up a 1:1 in person 
o The family’s information then goes into our database and is invited to our Facebook page 

� We will post updates onto the FB page biweekly 
� Send out a monthly newsletter with progress on the charter (facilities, approval, update 

on School Design, etc) and upcoming events 
x Spring/Summer 2017:  

o Receive invites for Literacy Night  
o Family Leadership Council (monthly) 

x Fall 2017 
o Meet for an update 1:1/phone call to check in on family’s priorities for the school year 
o Attend a “Back to School Night”  
o Facilities taskforce launch 

x Winter 2017 
o Family Leadership Council (monthly or every other month) 
o Enrollment taskforce launch 

x Spring 2018 
o Welcome Picnic for new Families! 

x Summer 2018 
o Final pre-opening house visits with either Executive Director or school staff 

2017 Tabling Timeline for Major Events  

Winter/Spring 
x Hold 1:1s with all community partners and then determine best times and days to table on a recurring 

basis 
x Schedule grassroots engagement opportunities (speaking to congregations, tabling, etc.) 

Summer 
x NAACP Grad Event (June) 
x Paradise Baptist Church Block Party (June 17th) 
x Art and Soul Festival (August 19-20) 
x Laurel District Fair 

Fall 2017 

High g High g

Medium Touch 

Passive Touch 

High High 

Medium Touch 



x Organize/prepare families for Prop 39 application 
 

Aurum Tabling/Recruitment Guide  
 

Goals  
1. Gather signatures 
2. Gather intent to enrolls 
3. Spread the word and build relationships 

 
How Tabling Benefits Community Members:   

1. Gives community members the chance to hear the mission and vision of Aurum Prep Academy, 
and encourages them to share the good news with their friends and family.  
2. Empowers community members to participate in bringing the proposed school to life by signing 
the support petition.  
3. Gives local parents and guardians the chance to indicate intent to enroll a child through the intent to 
enroll form.  
 

How Tabling Benefits Aurum Prep:   
1. Helps us spread the word and generate enthusiasm and community support.  
2. Signatures will prove to the Oakland Unified School District (OUSD) that the Oakland community 
wants and needs Aurum Prep.  
3. Gathering intent to enroll forms will demonstrate our capacity to maintain full enrollment and thrive for 
the long haul!  
4.  

How to Set Up the Table:  
1. Place the petition sheets facing outwards in a row along the edge of the table nearest the community 
members.  

a. Have AT LEAST one pen per stack, and keep the pens near the petitions.  
2. Place information sheets in stacks behind the petition sheets. Make sure the visual emphasis is on the 
petition.  
3. Keep the intent to enroll sheets tucked away in a safe corner.  
 

How to Engage:  
1. Split up! There should be at least one anchor and one floater.  

a. The floater surveys the crowd, inviting people to stop by the table.  
b. The anchor stands behind the table, directing people to the right resources.  

  
2. Floaters ask if the person would like to sign the petition or get more information.  

a. If yes, thank the person and direct them to the anchor.  
b. If no, say thank you and move on!  

  
3. IMPORTANT: Anchors must ask each person if they:  

a. Have a child currently in 4th grade or below -  
i. If yes, ask the parent to complete the Intent to Enroll form;  

b. Would like to sign the petition -  
i. If yes, direct them to the petition and ensure they complete their row;  

c. Would like more information -  
i. If yes, give them a brochure.  

 
Sample Talking Points:  
Q: What’s the school like?  



A: (1) We will have a special emphasis on College Prep and literacy in all forms: financial, technological, and 
traditional (reading, writing). Our college going culture provides students with a rigorous curriculum that will 
prepare them to be successful to and through college; we will achieve this through our unique approach to 
literacy and extended this subject (2) Our school has robust character development that will allow our students 
to make moral decisions and develop in to their best selves. We will have a values-based culture centered on 
Focus, Integrity, Respect, Self-Determination, and Team.  (3) The school incorporates design thinking - a 
process that will allow our students to solve their own problems and ultimately become leaders and 
entrepreneurs 
 

Sample 1st Touch Letter  
To the parents of student name,  
 
Dear parent name,  
 
Thank you for your interest in Aurum Preparatory Academy (“Aurum Prep”). We know you signed up for 
Aurum Prep because you believe in the potential of student name and our ability to provide your child with a 
quality option for their education. We are looking forward to the opportunity to provide student name with a 
rigorous education in a warm, joyful, and loving school culture. Our school design is rooted in the following 
principles:  
 
College Preparation: We are committed to ensuring that every student that is prepared to succeed in college. 
We achieve this with a heightened focus on Mathematics and English, frequent college visits, and a college 
going culture.  
Character Development: We believe that education can help to make students the best versions of themselves. 
Therefore, we commit 30 minutes a day to character education.  
Design Thinking: In order to prepare students for the 21st century, we have a pathway that provides computers 
for every student and teaches them coding and entrepreneurship.  
 
We deeply believe that all children deserve a transformational education that will lead to success in college, 
career, and life. Aurum Preparatory Academy, is prepared to deliver that type of education for ___. However, 
we need your help in doing so, here’s how you can get involved:   

● Get involved and attend our monthly Family Advisory Council meetings. These meetings help us to 
shape the school. The next meeting is on __ from 5:30 – 6:30 pm at __ 

● Tell other families about Aurum Preparatory Academy and have them fill out a paper enrollment 
application or one on our website: www.aurumpreparatory.org 

● Sign up to volunteer with Aurum Preparatory Academy by completing a volunteer  
 

Once again, thank you for your continued support and we look forward to working together to create a quality 
middle school option for the community and student name.  
 
 
In Service, 
 
David Hardin 
Lead Founder, Aurum Preparatory Academy 
Website: www.aurumpreparatory.org 
Phone: 415-763-8974 
 

Sample Script for Aurum Prep Phone Banking: 
 
 



Hi, I am looking for _______. / Hi, is ______ there? 
 
My name is _______ and I am a (parent, board member, community member) calling from Aurum 
Preparatory Academy—the new college-prep middle school in East Oakland. Recently, you signed an intent 
to enroll form for _________ to join Aurum Prep, so I’m calling to give you an update on the school’s 
development as well as an opportunity to ask any questions you might have about the school. Do you have 
five minutes to talk? 
 
If Yes: Continue to Section 2.  
If No: Is there a time we could call back that would be better for you? (note time) Thank You.  

 
 
First off, we wanted to provide you with an update of our progress currently we are: 

1. {blank} 
2. {blank} 
3. {blank} 

  
It’s because of support from parents like you, who want more high-quality school choices in their 
communities, that we are able to reach this point, so thank you. We’re hoping to have a strong turnout from 
parents at our next family advisory council meeting, we’ll be serving dinner and holding a raffle for those 
who attend. The meeting will be on {blank date} goes from 5:30pm to 6:30pm would you be interested in 
coming? The address is at {blank} 
 
Will you be able to join us?  
 
If Yes: Mark Name. Great!  
If No: That’s okay! There will be plenty of other opportunities to get involved.  
 
Lastly, I wanted to make sure you had an opportunity to learn more about the school. You may remember 
that Aurum Prep will focus on college prep and literacy in all forms: financial, technological, and traditional 
(reading and writing). We will also focus on character development based on our FIRST core values: Focus, 
Integrity, Respect, Self-Determination, and Team. Our goal is that every single student who graduates from 
Aurum Prep in 12th grade is prepared not just for college, but for successful 21st century careers.  
Do you have any questions about the school?  
 
If Yes  and you know the answer: respond.  
If Yes  and you don’t know the answer: That’s a great question that would be better answered by our founder 
David Hardin. Can I have him call you back? Is there anything else you want to know? Pass 
questions/contact info to David.  
 
If No or after answering questions: Great! Thank you so much for your time. I hope you have a great 
evening, and I look forward to seeing you at Aurum Prep events in the future!  
 
Good bye.  
 

 
 
 
 
 
 
 



 
 
 
 
 
  



  

341  
 

Appendix AB – Plan for Collecting, Utilizing, and Reporting School Performance  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Data Analysis and Reporting1  
 

We will measure our students’ progress towards non-academic goals as we do for our academic 
goals: through teacher observation and student progress according to standards and objectives. 
Students will receive grades in the areas of character development, performing arts, and physical 
education every trimester via formal progress reports and report cards issued to and reviewed with 
families. Aurum Prep will use data from exit tickets to inform daily instruction, and Interim results 
to inform upcoming units and changes necessary towards the End-of-Year Assessments.   
 

Different stakeholders will use achievement data in different ways. The Board of Directors will 
use data to hold the Executive Director accountable and inform the school’s strategic planning. 
The Board will review a dashboard data every month with key performance indicators (e.g., MAP, 
SRI, and other nationally normed assessments, disaggregated by subgroups) and showing absolute 
scores, within-year gains/losses, and year-to-year gains/losses. School leadership will use 
achievement data on a weekly, trimester, and annual basis to assess the curriculum and instruction, 
evaluate teachers, and make operational decisions regarding the use of resources, including 
towards professional development needs. Teachers and staff will use performance data to develop 
re-teach action plans, reflect on their curriculum and instruction, and target students that require 
additional support or advancement. We will work closely with students to help educate them about 
their performance in age-appropriate ways. For example: we will track progress with charts 
displayed in the classroom and in personal, student-specific trackers; teachers and students will 
discuss ways for students to set and work towards personal goals; and we will frequently celebrate 
growth. 
 
Data Collection  
Aurum Preparatory Academy has evaluated various student information systems, and has 
narrowed down the options. In our evaluation of student information systems, we have 
determined that Illuminate Education, Powerschool, and Aries SIS to best fit our needs for data 
collection, analysis, and reporting. All of these systems are able to capture comprehensive 
personalized student data, academic data, and behavioral data.  Additionally, we intend to utilize 
Schoolzilla to create reports for teachers and staff. All standards-based benchmark assessment 
data, California Assessment of Student Performance and Progress (“CAASP”) data, and 
California English Development Test (“CELDT”) and English Language Proficiency 
Assessment for California (“ELPAC”) data will be housed in one of the aforementioned student 
information systems and imported into Schoolzilla for reporting. All assessments will be scanned 
into the SIS and the data will be available instantly. In addition, teachers are able to create scan 
sheets for teacher created formative assessments and create standards-based formative 
assessments. Via the Schoolzilla platform we create customized reports using data from the SIS.  
These reports will allow teachers and administrators to analyze growth, conduct detailed item 
analysis, and create intervention groups to monitor performance of intervention groups. 
 
Data Analysis and Utilization  
 

A full Data Day is built into the calendar after each 6 week assessment cycle and a re-teaching 
week follows each Data Day, as needed. Data Days will begin every 6 to 8 weeks and will include 
                                                           
1 This Appendix is an update and provides additional information as it pertains to our plan for collecting, analyzing, 
and reporting school performance. This Appendix aligns with pages of our original charter submission.   



review of assessment data in English Language Arts and Mathematics, and performance in 
Writing, Science, History-Social Studies, ELD. Data Days will ensure that each teacher 
understands the academic progress of our students - their strengths, weaknesses, trends, and plans 
for growth individually and collectively. Within these sessions, instructional team members will 
be trained in targeted data reflection and practice this concept to build data-usage capacity. Each 
Data Day session will have three large-scale goals: 
 

1. To assess the success of the plan of action from the Data day 
2. To determine remaining needs or areas of weakness from the previous plan of action and 

plan for the necessary ongoing individual student targeting for the upcoming weeks to 
address those needs and weaknesses 

3. To analyze new formative, summative or interim data and create a new plan of action for 
the upcoming week’s targeted intervention blocks and in-classroom re-teach structure and 
topics to best address the newly manifested needs of our student population at the individual, 
class, and all school levels 

 

School leadership will receive training and support from Building Excellent Schools and other 
professional sources including SRI and NWEA MAP professional training as well as curriculum 
training, in the following areas to effectively analyze, interpret, and use performance data to 
promote strong achievement for all students:  
 

x Informed spiraling: Looking at the most common skills across multiple standards for 
each content area and finding ways to use them frequently throughout the curriculum 
map in support of new standards and content, and determining how to fit spiraled 
objectives into daily Do Nows and Exit Tickets. 

x Formative and summative assessment writing: Analyzing exit tickets and checks 
for understanding to inform instruction before assessing on interim or end of year 
assessments.  

x Cross-curricular alignment: Suggesting and modeling multiple methods of how to 
bring literacy and mathematics priorities into all curricular areas. 

x Differentiation of student materials: Ensuring all students full access to our 
curriculum, regardless of language or needs. 

x Designing FOCUS curriculum: Designing curriculum to be both remedial and 
engaging in a way that ensures students close their outstanding mastery gaps. 

x Literacy growth tracking: Keeping specific and easily manageable records of our 
students’ reading growth, using SRI-informed data. 

x Action planning from data analysis: Making strategic decisions and taking 
impactful action steps to improve student achievement in real time with real time data. 

 
Reporting Student and School Performance  
 

Aurum Preparatory Academy is committed to the utilization of data for the purpose of informing 
our practice and sharing data with parents and community. Data is shared regularly with the Family 
Advisory Council and the Staff Leadership and shared more broadly with all parents through 
newsletters released throughout the school year.  In addition, our school will facilitate data 
accountability and data days at the classroom level. All parents will have access to weekly progress 
reports that include academic, attendance, and behavioral data.  



 
Aurum Preparatory Academy will promptly meet all reasonable inquiries for data from the 
Authorizer or other authorized agency and assure timely scheduled data reporting to our 
Authorizer in compliance with the law; further Aurum Preparatory Academy hereby grant 
authority to the State of California to furnish copies of all test results directly to the Authorizer, 
as well as to the School. 
 
Aurum Preparatory Academy will have a goal of every family having access to student 
performance data on a regular basis. Aurum Preparatory Academy will communicate student 
progress and attainment of measurable pupil outcomes regularly with students and their families. 
This will include school-wide meetings for families, and family/teacher conferences, weekly 
progress reports, and bi-weekly calls from advisors.  
 
In addition, Aurum Preparatory Academy will utilize multiple streams of data to review program 
effectiveness and inform programmatic decisions on a regular basis. Sources of data include, but 
are not limited to, CAASPP results, benchmark assessment results, unit assessment results, 
student reflections, portfolio evaluations, report cards, student, staff and family satisfaction 
surveys, discipline referrals, attendance rates, and student/family attrition rates.   
 
Aurum Preparatory Academy will disaggregate data by subgroups, grade-level, individual class, 
and student, and will be collected, analyzed, and disseminated in a transparent manner that 
promotes accountability and continuous improvement amongst members of the school 
community.  Aurum Preparatory Academy will employ a universal inquiry cycle to review the 
various types of data generated about the school program. 
Aurum Preparatory Academy will continuously review academic content and instruction in light 
of the data produced in accordance with this section, and will make improvements in curriculum, 
instruction and professional development as appropriate. To this end, a school improvement plan 
will be developed each year with input from the School’s community, staff, and board. 
 
Charged with stewardship of public school funds, the Aurum Preparatory Academy Board will 
systematically review Aurum Preparatory Academy’s data in order to monitor trends in student 
learning outcomes and ensure that there are sufficient and appropriate financial and human 
resources to properly enact the School’s program and remain true to the charter. The Board will 
work in conjunction with the Aurum Preparatory Academy leadership and community to make 
necessary changes in response to identified needs as reflected in the school’s data streams. 
 
In accordance with Title III, Aurum Preparatory Academy will adhere to all mandated reporting 
guidelines in relation to English Learners, including notification to parents regarding CELDT 
results and reclassification. In accordance with IDEIA, Aurum Preparatory Academy will 
comply with all state and federal laws regarding reporting requirements for children with IEPs. 
The School will annually publish the School Accountability Report Card (“SARC”) in 
accordance with state and federal laws as they apply to charters. 
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Appendix AC – Detailed School Schedule 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Figure 1.41: Sample Middle School Daily Schedule1 
 

Figure 1.42: Sample Middle School Abbreviated Schedule 
 

 
 
 

                                                           
1 This Appendix is an update and provides additional information as it pertains to our plan for school scheduling 
and staffing. This Appendix aligns with pages 75 – 76 of our original charter submission.   

Aurum Preparatory Academy Sample Schedule for Grades 6 - 8 
Monday, Tuesday, Thursday, and Friday 

Block Time 6th Grade  7th Grade 8th Grade Instructional 
Minutes  

 7:10 – 7:20 Staff Morning Huddle N/A 

 7:25 Doors Open, Breakfast Available (Last Breakfast served at 
7:45) 

N/A 

 7:50 Official start to school day N/A 
 7:50 – 8:20 Morning Advisory / DEAR / Homework Collection 

(Community Circle on Friday) 30 

 8:20 – 9:00  Morning Focus 40 
1 9:00 – 9:50 English 6 (1) English 7 (1) English 8 (1) 50 
2 9:50 – 10:40 Math 6 (1) Math 7 (1) Math 8 (1) 50 
 10:40 – 10:50 Break / Snack N/A 

3 10:50 – 11:40 Science 6 Science 7 Science 8 50 
4 11:40 – 12:30 English 6 (2) English 7 (2) English 8 (2) 50 
 12:30 – 1:20 Lunch / Recess N/A 

5 1:20 – 2:10 Social Studies 6 Social Studies 7 Social Studies 8 50 
6 2:10 – 3:00 Math 6 (2) Math 7 (2) Math 8 (2) 50 
 3:00 – 3:50 Enrichment / Physical Education 50 
 3:50 – 4:30 Afternoon Focus / Academic Support 40 
 4:30 Dismissal N/A  

 4:30 – 5:00 Detention / After School Tutoring/Enrichment  
Total: 460 

Aurum Preparatory Academy Sample Schedule for Grade 6  
Wednesday. Abbreviated Day 

Block Time 6th Grade  7th Grade 8th Grade Instructional 
Minutes  

 7:10 – 7:20 Staff Morning Huddle N/A 
 7:25 Doors Open, Breakfast Available  

(Last Breakfast served at 7:45) 
N/A 

 7:50 Official start to school day N/A 
 7:50 – 8:20 Morning Focus / DEAR / HW Collection 30 

1 8:20 – 9:10 English 6 English 7 English 8 50 
2 9:10 – 10:00 Math 6 Math 7 Math 8 50 
 10:00 – 10:10 Break / Snack N/A 

3 10:10 – 11:00 History 6 History 7 History 8 50 
4 11:00 – 11:50 Science 6 Science 7 Science 8 50 
 11:50 – 12:30 Lunch / DEAR N/A 
 12:30 – 1:30 Afternoon Focus / Academic Support 60 
 1:30 Dismissal  

Time: 290  



 
 

 
Aurum Prep Sample Schedule for Grade 6 – Monday, Tuesday, Thursday, and Friday 

Block Time Berkeley 6  Harvard 6  Morehouse 6 Stanford 6  
 7:10 – 7:20 Staff Morning Huddle 

 7:25 Doors Open, Breakfast Available (Last Breakfast served at 7:45) 
 7:50 Official start to school day 

 7:50 – 8:20 Morning Advisory / DEAR / Homework Collection  
(Community Circle on Friday) 

 8:20 – 9:00 Morning Focus 
1 9:00 – 9:50 Science Social Studies Reading Reading  
2 9:50 – 10:40 Problem Solving Problem Solving Writing Writing 
 10:40 – 10:50 Break / Snack 

3 10:50 – 11:40 Math Procedures Math Procedures Science Social Studies 
4 11:40 – 12:30 Reading Science Problem Solving  Problem Solving  
 12:30 – 1:20 Lunch / Recess 

5 1:20 – 2:10 Writing Reading Social Studies Math Procedures 
6 2:10 – 3:00 Social Studies Writing Math Procedures Science 
 3:00 – 3:50 Enrichment / Physical Education 
 3:50 – 4:30 Afternoon Focus / Academic Support 
 4:30 Dismissal 
 4:30 – 5:00 Detention / After School Tutoring/Enrichment 

 
 

 
 

Aurum Prep Sample Schedule for Grade 6 – Wednesday. Abbreviated Day 
Block Block Berkeley 6  Harvard 6  Morehouse 6 Stanford 6  

 7:10 – 7:20 Staff Morning Huddle 
 7:25 Doors Open, Breakfast Available  

(Last Breakfast served at 7:45) 
 7:50 Official start to school day 
 7:50 – 8:20 Morning Focus / DEAR / HW Collection 

1 8:20 – 9:10 Science Social Studies English English 
2 9:10 – 10:00 Mathematics Mathematics Science Social Studies 
 10:00 – 10:10 Break / Snack 

3 10:10 – 11:00 English English Social Studies Science 
4 11:00 – 11:50 Social Studies Science Mathematics Mathematics 
 11:50 – 12:30 Lunch / DEAR 
 12:30 – 1:30 Afternoon Focus / Academic Support 
 1:30 Dismissal 

 
Sample Teacher Work Week   
 

Aurum Prep Sample Schedule for Grade 6 Math Teacher – Monday, Tuesday, 
Thursday, and Friday 

Block Time Monday Tuesday Thursday Friday 
 7:10 – 

7:20 Staff Meeting Staff Meeting Staff Meeting Staff Meeting 

 7:25 Breakfast Duty Breakfast Duty Breakfast Duty Breakfast Duty 



 7:50 Official start to 
school day 

Official start to 
school day 

Official start to 
school day 

Official start to 
school day 

 7:50 – 
8:20 

Morning Focus / 
DEAR / HW 
Collection 

Morning Focus / 
DEAR / HW 

Collection 

Morning Focus / 
DEAR / HW 
Collection 

Morning Focus / 
DEAR / HW 
Collection 

 8:20 – 
9:00 Morning Focus Morning Focus Morning Focus Morning Focus 

1 9:00 – 
9:50 Planning Planning Planning Planning 

2 9:50 – 
10:40 Math Class Math Class Math Class Math Class 

 10:40 – 
10:50 Duty: Snack Break Duty: Snack Break Duty: Snack Break Duty: Snack Break 

3 10:50 – 
11:40 Math Class Math Class Math Class Math Class 

4 11:40 – 
12:30 Math Class Math Class Math Class Math Class 

 12:30 – 
1:20 

Duty: Lunch / 
Recess 

Duty: Lunch / 
Recess 

Duty: Lunch / 
Recess 

Duty: Lunch / 
Recess 

5 1:20 – 
2:10 Math Class Math Class Math Class Math Class 

6 2:10 – 
3:00 Planning Planning Planning Planning 

 3:00 – 
3:50 

Enrichment/ 
Physical Education 

Enrichment/ 
Physical Education 

Enrichment/ 
Physical Education 

Enrichment/ 
Physical Education 

 3:50 – 
4:30 

Afternoon Focus / 
Academic Support 

Afternoon Focus / 
Academic Support 

Afternoon Focus / 
Academic Support 

Afternoon Focus / 
Academic Support 

 4:30 Duty: Dismissal Duty: Dismissal Duty: Dismissal Duty: Dismissal 
 4:30 – 

5:00 Dismissal Dismissal Dismissal Dismissal 

 
 

Detention / After 
School 

Tutoring/Enrichment 

Detention / After 
School 

Tutoring/Enrichment 

Detention / After 
School 

Tutoring/Enrichment 

Detention / After 
School 

Tutoring/Enrichment 
 
 

Sample Teacher Wednesday Schedule  
Block Time Wednesday 
 7:10 – 7:20 Staff Meeting 

 7:25 Breakfast Duty 
 7:50 Official start to school 

day 

 7:50 – 8:20 
Morning Focus / 

DEAR / HW 
Collection 

1 8:20 – 9:10 Planning 
2 9:10 – 10:00 Math Class 
 10:00 – 10:10 Duty: Snack Break 

3 10:10 – 11:00 Planning 
4 11:00 – 11:50 Math Class 
 11:50 – 12:30 Lunch / DEAR 

 12:30 – 1:30 Afternoon Focus / 
Academic Support 

 1:30 Dismissal 



 2:00 – 4:30 Professional 
Development 
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Appendix AD – Role of Parents in Governance 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Stakeholder Involvement Plan and Process1  
At Aurum Prep we are deeply committed to ensuring that the families we serve are partners in 
creating a quality school for the children of deep East Oakland. Parents have a right to choose to 
send their children to excellent, high-performing schools, and have a right and the responsibility 
to participate actively in ensuring the success of their children and the school. We believe that a 
foundational element of creating a quality school is partnering with families to meaningfully and 
actively engage in their children’s education.  
 
Once authorized, Aurum Preparatory Academy our intent is to adopt a governing board structure 
that facilitates parent leadership on the governing board, as well as a clear pathway for the 
election of parents to the governing board.  We will reserve at least one seat on the governing 
board for family representatives nominated by the Family Advisory Council. The parent board 
members will be recruited with the same criteria as for other board members: each parent board 
member shall possess one or more of the board-desired backgrounds, such as community, 
education, legal and finance. These members shall serve terms of one (1) year each, with no term 
limits.  
 
In addition to the elected formal board member seat, the Family Advisory Council is expected to 
present feedback and information to the Aurum Prep governing board, giving family members 
two types of meaningful input on the strengths and weaknesses of all of its schools, programs 
and operations.  
 
Family Advisory Council: The FAC is a partnership between parents and school leaders, allowing 
families to highlight successes, share challenges, and contribute to the school community through 
fundraising, organizing parent volunteers, and developing or requesting specific workshops for 
parents and community members. It is a voluntary group that is open to all parents who are 
interested in taking part. The Executive Director, along with the elected parent liaison, will lead 
the parent orientation, and clearly outline the expectations for parental involvement. The Executive 
Director will work closely with the FAC parent representative to organize monthly meetings. 
During the monthly meetings, parents are invited to attend and participate in conversations with 
the Executive Director about the overall success of the school as well as any challenges they may 
be facing or improvements they would encourage.  
 
School Site Council: Aurum Prep will have an advisory council, the School Site Council (SSC), 
consisting of the Executive Director, teachers, students, and parents, as well as possible inclusion 
of Principals, classified staff, and community representatives. Half of the SSC will be made up of 
school staff, the majority of which must be teachers, and half will be made up of parents and 
students (this half may include elected community representatives at parents’ discretion). Members 
of the SSC will be elected by their constituent group (teachers elect teachers, parents elect parents, 
and so on). The School Site Council will typically meet monthly to provide suggestions and 
recommendations, advising the Executive Director and/or Principal(s) on day-to-day operations 
and issues, including but not limited to, budgeting, curriculum, school policies, school/community 
participation, and the general direction of the school. The SSC will meet at the school site. If 
                                                           
1 This Appendix is an update and provides additional information as it pertains to our plan for the role of parents in 
governance. This Appendix aligns with pages 161 – 162 of our original charter submission.   
 



requested by the Executive Director and if the subject(s) to be discussed warrant it, members of 
the Aurum Prep Board will attend School Site Council meetings. 
 

At Aurum Prep: 
x Families will be actively engaged as members of the ongoing School Site Council and 

Family Advisory Council.  
x Parents/guardians of participating Title 1 students will have the opportunity to participate 

in an Annual Charter School Title 1 meeting. Aurum Prep will apply for and obtain the 
status Schoolwide Program.  

x Families will be provided access to the school, school leaders, and classroom teachers at 
designated times throughout the school day to support their children’s education.  

x After the enrollment of a student, a home visit will be conducted with each parent/guardian 
and each student by the Executive Director, Principal, and/or advisory teacher. These 
meetings will in no way affect the enrollment of a student and are voluntary.    

x Families will be provided multiple opportunities to develop awareness of college readiness 
benchmarks and what their children must achieve to be successful. Families will be 
supported in their participation in monitoring their child’s individual learning plan towards 
college readiness. We will achieve this through our family orientations, weekly progress 
reports, and bi-weekly phone calls home.  

x Aurum Prep will seek to establish partnerships with effective parent engagement leaders 
such as Oakland Parents Together which has a proven track record of meaningfully 
engaging the voice of parents and the community as partners in schools.  

x Conversations (both over the phone and in-person) will be arranged with individual 
classroom teachers, the student’s instructional team, and the student’s advisor. These 
conversations will be held on a regular basis. The purpose of these conversations is to 
ensure that students are receiving the proper supports and making progress towards 
collaboratively set goals.   

x Individual parent-teacher conferences will be held every trimester to share and discuss the 
progress and needs of each individual student.  

x Families will be encouraged to participate in an active volunteer program, so that each 
parent/guardian feels part of the school and understands their responsibility to the school. 

x Volunteers will be eligible for monthly and annual recognition by the school for their 
service.  

x Under no circumstances will parents be obligated to contribute a minimum number of 
volunteer hours. Aurum Prep shall never require a parent or legal guardian of a prospective 
or enrolled student to perform volunteer service or equivalent as a condition of his/her 
child’s admission, continued enrollment, and/or participation in the school’s educational 
activities, or otherwise discriminate against a student because his/her parent cannot, has 
not, or will not provide voluntary service to the school.  
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Appendix AE – Non Core Teaching Positions 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Non-Core Teachers1: Teachers are the most critical lever that Aurum Prep has to ensure the 
success of the academic program and student achievement. We will begin hiring teachers in non-
core, non–college preparatory subjects in year 2 of operation and they will meet the requirements 
the State allows for a charter school. Teachers will report to the Executive Director and/or 
designee; once Principal is in place, they will report directly to the Principal. 
 

Non-Core Teacher Qualifications:  
x Bachelor’s Degree  
x NCLB Highly Qualified  
x CA teaching credential highly qualified according to NCLB  
x Two years of urban teaching experience preferred  
x Highly professional  
x Willingness to engage in frequent dialogue and to be self-reflective with regard to 

teaching practices  
x Commitment to analyzing student data to push student achievement forward  
x Ability to work with a variety of learning abilities and differentiate for those students 

with special needs and English Learners  
x Successful classroom manager who firmly believes that a structured environment and 

high behavioral expectations for all students lead to student achievement  
 

Non-Core Teacher Responsibilities: 
x Teach at least four classes daily  
x Plan, implement, and execute engaging and rigorous daily standards-based lessons to 

ensure that all students master the required content  
x Assess students frequently through formal and informal measures  
x Create comprehensive chapter and/or unit tests  
x Reinforce school-wide rules and expectations  
x Complete other tasks as directed by the Executive Director and Principal as hired  
x Identify students who are academically at risk and initiate effective intervention strategies  
x Communicate frequently with parents  

 

Selection of teachers is based on their teaching experience, the degree of subject matter 
expertise, their “fit” with the team and the organization at large, their ability to develop strong 
relationships with colleagues, students, and families, and their ability to demonstrate effective 
classroom instructional capabilities. Inexperienced or emergency credentialed teachers are hired 
on educational experience, work experiences deemed beneficial to education, and résumés with 
good references. 
 
 
 

                                                           
1 This Appendix is an update and provides additional information as it pertains to our plan for staffing non-core 
teachers. This Appendix aligns with pages 210 – 211 of our original charter submission.   
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Appendix AF – Health and Safety Plan 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Health and Wellness1 
 

Aurum Prep will implement a comprehensive set of health, safety, and risk management policies 
reviewed regularly with the staff, students, parents, and governing board. Aurum Preparatory 
Academy agrees to align all of its health and safety policies and procedures to a MOU with ACOE 
within 30 days of authorization. These will also be reviewed and discussed with the school's 
insurance carriers and include the following items:  
 

x Policies and procedures for response to natural disasters and emergencies, including fires 
and earthquakes. Students and staff will participate in earthquake drills every other month, 
fire drills monthly, and at least one lock-down drill annually. 

x A policy ensuring that all staff members will be screened for Tuberculosis prior to starting 
their work at Aurum Prep as required by Education Code Section 49406. 

x A policy requiring comprehensive insurance coverage ensuring that losses incurred by the 
school are insured.  

x A policy requiring that instructional and administrative staff receive training in emergency 
response, including appropriate “first responder” training or its equivalent. All staff will be 
trained on emergencies during our annual summer institute. 

x Policies relating to the administration of prescription drugs and other medicines. Aurum 
Prep shall stock and maintain the required number and type of emergency epinephrine auto-
injectors onsite and provide training to employee volunteers in the storage and use of the 
epinephrine auto-injector as required by SB 1266 (2014).   

x A policy which adheres to all law related to legally required immunizations for entering 
students and staff pursuant to Health and Safety Code Sections 120325–120375 and Title 
17, California Code of Regulations Sections 6000–6075. Aurum Prep shall comply with 
all federal and state legal requirements related to student immunization, health 
examination, and health screening, including but not limited to screening for vision, 
hearing, and scoliosis, to the same extent as would be required if the students were 
attending a non-charter public school. Aurum Prep shall maintain student immunization, 
health examination, and health screening records on file.    

x A policy establishing that the school functions as a drug, alcohol, and tobacco free 
workplace. Aurum Prep shall enact policies to prohibit the use of Tobacco near its school 
site in accordance with the provisions of California Health and Safety Code section 
104495. 

x A policy establishing that the school adheres to building code ensuring structural integrity 
and safety. Aurum Prep will comply with Education Code §47610 by either utilizing 
facilities that are compliant with the Field Act or facilities that are compliant with the State 
Building Code, including provisions for seismic safety. Aurum Prep agrees to test sprinkler 
systems, fire extinguishers, and fire alarms annually at its facilities to ensure that they are 
maintained in an operable condition at all times. 

x Compliance with all health and safety laws and regulations that apply to non-charter public 
schools, including those regarding auxiliary services (food services, transportation, 

                                                           
1 This Appendix is an update and provides additional information as it pertains to our plan for our Health and 
Safety Plan. This Appendix aligns with pages 213 – 215 of our original charter submission.   
 



custodial services, hazardous materials, pest management, etc.) and those required by 
CAL/OSHA, the California Health and Safety Code, and EPA.  
 

Aurum Preparatory Academy does not and shall not discriminate on the basis of race, color, 
religion (creed), gender, gender expression, age, national origin (ancestry), disability, marital 
status, sexual orientation, or military status, in any of its activities or operations. 
 
Criminal Background Checks 
 
Aurum Prep shall comply with all requirements of Education Code sections 44237 and 45125.1  
and shall designate and maintain at all times at least one Custodian of Records duly authorized 
by the California Department of Justice.   

Aurum Prep shall maintain on file and available for inspection evidence that (1) Aurum Prep has 
performed criminal background checks and cleared for employment all employees prior to 
employment; (2) Aurum Prep has obtained certification from each of its contracting 
entities/independent contractors that the entity/contractor has conducted required criminal 
background clearances for its employees prior to provision of school site services and/or any 
contact with students and has requested subsequent arrest notification service; and (3) Aurum 
Prep has performed criminal background checks and cleared for service all volunteers not 
directly supervised by staff and who may have contact with students. Aurum Prep shall also 
ensure that it requests and receives subsequent arrest notifications from the California 
Department of Justice for all volunteers not directly supervised by staff. Upon request, Aurum 
Prep shall provide a copy of Department of Justice confirmation of Custodian of Records status 
for each Custodian of Records.  
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Appendix AG – Annual Financial Audit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Annual Audit Procedures1  
 
1/2/3. Contracting with, Working with, and Ensuring Approved Auditor  
An ad hoc Audit Committee consisting of the Board Treasurer and at least one other Director 
selected by a majority of the Board will be responsible for selecting and contracting with an auditor 
chosen from the California state list of auditors approved to conduct charter school audits 
(available at CPADS.SCO.CA.GOV) to conduct the required annual financial audit, and work with 
the auditor to complete the audit. The audit will employ generally accepted accounting principals. 
Any findings will be reported to the Executive Director and Board of Directors to provide an 
improvement strategy. The Audit Committee will ensure that the auditor sends the completed audit 
to the required agencies by the statutory deadline (or the current back office business support 
provider) and the Executive Director will work in concert to ensure the auditor has full access to 
the school’s financial statements, attendance and enrollment accounting practices, and internal 
controls. The Board and Executive Director will ensure that we have allocated sufficient costs each 
year to conduct the annual audit.  
 

The audit may include, but is not limited to, the following areas:  
 

x Compliance with terms and conditions prescribed in the Charter agreement  
x Internal controls, both financial and operational in nature  
x The accuracy, recording and/or reporting of the Charter School’s financial information  
x The Charter School’s debt structure  
x Governance policies, procedures and history  
x The recording and reporting of attendance data  
x The Charter School’s enrollment process  
x Compliance with safety plans and procedures  
x Compliance with applicable grant requirements  

 

The Charter School shall cooperate fully with such audits and shall make available any and all 
records necessary for the performance of the audit. The independent auditor and Aurum Prep 
will prepare a financial report to be submitted to the district, the county office of education, the 
State Controller’s Office, and CDE. In order to ensure the necessary oversight and review of 
mandated reports for which the authorizer must determine fiscal health and sustainability, the 
following schedule of reporting deadline to the County will apply each year of the term of this 
charter; 

 
● September 1 – Final Unaudited Financial Report for Prior Year 

● December 1 – Final Audited Financial Report for Prior Year 

● December 1 – First Interim Financial Report for Current Year 

● March 1 – Second Interim Financial Report for Current Year 

                                                           
1 This Appendix is an update and provides additional information as it pertains to our plan for Annual Financial 
Audit. This Appendix aligns with pages 222 – 223 of our original charter submission.   
 



● June 15 – Preliminary Budget for Subsequent Year 

 

4/5. Addressing and Resolving Any Deficiencies, and Ensuring Completion, Compliance, and 
Transparency   
At the conclusion of the annual audit, the auditor will report directly to the Audit Committee who 
will review the audit. The Executive Director, along with the Finance Committee and our 
contracted back-office provider, will then review any audit exceptions or deficiencies, and resolve 
them in conference with the auditor to the satisfaction of the auditor prior to the completion of the 
auditor’s final report. Audit findings and exceptions will be reported to the Aurum Preparatory 
Academy Charter School Board, with any relevant explanations and the Executive Director’s plan 
to resolve these issues. The Board will approve the plan, and at the next regular Board meeting, 
the Executive Director will present each of the issues or findings and if or how it was resolved. 
Audit exceptions and deficiencies will be resolved to the satisfaction of ACOE within four weeks 
of notice from the auditor unless otherwise agreed upon with ACOE.  
 

The annual audit will be completed in accordance with all required deadlines, and a copy of the 
auditor’s findings will be forwarded to ACOE, the County Superintendent of Schools, the State 
Controller, the California Department of Education, and any other required agencies by the 15th 
of December. The Audit Committee will ensure timely submission of all documents. The 
independent fiscal audit of Aurum Preparatory Academy Charter School is public record, and a 
copy of each year’s audit will be maintained in the school’s office and provided to the public upon 
request. 
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Appendix AH – 2018 – 2019 Calendar 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



                                                           
1 This Appendix is an update and provides additional information as it pertains to our plan for the 2018 – 2019 
calendar. This Appendix aligns with pages 72 – 75 of our original charter submission.   
 

Figure 1.40: 2018 – 2019  Calendar1 
July 2018  August 2018  September 2018 
S M T W T F S S M T W T F S S M T W T F S 

          1 2 3 4       1 

1 2 3 4 5 6 7 5 6 7 8 9 10 11 2 3 4 5 6 7 8 

8 9 10 11 12 13 14 12 13 14 15 16 17 18 9 10 11 12 12 14 15 

15 16 17 18 19 20 21 19 20 21 22 23 24 25 16 17 18 19 20 21 22 

22 23 24 25 26 27 28 26 27 28 29 30    23 24 25 26 27 28 29 

29 30 31      8 PD Days/14 Instructional Days  2 PD Days/17 Instructional Days 

12 PD Days   

 
October 2018  November 2018  December 2018 
S M T W T F S  S M T W T F S  S M T W T F S 

 1 2 3 4 5 6      1 2 3        1 

7 8 9 10 11 12 13 4 5 6 7 8 9 10  2 3 4 5 6 7 8 

14 15 16 17 18 19 20 11 12 13 14 15 16 17  9 10 11 12 13 14 15 

21 22 23 24 25 26 27  18 19 20 21 22 23 24  16 17 18 19 20 21 22 

28 29 30 31     25 26 27 28 29 30   23 24 25 26 27 28 29 

1 PD Days/22 Instructional Days  2 PD Days/17 Instructional Days  30 31      
               1 PD Day/14 Instructional Days 

     
January 2019  February 2019  March 2019 
S M T W T F S  S M T W T F S  S M T W T F S 

  1 2 3 4 5       1 2       1 2 

6 7 8 9 10 11 12  3 4 5 6 7 8 9  3 4 5 6 7 8 9 

13 14 15 16 17 18 19  10 11 12 13 14 15 16  10 11 12 13 14 15 16 

20 21 22 23 24 25 26  17 18 19 20 21 22 23  17 18 19 20 21 22 23 

27 28 29 30 31    24 25 26 27 28    24 25 26 27 28 29 30 

1 PD Day/20 Instructional Days  1 PD Day/19 Instructional Days  1 PD Day/15 Instructional Days 
     
April 2019  May 2019  June 2019 
S M T W T F S  S M T W T F S  S M T W T F S 

 1 2 3 4 5 6     1 2 3 4        1 

7 8 9 10 11 12 13  5 6 7 8 9 10 11  2 3 4 5 6 7 8 

14 15 16 17 18 19 20  12 13 14 15 16 17 18  9 10 11 12 13 14 15 
  

21 22 23 24 25 26 27  19 20 21 22 23 24 25  16 17 18 19 20 21 22 

28 29 30      26 27 28 29 30 31   23 24 25 26 27 28 29 

1 PD Day/21 Instructional Days  1 PD Days/21 Instructional Days  3 PD Day/5 Instructional Days 

Calendar Key 
Professional Development PD Day focused on Data Analysis 
New Trimester Begins Parent Teacher Conferences 



Nationally Normed ELA/Math Assessments (August Baseline, January – Midyear, May – End of Year) No School 
6-week report to families Parent Orientation 
First and last day of school for students Saturday School 
6-week Interim Assessment  

 



Important Dates  
Days of Instruction: 185 
Days of Professional Development: 33 

July/August 
July 16th – August 13th: Staff Orientation/Professional Development 
August 9th: Parent Orientation 
August 13th: First Day of School - Students (Trimester 1 begins) 
August 21st  – 22nd: Nationally Normed Assessments, NWEA MAP 

September 
September 3rd: No School – Labor Day 
September 4th: Staff PD Day (no school for students) 
September 20th: 1st 6-week Interim Assessment 
September 24th: Staff PD Day – Data Analysis (no school for students) 
September 28th: 6-week Progress Report to Parents 

October 
October 12th: PD Day Staff (no school for students) 

November 
November 1nd: 2nd 6-week Interim Assessment 
November 5th:  Staff PD Day – Data Analysis (no school for students) 
November 12th:  Trimester 2 begins 
November 15th – 16th:  Parent Conferences/Trimester Reports go home 
November 21st – 23rd: Thanksgiving Holiday Break (no school for staff or students) 
November 26th: Staff PD Day (no school for students) 

December 
December 13th: 3rd 6-week interim Assessment 
December 17th: Staff PD Day – Data Analysis (no school for students) 
December 21st: 6-week Progress Reports to Parents 
December 24th – January 1st: Winter Holiday (no school for staff or students) 

January 
January 3rd: Staff PD Day (no school for students) 
January 8th – 9th: Nationally normed Assessments, NWEA MAP 
January 21st: MLK Day (no school for staff or students) 

February 
February 7th: 4th 6-week Interim Assessment 
February 11th: PD Day Staff – Data Analysis (no school for students) 
February 18th: Trimester 3 begins 
February 21st – 22nd: Parent Conferences (Trimester reports go home to families) 

March 
March 20th:  5th 6-week Interim Assessment 
March 22nd:  PD Day Staff (no school for students) 
March 25th – 29th: Spring Break (no school for staff or students) 

April 
April 1st: Staff PD Day – Data analysis (no school for students) 
April 5th: 6-week report to families 

May/June 
May 15th – 16th: Nationally normed Assessments, NWEA MAP 
May 20th: Staff PD Day – Data Analysis 



 
 

May 22nd: 6th 6-week Interim Assessment   
May 27th: Memorial Day Holiday (no school for staff or students) 
June 7th:  Last day of school for students (end of Trimester 3) 
June 10th and June 11th: Parent Conferences (as needed) 
June 11th: Final Trimester Report home to families (Report Card) 
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Appendix AI – Board Capacity 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Figure ES3: Founding Board of Directors Membership1 
Name Current Professional 

Title and Organization Board Role Focus/Expertise 

Parren James Lead Consultant, 
Greenhawk Consulting  

Director and Vice 
Chair 

Management, Finance 
and Fund Development, 
Facilities 

James T. Jordan Associate Director of 
Alumni Communities, 
Stanford University  

Board Treasurer and 
Director 

Management, Finance 
and Fund Development, 
Board Governance 

Angela Le  Pricing Strategy, 
Autodesk Analyst 

Director  

Kimberly P. Nerpouni 
 

Vice President of Talent 
Management, GCA 
Savvian, Inc.  

Board Chair and 
Director 

Management, Marketing, 
Outreach, Human 
Resources 

Swati Samanth 
 

Founder and Attorney, 
Law Office of Swati 
Samanth 

Board Secretary and 
Director 

Law, Education 

Vijay Toke Litigation and Prosecution 
Partner, Colbalt LLP  
 

Director   

Joseph Weinstein-Carnes  Director of Bay Area 
Facilities, CA Charter 
School Association  

Director Facilities, Education 

 
Parren James - GreenHawk Consulting, Lead Consultant 
Parren James is currently the lead consultant for GreenHawk Consulting, which provides real 
estate development companies, non-profits and start-ups with consulting services. Mr. James 
specializes in consulting all of his clients on real estate matters. He has served in this role for nearly 
four years and prior to this role, he was the Vice President of Operations and Portfolio Management 
for International Airport Centers, LLC, a private equity firm. Mr. James is committed to finding 
and implementing solutions that impact traditionally under served communities. Currently, he is 
involved in creating a partnership with Allen Temple Church and other organizations in deep East 
Oakland to bring both sustainable and transformative real estate development projects to this 
traditionally under-served community.  Mr. James holds a BS in Mathematics from Hampton 
University and MBA in Real Estate and Finance from the University of Michigan. 
 

James T. Jordan, Stanford University - Associate Director of Alumni Communities 
As Associate Director at the Stanford University Alumni Association, Mr. Jordan leads the team 
responsible for all international and domestic Stanford alumni volunteer activity outside of 
California. His career has been devoted to education, including 14 years serving at Stanford. A 
native of Richmond, CA, Mr. Jordan is passionate about bettering educational access in urban 
schools, particularly in the East Bay. He is a trustee at his alma mater, Saint Mary’s College High 
School in Berkeley. He also served as the Chief Operating Officer at KIPP Summit Academy, a 
public charter middle school in San Lorenzo, CA, and as the Director of Development and Program 
Director for the Chicago regional office of Platform Learning, a supplemental educational service 
provider for elementary schools on the south side of Chicago. Mr. Jordan earned a BA in American 
Studies with a specialization in race and ethnicity at Stanford and MBA from the Darden School 
                                                           
1 This Appendix is an update and provides additional information as it pertains to our Board’s capacity. This 
Appendix aligns with pages viii - xi of our original charter submission.   
 



of Business at the University of Virginia.  
 
Angela Le, Autodesk- Pricing Strategy Analyst  
Angela Le is a Pricing Strategy Analyst at Autodesk, a leader in 3D design, engineering and 
entertainment software. In this role, she is responsible for overseeing the pricing strategy for all 
manufacturing products as well as the forward looking pricing strategy for Autodesk's business 
model transformation. Previously, she spent three years as the Assistant Director of Growth at 
KIPP Bay Area Schools where she oversaw the charter petition and opening process for five new 
schools in the Bay Area. As a daughter of Vietnamese refugees and native of East San Jose, Ms. 
Le knows firsthand the transformative power of a high quality education can have on a child. Her 
personal experiences in the public school system are her driving force for closing the opportunity 
gap. Ms. Le holds a B.A. in Business Administration and a B.S. in International Political 
Economy from UC Berkeley. 
 
 

Kimberly P. Nerpouni, GCA Savvian, Inc.- Vice President of Talent Management  
As the Vice President of Talent Management at GCA Savvian, a premier investment bank, Ms. 
Nerpouni serves growth companies through merger and acquisition, capital market financing, 
private funds, and restructuring advisory services. She specifically oversees Recruiting, Human 
Resources, Professional Development, Training, Benefits, and Compensation. Previously, she 
worked at the management consulting firm Bain & Company where for over ten years she held 
numerous positions within Recruiting and Professional Development. She recently moved back to 
Oakland where she was raised. A graduate of Oakland High School, Ms. Nerpouni holds a BA 
from San Francisco State University.  
 

Swati Samanth, Law Office of Swati Samanth- Founder 
For the past 13 years, Ms. Samanth has been practicing dependency law in the Bay Area, 
advocating for foster youth in legal proceedings involving child neglect and physical, emotional, 
and sexual abuse. Her advocacy areas include education law, delinquency, adoption, school 
disciplinary hearings, and any other legal matters that may arise while youth are in foster care.  
Prior to and throughout her legal career, Ms. Samanth has been committed to providing excellent 
education and college access for students in underserved communities.  She has taught junior high 
school, served as a teacher and case manager at College Track, a program that empowers students 
from underrepresented communities to graduate from college, and as a Residential Director and 
consultant for Level Playing Field Institute’s STEM program for students of color at UC Berkeley. 
Ms. Samanth holds a BA from the University of Southern California and JD from the University 
of California, Hastings College of the Law. 
 
Vijay Toke – Colbalt LLP- Litigation and Prosecution Partner  
Vijay Toke is a partner with the law firm Cobalt LLP.  His practice focuses on intellectual property, 
with a particular emphasis on trademark and copyright litigation.  Vijay has been named a Super 
Lawyer in intellectual property litigation since 2010, as well as to the World Trademark Review's 
WTR1000 ranking of the top 1000 trademark legal practitioners in the world.  Vijay serves on the 
faculty of the Mind the Bridge startup incubator school in San Francisco and has taught moot court 
and legal writing at UC Hastings College of the Law, for which he also has served on the Board 
of Governors since 2011. 
 
 

Joey Weinstein-Carnes, CA Charter Schools Association - Director Bay Area Facilities 



Mr. Weinstein-Carnes leads CCSA's facilities policy and advocacy work in the San Francisco Bay 
Area, providing support and assistance to charter schools seeking high-quality public and private 
facilities options, and working to secure equitable facilities funding for Bay Area charter schools. 
He began his career as a high school English teacher at Alliance Cindy and Bill Simon Technology 
Academy High School, and went on to teach English and College-Writing at Da Vinci Science 
High School. In 2014 he joined the CA Charter Schools Association as the Bay Area Manager, 
Teacher Engagement and worked to elevate charter teacher voice in a variety of issues and 
campaigns including the Richmond Promise and We Are Oakland. He also designed and launched 
CCSA’s second Teacher Policy and Advocacy Fellowship cohort in Santa Clara County. Mr. 
Weinstein-Carnes holds a BA from University of California, Los Angeles and MA from Loyola 
Marymount University.  
 
 
Figure ES4: Founding Board’s Matrix of Expertise  
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Human 
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Parren 
James X X    X    

James 
Jordan X X      X  

Angela Le  X  X   X  X 
Kimberly 
Nerpouni X   X X     

Swati 
Samanth   X      X 

Vijay Toke X X X     X  
Joseph 

Weinstein-
Carnes 

     X   X 
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Appendix AJ – Information from School Board Members (Form B) 
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Form B 

Request for Information from Prospective Charter School Board Members 

As you are already aware, serving on a public charter school board is a position of great trust and responsibility. As a 
board member of a public school, you are not only ultimately responsible for the education of all students enrolled in 
the school, but also entrusted with the obligation to see that the public monies which are given to the charter school 
are legally and wisely spent.  

By providing the requested information prospective board members will assist the Charter Schools office in 
determining if the application demonstrates that the school will be run in a financially, organizationally and 
educationally sound manner. 

Background 

Will you be at least eighteen years old by January 1 of the year in which the proposed charter school would open?  

� Yes    � No 

Using this “Form B” as a cover sheet, submit typed responses to the following inquiries: 

1. Indicate how you became aware of the proposed charter school and the opportunity to serve as a member of
its board if it is chartered, including who invited you, if applicable, to sit on the board.

2. Explain why you wish to serve on the board.

3. Please indicate if you have previously served on a board of a school district or a not-for-profit corporation
(including the board of a non-public school) and describe any relevant experience.

4. Describe your understanding of the appropriate role of a public charter school board member.

5. Indicate specifically the knowledge and experience that you would bring to the board.

Name (please print) 

Signature Date 

Y

1BSSFO�.��+BNFT

�������



FORM B – Parren James 
 
1. Indicate how you became aware of the proposed charter school and the opportunity to serve as a 

member of its board if it is chartered, including who invited you, if applicable, to sit on the board. 
I became aware of the proposed charter school in the Summer of 2016 when a business partner 
introduced me to the proposed executive director, David Hardin.  I met with David to provide some 
high-level information about real estate in East Oakland.  Following that conversation, I knew I 
wanted to help.  David Hardin subsequently reached out to me and asked me to join the board.   

 
2. Explain why you wish to serve on the board. 

I wish to serve on the board to ensure that children in my community (94605 zip code) have a high 
quality middle school option.  I come from an underserved community and through education I have 
been able to achieve things my parents only dreamed about.  Now, as a parent, I want the same 
opportunities for my daughter and every other kid in my community.  Unfortunately, the current 
options available do not serve the highest ideals and expectations I or many of my neighbors have 
for our children.  Why are the lowest rated schools in communities that need the most help?  It 
shouldn’t be that way, but to change things we need innovation and to readjust the expectations 
and help children achieve.  I believe Aurum Prep will provide that and I both excited and deeply 
committed to bring an innovative school that serves the needs of our community to fruition.   

  
3. Please indicate if you have previously served on a board of a school district or a not-for-profit 

corporation (including the board of a non-public school) and describe any relevant experience. 
I have not previously served on a board of a school district.  However, I have served on the non-
profit board for Erasing the Distance, a non-profit arts organization based in Chicago that uses the 
power of performance to disarm stigma, spark dialogue, educate, and promote healing surrounding 
issues of mental health.  I completed a board training program with the Chicago Arts & Business 
Council prior to joining the board and serving as Treasurer. 
 

4. Describe your understanding of the appropriate role of a public charter school board member. 
The role of the Board is to govern the school and ensure that it meets or the academic and financial 
commitments it has made to the community and various stakeholders.  Ideally, the board would 
exceed expectations.  The board is also serves to ensure that the school maintains compliance with 
local and federal laws. Most importantly, the board is accountable to the families of Aurum. 

 
5. Indicate specifically the knowledge and experience that you would bring to the board. 

I am a parent and active community member in East Oakland.  I have nearly 10 years of professional 
experience in finance and commercial real estate.  I will bring that knowledge and experience to 
bear on the board.   
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Form B 

Request for Information from Prospective Charter School Board Members 
 

As you are already aware, serving on a public charter school board is a position of great trust and responsibility. As a 
board member of a public school, you are not only ultimately responsible for the education of all students enrolled in 
the school, but also entrusted with the obligation to see that the public monies which are given to the charter school 
are legally and wisely spent.  

By providing the requested information prospective board members will assist the Charter Schools office in 
determining if the application demonstrates that the school will be run in a financially, organizationally and 
educationally sound manner. 

 

Background 

Will you be at least eighteen years old by January 1 of the year in which the proposed charter school would open?   

� Yes    � No 

 

Using this “Form B” as a cover sheet, submit typed responses to the following inquiries: 

1. Indicate how you became aware of the proposed charter school and the opportunity to serve as a member of  
    its board if it is chartered, including who invited you, if applicable, to sit on the board. 
 
2. Explain why you wish to serve on the board. 
 

3. Please indicate if you have previously served on a board of a school district or a not-for-profit corporation  
    (including the board of a non-public school) and describe any relevant experience.  
 
4. Describe your understanding of the appropriate role of a public charter school board member. 
 
5. Indicate specifically the knowledge and experience that you would bring to the board. 
 

   

Name (please print) 

 

  

Signature  Date 

 

         

 Angela Le

Angela Le

02/23/2017

x



1. Indicate how you became aware of the proposed charter school and the opportunity to serve as a 
member of its board if it is chartered, including who invited you, if applicable, to sit on the board. 

x I became aware of the proposed charter school in the Fall of 2015, while I was still employed at 
KIPP Bay Area Schools. I met with the executive director, David Hardin, who was in the 
beginning stages of the charter process. At that time, KIPP was in the middle of the charter 
expansion process in West Oakland which I was overseeing. I met with Mr. Hardin to learn more 
about his experience, his vision for Aurum Preparatory Academy, and share my experience with 
the charter process with the Oakland Unified School District.  

x After I had left KIPP Bay Area, Mr. Hardin and I continued to exchange emails while he was in 
the school development and charter writing stage. I had made some introductions to KIPP 
Bridge and The Nueva School as potential high performing schools in the Bay Area to visit. In 
November of 2016, Mr. Hardin and I met again in person and he invited me to join the board, 
which I did in January 2017. 

2. Explain why you wish to serve on the board. 
x I wish to serve on the board because of my passion for education and ensuring that every child, 

regardless of his or her background, has the opportunity to reach his or her highest potential. As 
a daughter of refugees and first-generation college student, I understand firsthand the 
transformative power of a high quality education. I believe that the children of East Oakland 
should also have the opportunity to reach their highest potential; and I believe attending Aurum 
can be that opportunity.  

3. Please indicate if you have previously served on a board of a school district or a not-for-profit 
corporation (including the board of a non-public school) and describe any relevant experience. 

x I have not previously served on a board of a school district or other not-for-profit corporation.  
4. Describe your understanding of the appropriate role of a public charter school board member. 

x The role of the board and its members is to govern the charter school rather than oversee day 
to day management. As a board member, I understand that I am accountable to the families and 
students that Aurum serves and will ensure that the staff is operating the school in the way 
outlined in the charter. I also understand that I am responsible for maintaining the legal and 
ethical integrity of the school and will do so to the best of my ability.  

5. Indicate specifically the knowledge and experience that you would bring to the board. 
x Before my current role in pricing strategy at Autodesk, I worked for three and a half years at 

KIPP Bay Area Schools as an Assistant Director of Growth. During my tenure, I oversaw the 
chartering and opening of five schools in San Jose, Redwood City, East Palo Alto, and West 
Oakland. I have extensive knowledge of the legal charter process having worked with various 
school districts across the Bay Area on approving new charters and charter renewals. I also 
worked closely with KIPP school leaders to build out their community engagement and 
enrollment strategies to ensure that the school was deeply connected to their families and 
communities. This strategy and approach has led to each of the schools achieving their 
enrollment targets upon opening. I believe my experience at KIPP will ensure that Aurum will 
also be successful in the charter process and start strong in its startup years.  





FORM B – Kimberly Nerpouni (Board Chair) 
 
1. Indicate how you became aware of the proposed charter school and the opportunity to serve as a 

member of its board if it is chartered, including who invited you, if applicable, to sit on the board. 
 
I became aware of the proposed charter school in the Fall of 2015 when I met with the proposed 

executive director, David Hardin as a Building Excellent Schools Fellow. He along with Nanette 
Robicheau, Director of Board-Governance at Building Excellent Schools asked me to serve on the 
board in December 2015. 

 
2. Explain why you wish to serve on the board. 

 
My desire is not only to give back to the community I was raised in, but specifically provide 
quality education and choice to the families of Oakland; more specifically for those that have 
historically been under-served.  I attended OUSD from grades 2 through high school. I know 
first-hand the impact that quality schools and teachers can have on students, as well as the 
adverse impact poorly supported staff can have on students. I want to do my part to lift up 
students, teachers, and the social fiber of our schools. Aurum’s rigorous curriculum and 
operating principles that include building a strong, joyful culture, literacy in all forms, extended 
time on tasks, focus on character development, and continuous investment in staff 
development, and are just some of the things that make Aurum special and make me proud to 
be a part of the founding team. 
 
  

3. Please indicate if you have previously served on a board of a school district or a not-for-profit 
corporation (including the board of a non-public school) and describe any relevant experience. 

 
I have not previously served on a board of a school district or other not-for-profit corporation.  
 

4. Describe your understanding of the appropriate role of a public charter school board member. 
 

The role of the Board is to govern the school and ensure that it meets or exceeds its academic 
and financial commitments to the community, while at all times maintaining compliance with local 
and federal laws. As Board Chair, I understand that I am accountable to the families of Aurum and I 
do not take that responsibility lightly.  

 
5. Indicate specifically the knowledge and experience that you would bring to the board. 
 
 As a human capital executive, I have nearly 20 years of professional experience in attracting, 
developing, and retaining high-performing teams. My areas of expertise include recruiting, performance 
managing, professional development, recognition and rewards, and employee engagement. It is in these 
areas I can provide the most targeted guidance to the Executive Director.  
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1. I learned of the proposed charter school from board member Swati Samanth.  
She discussed the school with me, I met with the Board President and the 
proposed Executive Director, and I was invited to join the board. 

2. I have long been interested in education and education policy and have been 
a long time advocate of charter schools.  The opportunity to serve on the 
board married this long-time interest with my experience from teaching law 
school students and serving on the Board of Governors of UC Hastings 
College of the Law. 

3. I have served on the Board of Governors of UC Hastings College of the Law 
since 2011. 

4. The role of the a public charter school board member is to manage the school 
according to the by laws and language of the charter document itself, in 
accordance with California, local, and federal laws, to administer a safe, 
effective, and high quality school for the region the school will serve. 

5. I have significant teaching experience, including teaching students at UC 
Hastings on legal writing and legal argument, intellectual property to 
entrepreneurs as part of the faculty of the Mind The Bridge startup incubator 
in San Francisco, and legal concepts in trademark law to lawyers through 
professional educational organizations such as the Practicing Law Institute.  I 
also have experience serving on a school board during my work for the Board 
of Governors of UC Hastings College of the Law.  I also bring my legal 
experience to be able to address any legal issues the Aurum Board and 
charter school encounter during my term. 



Form B 
 

Request for Information from Prospective Charter School Board Members 
 

As you are already aware, serving on a public charter school board is a position of great trust and responsibility. As a 
board member of a public school, you are not only ultimately responsible for the education of all students enrolled in 
the school, but also entrusted with the obligation to see that the public monies which are given to the charter school 
are legally and wisely spent. 

 
By providing the requested information prospective board members will assist the Charter Schools office in 
determining if the application demonstrates that the school will be run in a financially, organizationally and 
educationally sound manner. 

 

 
 
 
Background 

 
Will you be at least eighteen years old by January 1 of the year in which the proposed charter school would open? 

 
Yes 

 
Using this “Form B” as a cover sheet, submit typed responses to the following inquiries: 

 
1. Indicate how you became aware of the proposed charter school and the opportunity to serve as a member of 

its board if it is chartered, including who invited you, if applicable, to sit on the board. 
 
I became aware of the proposed charter school during a meeting in Fall 2015 with David Hardin regarding 
facilities considerations and planning in my previous role as Director, Facilities at the California Charter Schools 
Association (CCSA). After learning about the school’s academic program, vision and mission, I told David I would 
be interested in supporting the school as a Director. Following an interview with David and Nanette Robicheau, 
Director of Board-Governance at Building Excellent Schools, I was offered a position on the board in December 
2015.  

 

 
2. Explain why you wish to serve on the board. 
 
I’ve spent the entirety of my professional career working in K-12 education—as a teacher, grassroots organizer and 
Director of Facilities at CCSA—to ensure that all students, regardless of the zip code they live in, have access to a high-
quality education that prepares them for success in college and life. Aurum Preparatory Academy will do just that for 
its students. As a Manager of Teacher Engagement and Director of Facilities with CCSA in Oakland, I have had the 
privilege of visiting and working with many schools and nonprofits in the East Oakland community, and while these 
organizations (district and charter alike) are doing good work, there is still significant need for additional quality school 
options. Given that need, I feel excited and compelled to partner with the community and bring the transformational, 
academically rigorous, and character-focused education Aurum promises to East Oakland. 

 
3. Please indicate if you have previously served on a board of a school district or a not-for-profit corporation 

(including the board of a non-public school) and describe any relevant experience. 
 
I have not previously served on the board of a school, district or nonprofit. 

 

 
4. Describe your understanding of the appropriate role of a public charter school board member. 

 



As a public charter school board member, my role is to govern the school by ensuring that it meets or exceeds its 
academic and financial commitments to the community as well as complies with all local and federal laws. 

 
5. Indicate specifically the knowledge and experience that you would bring to the board. 

 

Having developed blended learning and project-based learning curricula as a teacher at Alliance Simon Technology High 
School and Da Vinci Science High School, I will bring a deep understanding of academic programming and curriculum to 
Aurum. Furthermore, my work at CCSA has given me a deep understanding of community engagement strategies as 
well as charter school facility policy, funding and development. I was asked to join the board to ensure that Aurum 
executes its mission to provide an academically rigorous program and obtains a facility in which to operate that 
program.  
 
 
   Joseph Weinstein-Carnes 

Name (please print) 
 

 
 
           
       2/27/17 

Signature Date 
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Appendix AK – Form A 
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Appendix AL – Updated Budget 
 
 



Appendix AL– Updated Budget 
 

Multi-Year Budget Projection  
 





 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Three-Year Cash Flows 
 

 

 



 

 

 



 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 



FCMAT LCFF Calculator 
 



  

 

 

 

 

 

 



Budget Narrative  
 

The following is our multi-year budget assumptions for all non-government revenue: 

Major Assumptions 

x Facility Size and Cost.  Assumes 85 square feet per student @ $5.88 per square foot. This 
is below market rate and reflects our estimate for prop 39.  

x Staff FTE. Assumes growth of staff per student enrollment and annual 3% COLA.  
 





 

Operating Revenues 

x LCFF per ADA Funding as follows: 

 

x Grants – Federal. Assumes $447 as average per student (not including PCSGP and 
Federal Nutrition Program). $575,000 PCSGP funding (to be received from Year -1 
through Year 2).  

x Grants – Private.  Assumes start-up funding of $325,000 from the Walton Family 
Foundation secured through partnership with Building Excellent Schools, $195,000 in 
Years -1 and Year 0 planning from Educate78 and $201,000 between years 1 and 5.  

x Nutrition Funding – State & Federal. Assumes 90% FRL. 
x Program Fees. Does not include. We anticipate serving a high poverty community. 
x Contributions, in kind. We will solicit contributions in kind but do not assume. 
x Contributions, in cash. Assumes conservatively Board contributions/fundraising @ 

$30,000 in year 1 and adjusted for inflation thereafter. 
x Investment Income. Assumes conservatively no investment income.  
x Transportation. Transportation will be provided by the local school district. 

 

Expenditures 

Salaries – Admin (Professional)  

x Admin Salaries below are pre-inflation base year 2018 - 2019 
x Pre-Operational Period (POP). Assumes .667 FTE in Year -1 and .917 FTE in Year 0 

Executive Director at $90K pro-rated; .833 FTE Operations Manager (OM) in Year 0 @ 
$65K pro-rated 

x Y1. Assumes 1 ED @ $90K, 1 OM @ $65K, and 1 Students Supports Coordinator @ 
$55K, 1 Dean of Students @ 60K, and 1 Operations Associate @ 40K 

x Y2. Assumes all admin positions returning w/3% COLA; and adding 1 Dean of Curriculum 
and Instruction @ $65K 



x Y3.  Assumes all admin positions returning w/3% COLA; 1 MS Principal @ $80K, 1 Dean 
of Recruitment @ $65K, and a Director of Finance and Operations  @ $85K, 1 Dean of 
Placement and Alumni Success @ $65K. 

x Y4.  Assumes all admin positions returning w/3% COLA;    
x Y5.  Assumes all admin positions returning w/3% COLA;  
x Accounting – Audit. Assumes $10,609 in Y2, w/3% COLA each year thereafter 
x Legal. Assumes $5K in Y1 with 3% COLA thereafter 
x Information Management and Technology. Assumes white board/projector/other 

teacher technology of $1,300 per new teacher.  Assumes one-time server cost of $2k in 
year 1.  Assumes one-time telephone system cost of $8k in year 1. Assumes one-time VM 
Ware License cost of $1k in year 1. Assumes student office cloud of $50 per student.  
Assumes laptop maintenance of $118 per student and staff. Assumes Chromebooks of $200 
per new student.  Assumes student software of $21 per student in year 1, $41 per student 
for subsequent years.  Assumes laptops of $700 per new staff. Assumes software for 
laptops of $75 per new staff.  Assumes router added each year for years 1-3 at a cost of 
$960 a year (plus cola).  Assumes student information system license of $10k in year 1 
plus $41per student in subsequent years.  Technology consulting support costs of $2k per 
month.  Data consulting costs of $1,500 per month.  

x ��Office Supplies and Materials. Assumes $2,539 in year 1 and 2,800, $100 per student in 
all years w/3% COLA after Y1. 

x Classroom Furniture. Student chairs at $35 per new student. Student desks at $75 per 
new student. Teacher tables – 3 tables per every new teacher at a cost of $185 each.  
Teacher desks/chairs at a cost of $300 per new teacher.  Teacher filing cabinet/storage at a 
cost of $100 per new teacher.  Bookshelves at a cost of $75 per new teacher.  

x Fingerprinting costs. Assumes $45 per new staff hired. 
x Copiers and Printers. Assumes 2 copiers at a monthly cost of $700 per copier, beginning 

Year 1, adjusted for inflation in subsequent years. 
x Professional Development, Admin/Board. Assumes $5K in Y1, with $5K per year 

incremental growth for years 2 and 3 with 3% COLA thereafter, based upon costs of similar 
schools 

x Dues. Assumes $2K annually for CCSA membership and additionally assumes $1,800 per 
year for retirement plan administration fees. 

x Fundraising. Assumes costs based upon growth needs, based on similar schools 
x Recruitment/Advertising. Assumes annual costs based upon growth needs, based on 

similar schools.  A recruitment coordinator consultant will cost $10k in year -1 and $24k 
in year 0.  Additional recruitment casts as follows:  For first three years student recruiting 
marketing will cost $65 for every new student added in the following year. For first three 
years Staff recruitment advertising will cost $1,000 per staff to be added in the following 
year.  

x Travel Expenses for Staff/Board. Assumes annual costs based on study of high 
performing schools and staff growth, based on similar schools 

x Bank Charges – Current (Short Term). Assumes $20 per month in year 1 with 3% cola. 
x Other - Back Office Provider.  Assumes cost of Back-Office Provider as follows: $19k 

in year -1, $24k in year 0, $50k in years 1 and 2, and $15k per year thereafter (when 
Director of Finance and Operations is hired). 



x Rent – Facility.   Assumes rent expense of $6.50 per sq ft increasing with cola, 100 sq ft 
per student at full capacity (= 39,600 sq ft). 

 

Instructional Services\Salaries – Teachers 

x Salaries below are pre-inflation base year 2018 - 2019 
x Assumes 3% COLA for all returning positions each year 
x Y1.  Assumes 6 regular education teachers, 4 @ $47K, and 2 at $48.5K. Assumes1 special 

education teacher @ $50K 
x Y2.  Assumes all 6 regular and 1 special education teaching positions returning with 3% 

COLA plus additional 6 regular and 1 sped teacher, all with identical salaries to the first 7 
teachers.  Addition of 1 Design Thinking teacher at $50k 

x Y3.  Assumes all 12 regular and 2 special education teaching positions returning with 3% 
COLA, plus a new set of 6 regular teachers and 1 sped teacher with identical salaries to the 
first two groups.  The Thinking Design teacher returns with 3% cola. 

x Y4.  Assumes all teaching positions returning with 3% cola;  
x Y5.  Assumes all teaching positions returning with 3% cola;  

 

x Contracted Services, Instructional.  Assumes Speech/Language, OT, Counseling needs 
as contracted, $134,350 in Y1, $231,700 in Y2, and increasing by inflation thereafter, based 
upon projected 11% special education population, estimated needs, and costs of similar 
schools 

x Testing & Assessment. Assumes minimal costs in POP for preparation and resource 
materials; assumes costs of NWEA, and special education testing, and growth needs of 
school, based on costs of similar schools 

x Professional Development, Instructional. Assumes $1,000 per teacher per year with 3% 
cola. 

x Textbooks.  Assumes $200 per new student. 
x Library Books.  Assumes $30 per new student. 
x Other Student Materials.  Assumes $130 per student. 
x Other - Health/Wellness Programs.  Assumes the cost of such items as Bullying 

Prevention 
x Food Services. Assumes at full cost of National School Lunch Program plus 10% 

additional as based upon similar schools 
x After School Program. Assumes $150k in year 1, $200k thereafter. 
x  

Operations and Maintenance of Plant 
 

x Utilities. Assumes costs based on similar and local schools @ $70 per student per year 
x Maintenance of Buildings & Grounds. Assumes costs based on contracted cleaning 

company, reflecting growth of school over time, based on similar schools 
x Maintenance of Equipment.  Assumes conservative costs, reflecting growth of school 

over time, based on similar schools 
 
 



 Modified Budget Assumptions – Assuming no PCSGP revenue (All assumptions are the 
same besides those below)  

x Y1. Hiring the Dean of Students ($60k salary) at .5 FTE. Delayed hiring a SPED Teacher 
($50k salary) to year 2. 

x Y2. Delayed hiring an additional SPED ($50k salary) to year 3.  Delayed hiring the Dean 
of Curriculum and Instruction ($65k salary) to year 3.  Delayed hiring the Teacher – Design 
Thinking ($50k) to year 3. 
 

  

 
 

 

 


